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Response to Intervention

“The quality of a school as a learning The quality of a school as a learning 
community can be measured by how 
effectively it addresses the needs of 
struggling students.”struggling students.
--Wright (2005)
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Source: Wright, J. (2005, Summer). Five interventions that work. NAESP Leadership Compass, 2(4) pp.1,6.



Response to Intervention

‘First Responder’ Toolkit
Instruction. What elements make up high-
quality core instruction?q y

Intervention. Where can one find research-based academic 
intervention ideas?intervention ideas?

Data. What are some practical methods of classroom data 
collection?collection?

Problem-Solving Process. What forms & meeting process  
can help to create strong classroom intervention plans?

Resources. Where can teachers find online resources to 

www.interventioncentral.org

support classroom interventions?



Response to Intervention

RTI Assumption: Struggling Students Are ‘Typical’ 
U til P  Oth iUntil Proven Otherwise…

RTI logic assumes that:
A t d t h  b i  t  t l  i  l d ti  i  t i l  – A student who begins to struggle in general education is typical, 
and that

– It is general education’s responsibility to find the instructional It is general education s responsibility to find the instructional 
strategies that will unlock the student’s learning potential

Only when the student shows through well-documented 
interventions that he or she has ‘failed to respond to 
intervention’ does RTI begin to investigate the possibility 
th t th  t d t  h   l i  di bilit   th  that the student may have a learning disability or other 
special education condition.
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Response to Intervention

Essential Elements of RTI (Fairbanks, Sugai, Guardino, & Lathrop, 2007)Essential Elements of RTI (Fairbanks, Sugai, Guardino, & Lathrop, 2007)

1. A “continuum of evidence-based services available to 
all students" that range from universal to highly g g y
individualized & intensive

2. “Decision points to determine if students are 
performing significantly below the level of their peers performing significantly below the level of their peers 
in academic and social behavior domains"

3. “Ongoing monitoring of student progress"
4. “Employment of more intensive or different 

interventions when students do not improve in 
response" to lesser interventionsresponse  to lesser interventions

5. “Evaluation for special education services if students 
do not respond to intervention instruction"
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Source: Fairbanks, S., Sugai, G., Guardino, S., & Lathrop, M. (2007). Response to intervention: Examining classroom behavior 
support in second grade. Exceptional Children, 73, p. 289.



Response to Intervention

RTI ‘Pyramid of 
Tier 3: Intensive interventionsInterventions’ Tier 3: Intensive interventions.
Students who are ‘non-
responders’ to Tiers 1 & 2 are 

Tier 3

referred to the RTI Team for more 
intensive interventions.

Tier 2 Individualized 
interventions. Subset of 
students receive interventions Tier 2

Tier 1: Universal interventions

students receive interventions 
targeting specific needs. 

Tier 1
Tier 1: Universal interventions.
Available to all students in a 
classroom or school. Can consist 
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of whole-group or individual 
strategies or supports.



Response to Intervention

Avg Classroom Academic 
Performance Level

Discrepancy 1: Skill Gap Discrepancy 1: Skill Gap 
(Current 
Performance Level)

Discrepancy 2:
Gap in Rate of 
Learning (‘Slope 

Target 
Student

‘Dual Discrepancy’: RTI Model 

Learning ( Slope 
of Improvement’)
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Dual-Discrepancy : RTI Model 
of Learning Disability (Fuchs 2003)



Response to Intervention

RTI ‘Pyramid of 
Tier 3: Intensive interventionsInterventions’ Tier 3: Intensive interventions.
Students who are ‘non-
responders’ to Tiers 1 & 2 are 

Tier 3

referred to the RTI Team for more 
intensive interventions.

Tier 2 Individualized 
interventions. Subset of 
students receive interventions Tier 2

Tier 1: Universal interventions

students receive interventions 
targeting specific needs. 

Tier 1
Tier 1: Universal interventions.
Available to all students in a 
classroom or school. Can consist 
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of whole-group or individual 
strategies or supports.



Response to Intervention

Tier 1: Teacher Consultation/Team
• At Tier 1, problem-solving occurs when the teacher meets 

briefly with a team (e.g., grade-level team, instructional team, 
department) or a consultant.

• The teacher defines the student problem(s), selects 
intervention(s)  decides how to monitor the intervention  and intervention(s), decides how to monitor the intervention, and 
documents the intervention plan—with the guidance of the team 
or consultant

• The teacher meets again with team or consultant several weeks 
later to check on the status of the intervention.

• The classroom teacher is the person primarily responsible for 
the integrity of the Tier 1 intervention plan.
Th  b  f t d t  i i  Ti  1 i t ti  d d  

www.interventioncentral.org

• The numbers of students requiring Tier 1 interventions depends 
on district decision-rules defining classroom ‘at-risk’ status.
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Response to Intervention

RTI ‘Pyramid of 
Tier 3: Intensive interventionsInterventions’ Tier 3: Intensive interventions.
Students who are ‘non-
responders’ to Tiers 1 & 2 are 

Tier 3

referred to the RTI Team for more 
intensive interventions.

Tier 2 Individualized 
interventions. Subset of 
students receive interventions Tier 2

Tier 1: Universal interventions

students receive interventions 
targeting specific needs. 

Tier 1
Tier 1: Universal interventions.
Available to all students in a 
classroom or school. Can consist 
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of whole-group or individual 
strategies or supports.



Response to Intervention

Tier 2/3 Interventions: Quality Indicators
Each Tier 2/3 intervention plan shows evidence that:
• Instructional programs or practices are ‘evidence-based.
• The intervention has been selected because it logically addressed the 

area(s) of academic deficit for the target student (e.g., an intervention 
to address reading fluency was chosen for a student whose primary to address reading fluency was chosen for a student whose primary 
deficit was in reading fluency).

• All students enrolled in the Tier 2/3 intervention group have the same 
shared intervention need.

• The student-teacher ratio in the group provides adequate student 
support: Tier 2 up to 7 students; Tier 3 up to 3 studentssupport: Tier 2 up to 7 students; Tier 3 up to 3 students.

• The intervention provides contact time adequate to the student 
academic deficit. Tier 2 interventions occur a minimum of 3-5 times per 
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week in sessions of 30 mins or more; Tier 3 interventions occur daily in 
sessions of 30 mins or more (Burns & Gibbons, 2008).
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Response to Intervention

Scheduling Elementary Tier 2/3 Interventions
‘Floating RTI’:Gradewide Shared Schedule. Each grade has a scheduled RTI time across Floating RTI :Gradewide Shared Schedule. Each grade has a scheduled RTI time across 
classrooms. No two grades share the same RTI time. Advantages are that outside providers 
can move from grade to grade providing push-in or pull-out services and that students can be 
grouped by need across different teachers within the grade. 

Classroom 1 Classroom 2 Classroom 3Grade K

Anyplace Elementary School: RTI Daily Schedule
g y g

9:00-9:30

Classroom 1 Classroom 2 Classroom 3Grade 1

Classroom 1 Classroom 2 Classroom 3Grade 2

9:45-10:15

10:30 11:00Classroom 1 Classroom 2 Classroom 3Grade 2

Classroom 1 Classroom 2 Classroom 3Grade 3

10:30-11:00

12:30-1:00

Classroom 1 Classroom 2 Classroom 3Grade 4

Classroom 1 Classroom 2 Classroom 3Grade 5

1:15-1:45

2:00-2:30

www.interventioncentral.org 14

Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools: 
Procedures to assure scientific-based practices. New York: Routledge. 

Classroom 1 Classroom 2 Classroom 3Grade 5 2:00 2:30



Response to Intervention

RTI: Core Instruction. At the Tier 1 
(classroom) level  what elements (classroom) level, what elements 
make up high-quality core instruction?
pp  2 4pp. 2-4
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Response to Intervention

RTI  Ti  1 C  I t tiRTI: Tier 1 Core Instruction

Focus of Inquiry: Because it benefits all 
students and is the most efficient way to y
improve academic skills, core instruction is the 
most important element of RTI  most important element of RTI. 
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Response to Intervention

RTI ‘Pyramid of 
Tier 3: Intensive interventionsInterventions’ Tier 3: Intensive interventions.
Students who are ‘non-
responders’ to Tiers 1 & 2 are 

Tier 3

referred to the RTI Team for more 
intensive interventions.

Tier 2 Individualized 
interventions. Subset of 
students receive interventions Tier 2

Tier 1: Universal interventions

students receive interventions 
targeting specific needs. 

Tier 1
Tier 1: Universal interventions.
Available to all students in a 
classroom or school. Can consist 
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of whole-group or individual 
strategies or supports.



Response to Intervention

RTI Plan: Tier 1 Core InstructionRTI Plan: Tier 1 Core Instruction
Tier 1: High-Quality Core Instruction. The student 
receives high quality core instruction in the area of receives high-quality core instruction in the area of 
academic concern. ‘High quality’ is defined as at least 
80% of students in the classroom or grade level 80% of students in the classroom or grade level 
performing at or above grade-wide academic screening 
benchmarks through classroom instructional support 
alone (Christ, 2008). 
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Response to Intervention

How To: 
Implement 

Strong Core 
Instruction

www.interventioncentral.org 19



Response to Intervention

How To Implement Strong Core Instruction
Increase Access to Instruction
1 I t ti l M t h  L  t t i  i t l  1. Instructional Match. Lesson content is appropriately 

matched to students' abilities (Burns, VanDerHeyden, & 
Boice  2008)Boice, 2008).

2. Content Review at Lesson Start. The lesson opens with 
a brief review of concepts or material that have previously a brief review of concepts or material that have previously 
been presented. (Burns, VanDerHeyden, & Boice, 2008, 
Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Increase Access to Instruction
3 P i  f L  G l( )  At th  t t f i t ti  th  3. Preview of Lesson Goal(s). At the start of instruction, the 

goals of the current day's lesson are shared (Rosenshine, 
2008)2008).

4. Chunking of New Material. The teacher breaks new 
material into small  manageable increments  'chunks'  or material into small, manageable increments, chunks , or 
steps (Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
1 D t il d E l ti  & I t ti  Th h t th  1. Detailed Explanations & Instructions. Throughout the 

lesson, the teacher provides adequate explanations and 
detailed instructions for all concepts and materials being detailed instructions for all concepts and materials being 
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given 2. Talk Alouds/Think Alouds. Verbal explanations are given 
to explain cognitive strategies: ‘talk-alouds’ (e.g., the 
teacher describes and explains each step of a cognitive 
strategy) and ‘think-alouds’ (e.g., the teacher applies a 
cognitive strategy to a particular problem or task and 

b li  th  t  i  l i  th  t t ) (B  

www.interventioncentral.org

verbalizes the steps in applying the strategy) (Burns, 
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
3 W k M d l  Th  t h  k  l  f d i  3. Work Models. The teacher makes exemplars of academic 

work (e.g., essays, completed math word problems) 
available to students for use as models (Rosenshine  available to students for use as models (Rosenshine, 
2008).

4. Active Engagement.  The teacher ensures that the lesson 4. Active Engagement.  The teacher ensures that the lesson 
engages the student in ‘active accurate responding’ 
(Skinner, Pappas & Davis, 2005) often enough to capture 
student attention and to optimize learning.

www.interventioncentral.org 23



Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
5 C ll b ti  A i t  St d t  h  f t 5. Collaborative Assignments. Students have frequent 

opportunities to work collaboratively--in pairs or groups. 
(Baker  Gersten  & Lee  2002; Gettinger & Seibert  2002)(Baker, Gersten, & Lee, 2002; Gettinger & Seibert, 2002).

6. Checks for Understanding. The instructor regularly 
checks for student understanding by posing frequent checks for student understanding by posing frequent 
questions to the group (Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
7 G  R di  Th  t h   f ll l  7. Group Responding. The teacher ensures full class 

participation and boosts levels of student attention by 
having all students respond in various ways (e g  choral having all students respond in various ways (e.g., choral 
responding, response cards, white boards) to instructor 
questions (Rosenshine, 2008).q ( , )

8. High Rate of Student Success. The teacher verifies that 
students are experiencing at least 80% success in the 
lesson content to shape their learning in the desired 
direction and to maintain student motivation and 

t (G tti  & S ib t  2002)

www.interventioncentral.org

engagement (Gettinger & Seibert, 2002).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
9 B i k R t  f I t ti  Th  l   t  b i k 9. Brisk Rate of Instruction. The lesson moves at a brisk 

rate--sufficient to hold student attention (Carnine,1976; 
Gettinger & Seibert  2002)Gettinger & Seibert, 2002).

10. Fix-Up Strategies. Students are taught fix-up strategies 
(Rosenshine  2008) for use during independent work (e g  (Rosenshine, 2008) for use during independent work (e.g., 
for defining unknown words in reading assignments, for 
solving challenging math word problems).
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Response to Intervention

How To Implement Strong Core Instruction
Give Timely Performance Feedback
1 R l  F db k  Th  t h  id  ti l  d 1. Regular Feedback. The teacher provides timely and 

regular performance feedback and corrections throughout 
the lesson as needed to guide student learning (Burns  the lesson as needed to guide student learning (Burns, 
VanDerHeyden, & Boice).

2. Step-by-Step Checklists. For multi-step cognitive 2. Step by Step Checklists. For multi step cognitive 
strategies, the teacher creates checklists for students to 
use to self-monitor performance (Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
1 S i  f P ti  Th h t L  Th  l  1. Spacing of Practice Throughout Lesson. The lesson 

includes practice activities spaced throughout the lesson. 
(e g  through teacher demonstration; then group practice (e.g., through teacher demonstration; then group practice 
with teacher supervision and feedback; then independent, 
individual student practice) (Burns, VanDerHeyden, & p ) ( , y ,
Boice). 
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Response to Intervention

How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
2 G id d P ti  Wh  t hi  h ll i  t i l  th  2. Guided Practice. When teaching challenging material, the 

teacher provides immediate corrective feedback to each 
student response  When the instructor anticipates the student response. When the instructor anticipates the 
possibility of an incorrect response, that teacher forestalls 
student error through use of cues, prompts, or hints. The g , p p ,
teacher also tracks student responding and ensures 
sufficient success during supervised lessons before having 

d  i  h   kill   k l d  students practice the new skills or knowledge 
independently (Burns, VanDerHeyden, & Boice, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
3 S t f  I d d t P ti  Th  t h   3. Support for Independent Practice. The teacher ensures 

that students have adequate support (e.g., clear and 
explicit instructions; teacher monitoring) to be successful explicit instructions; teacher monitoring) to be successful 
during independent seatwork practice activities 
(Rosenshine, 2008).( , )

4. Distributed Practice. The teacher reviews previously 
taught content one or more times over a period of several 
weeks or months (Pashler et al., 2007; Rosenshine  & 
Stevens, 1995).
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Response to Intervention

Activity: Core Instruction Fidelity Checks

• Lembke et al (2012) recommend that schools 
periodically use teacher self-  collegial  or periodically use teacher self , collegial, or 
administrative checks to ensure that strong explicit 
core instruction is occurring in classes.g

• Discuss how your school could use a ‘core instruction’ 
checklist like the one just reviewed to ensure strong 
Tier 1 (core) instruction across all classrooms.
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Source: Lembke, E. S., Hampton, D., & Beyers, S. J. (2012). Response to intervention in mathematics: Critical elements. 
Psychology in the Schools, 49(3), 257-272.



Response to Intervention

Defining Intervention-Related 
Terms  What are the definitions for Terms. What are the definitions for 
different types of student instruction 

d t ? and support ? 
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t  & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out

• Core Instruction. Those instructional strategies that 
are used routinely with all students in a general-
education setting are considered ‘core instruction’. 
High q alit  instr ction is essential and forms the High-quality instruction is essential and forms the 
foundation of classroom academic support. NOTE: 
While it is important to verify that a struggling student While it is important to verify that a struggling student 
receives good core instructional practices, those routine 
practices do not ‘count’ as individual student p
interventions.
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t  & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out

• Intervention. An academic intervention is a strategy used 
to teach a new skill, build fluency in a skill, or encourage a 
child to apply an existing skill to new situations or settings. 
An inter ention can be tho ght of as “a set of actions that  An intervention can be thought of as “a set of actions that, 
when taken, have demonstrated ability to change a fixed 
educational trajectory” (Methe & Riley-Tillman  2008; p  37)  educational trajectory  (Methe & Riley Tillman, 2008; p. 37). 
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t  & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out

Intervention: Example

• Question Generation. The student is taught to locate or g
generate main idea sentences for each paragraph in a 
passage and record those ‘gist’ sentences on index cards 
f  l t  ifor later review.
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out

Instructional Adjustment/Accommodation. An instructional j
adjustment (also known as an 'accommodation') is intended to 
help the student to fully access and participate in the general-
education curriculum without changing the instructional content education curriculum without changing the instructional content 
and without reducing the student’s rate of learning (Skinner, 
Pappas & Davis, 2005). 

An instructional adjustment removes barriers to learning while 
still expecting that students will master the same instructional 
content as their typical peers  content as their typical peers. 
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out

Instructional Adjustment/Accommodation: Example.j p
• Chunking.  The teacher breaks a larger assignment into smaller 

‘chunks’ and provides a student with performance feedback and 
praise for each completed ‘chunk’ of assigned work (Skinner  praise for each completed chunk  of assigned work (Skinner, 
Pappas & Davis, 2005). 

Ch i  i  M d  f T k C l ti  Th  t h  ll  th  • Choice in Mode of Task Completion. The teacher allows the 
student two or more choices for completing a given academic 
task. For example, a student may be given the option to use a p y g p
computer keyboard to write an essay instead of writing it by hand 
-- or to respond orally to math-facts on flashcards rather than 
recording answers on a math worksheet (Kern & Clemens, 

www.interventioncentral.org 37
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t  & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out

• Modification. A modification changes the expectations of 
what a student is expected to know or do—typically by 
lowering the academic standards against which the student 
is to be e al ated  is to be evaluated. 

Modifications are generally not included on a general-Modifications are generally not included on a general
education student’s classroom intervention plan—because 
lowering academic expectations is likely to result in these g p y
students falling further behind rather than closing the 
performance gap.
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t  & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out
Modification: Examples. 

• Reduced Amount of Work on a Fluency-Building 
Assignment. A student is given 5 math computation 
problems for practice on a math-computation fluency task 
instead of the 20 problems assigned to the rest of the class.
O B k T t f  O  All i   i l  t d t t  • Open-Book Test for One. Allowing a single student to 
consult course notes during a test when peers are not 
permitted to do so  permitted to do so. 
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t  & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out

Teacher Task: Steering Clear of Classroom Modifications. g
The teacher is the ultimate judge about whether a particular 
classroom support is an instructional adjustment or a 
modification. That judgment is a 2-part process:modification. That judgment is a 2 part process:

1. The teacher first identifies the non-negotiable ‘target skills’ in 
the academic task that are non negotiable (that is  skills that the academic task that are non-negotiable (that is, skills that 
cannot be changed without compromising the task) (Tindal & 
Fuchs, 1999).

2. The teacher then has the latitude to alter any of the remaining 
‘negotiable’ elements of the learning task.

www.interventioncentral.org 40
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Response to Intervention

Core Instruction, Interventions, Instructional 
Adj t t  & M difi ti  S ti  Th  O tAdjustments & Modifications: Sorting Them Out

Teacher Task: Steering Clear of Classroom Modifications: 
Example. Example. 
A social-studies teacher plans to assign a course reading to her 
students. 

1. Non-negotiable target skills. The assigned reading has 4 key 
terms and their definitions that students must learn.

2. Negotiable elements. The level of reading difficulty of the 
assigned passage is negotiable, as the assignment is intended g p g g g
to convey information, not serve as a reading test. 

Therefore the teacher is able to make available to students an 

www.interventioncentral.org 41

easier passage that contains the same terms and definitions as 
the original reading.



Response to Intervention

AccommodationFinder
http://www.interventioncentral.org/
tools/accommodationfindertools/accommodationfinder

This application allows the user to 
browse a set of 60+ classroom browse a set of 60+ classroom 
accommodations to put together a 
unique plan for a struggling learner. 
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Response to Intervention

A Sampling of Accommodation Ideas A Sampling of Accommodation Ideas 
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Response to Intervention

Accommodations: SamplingAccommodations: Sampling
• The following is a sampling of accommodations 

th t ld b  d t  t l d ti  that could be used to support general-education 
students in the area of ‘instruction’, taken from 
th  f  A d ti  Fi d  li ti   the free Accommodations Finder application on 
Intervention Central 
( i t ti t l )  (www.interventioncentral.org). 

• A link to this resource also appears on the 
conference web page.
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Response to Intervention

Instructional Adjustments/Accommodations

• ARRANGE CLASSROOM SEATING. Arrange classroom seating g g
to elicit the desired student behavior: (1) to promote higher rates of 
student engagement and on-task behavior, arrange seats in 
t diti l  f i  th  i t t  (2) t  t  di i  d traditional rows facing the instructor; (2) to promote discussion and 
student questions, arrange seats in a semi-circle.

11
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Source: Kern, L, & Clemens, N. (2007). Antecedent strategies to promote appropriate classroom behavior. Psychology in the 
Schools, 44(1), 65-75.
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Response to Intervention

Instructional Adjustments/Accommodations

• CREATE LOW-DISTRACTION WORK AREAS. For students who 
are off-task during independent seatwork, set up a study carrel in 
the corner of the room or other low-distraction work area. The 
t h   th  ith  di t th  di t tibl  t d t t   th t teacher can then either direct the distractible student to use that 
area whenever independent seatwork is assigned or can permit 
the student to choose when to use the areathe student to choose when to use the area.

22
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Source: U.S. Department of Education (2004). Teaching children with attention deficit hyperactivity disorder: Instructional 
strategies and practices. Retrieved  fromhttp://www.ed.gov/teachers/needs/speced/adhd/adhd-resource-pt2.doc
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Response to Intervention

Instructional Adjustments/Accommodations

• DIRECTIONS: ASSIGN A BUDDY. Assign a study buddy who is g y y
willing and able to repeat and explain directions to the student.

33
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Source: Beech, M. (2010). Accommodations: Assisting students with disabilities. Florida Department of Education. Retrieved 
from http://www.fldoe.org/ese/pdf/accomm-educator.pdf
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Response to Intervention

Instructional Adjustments/Accommodations

• PROVIDE CLASSROOM STORAGE SPACE. Provide the student 
with a section of shelf or container in the classroom to store work 
materials required for class.

44
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Source: Beech, M. (2010). Accommodations: Assisting students with disabilities. Florida Department of Education. Retrieved 
from http://www.fldoe.org/ese/pdf/accomm-educator.pdf
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Response to Intervention

Instructional Adjustments/Accommodations

• DEVELOP A STUDENT SELF-CHECK ERROR CHECKLIST. 
Meet with the student and generate a short list of the most 
common errors that the student habitually makes on course 

i t  (  ‘I  iti  i t   d   assignments (e.g., ‘In writing assignments, some words are 
illegible’, ‘Not all words at sentence beginning are capitalized’.)  
Format that list as a customized error correction checklist  Instruct Format that list as a customized error-correction checklist. Instruct 
the student to review completed assignments using the error-
correction checklist before turning in the work.g

55
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Source: Beech, M. (2010). Accommodations: Assisting students with disabilities. Florida Department of Education. Retrieved 
from http://www.fldoe.org/ese/pdf/accomm-educator.pdf
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Response to Intervention

Instructional Adjustments/Accommodations: Instruction

• USE ‘VISUAL BLOCKERS’. Encourage the student to reduce g
distractions on assignments by using a blank sheet of paper or 
similar aid to cover sections of the page that the student is not 

tl  ki  currently working on.

66
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Source: International Dyslexia Association. (2002). Accommodating students with dyslexia in all classroom settings. 
Retrieved from http://www.interdys.org/
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Response to Intervention

RTI & the Classroom: Definitions of 
Intervention Terms

In your ‘elbow groups’  discuss the difference In your elbow groups , discuss the difference 
between ‘instructional adjustment 
(accommodation)’ and ‘modification’ (handout: 
p. 13).
Discuss whether – in your school – general-
education students may be receiving modified 
core instruction. If YES, brainstorm ideas to 
provide appropriate support to students provide appropriate support to students 
without modifying instruction.
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Response to InterventionReading Interventions:
1. Incremental Rehearsal (Phonics/Alphabetics)( p )
2. Letter Cube Blending (Phonics/Alphabetics)
3. Assisted Cloze Reading (Fluency) 
4 P i d R di  (Fl )4. Paired Reading (Fluency)
5. HELPS Program (Fluency)
6. Group-Based Repeated Reading (Fluency)6. Group Based Repeated Reading (Fluency)
7. Click or Clunk (Comprehension)
8. Reading Reflection Pauses (Comprehension)
9. Question Generation (Comprehension)
10. Linking Pronouns to Referents (Comprehension)
11 Read-Ask-Paraphrase (RAP) Cognitive Strategy 11. Read-Ask-Paraphrase (RAP) Cognitive Strategy 

(Comprehension)
12. Ask-Read-Tell Cognitive Strategy)(Comprehension_

www.interventioncentral.org 1

13. Phrase-Cued Text Lessons (Comprehension)



Response to Intervention

Sample Strategies to p g
Promote…Phonics/Alphabetics
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Response to Intervention

Letter Names: Incremental Rehearsal

P bK
Step 1: The tutor writes 
down on a series of flash 
cards the letters that the m ct
student needs to learn.

l aD

q hw q

C YN

www.interventioncentral.org 3
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Response to Intervention
Incremental Rehearsal of Letter Names

P
Step 2: The tutor reviews 
the letter identification Kb

‘KNOWN’ Letters ‘UNKNOWN’ Letters

Pthe letter identification 
cards with the student. 
Any card that the student 
can answer within 2 

K

C

b

Y Ncan answer within 2 
seconds is sorted into 
the ‘KNOWN’ pile. Any 

C

h q

Y N

wcard that the student 
cannot answer within two 
seconds—or answers a

h q

D l

w

seconds or answers 
incorrectly—is sorted into 
the ‘UNKNOWN’ pile.

a

t

D

m c

l
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Response to Intervention
Incremental Rehearsal of Letter Names

Step 3: The tutor is now ready to follow a nine-step incremental-rehearsal 
sequence: First, the tutor presents the student with a single index card 
containing an ‘unknown’ letter. The tutor reads the letter aloud, then prompts g , p p
the student to read off the same unknown letter.

K

www.interventioncentral.org 5



Response to Intervention
Incremental Rehearsal of Letter Names

St  3 (C t )  N t th  t t  t k   l tt  f  th  ‘k ’ il  d i  it Step 3 (Cont.): Next the tutor takes a letter from the ‘known’ pile and pairs it 
with the unknown letter. When shown each of the two letters, the student is 
asked to identify it.y

bK

www.interventioncentral.org 6



Response to Intervention
Incremental Rehearsal of Letter Names

Step 3 (Cont.): The tutor then repeats the sequence--adding yet another 
known letter card to the growing deck of flash cards being reviewed and each 
time prompting the student to answer the whole series of letter names. This p p g
process continues until the review deck contains a total of one ‘unknown’ letter 
and eight ‘known’ letters (a high ratio of ‘known’ to ‘unknown’ material ).

PbK

hCY

aq D
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Response to Intervention
Incremental Rehearsal of Letter Names

Step 4: At this point, the last ‘known’ letter that had been added to the 
student’s review deck is discarded (placed back into the original pile of ‘known’ 
it ) d th  i l  ‘ k ’ l tt   i   t t d  th  fi t items) and the previously ‘unknown’ letter name is now treated as the first 
‘known’ letter in new student review deck for future drills.

PbK

hCY hCY

D

www.interventioncentral.org 8
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Response to Intervention

Incremental Rehearsal of Letter Names
St  4  Th  t d t i  th  t d ith   ‘ k ’ l tt  t  id tifStep 4: The student is then presented with a new ‘unknown’ letter to identify-
and the review sequence is once again repeated each time until the ‘unknown’ 
letter is grouped with nine ‘known’ letters—and on and on. Daily review g p y
sessions are discontinued either when time runs out or when the student 
answers an ‘unknown’ letter incorrectly three times.

bKN

P CY

h Q D
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Response to Intervention

Letter Cube Blending d i r
• The Letter Cube Blending intervention targets alphabetic 

(phonics) skills. The student is given three cubes with 
assorted consonants and vowels appearing on their sides. 
The student rolls the cubes and records the resulting letter 

bi ti    di  h t  Th  t d t th  combinations on a recording sheet. The student then 
judges whether each resulting ‘word’ composed from the 
letters randomly appearing on the blocks is a real word or letters randomly appearing on the blocks is a real word or 
a nonsense word. The intervention can be used with one 
student or a group. (Florida Center for Reading Research, g p ( g ,
2009; Taylor, Ding, Felt, & Zhang, 2011).

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from 
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http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdf

Taylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 intervention on letter–sound correspondence in a 
Response-to-Intervention model in first graders. School Psychology Forum, 5(2), 54-73.



Response to Intervention

Letter Cube Blending
PREPARATION: Here are guidelines for preparing Letter Cubes:
• Start with three (3) Styrofoam or wooden blocks (about 3 inches in 

diameter). These blocks can be purchased at most craft stores.
• With three markers of different colors (green, blue, red), write the 

lower case letters listed below on the sides of the three blocks with lower-case letters listed below on the sides of the three blocks--with 
one bold letter displayed per side. 
- Block 1: t,c,d,b,f,m: green marker
- Block 2: a,e,i,o.u,i (The letter I appears twice on the block.): blue 
marker
- Block 3: b,d,m,n,r,s: red marker

Sources: Florida Center for Reading Research  (2009)  Letter cube blending  Retrieved from 

, , , , ,
• Draw a line under any letter that can be confused with letters that have 

the identical shape but a different orientation (e.g., b and d).

www.interventioncentral.org 11

Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdf
Taylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 intervention on letter–sound correspondence in a 
Response-to-Intervention model in first graders. School Psychology Forum, 5(2), 54-73.



Response to Intervention

Letter Cube Blending
INTERVENTION STEPS: At the start of the intervention, each student 
is given a Letter Cube Blending Recording Sheet. During the Letter 
Cube Blending activity:Cube Blending activity:

1. Each student takes a turn rolling the Letter Cubes. The student 
tosses the cubes on the floor, a table, or other flat, unobstructed 
surface. The cubes are then lined up in 1-2-3 (green: blue: red) order. 

2. The student is prompted to sound out the letters on the cubes.
The student is prompted to sound out each letter  to blend the letters  The student is prompted to sound out each letter, to blend the letters, 
and to read aloud the resulting ‘word’. 

Sources: Florida Center for Reading Research  (2009)  Letter cube blending  Retrieved from 
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Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 
intervention on letter–sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum, 
5(2), 54-73.



Response to Intervention

Letter Cube Blending

INTERVENTION STEPS (Cont.):
3 Th  t d t id tifi  d d  th  d  ‘ l’  3. The student identifies and records the word as ‘real’ or 

‘nonsense’. The student then identifies the word as ‘real’ or ‘nonsense’ 
and then writes the word on in the appropriate column on the Letter pp p
Cube Blending Recording Sheet.

4. The activity continues to 10 words. The activity continues until 
students in the group have generated at least 10 words on their students in the group have generated at least 10 words on their 
recording sheets.

Sources: Florida Center for Reading Research  (2009)  Letter cube blending  Retrieved from 
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Sources: Florida Center for Reading Research. (2009). Letter cube blending. Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-1P_036.pdfTaylor, R. P., Ding, Y., Felt, D., & Zhang, D. (2011). Effects of Tier 1 
intervention on letter–sound correspondence in a Response-to-Intervention model in first graders. School Psychology Forum, 
5(2), 54-73.



Response to Intervention

Letter Cube BlendingLetter Cube Blending
Sample Recording Sheet

d i r

Sources: Florida Center for Reading 
Research. (2009). Letter cube blending. 
Retrieved from Retrieved from 
http://www.fcrr.org/SCAsearch/PDFs/K-
1P_036.pdf

Taylor, R. P., Ding, Y., Felt, D., & Zhang, D. 
(2011). Effects of Tier 1 intervention on 
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(2011). Effects of Tier 1 intervention on 
letter–sound correspondence in a Response-
to-Intervention model in first graders. School 
Psychology Forum, 5(2), 54-73.



Response to Intervention

Sample Strategy to Promote…Reading p gy g
Fluency

www.interventioncentral.org 15



Response to Intervention

Classroom Academic Interventions: Reading Fluency
• ASSISTED CLOZE INTERVENTION: INCREASE READING 

FLUENCY. The teacher selects a passage at the student's 
i t ti l l l   Th  t h  d  l d f  th   instructional level.  The teacher reads aloud from the passage 
while the student follows along silently and tracks the place in the 
text with a finger  Intermittently  the teacher pauses and the text with a finger. Intermittently, the teacher pauses and the 
student is expected to read aloud the next word in passage. 

The process continues until the entire passage has been read. 
Then the student is directed to read the text aloud while the 
t h  f ll  l  il tl  Wh  th  t d t it   teacher follows along silently. Whenever the student commits a 
reading error or hesitates for 3 seconds or longer, the teacher 
provides error correction

www.interventioncentral.org 16

provides error correction.
Source: Homan, S. P., Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetitive strategies on students' 
fluency and comprehension. Journal of Educational Research, 87(2), 94-99.



Response to Intervention

Classroom Academic Interventions: Reading Fluency
• PAIRED READING: INCREASE READING FLUENCY. Teacher 

and student begin the session reading aloud in unison. 

During the session, at the student’s choosing, he/she gives a silent 
signal (e g  lightly tapping the teacher's wrist); at this signal  the signal (e.g., lightly tapping the teacher s wrist); at this signal, the 
teacher stops reading aloud and instead follows along silently 
while the student continues to read aloud. Whenever the student 
commits a reading error or hesitates for 3 seconds or longer 
(during either unison or independent reading), the teacher corrects 
th   d  di  i  i  the error and resumes reading in unison. 

www.interventioncentral.org 17
Source: Homan, S. P., Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students' 
fluency and comprehension. Journal of Educational Research, 87(2), 94-99.



Response to Intervention

Tutorial: Distinguishing Between an 
Intervention Practice and a Program

• Practice. An intervention ‘practice’ is an educational 
practice that has been found through research to be 
effective in improving student academic or behavioral 
performanceperformance.

• Program. An intervention ‘program’ is usually a packaged 
approach that has multiple components and that is approach that has multiple components and that is 
scripted. Programs often incorporate several research-
based practices.p

Both ‘practices’ and ‘programs’ have their place on RTI 

www.interventioncentral.org

intervention plans.
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Response to Intervention

Intervention Practice Example: 
R t d R di
This intervention targets reading fluency (Lo, Cooke, & 

Repeated Reading
This intervention targets reading fluency (Lo, Cooke, & 
Starling, 2011). The student is given a passage and first 
'rehearses' that passage by following along silently as the rehearses  that passage by following along silently as the 
tutor reads it aloud. Then the student reads the same 
passage aloud several times in a row, with the tutor giving passage aloud several times in a row, with the tutor giving 
performance feedback after each re-reading.
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Response to Intervention

Intervention Program Example: 
HELPS ( h l )

• HELPS (Helping Early Literacy with Practice Strategies) is a free 

HELPS (www.helpsprogram.org)
( p g y y g )

tutoring program that targets student reading fluency skills. 
Developed by Dr. John Begeny of North Carolina State University, 
the program is an evidence-based intervention package that 
includes: 

adult modeling of fluent reading  – adult modeling of fluent reading, 
– repeated reading of passages by the student, 
– phrase-drill error correction  phrase drill error correction, 
– verbal cueing and retell check to encourage student reading 

comprehension, 

www.interventioncentral.org

– reward procedures to engage and encourage the student reader.

20



Response to Intervention

HELPS Reading Fluency 
ProgramProgram

www.helpsprogram.org
LINK AVAILABLE ON 

CONFERENCE WEB PAGECONFERENCE WEB PAGE

www.interventioncentral.org



Response to Intervention

Group-Based Repeated Reading
(A il bl   C f  W b P )(Available on Conference Web Page)

An effective group repeated reading interventiong p p g
(Klubnik & Ardoin, 2010) has been developed that 
allows a tutor to work on reading fluency with up to 3 
t d t  i    f t  Thi  t t i  k  students in a group format. This tutoring package 

includes several components, with repeated reading as 
the 'engine' that drives student growth in reading the engine  that drives student growth in reading 
fluency. A tutoring session using this group intervention 
will last about 15 minutes. 

www.interventioncentral.org 22
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated ReadingGroup Based Repeated Reading

Preparation. To prepare for each tutoring session, the p p p g
tutor creates or obtains these materials:

• 1 student reading passage: This passage should be 150 
words or longer and at students' instructional level. 
Instructional as defined here means that students are able 
t  tl  d t l t 90% f th  d  i  th   to correctly read at least 90% of the words in the passage. 
Copies of the passage are made for each student and the 
tutortutor.

• 1 copy of the Group Repeated Reading Intervention 
Behavior Rating Scale (two versions of which appear later 
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Behavior Rating Scale (two versions of which appear later 
in this document).

23
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated ReadingGroup Based Repeated Reading

Procedure. The group repeated reading intervention has 4 g p p g
components: passage preview, repeated readings, phrase-
drill error correction, and contingent reward:

1. Passage Preview. The tutor reads the practice passage 
aloud once while students follow along silently, tracking 
th i  l  ith  i d  fi  D i  thi  i iti l dtheir place with an index finger. During this initial read-
through, the tutor stops several times at unpredictable 
points and asks a student selected at random to read the points and asks a student selected at random to read the 
next word in the passage. (NOTE: This 'assisted cloze' 
strategy -- Homan, Klesius, & Hite,1993--ensures that 
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gy
students pay close attention to the tutor's modeling of text.) 

24
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Group-Based Repeated ReadingGroup Based Repeated Reading

Procedure.
2. Repeated Readings. The tutor next has the students read 

the practice passage aloud 3 times . For each read-aloud, 
th  t d t   i  ti l di  ith th   the students engage in sequential reading, with the process 
continuing in round-robin fashion until the passage is 
completed   When a student misreads or hesitates in completed.  When a student misreads or hesitates in 
reading a word for 3 seconds or longer, the tutor states the 
correct word. At the beginning of each repeated reading, the g g p g
tutor selects a different student, to ensure that by the end of 
the 3 readings, each student will have read each sentence 
i  th   
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in the passage once.

25
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention
Group-Based Repeated Reading

P dProcedure.
3. Phrase Drill Error Correction. At the end of each reading, the 

tutor reviews error words (misreads or hesitations for 3 tutor reviews error words (misreads or hesitations for 3 
seconds or longer) with students. The tutor points to each error 
word  ensures that students are looking at the word  and asks word, ensures that students are looking at the word, and asks 
them to read the word aloud in unison.

If students misread or hesitate for 3 seconds or longer, the 
tutor pronounces the error word and has students read the 

d l d t th  ( h l di )  Th  th  t t  h  word aloud together (choral responding). Then the tutor has 
students read aloud a phrase of 2-3 words that includes the 
error word--performing this action twice
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error word--performing this action twice.

26
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention
Group-Based Repeated Reading

P dProcedure.
4. Contingent Reward. At the start of each tutoring session, the 

tutor reviews with the group the 3 behavioral expectations from tutor reviews with the group the 3 behavioral expectations from 
the Group Repeated Reading Intervention Behavior Rating 
Scale:Scale:
– When asked to read aloud, I did my best reading. 
– When others were reading  I paid close attention– When others were reading, I paid close attention.
– I showed good behaviors and followed all directions quickly.

The tutor reminds the students that they can earn a reward if 
they observe these behavioral expectations
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they observe these behavioral expectations.
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Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention
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Response to Intervention
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Response to Intervention
Group-Based Repeated Reading

P dProcedure.
4. Contingent Reward (Cont.) At the end of the session, the tutor 

rates each student's behavior on the Group Repeated Reading rates each student's behavior on the Group Repeated Reading 
Intervention Behavior Rating Scale. Any student who earns a 
top score (3 points) on all rating items receives a nickel top score (3 points) on all rating items receives a nickel 
(Klubnik & Ardoin, 2010), sticker, or other modest reward.

www.interventioncentral.org 30
Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.



Response to Intervention

Sample Strategies to Promote…Reading p g g
Comprehension
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Response to Intervention

Reading Comprehension: Self-Management Strategies
CLICK OR CLUNK: MONITORING COMPREHENSION

• The student continually checks understanding of sentences, 
paragraphs, and pages of text while reading. 

• If the student understands what is read, he/she quietly says 
‘CLICK’ d ti  di  ‘CLICK’ and continues reading. 

• If the student encounters problems with vocabulary or 
h i  h / h  i tl   ‘CLUNK’ d   h kli t comprehension, he/she quietly says ‘CLUNK’ and uses a checklist 

to apply simple strategies to solve those reading difficulties. 
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Source: Babbs, P. J. (1984). Monitoring cards help improve comprehension. The Reading Teacher, 38(2), 200-204.



Response to Intervention

‘Click or Clunk’ 
Check SheetCheck Sheet
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit (Cont.)
[St d t St t ] P ti  U d t di  & B ildi  • [Student Strategy] Promoting Understanding & Building 
Endurance through Reading-Reflection Pauses (Hedin & 
Conderman  2010) The student decides on a reading interval Conderman, 2010). The student decides on a reading interval 
(e.g., every four sentences; every 3 minutes; at the end of 
each paragraph). At the end of each interval, the student p g p ) ,
pauses briefly to recall the main points of the reading. If the 
student has questions or is uncertain about the content, the 
student rereads part or all of the section just read. This 
strategy is useful both for students who need to monitor their 
understanding as well as those who benefit from brief breaks understanding as well as those who benefit from brief breaks 
when engaging in intensive reading as a means to build up 
endurance as attentive readers.

www.interventioncentral.org

endurance as attentive readers.
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit
[St d t St t ] Id tif i   C t ti  M i  Id  • [Student Strategy] Identifying or Constructing Main Idea 
Sentences (Question Generation)  (Davey & McBride, 1986; 
Rosenshine  Meister & Chapman  1996) For each paragraph Rosenshine, Meister & Chapman, 1996). For each paragraph 
in an assigned reading, the student either (a) highlights the 
main idea sentence or (b) highlights key details and uses them ( ) g g y
to write a ‘gist’ sentence. The student then writes the main idea 
of that paragraph on an index card. On the other side of the 
card, the student writes a question whose answer is that 
paragraph’s main idea sentence. This stack of ‘main idea’ 
cards becomes a useful tool to review assigned readings  cards becomes a useful tool to review assigned readings. 
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Response to Intervention

Reading Comprehension ‘Fix-Up’ Skills: A Toolkit (Cont.)
[St d t St t ] Li ki  P  t  R f t (H di  & • [Student Strategy] Linking Pronouns to Referents (Hedin & 
Conderman, 2010). Some readers lose the connection 
between pronouns and the nouns that they refer to (known as between pronouns and the nouns that they refer to (known as 
‘referents’)—especially when reading challenging text. The 
student is encouraged to circle pronouns in the reading, to g p g,
explicitly identify each pronoun’s referent, and (optionally) to 
write next to the pronoun the name of its referent. For example, 
the student may add the referent to a pronoun in this sentence 
from a biology text: “The Cambrian Period is the first geological 
age that has large numbers of multi celled organisms age that has large numbers of multi-celled organisms 
associated with it Cambrian Period.”
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Response to Intervention

Reading Comprehension: Self-Management Strategies
• RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP). 

The student is trained to use a 3-step cognitive strategy when 
reading each paragraph of an informational-text passage: (1) 
READ the paragraph; (2) ASK oneself what the main idea of the 
paragraph is and what two key details support that main idea; (3) paragraph is and what two key details support that main idea; (3) 
PARAPHRASE the main idea and two supporting details into one's 
own words. This 3-step strategy is easily memorized using the own words. This 3 step strategy is easily memorized using the 
acronym RAP (read-ask-paraphrase). OPTIONAL BUT 
RECOMMENDED: Create an organizer sheet with spaces for the 
student to record main idea and supporting details of multiple 
paragraphs—to be used with the RAP strategy-to be used as an 

i  d ifi bl  k d t
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organizer and verifiable work product.
Source: Hagaman, J. L., Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading 
comprehension of young students. Remedial and Special Education, 33, 110-123.



Response to Intervention

ASK-READ-TELL 
(ART): Reading 

Comprehension: Comprehension: 
Cognitive Strategy 

(Available on 
C f  W b Conference Web 

Page)
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Response to Intervention

Phrase-Cued Text Lessons

• Phrase-cued texts are a means to train students to 
recognize the natural pauses that occur between 
phrases in their reading. Because phrases are units that 

ft  l t  k  id  th  t d t’  bilit  t  often encapsulate key ideas, the student’s ability to 
identify them can enhance comprehension of the text 
(Rasinski  1990  1994)(Rasinski, 1990, 1994).

Sources: Rasinski  T V  (1990)  The effects of cued phrase boundaries on reading performance: A review  Kent  Ohio: Kent 
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Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent 
State University. (ERIC Document Reproduction Service No. ED313689).
Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic, 
29, 165-168.



Response to Intervention

Phrase-Cued Text Lessons

MATERIALS:
• Two copies of a student passage: One annotated with 

phrase-cue marks and the other left without annotation.

Sources: Rasinski  T V  (1990)  The effects of cued phrase boundaries on reading performance: A review  Kent  Ohio: Kent 
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Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent 
State University. (ERIC Document Reproduction Service No. ED313689).
Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic, 
29, 165-168.



Response to Intervention

Phrase-Cued Text Lessons
PREPARATION  H   id li  f  i  h d PREPARATION: Here are guidelines for preparing phrase-cued 

passages:
1 S l t  P  S l t  h t (100 250 d)  th t 1. Select a Passage. Select a short (100-250 word) passage that 

is within the student’s instructional or independent level.
2 Mark Sentence Boundaries  Mark the sentence boundaries of 2. Mark Sentence Boundaries. Mark the sentence boundaries of 

the passage with double slashes (//). 
3 Mark Within Sentence Phrase Breaks  Read through the 3. Mark Within-Sentence Phrase-Breaks. Read through the 

passage to locate ‘phrase breaks’ —naturally occurring pause 
points that are found within sentences.  Mark each of these points that are found within sentences.  Mark each of these 
phrase breaks with a single slash mark (/).

Sources: Rasinski  T V  (1990)  The effects of cued phrase boundaries on reading performance: A review  Kent  Ohio: Kent 
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Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent 
State University. (ERIC Document Reproduction Service No. ED313689).
Rasinski, T. V. (1994). Developing syntactic sensitivity in reading through phrase-cued texts. Intervention in School and Clinic, 
29, 



Response to Intervention
Example: Passage With Phrase-Cued Text Annotation
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Response to Intervention

Phrase-Cued Text Lessons
INTERVENTION STEPS  Ph d t t l  h ld b  i d t i  INTERVENTION STEPS: Phrase-cued text lessons should be carried out in 

10 minute sessions 3-4 times per week. Here are steps to carrying out this 
intervention:

1. [When first using this strategy] Introduce Phrase-Cued Texts to the 
Student. Say to the student: “Passages are made up of key ideas, and 
these key ideas are often contained in units called ‘phrases’  Several these key ideas are often contained in units called ‘phrases’. Several 
phrases can make up a sentence. When we read, it helps to read phrase 
by phrase to get the full meaning of the text.”

Show the student a prepared passage with phrase-cue marks inserted. 
Point out how double-slash marks signal visually to the reader the longer Point out how double slash marks signal visually to the reader the longer 
pauses at sentence boundaries and single slash marks signal the shorter 
phrase pauses within sentences.
Sources: Rasinski  T V  (1990)  The effects of cued phrase boundaries on reading performance: A review  Kent  Ohio: Kent 
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Sources: Rasinski, T.V. (1990). The effects of cued phrase boundaries on reading performance: A review. Kent, Ohio: Kent 
State University. (ERIC Document Reproduction Service No. ED313689).
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Response to Intervention

Phrase-Cued Text Lessons
INTERVENTION STEPS (Cont.): 
2. Follow the Phrase-Cued Text Reading Sequence: The tutor prepares a 

new phrase-cued passage for each session and follows this sequence:new phrase cued passage for each session and follows this sequence:
a) The tutor reads the phrase-cued passage aloud once as a model, 

while the student follows along silently.
b) The student reads the phrase-cued passage aloud 2-3 times. The 

tutor provides ongoing feedback about the student reading, noting the 
student’s observance of phrase breaks  student s observance of phrase breaks. 

c) The session concludes with the student reading aloud a copy of the 
passage without phrase-cue marks. The tutor provides feedback 
about the student’s success in recognizing the natural phrase breaks 
in the student’s final read-aloud.

Sources: Rasinski  T V  (1990)  The effects of cued phrase boundaries on reading performance: A review  Kent  Ohio: Kent 
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State University. (ERIC Document Reproduction Service No. ED313689).
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Response to Intervention

Phrase-Cued Text Lessons
Additional Ideas for Using Phrase-Cued Texts. Educators might consider 

these additional ideas for using this strategy (Rasinski, 1994):
• Use Phrase-Cued Texts in a Group-Lesson Format The teacher would Use Phrase-Cued Texts in a Group-Lesson Format. The teacher would 

modify the intervention sequence (described above) to accommodate a 
group or class. The teacher models reading of the phrase-cued passage; 
th  t h  d t d t  t d th h th   h ll  th  the teacher and students next read through the passage chorally; then 
students (in pairs or individually) practice reading the phrase-cued text 
aloud while the instructor circulates around the room to observe. Finally, 
students individually read aloud the original passage without phrase-cue 
marks.

• Encourage Parents to Use the Phrase Cued Text Strategy Parents • Encourage Parents to Use the Phrase-Cued Text Strategy. Parents 
can extend the impact of this strategy by using it at home, with training and 
materials provided by the school.

Sources: Rasinski  T V  (1990)  The effects of cued phrase boundaries on reading performance: A review  Kent  Ohio: Kent 
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Response to Intervention
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Response to InterventionReading Interventions:
1. Incremental Rehearsal (Phonics/Alphabetics)

Group Activity: 
Reading 

( p )
2. Letter Cube Blending (Phonics/Alphabetics)
3. Assisted Cloze Reading (Fluency) 
4 P i d R di  (Fl )Reading 

Interventions
4. Paired Reading (Fluency)
5. HELPS Program (Fluency)
6. Group-Based Repeated Reading (Fluency)

At your tables:
• Consider the 

reading intervention 

6. Group Based Repeated Reading (Fluency)
7. Click or Clunk (Comprehension)
8. Reading Reflection Pauses (Comprehension)

reading-intervention 
ideas shared here.

• Discuss how you 

9. Question Generation (Comprehension)
10. Linking Pronouns to Referents (Comprehension)
11 Read-Ask-Paraphrase (RAP) Cognitive Strategy Discuss how you 

might use one or 
more of these 

11. Read-Ask-Paraphrase (RAP) Cognitive Strategy 
(Comprehension)

12. Ask-Read-Tell Cognitive Strategy 
(C h i )
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strategies in your 
classroom or school.

(Comprehension)
13. Phrase-Cued Text Lessons (Comprehension)



Response to Intervention

Writing Instruction & 
Intervention:Intervention:

- Sentence Combiningg
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Response to Intervention
Sentence Combining (Online) 

Students with poor writing skills often write sentences that lack Students with poor writing skills often write sentences that lack 
‘syntactic maturity’. Their sentences often follow a simple, 
stereotyped format. A promising approach to teach students use of 
di erse sentence str ct res is thro gh sentence combining   diverse sentence structures is through sentence combining.  

In sentence combining, students are presented with kernel sentences 
and given explicit instruction in how to weld these kernel sentences 
into more diverse sentence types either 

by using connecting words to combine multiple sentences into – by using connecting words to combine multiple sentences into 
one or 

– by isolating key information from an otherwise superfluous 
sentence and embedding that important information into the base 
sentence. 

Sources: Saddler, B. (2005). Sentence combining: A sentence-level writing intervention. The Reading Teacher, 58, 468-471.
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Strong, W. (1986). Creative approaches to sentence combining. Urbana, OL: ERIC Clearinghouse on Reading and 
Communication Skill & National Council of Teachers of English.



Response to Intervention
Formatting Sentence Combining Examples
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Response to Intervention
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Response to Intervention
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Response to Intervention
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Response to Intervention

How To…Help the Student Develop Work-
Pl i  Skill  Pl  E l t  Adj tPlanning Skills: Plan, Evaluate, Adjust

(pp. 14-16)
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
The student is trained to follow a plan>work>self-

evaluate>adjust sequence in work planning:

Work-Planning Skills: Plan, Evaluate, Adjust

evaluate>adjust sequence in work-planning:
• Plan. The student creates a work plan: inventorying a 

collection of related tasks to be done  setting specific collection of related tasks to be done, setting specific 
outcome goals that signify success on each task, 
allocating time sufficient to carry out each task.allocating time sufficient to carry out each task.

• Work. The student completes the work.
• Self-Evaluate. The student compares actual work Self Evaluate. The student compares actual work 

performance to the outcome goals to evaluate success.
• Adjust. The student determines what to do differently in 

www.interventioncentral.org

Adjust. The student determines what to do differently in 
the future to improve performance and outcomes.

8
Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.



Response to Intervention
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
PLANNING: The teacher & student meet prior to the work 

to create a plan  with 3 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

to create a plan, with 3 phases to the meeting:
1. Task. The student describes each academic task in 

clear and specific terms (e g  "Complete first 10 clear and specific terms (e.g., Complete first 10 
problems on page 48 of math book", "write an outline 
from notes for history essay"). from notes for history essay ). 

For this part of the work plan, the teacher may need to 
model for the student how to divide larger global 
assignments into component tasks. in the future to 
improve performance and outcomes

www.interventioncentral.org

improve performance and outcomes.
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determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.



Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
PLANNING: The teacher & student meet prior to the work 

to create a plan  with 3 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

to create a plan, with 3 phases to the meeting:
2. Time Allocated. The student decides how much time 

should be reserved to complete each task (e g  For a should be reserved to complete each task (e.g., For a 
math workbook assignment:  "20 minutes" or "11:20 to 
11:40"). 11:40 ). 

Because students with limited planning skills can make 
unrealistic time projections for task completion, the 
teacher may need to provide initial guidance and 
modeling in time estimation

www.interventioncentral.org

modeling in time estimation.
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
PLANNING: The teacher & student meet prior to the work 

to create a plan  with 3 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

to create a plan, with 3 phases to the meeting:
3. Performance Goal. The student sets a performance 

goal to be achieved for each task  Performance goals goal to be achieved for each task. Performance goals 
are dependent on the student and may reference the 
amount, accuracy, and/or qualitative ratings of the amount, accuracy, and/or qualitative ratings of the 
work: (e.g., for a reading assignment: "To read at least 
5 pages from assigned text, and to take notes of the 
content"; for a math assignment: "At least 80% of 
problems correct"; for a writing assignment: "Rating of 
4 or higher on class writing rubric")   

www.interventioncentral.org

4 or higher on class writing rubric").  

12
Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.



Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
SELF-EVALUATION: The teacher & student meet after the 

work to evaluate with 2 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

work to evaluate with 2 phases to the meeting:
1. Comparison of Performance Goal to Actual 

Performance  For each task on the plan  the student Performance. For each task on the plan, the student 
compares his or her actual work performance to the 
original performance goal and notes whether the goal original performance goal and notes whether the goal 
was achieved. In addition to noting whether the 
performance  goal was attained, the student evaluates 
whether the task was completed within the time 
allocated. 
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
SELF-EVALUATION: The teacher & student meet after the 

work to evaluate with 2 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

work to evaluate with 2 phases to the meeting:
2. Adjustment. For each task that the student failed to 

reach the performance goal within the time allocated  reach the performance goal within the time allocated, 
the student reflects on the experience and decides 
what adjustments to make on future assignments. For what adjustments to make on future assignments. For 
example, a student reviewing a homework work-plan 
who discovers that she reserved insufficient time to 
complete math word problems may state that, in future, 
she should allocate at least 30 minutes for similar 
tasks

www.interventioncentral.org

tasks.

14
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Response to Intervention
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
Teachers can modify the format of the Plan-Evaluate-Adjust 

Work-Planning Skills: Plan, Evaluate, Adjust

conference for students of younger ages and diverse abilities. For 
example, a 4th-grade instructor may not use a form to organize a 
st dent’s ork planning phase  Instead the teacher ma  ha e the student’s work-planning phase. Instead the teacher may have the 
student write down answers to open-ended questions for an 
assignment  such as:assignment, such as:
– What do you want to accomplish today? (TASK)
– How long do you think it will take? (TIME ALLOCATION)g y ( )
– How will you know that you have done a good job? (PERFORMANCE 

GOAL)

www.interventioncentral.org

At the follow-up conference, teacher and student would compare 
the actual work to the student’s written plan.
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Response to InterventionWork-Planning
Pre- and Post-Planning 

Group Activity: Writing 
Interventions

g
Conferences

PLANNINGInterventions
At your tables: Consider the 

1. Task
2. Time Allocated

sentence-combining 
strategy, and work planning 
structure (steps on right) for 

3. Performance Goal
SELF-EVALUATIONstructure (steps on right) for 

writing instruction shared here.
• Discuss how you might use 

SELF EVALUATION
1. Comparison of 

Performance Goal to • Discuss how you might use 
one or more of these strategies 
in your classroom or school.

e o a ce Goa to
Actual Performance

2. Adjustment

www.interventioncentral.org 17

in your classroom or school. j



Response to Intervention

Math Interventions:Math Interventions:

- Peer Tutoring in Math 
Computation With Computation With 
Constant Time Delay

- Customized Math Self-
Correction Checklists 
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Response to Intervention
How Do We Reach Low-Performing Math 

Students?: Instructional Recommendations Students?: Instructional Recommendations 
(Handout p. 5)

I t t l t  f th i t ti  f  l f i  Important elements of math instruction for low-performing 
students:

“Providing teachers and students with data on student – Providing teachers and students with data on student 
performance”

– “Using peers as tutors or instructional guides”g p g
– “Providing clear, specific feedback to parents on their children’s 

mathematics success”
“U i  i i l  f li i  i i  i  hi  h – “Using principles of explicit instruction in teaching math 
concepts and procedures.” p. 51

www.interventioncentral.org 2

Source: Baker, S., Gersten, R., & Lee, D. (2002).A synthesis of empirical research on teaching mathematics to low-
achieving students. The Elementary School Journal, 103(1), 51-73..



Response to Intervention

Peer Tutoring in Math 
Computation with Constant Computation with Constant 

Time Delay

www.interventioncentral.org



Response to Intervention

Peer Tutoring in Math Computation with Constant 
Ti  D lTime Delay

• DESCRIPTION: This intervention employs students as reciprocal 
peer tutors to target acquisition of basic math facts (math 
computation) using constant time delay (Menesses &  Gresham, 
2009; Telecsan, Slaton, & Stevens, 1999).  Each tutoring 2009; Telecsan, Slaton, & Stevens, 1999).  Each tutoring 
‘session’ is brief and includes its own progress-monitoring 
component--making this a convenient and time-efficient math 
intervention for busy classrooms  intervention for busy classrooms. 
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Response to Intervention

Peer Tutoring in Math Computation with Constant 
Ti  D lTime Delay

MATERIALS:
Student Packet: A work folder is created for each tutor pair. The 

folder contains:

 10 math fact cards with equations written on the front and correct 
answer appearing on the back. NOTE: The set of cards is 
replenished and updated regularly as tutoring pairs master their 
math facts.

 Progress monitoring form for each student Progress-monitoring form for each student.
 Pencils.

www.interventioncentral.org 5



Response to Intervention
Peer Tutoring in Math Computation with Constant Time Delay

PREPARATION: To prepare for the tutoring program, the teacher 
selects students to participate and trains them to serve as tutors.

Select Student Participants. Students being considered for the 
reciprocal peer tutor program should at minimum meet these 

i i  (T l  Sl  & S  1999  M &  criteria (Telecsan, Slaton, & Stevens, 1999, Menesses &  
Gresham, 2009):

Is able and willing to follow directions; 
Shows generally appropriate classroom behavior;
Can attend to a lesson or learning activity for at least 20 

minutes.

www.interventioncentral.org 6



Response to Intervention
Peer Tutoring in Math Computation with Constant Time Delay
S l t St d t P ti i t  (C t ) St d t  b i  id d f  th  Select Student Participants (Cont.). Students being considered for the 

reciprocal peer tutor program should at minimum meet these criteria 
(Telecsan, Slaton, & Stevens, 1999, Menesses  &  Gresham, 2009):( )

 Is able to name all numbers from 0 to 18 (if tutoring in addition or 
subtraction math facts) and name all numbers from 0 to 81 (if tutoring in 
multiplication or division math facts)   multiplication or division math facts).  

• Can correctly read aloud a sampling of 10 math-facts (equation plus 
answer) that will be used in the tutoring sessions. (NOTE: The student ) g (
does not need to have memorized or otherwise mastered these math 
facts to participate—just be able to read them aloud from cards without 
errors)errors).

• [To document a deficit in math computation] When given a two-minute 
math computation probe to complete independently, computes fewer

www.interventioncentral.org 7

than 20 correct digits (Grades 1-3) or fewer than 40 correct digits 
(Grades 4 and up) (Deno & Mirkin, 1977).



Response to Intervention

Peer Tutoring in Math 
C t ti  T h  Computation: Teacher 

Nomination Form

www.interventioncentral.org 8



Response to Intervention
Peer Tutoring in Math Computation with Constant Time Delay
Tutoring Activity. Each tutoring ‘session’ last for 3 minutes. The tutor: 

– Presents Cards. The tutor presents each card to the tutee for 3 
seconds  seconds. 

– Provides Tutor Feedback. [When the tutee responds correctly] The 
tutor acknowledges the correct answer and presents the next card.

[When the tutee does not respond within 3 seconds or responds 
incorrectly] The tutor states the correct answer and has the tutee incorrectly] The tutor states the correct answer and has the tutee 
repeat the correct answer. The tutor then presents the next card. 

– Provides Praise. The tutor praises the tutee immediately following 
correct answers.

– Shuffles Cards. When the tutor and tutee have reviewed all of the 
math-fact carts  the tutor shuffles them before again presenting 

www.interventioncentral.org 9

math fact carts, the tutor shuffles them before again presenting 
cards.



Response to Intervention
Peer Tutoring in Math Computation with Constant Time Delay
Progress-Monitoring Activity. The tutor concludes each 3-minute tutoring 

session by assessing the number of math facts mastered by the tutee. 
The tutor follows this sequence:The tutor follows this sequence:
– Presents Cards. The tutor presents each card to the tutee for 3 

seconds.
– Remains Silent. The tutor does not provide performance feedback 

or praise to the tutee, or otherwise talk during the assessment 
phasephase.

– Sorts Cards. Based on the tutee’s responses, the tutor sorts the 
math-fact cards into ‘correct’ and ‘incorrect’ piles.

– Counts Cards and Records Totals. The tutor counts the number of 
cards in the ‘correct’ and ‘incorrect’ piles and records the totals on 
the tutee’s progress-monitoring chart

www.interventioncentral.org 10

the tutee s progress monitoring chart.



Response to Intervention
Peer Tutoring in Math Computation with Constant Time Delay

Tutoring Integrity Checks. As the student pairs complete the tutoring 
activities, the supervising adult monitors the integrity with which the 
intervention is carried out. At the conclusion of the tutoring session, the intervention is carried out. At the conclusion of the tutoring session, the 
adult gives feedback to the student pairs, praising successful 
implementation and providing corrective feedback to students as 
needed  NOTE:  Teachers can use the attached form Peer Tutoring in needed. NOTE:  Teachers can use the attached form Peer Tutoring in 
Math Computation with Constant Time Delay: Integrity Checklist to 
conduct integrity checks of the intervention and student progress-
monitoring components of the math peer tutoring.
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Response to Intervention

Peer Tutoring in 
Math 

Computation: 
Intervention Intervention 

Integrity Sheet:
(Part 1: (Part 1: 

Tutoring 
A ti it )Activity)
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Response to Intervention

Peer Tutoring in 
Math 

Computation: 
Intervention Intervention 

Integrity Sheet
(Part 2: (Part 2: 

Progress-
M it i )Monitoring)
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Response to Intervention

Peer Tutoring in 
Math Math 

Computation: 
Score SheetScore Sheet
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Response to Intervention

Math Fact Fluency: Explicit Time Drill
The teacher hands out a math-fact worksheet. Students 
are told that they will have 3 minutes to work on problems are told that they will have 3 minutes to work on problems 
on the sheet. The teacher starts the stop watch and tells 
the students to start work  At the end of the first minute  the students to start work. At the end of the first minute, 
the teacher ‘calls time’, stops the stopwatch, and tells the 
students to underline the last number written and to put students to underline the last number written and to put 
their pencils in the air. Then students are told to resume 
work and the teacher restarts the stopwatch  This process work and the teacher restarts the stopwatch. This process 
is repeated at the end of minutes 2 and 3. At the 
conclusion of the 3 minutes  the teacher collects the 

www.interventioncentral.org

conclusion of the 3 minutes, the teacher collects the 
student worksheets (Rhymer et al., 2002).
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Response to Intervention
Student Self-Monitoring: Customized Math Self-Correction 

ChecklistsChecklists
DESCRIPTION: The teacher analyzes a particular 
student's pattern of errors commonly made when 
solving a math algorithm (on either computation or word 
problems) and develops a brief error self correction problems) and develops a brief error self-correction 
checklist unique to that student. The student then uses 
this checklist to self-monitor—and when necessary this checklist to self monitor and when necessary 
correct—his or her performance on math worksheets 
before turning them in.

Sources: Dunlap, L. K., & Dunlap, G. (1989). A self-monitoring package for teaching subtraction with regrouping to students 
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with learning disabilities. Journal of Applied Behavior Analysis, 229, 309-314.

Uberti, H. Z., Mastropieri, M. A., & Scruggs, T. E. (2004). Check it off: Individualizing a math algorithm for students with 
disabilities via self-monitoring checklists. Intervention in School and Clinic, 39(5), 269-275.



Response to Intervention
Sample Self-Correction Checklist
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Response to Intervention

Group Activity: Math Math Interventions:G oup ct ty at
Interventions

Math Interventions:

At your tables:
• Consider the math-intervention 

id  h d h

- Peer Tutoring in Math 
Computation With 
C t t Ti  D lideas shared here.

• Discuss how you might use one 
or more of these strategies in 

Constant Time Delay
- Customized Math Self-

Correction Checklists or more of these strategies in 
your classroom or school.

Correction Checklists 
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Response to Intervention

Collecting Classroom Data: What g
are some practical methods of 
classroom data collection?classroom data collection?

www.interventioncentral.org 1



Response to Intervention

Review of Selected Methods of Classroom Data 
Collection

1. Curriculum-Based Measurement
2. Behavior Report Card
3. Academic Survival Skills Checklist3. Academic Survival Skills Checklist

www.interventioncentral.org



Response to Intervention
RTI: Data-Informed Intervention

Teacher-Friendly Data Collection 
Method: 
Curriculum-Based 
Measurement
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Response to Intervention

The Problem That This Tool Addresses: 
C i l B d M tCurriculum-Based Measurement

Often  measures of student academic performance are Often, measures of student academic performance are 
global (e.g., ‘reading skill’) and do not give good 
information about important component skills (e g  information about important component skills (e.g., 
‘reading fluency’).

Also, traditional academic measures can be time-
consuming to administerconsuming to administer.
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Response to Intervention

Curriculum-Based Measurement: What It Is…Curriculum Based Measurement: What It Is…
• Curriculum-Based Measurement (CBM) is a family of 

brief  timed measures that assess basic academic skills  brief, timed measures that assess basic academic skills. 
CBMs have been developed to assess a considerable 
number of academic competencies, including oral number of academic competencies, including oral 
reading fluency, reading comprehension, math 
computation, and written expression. 

These measures are quick and efficient to administer; 
li  ith th  i l  f t h l  h  d align with the curriculum of most schools; have good 

‘technical adequacy’ as academic assessments; and 
use standard procedures to prepare materials  

www.interventioncentral.org

use standard procedures to prepare materials, 
administer, and score.

5



Response to Intervention

Big Ideas in Reading
1. “Phonemic Awareness: The ability to hear and 

manipulate sounds in words. 
2. Alphabetic Principle: The ability to associate sounds 

with letters and use these sounds to form words. 
3 Fl  ith T t  Th  ff tl  t ti  bilit  t  3. Fluency with Text: The effortless, automatic ability to 

read words in connected text. 
4 Vocabulary: The ability to understand (receptive) and 4. Vocabulary: The ability to understand (receptive) and 

use (expressive) words to acquire and convey 
meaning. 

5. Comprehension: The complex cognitive process 
involving the intentional interaction between reader 
and text to convey meaning ”

www.interventioncentral.org 6

and text to convey meaning.
Source: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 2007, from 
http://reading.uoregon.edu/index.php



Response to Intervention
Curriculum-Based Measurement: Advantages as a Set of Tools to 

Monitor RTI/Academic CasesMonitor RTI/Academic Cases
• Aligns with curriculum-goals and materials
• Is reliable and valid (has ‘technical adequacy’) 
• Is criterion-referenced: sets specific performance levels for specific 

tasks
• Uses standard procedures to prepare materials  administer  and • Uses standard procedures to prepare materials, administer, and 

score
• Samples student performance to give objective, observable ‘low-

i f ’ i f ti b t t d t f  inference’ information about student performance 
• Has decision rules to help educators to interpret student data and 

make appropriate instructional decisions
• Is efficient to implement in schools (e.g., training can be done quickly; 

the measures are brief and feasible for classrooms, etc.)
• Provides data that can be converted into visual displays for ease of 

www.interventioncentral.org 7

• Provides data that can be converted into visual displays for ease of 
communication

Source: Hosp, M.K., Hosp, J. L., & Howell, K. W. (2007). The ABCs of CBM. New York: Guilford.



Response to Intervention

Free Online CBM Monitoring MaterialsFree Online CBM Monitoring Materials

• DIBELS Next: K 6: Literacy assessments: • DIBELS Next: K-6: Literacy assessments: 
http://dibels.org/next.html
E CBM  K 8  Lit  d th t  • EasyCBM: K-8: Literacy and math assessments: 
http://www.easycbm.com

• (www.interventioncentral.org): Teacher CBM-
creation tools: http://www.interventioncentral.org

www.interventioncentral.org 8



Response to Intervention

W iti  P b  Writing Probe 
Generator

Create a probe to 
assess the 
mechanics and mechanics and 
conventions of 
student writing.

www.interventioncentral.org
URL: http://www.interventioncentral.org/tools/writing-probe-generator



Response to Intervention

Writing: Probe Writing: Probe 
Example

www.interventioncentral.org 10



Response to Intervention
RTI: Data-Informed Intervention

Teacher-Friendly Data Collection 
Method: 
Behavior Report CardBehavior Report Card

www.interventioncentral.org 11



Response to Intervention

The Problem That This Tool Addresses: 
B h i  R t C dBehavior Report Card

Most traditional methods of behavioral data collection 
are time-consuming to collect and difficult to juggle for 
a classroom teacher. 

What is needed is a simple behavior-collection method 
that can be completed quickly and on a daily basis.

www.interventioncentral.org 12



Response to Intervention

Behavior Report Card: What It Is…Behavior Report Card: What It Is…
• A behavior report card is a customized rating 

l t d b  th  t h  t  t  i  scale created by the teacher to rate various 
target student behaviors on a daily basis.

• If a teacher can describe and observe a student 
behavior, it can be tracked using a behavior 
report card.

• Examples of behaviors to track using a behavior p g
report card include: Hyperactivity, work 
completion, organizational skills, and compliance 

www.interventioncentral.org

p , g , p
with teacher requests.
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Response to Intervention

Behavior Report Card MakerBehavior Report Card Maker
• Helps teachers to define student problem(s) more 

clearlyclearly.
• Reframes student concern(s) as replacement 

behaviors  to increase the likelihood for success with behaviors, to increase the likelihood for success with 
the academic or behavioral intervention.

• Provides a fixed response format each day to increase Provides a fixed response format each day to increase 
the consistency of feedback about the teacher’s 
concern(s).( )

• Can serve as a vehicle to engage other important 
players (student and parent) in defining the problem(s), 

www.interventioncentral.org

monitoring progress, and implementing interventions.
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Response to Intervention

Behavior Report Card 
MakerMaker

www.interventioncentral.org
Example: Daily Report Card

www.interventioncentral.org



Response to Intervention

Behavior Report Card 
MakerMaker

www.interventioncentral.org

www.interventioncentral.org



Response to Intervention
RTI: Data-Informed Intervention

Teacher-Friendly Data Collection 
Method: 
Academic Survival Skills 
Checklist

www.interventioncentral.org 17



Response to Intervention

The Problem That This Tool Addresses: 
A d i  S i l Skill  Ch kli tAcademic Survival Skills Checklist

Students who would achieve success on the ambitious 
Common Core State Standards must first cultivate a set of 
general 'academic survival skills' that they can apply to any 
coursework (DiPerna  2006)  coursework (DiPerna, 2006). 
Examples of academic survival skills include the ability to 
study effectively  be organized  and manage time well  study effectively, be organized, and manage time well. 
When academic survival skills are described in global terms, 
though  it can be difficult to define them  For example  two though, it can be difficult to define them. For example, two 
teachers may have different understandings about what the 
term 'study skills' means. 

www.interventioncentral.org

y
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Source: DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention 
services in the schools. Psychology in the Schools, 43, 7-17.



Response to Intervention

Academic Survival Skills Checklist: What It Is…Academic Survival Skills Checklist: What It Is…
• The teacher selects a global skill (e.g., 

h k l ti  i d d t t k)  homework completion; independent seatwork). 
The teacher then breaks the global skill down 
i t   h kli t f t b kill  A  into a checklist of component sub-skills. An 
observer (e.g., teacher, another adult, or even 
th  t d t)  th   th  h kli t t  t  the student) can then use the checklist to note 
whether a student successfully displays each of 
th  b kill    i  d  the sub-skills on a given day. 

www.interventioncentral.org 19



Response to Intervention

Academic Survival Skills Checklist: Homework Examplep

www.interventioncentral.org 20
Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker



Response to Intervention

Academic Survival Skills Checklist: Homework Examplep

www.interventioncentral.org 21
Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker



Response to Intervention

Academic Survival Skills Checklist: Homework Examplep

www.interventioncentral.org 22
Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker



Response to Intervention

Academic Survival Skills Checklist: Homework Examplep

www.interventioncentral.org 23
Source: Academic Survival Skills Checklist Maker. (2012). Retrieved from http://www.interventioncentral.org/tools/academic-survival-skills-
checklist-maker



Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Consistent expectations among teachers. Teachers at 
a grade level, on an instructional team, or within an 
instructional department can work together to develop 
checklists for essential global academic-survival skills. 
As teachers  collaborate to create these checklists, 
they reach agreement on the essential skills that 
students need for academic success and can then 
consistently promote those skills across their 
classrooms.

11
www.interventioncentral.org 24
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Proactive student skills training. One excellent use of 
these checklists is as a classwide student training tool. 
At the start of the school year, teachers can create 
checklists for those academic survival skills in which 
students are weak (e.g., study skills, time 
management) and use them as tools to train students 
in specific strategies to remediate these deficiencies. 
Several instructors working with the same group of 
students can even pool their efforts so that each 
teacher might be required to teach a checklist in only a 

22
www.interventioncentral.org

single survival-skill area.
25
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Student skills self-check. Teachers can use academic 
survival-skills checklists to promote student 
responsibility. Students are provided with master 
copies of checklists and encouraged to develop their 
own customized checklists by selecting and editing 
those strategies likely to work best for them. 
Instructors can then hold students accountable to 
consult and use these individualized checklists to 
expand their repertoire of strategies for managing their 
own learning. 

33
www.interventioncentral.org 26
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Monitoring progress of academic survival-skills interventions. 
Often, intervention plans developed for middle and high school 
students include strategies to address academic survival skill students include strategies to address academic survival-skill 
targets such as homework completion or organization. 
Checklists are a good way for teachers to measure the Checklists are a good way for teachers to measure the 
student's baseline use of academic survival skills in a targeted 
area prior to the start of the intervention. Checklists can also 
be used to calculate a student outcome goal that will signify a 
successful intervention and to measure (e.g., weekly) the 
t d t'   i  i   d d  f d i  student's progress in using an expanded range of academic 

survival-skills during the intervention period.

44
www.interventioncentral.org 27

44



Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Parent conferences. When teachers meet with parents 
to discuss student academic concerns, academic 
survival-skills checklists can serve as a vehicle to 
define expected student competencies and also to 
decide what specific school and home supports will 
most benefit the student. In addition, parents often 
appreciate receiving copies of these checklists to 
review with their child at home.

55
www.interventioncentral.org 28
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Response to Intervention

Academic Survival Skills 
Checklist MakerChecklist Maker
http://www.interventioncentral.org/
tools/academic-survival-skills-
checklist-makerchecklist maker

The Academic Survival Skills 
Checklist Maker provides a starter set p
of strategies to address:

•homework
• note-taking
• organization
•study skills

ti  t  • time management. 

Teachers can use the application to 
create and print customized checklists 

www.interventioncentral.org

create and print customized checklists 
and can also save their checklists 
online. 



Response to Intervention

Structuring Data Collection: What 
are the essential elements of data are the essential elements of data 
collection for student progress-
monitoring--at any Tier? 

www.interventioncentral.org 30



Response to Intervention

The Structure of Data CollectionThe Structure of Data Collection
• Teachers can use a wide variety of methods 

t   t d t d i  f   to assess student academic performance or 
behavior.

• However, data collection should be structured 
to include these elements: baseline, the 
setting of a goal for improvement, and
regular progress-monitoring.

• The structure of data collection can be 
thought of as a glass into which a wide 

www.interventioncentral.org

g g
variety of data can be ‘poured’.
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Response to Intervention

Interventions: The Essential Data Elements
1. Clear problem definition: ‘If you can’t name it, you can’t 

measure it.’
2. Baseline data: ‘If you don’t know the student’s starting 

point, you can’t know if that student has made progress point, you can t know if that student has made progress 
with the intervention.’

3 Intervention outcome goal: ‘If you have no exit goal  3. Intervention outcome goal: If you have no exit goal, 
you cannot judge if the intervention is successful—no 
matter how much data you collect ’matter how much data you collect.

4. Progress-monitoring plan: ‘If you don’t actually collect 
the data  o  are blind abo t the inter ention o tcome ’ 

www.interventioncentral.org

the data, you are blind about the intervention outcome.’ 

32

Source: Witt, J. C., VanDerHeyden, A. M., & Gilbertson, D. (2004). Troubleshooting behavioral interventions. A systematic 
process for finding and eliminating problems. School Psychology Review, 33, 363-383. 



Response to Intervention

Student Intervention 
Progress-Monitoring 

WorksheetWorksheet

www.interventioncentral.org 33



Response to Intervention

Form: Set-UpForm: Set Up

www.interventioncentral.org



Response to Intervention

Example: Set-Up

Mrs. Braniff, Grade 3 teacher, wants to monitor her student, Brian, 
whose intervention target is math computation fluency with 
multiplication facts. The intervention to be used is ‘explicit time 
drills’. The teacher decides to monitor Brian using CBM math 
computation probes (2 minutes) created on 

www.interventioncentral.org

computation probes (2 minutes) created on 
www.interventioncentral.org. She will monitor the student weekly.



Response to Intervention

Form: BaselineForm: Baseline

www.interventioncentral.org



Response to Intervention

Baseline: Defining the Student Starting PointBaseline: Defining the Student Starting Point
• Baseline data provide the teacher with a 

h t f th  t d t’  d i  kill   snapshot of the student’s academic skills or 
behavior before the intervention begins. 

• An estimate of baseline is essential in order to 
measure at the end of the intervention whether 
the student made significant progress.

• Three to five data-points are often p
recommended—because student behavior can 
be variable from day to day.

www.interventioncentral.org

y y
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Response to Intervention
Example: Baseline

Mrs. Braniff decides to collect 3 baseline observations of 
Brian using math computation probes  Because his results Brian using math computation probes. Because his results 
from day to day may vary, she also chooses to estimate 
his baseline (starting) performance by selecting the 

www.interventioncentral.org

his baseline (starting) performance by selecting the 
median/middle value from the 3 data points.



Response to Intervention

Form: Progress-Monitoring Section

www.interventioncentral.org



Response to Intervention

Example: Progress-Monitoring Section

www.interventioncentral.org



Response to Intervention

Form: Determine Intervention Timespan

Intervention ‘Timespan’: How Long is Long Enough?p g g g
Any intervention should be allowed sufficient time to 
demonstrate whether it is effective. The limitation on how demonstrate whether it is effective. The limitation on how 
quickly an intervention can be determined to be ‘effective’ is 
usually the sensitivity of the measurement tools. As a rule, 
behavioral interventions tend to show effects more quickly than 
academic interventions—because academic skills take time to 
increase  while behavioral change can be quite rapidincrease, while behavioral change can be quite rapid.
A good rule of thumb for classroom interventions it to allow 4-8 
instructional weeks to judge the intervention

www.interventioncentral.org

instructional weeks to judge the intervention.



Response to Intervention

Example: Determine Intervention Timespan

Mrs  Braniff plans for the intervention to last 6 instructional Mrs. Braniff plans for the intervention to last 6 instructional 
weeks. She looks up the end date for the intervention on 
the school calendar and enters it into the formthe school calendar and enters it into the form.

www.interventioncentral.org



Response to Intervention

Form: Performance Goal

The outcome goal for an intervention can be estimated as follows:
• If there are research academic norms or local norms available 

(  DIBELS)  th   b  f l t  t  l it i  (e.g., DIBELS), these can be useful to set a goal criterion. 
• The teacher can screen a classroom to determine average 

fperformance.
• The teacher can select 3-4 ‘typical’ students in the class, 

administer an academic measure (e g  curriculum based administer an academic measure (e.g., curriculum-based 
measurement writing) to calculate a ‘micro-norm’. 

• The teacher can rely on ‘expert opinion’ of what is a typical level of 

www.interventioncentral.org

• The teacher can rely on expert opinion  of what is a typical level of 
student performance. 



Response to Intervention

E l  P f  G lExample: Performance Goal

Mrs  Braniff sets the student Mrs. Braniff sets the student 
goal at the conclusion of the 
intervention to be 40 Correct intervention to be 40 Correct 
Digits in 2 minutes. This goal 
is based on research norms  is based on research norms. 

www.interventioncentral.org



Response to Intervention

F  H  P  t  B  S i dForm: How Progress to Be Summarized

www.interventioncentral.org



Response to Intervention
Example: How Progress to Be Summarized

Mrs. Braniff decides to summarize the student’s 
inter ention o tcome b  selecting the last t o data points 

www.interventioncentral.org

intervention outcome by selecting the last two data points 
and averaging them (mean). 



Response to Intervention

F  P M it i  D tForm: Progress-Monitoring Data

www.interventioncentral.org



Response to Intervention

Example: Progress-Monitoring Datap g g

Mrs. Braniff administers Brian a CBM multiplication math 
facts probe weekly during the intervention and records the facts probe weekly during the intervention and records the 
results on the form.

www.interventioncentral.org



Response to Intervention

F  E l t  th  I t ti  O tForm: Evaluate the Intervention Outcome

www.interventioncentral.org



Response to Intervention
Example: Evaluate the Intervention Outcome

At the end of the intervention, Mrs. Braniff find that the student’s 
actual progress (42 CDs in 2 mins) exceeds the intervention 

www.interventioncentral.org

actual progress (42 CDs in 2 mins) exceeds the intervention 
goal of 40 CDs. The intervention is judged to be a success.



Response to Intervention

Activity: Classroom Data CollectionActivity: Classroom Data Collection

At your tables:At your tables:
• Discuss  Curriculum-Based Measurement, Academic 

Survival Skills Checklists, Self-Check Behavior Checklists Survival Skills Checklists, Self Check Behavior Checklists 
and/or  Daily Behavior Report Card as classroom 
monitoring tools. 

• How could your school use these data collection tools to 
help with classroom progress-monitoring?

www.interventioncentral.org 51


