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Access PPTs and other materials from this workshop at:

http://www.interventioncentral.org/springsschool
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Response to Intervention

“ ”In a completely rational society, 
the best of us would be the best of us would be 
teachers and the rest of us 
would have to settle for 

thi  lsomething less.
-Lee Iacocca
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Response to Intervention

RTI: The Big Picture. What is 
Response to Intervention? And how p
can RTI support the Common Core 
Standards? Standards? 

www.interventioncentral.org 6



Response to Intervention

Essential Elements of RTI (Fairbanks, Sugai, Guardino, & Lathrop, 2007)Essential Elements of RTI (Fairbanks, Sugai, Guardino, & Lathrop, 2007)

1. A “continuum of evidence-based services available to 
all students" that range from universal to highly g g y
individualized & intensive

2. “Decision points to determine if students are 
performing significantly below the level of their peers performing significantly below the level of their peers 
in academic and social behavior domains"

3. “Ongoing monitoring of student progress"
4. “Employment of more intensive or different 

interventions when students do not improve in 
response" to lesser interventionsresponse  to lesser interventions

5. “Evaluation for special education services if students 
do not respond to intervention instruction"

www.interventioncentral.org 7

Source: Fairbanks, S., Sugai, G., Guardino, S., & Lathrop, M. (2007). Response to intervention: Examining classroom behavior 
support in second grade. Exceptional Children, 73, p. 289.
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Response to Intervention

What does RTI look like when applied to an 
i di id l t d t?individual student?

A widely accepted method for determining whether a 
student should be referred to Special Education under RTI 
is the ‘dual discrepancy model’ (Fuchs, 2003). 

Di  1  Th  t d t i  f d t  b  f i  – Discrepancy 1: The student is found to be performing 
academically at a level significantly below that of his or her 
typical peers (discrepancy in initial skills or performance).yp p ( p y p )

– Discrepancy 2: Despite the implementation of one or more well-
designed, well-implemented interventions tailored specifically for 
the student  he or she fails to ‘close the gap’ with classmates the student, he or she fails to ‘close the gap’ with classmates 
(discrepancy in rate of learning relative to peers). 
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Response to Intervention

Avg Classroom Academic 
Performance Level

Discrepancy 1: Skill Gap Discrepancy 1: Skill Gap 
(Current 
Performance Level)

Discrepancy 2:
Gap in Rate of 
Learning (‘Slope 

Target 
Student

‘Dual Discrepancy’: RTI Model 

Learning ( Slope 
of Improvement’)
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Dual-Discrepancy : RTI Model 
of Learning Disability (Fuchs 2003)



Response to Intervention

Common Core State 
Standards InitiativeStandards Initiative
http://www.corestandards.org/

View the set of Common Core View the set of Common Core 
Standards for English Language 
Arts (including writing) and 
mathematics being adopted by mathematics being adopted by 
states across America.

Source: National Governors Association Center for 
Best Practices and Council of Chief State School Best Practices and Council of Chief State School 
Officers. (2010). Common Core State Standards for 
English Language Arts & Literacy in History/Social 
Studies, Science, and Technical Subjects.. 
Retrieved on September 23, 2012, from 

www.interventioncentral.org

http://www.corestandards.org/; p. 6.



Response to Intervention

Response to Intervention (RTI)
Response to Intervention (RTI) is a blue-print that schools can 
implement to proactively identify students who struggle with 

d i  d/  b h i l d fi it  d id  th  ith academic and/or behavioral deficits and provide them with 
academic and behavioral intervention support. RTI divides 
school support resources into 3 progressively more intensive school support resources into 3 progressively more intensive 
levels--or 'tiers'--of intervention. RTI first gained national 
recognition when written into congressional legislation, the g g g ,
Individuals with Disabilities Education Improvement Act 
(IDEIA) of 2004. 
Because the focus of RTI is on the underperforming 
learner, schools can use this approach as the 'toolkit' for 
h l i  t li  l  t  tt i  th  biti  

www.interventioncentral.org

helping struggling learners to attain the ambitious 
standards of the Common Core. 
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Response to Intervention

Learned Helplessness. What is 
‘learned helplessness’ and how can ‘learned helplessness’ and how can 
this condition undermine motivation?

www.interventioncentral.org 13



Response to Intervention

www.interventioncentral.org



Response to Intervention

High 
Motivation

High 
M ti ti

Low 
M ti ti

Low 
MotivationMotivation MotivationMotivation Motivation
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Response to Intervention

Learned Helplessness: The Failure Cycle
Students with a history of school failure are at particular risk of 

falling into the learned helplessness cycle:

1. The student 
experiences 

2. ...which undermine 
self confidence in 

6. …and reinforcing 
the student’s experiences 

repeated 
academic 
failures…

self-confidence in 
their intellectual 
abilities.

the student s 
belief that they 
lack the ability to 
learn.

3. The student 
begins to doubt 4. …causing that 5. …resulting in 
that their efforts 
will overcome 
their learning 
diffic lties

student to reduce 
efforts toward 
academic 

hi t 

continued 
failure…

www.interventioncentral.org 16
Source: Sutherland, K. S., & Singh, N. N. (2004). Learned helplessness and students with emotional or behavioral disorders: Deprivation 
in the classroom. Behavioral Disorders, 29(2), 169–181.

difficulties…achievement .



Response to Intervention

Learned Helplessness: The Effects

Students who experience a sense of ‘learned p
helplessness’ feel powerless to improve their academic 
performance and standing. They can also experience 
th  f ll i  ti  ff tthe following negative effects:

1 R d d ti ti  t  d i  th  l1. Reduced motivation to respond in the classroom
2. Lessened ability to associate responding with 

desirable outcomesdesirable outcomes
3. Symptoms of depression or anxiety

www.interventioncentral.org

.
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Source: Sutherland, K. S., & Singh, N. N. (2004). Learned helplessness and students with emotional or behavioral disorders: 
Deprivation in the classroom. Behavioral Disorders, 29(2), 169–181.



Response to Intervention

Activity: Learned 
H l lHelplessness
Discussion Question:
• Do you find that ‘learned helplessness’ is a problem for students in 

your classroom? 
If  h t  t t i th t h l   t  ti t th  t d t ?• If so, what are strategies that help you to motivate these students?

www.interventioncentral.org 18



Response to Intervention

The Power of ‘Mindsets’. What are 
‘mindsets’ and how can they help or ‘mindsets’—and how can they help or 
hinder motivation?

www.interventioncentral.org 19



Response to Intervention

Mindsets: Determining Limits on 
Potential

Research in cognitive psychology (Dweck, 2006) 
demonstrates that individuals’ performance as learners is 
profoundly influenced by
– their perceptions of their intelligence and/or abilities and
– their reinforcing these perceptions through an ongoing 

l   th  t   h llmonologue as they encounter new challenges.
The habitual ways that people have of thinking about their 
abilities can be thought of as ‘mindsets’. Mindsets fall into 
two categories: Fixed vs. growth.

www.interventioncentral.org 20
Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine.



Response to Intervention

Beliefs About Mindsets: Fixed vs. Growth
Fixed Mindset Growth Mindset

Intelligence (general ability) is 
fixed. Effort plays a minor role in 

Intelligence and other attributes 
are ‘malleable’--they can 

determining one's level of 
accomplishment.   

increase with effort. 

This perspective views struggle
Thus, setbacks are viewed as a 
lack of ability and result in the 

This perspective views struggle
as a positive-- "an opportunity for 
growth, not a sign that a student lack of ability and result in the 

student "giving up or withdrawing 
effort" (Blackwell, et al., 2015). 

growth, not a sign that a student 
is incapable of learning."  
(Paunesku, et al., 2015).
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Response to Intervention

The ‘Malleability’ of IntelligenceThe Malleability  of Intelligence
“It is important to recognize that believing 
intelligence to be malleable does not imply that 
everyone has exactly the same potential in every 
domain, or will learn everything with equal ease. 

Rather, it means that for any given individual, 
intellectual ability can always be further 
developed.”

www.interventioncentral.org 22
Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.



Response to Intervention

Mindsets: Fixed vs  GrowthMindsets: Fixed vs. Growth
“[Fixed vs. growth] mindsets affect students' 
achievement by creating different 
psychological worlds.” 

Dr. Carol Dweck

www.interventioncentral.org 23
Source: Dweck, C. S. (2008). Mindsets: How praise is harming youth and what can be done about it. School Library Media Activities 
Monthly, 24(5), 55-58; p. 56.



Response to Intervention

Contrasting Mindsets: Responses to Setbacksg p
Fixed Mindset: The student 
may:

Growth Mindset: The student 
will:

• give up • view setback as an opportunity 
for learning

• withdraw effort

• ‘disidentify’ with challenge 
• increase effort

• disidentify  with challenge 
subject: e.g., “I don’t like math 
much anyway.”

• figure out deficiencies in work 
or study processes and correct much anyway.

• be at greater risk for cheating

or study processes and correct 
them

www.interventioncentral.org
Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.



Response to Intervention

Mindsets: Fixed vs  GrowthMindsets: Fixed vs. Growth
Does a student’s type of mindset have a significant 
impact on school performance? 
When students are not experiencing significant learning 
challenges, those with fixed and growth mindsets may 
do equally well.

However, during times of difficult academic work or 
dramatic changes in the learning environment (e g  dramatic changes in the learning environment (e.g., 
middle school), growth-mindset students tend to do 
significantly better than their fixed-mindset peers.

www.interventioncentral.org

g y p
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Source: Blackwell, L. S., Trzesniewski, K. H., & Dweck, C. S. (2007). Implicit theories of intelligence predict achievement across an
adolescent transition: A longitudinal study and an intervention. Child Development, 78(1), 246-263.



Response to Intervention

Mindsets: Fixed vs  GrowthMindsets: Fixed vs. Growth
What specific strategies can teachers use?
Positive teacher actions to promote a growth 
mindset in students include:
– affirming through words and deeds the beliefs that 

everyone has the potential to be a successful learner y p
and that struggles and setbacks are actually positive 
opportunities for learning; and

– framing challenging tasks as a series of specific 
steps and helping students to develop concrete 

l  t  l t  th

www.interventioncentral.org

plans to complete them.
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Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine.



Response to Intervention

Mindsets: Fixed vs  GrowthMindsets: Fixed vs. Growth
“If you’re a teacher, remember that lowering 
standards doesn’t raise students’ self-esteem. 
But neither does raising standards without giving 
students ways of reaching them. 

The growth mindset gives you a way to set high 
standards and have students reach them. Try 
presenting topics in a growth framework and 
giving students process feedback.” p. 212

www.interventioncentral.org 27
Source: Dweck, C. S. (2006). Mindset: The new psychology of success. New York: Ballantine.



Response to Intervention

Strategies to Promote a ‘Growth Mindset’:
Use Process-Oriented Statements
‘Growth mindset’ statements are as varied as the 
educators, students, and situations they address. 
However, they tend to:

l  t  ifi   t   f d– lay out a specific process to move forward.
– acknowledge difficulties or struggles that may lay 

ahead and frame them as opportunities to learnahead and frame them as opportunities to learn.
– convey optimism through the message that the student 

can and will move toward success if he or she puts in 

11
can and will move toward success if he or she puts in 
the effort, follows the recommended process, and 
makes appropriate use of any ‘help’ resources

www.interventioncentral.org 28
Source: Dweck, C. S. (2007). The perils and promises of praise. Educational Leadership, 65(2), 34-39. 11makes appropriate use of any help  resources



Response to Intervention

Mindsets: Examples of Statements to Avoid…p
Fixed Mindset

• Excellent essay…you are a 
natural-born writer!

• You need to work harder. I have 
seen your grades and know y g
that you are smart enough to 
get an A in this course.

• It’s OK—not everyone can be
good at math.

www.interventioncentral.org



Response to Intervention

Mindsets: Examples of Statements to Use…
Growth Mindset

p

• Great work--I see that you followed 
all of your problem-solving steps.

• Your writing is improving a lot. The  
extra time you put in and your use y p y
of an outline really paid off.

• I can see that you didn't do as • I can see that you didn t do as 
well on this math test as you 
had hoped.  Let's review 

www.interventioncentral.org

strategies to help you to solve 
your challenge problems.



Response to Intervention

Strategies to Promote a ‘Growth Mindset’:
Provide ‘Wise’ Feedback
‘Wise feedback’ prevents the student from taking criticism Wise feedback  prevents the student from taking criticism 
about their work personally. Written or verbal feedback about 
a student’s academic performance is prefaced with:
– an explicit statement of high standards, 
– [optional] a brief description of the feedback, and[ p ] p
– assurance that the instructor fully believes the student 

capable of attaining those elevated standards.

The actual feedback offered should also be sufficiently 

22
www.interventioncentral.org

rigorous to reflect high standards.

31
Source: Cohen, G. L., Steele, C. M., & Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial divide. 
Personality and Social Psychology Bulletin, 25, 1302-1318. 22



Response to Intervention

Strategies to Promote a ‘Growth Mindset’:
Provide ‘Wise’ Feedback: Example 1

“Students in this course are working toward high Statement of g g
standards of journalism. “ high 

standards
“So I am going to give you specific, detailed editorial 
feedback about improving this article.” Description 

f f db kof feedback

“I know from your work samples and from talking 

22
I know from your work samples and from talking 

with previous teachers that you have the skills and 
drive to use my feedback to rewrite the article and 
b   t  j li t ”

Assurance 
of ability

www.interventioncentral.org 32
Source: Cohen, G. L., Steele, C. M., & Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial divide. 
Personality and Social Psychology Bulletin, 25, 1302-1318. 22become a stronger journalist.”



Response to Intervention

Strategies to Promote a ‘Growth Mindset’:
Provide ‘Wise’ Feedback: Example 2

“By grade 7, students are expected to have fully Statement of y g , p y
mastered the many math concepts and operations 
taught in the earlier grades.”

high 
standards

“When you look over this diagnostic math test that 
you took last week, you will see that I have written a 
number of comments highlighting where you made 

Description 
f f db knumber of comments highlighting where you made 

errors or failed to show or explain your work.” of feedback

“Judging by your test results I can see that you 

22
Judging by your test results I can see that you 

absolutely have the potential to be a strong math 
student. My comments will point you to where you 
h ld t dditi l ff t t    i  thi  

Assurance 
of ability

www.interventioncentral.org 33
Source: Cohen, G. L., Steele, C. M., & Ross, L. D. (1999). The mentor's dilemma: Providing critical feedback across the racial divide. 
Personality and Social Psychology Bulletin, 25, 1302-1318. 22should put additional effort to ensure success in this 

course.”



Response to Intervention

Tools for Teacher as RTI
‘First Responder’:  A Mosaic

1. Knowledge of 
Teacher’s  Role in 
Supporting RTI

2. Delivery of Strong Core 
Instruction

3 Skill in Defining Student Supporting RTI
4. Capacity to Create 

Classroom (Tier 1) 

3. Skill in Defining Student 
Academic Problems in Clear 
& Specific Terms

Academic 
Intervention Plans

5 Access to Research6 Ability to Set 5. Access to Research-
Supported Tier 1 Intervention 
Ideas

6. Ability to Set 
Intervention Goals 
and Collect Data to 

www.interventioncentral.org

Monitor Classroom 
Interventions



Response to Intervention

Academic Intervention ‘Big Ideas’. 
What are key concepts that should y p
guide schools in implementing 
academic interventions?academic interventions?

www.interventioncentral.org 35



Response to Intervention

Academic Interventions: 7 ‘Big Ideas’
• Academic problems should be clearly defined. 

Before a teacher can select interventions to address a 
student academic problem, the instructor must be able to 
describe in clear and specific terms just what the student 
problem is  In fact  the most important step in the entire problem is. In fact, the most important step in the entire 
process of developing an intervention is to be able to 
describe correctly and specifically the problem that must be describe correctly and specifically the problem that must be 
fixed (Bergan, 1995).

11
www.interventioncentral.org 36
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Academic problems should be linked to their 
probable cause. Once an academic problem has been 
defined, the teacher will want to develop a hypothesis 
('educated guess') about what issue is causing that problem  ('educated guess') about what issue is causing that problem. 

For example  a student may do poorly on a reading For example, a student may do poorly on a reading 
comprehension task because she lacks the necessary 
comprehension skills, is accurate but not yet fluent in those p y
skills, had once learned those skills but failed to retain them, 
can perform the skills but has limited endurance, or 

 th  kill  b t d  t i  it ti  h  22
www.interventioncentral.org 37

possesses the skills but does not recognize situations when 
she should use them (Martens & Witt, 2004). 22



Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Intervention strategies should be research-based. 
Wh  ibl  th  t h  h ld i l d  i   i t ti  When possible, the teacher should include in an intervention 
plan only those ideas supported by research. At present, 
there is no consensus on how to define 'research based' there is no consensus on how to define research-based  
interventions (Odom et al., 2005). However, a sensible rule of 
thumb to follow is that an intervention idea should be shown 
as effective in at least one study published in a reputable 
peer-reviewed research journal before it is used in school 
intervention plans.

33
www.interventioncentral.org 38
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Intervention plans should help students to access 
instruction--but not 'dumb down' instruction. When 
putting together classroom intervention plans, instructors can 
choose from among a wide array of strategies to help the choose from among a wide array of strategies to help the 
student to achieve academic success. But teachers should 
take care not cross the line and modify core instruction for take care not cross the line and modify core instruction for 
struggling general-education students; that is, they should not 
hold underperforming students to a lesser academic standard p g
than their classmates (Tindal &  Fuchs, 1999). 

44
www.interventioncentral.org 39

44



Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Interventions should be documented in writing. 
Wh   t h  it  t  d l   d i  i t ti  When a teacher commits to develop an academic intervention 
to support a student, that instructor should always create a 
written plan to document the intervention prior to written plan to document the intervention prior to 
implementing it (Burns & Gibbons, 2008).  

Writing out intervention plans help teachers to carry them out 
more consistently and be able to produce the plans when 
needed as proof that they are providing at-risk students with 
ongoing assistance. 

55
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Interventions should be documented in writing 
( t )  I   ll k  ti l  Mill  (1956) it d  b  f (cont.). In a well-known article, Miller (1956) cited a number of 
psychological studies demonstrating that the average person 
is able to actively manage only about 7 discrete bits of is able to actively manage only about 7 discrete bits of 
information at one time--which explains why local phone 
numbers in the United States are 7 digits long. A teacher who g g
is running a whole classroom while trying to informally 
manage  even 1 or 2 individual student interventions in their 
heads must manage far more than 7 information-bits--and is 
thus is likely to overlook important details about instruction or 
intervention simply because of cognitive overload unless 

www.interventioncentral.org 41

intervention simply because of cognitive overload—unless 
those intervention plans are written down!



Response to Intervention

How To: Create a Written How To: Create a Written 
Record of Classroom 

InterventionsInterventions
Handout: pp. 8-10
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Response to Intervention
How To: Create a Written Record of Classroom Interventions
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Response to Intervention
How To: Create a Written Record of Classroom Interventions
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Response to Intervention
How To: Create a Written Record of Classroom Interventions
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Response to Intervention

How To: Create a Written 
Record of Classroom 

I t tiInterventions
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Interventions should be carried out with integrity.
Th  t h  h ld it  th  i t it  f   l  The teacher should monitor the integrity of any  classroom 
intervention closely, ensuring that the actual intervention 
conforms as closely as possible to the guidelines contained in conforms as closely as possible to the guidelines contained in 
the written intervention plan (Gansle & Noell, 2007) and 
taking steps when needed to bring the intervention back into g p g
alignment with good practices.

66
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Goal-setting and progress-monitoring should be a 
part of all academic interventions. At their core, 
academic interventions are intended to improve student 
performance (Duhon  Mesmer  Atkins  Greguson  & Olinger  performance (Duhon, Mesmer, Atkins, Greguson, & Olinger, 
2009). But teachers cannot know with certainty whether a 
student is actually benefiting from an intervention unless they student is actually benefiting from an intervention unless they 
set specific outcome goals up front and then collect data 
periodically throughout the intervention to verify that these p y g y
goals are met (Wright 2007). 

77
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Response to Intervention

RTI & Strong Core Instruction. What 
are the elements of instruction that are the elements of instruction that 
benefit struggling learners?

www.interventioncentral.org 49
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behaviour problems. European Journal of Special Needs Education, 28, 254-269. http://dx.doi.org/10.1080/08856257.2013.768452



Response to Intervention

How To: 
Implement 

Strong Core 
Instruction

www.interventioncentral.org 51



Response to InterventionHow to: Implement Strong Core Instruction
1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Instructional Match Group Responding

Content Review at Lesson Start High Rate of Student Success

Preview of Lesson Goal(s) Brisk Rate of Instruction

Chunking of New Material Fix-Up Strategies

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

Detailed Explanations & Instructions Regular Feedback

Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice

Active Engagement Spacing of Practice Throughout  Lesson

Collaborative Assignments Guided Practice

www.interventioncentral.org
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Checks for Understanding Support for Independent Practice
Distributed Practice



Response to Intervention

How To Implement Strong Core Instruction
Increase Access to Instruction
1 I t ti l M t h  L  t t i  i t l  1. Instructional Match. Lesson content is appropriately 

matched to students' abilities (Burns, VanDerHeyden, & 
Boice  2008)Boice, 2008).

2. Content Review at Lesson Start. The lesson opens with 
a brief review of concepts or material that have previously a brief review of concepts or material that have previously 
been presented. (Burns, VanDerHeyden, & Boice, 2008, 
Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Increase Access to Instruction
3 P i  f L  G l( )  At th  t t f i t ti  th  3. Preview of Lesson Goal(s). At the start of instruction, the 

goals of the current day's lesson are shared (Rosenshine, 
2008)2008).

4. Chunking of New Material. The teacher breaks new 
material into small  manageable increments  'chunks'  or material into small, manageable increments, chunks , or 
steps (Rosenshine, 2008).

www.interventioncentral.org 54



Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
1 D t il d E l ti  & I t ti  Th h t th  1. Detailed Explanations & Instructions. Throughout the 

lesson, the teacher provides adequate explanations and 
detailed instructions for all concepts and materials being detailed instructions for all concepts and materials being 
taught (Burns, VanDerHeyden, & Boice, 2008).

2. Talk-Alouds/Think-Alouds. Verbal explanations are given 2. Talk Alouds/Think Alouds. Verbal explanations are given 
to explain cognitive strategies: ‘talk-alouds’ (e.g., the 
teacher describes and explains each step of a cognitive 
strategy) and ‘think-alouds’ (e.g., the teacher applies a 
cognitive strategy to a particular problem or task and 

b li  th  t  i  l i  th  t t ) (B  

www.interventioncentral.org

verbalizes the steps in applying the strategy) (Burns, 
VanDerHeyden, & Boice, 2008, Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
3 W k M d l  Th  t h  k  l  f d i  3. Work Models. The teacher makes exemplars of academic 

work (e.g., essays, completed math word problems) 
available to students for use as models (Rosenshine  available to students for use as models (Rosenshine, 
2008).

4. Active Engagement.  The teacher ensures that the lesson 4. Active Engagement.  The teacher ensures that the lesson 
engages the student in ‘active accurate responding’ 
(Skinner, Pappas & Davis, 2005) often enough to capture 
student attention and to optimize learning.
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
5 C ll b ti  A i t  St d t  h  f t 5. Collaborative Assignments. Students have frequent 

opportunities to work collaboratively--in pairs or groups. 
(Baker  Gersten  & Lee  2002; Gettinger & Seibert  2002)(Baker, Gersten, & Lee, 2002; Gettinger & Seibert, 2002).

6. Checks for Understanding. The instructor regularly 
checks for student understanding by posing frequent checks for student understanding by posing frequent 
questions to the group (Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
7 G  R di  Th  t h   f ll l  7. Group Responding. The teacher ensures full class 

participation and boosts levels of student attention by 
having all students respond in various ways (e g  choral having all students respond in various ways (e.g., choral 
responding, response cards, white boards) to instructor 
questions (Rosenshine, 2008).q ( , )

8. High Rate of Student Success. The teacher verifies that 
students are experiencing at least 80% success in the 
lesson content to shape their learning in the desired 
direction and to maintain student motivation and 

t (G tti  & S ib t  2002)

www.interventioncentral.org

engagement (Gettinger & Seibert, 2002).
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Response to Intervention

How To Implement Strong Core Instruction
Provide ‘Scaffolding’ Support
9 B i k R t  f I t ti  Th  l   t  b i k 9. Brisk Rate of Instruction. The lesson moves at a brisk 

rate--sufficient to hold student attention (Carnine,1976; 
Gettinger & Seibert  2002)Gettinger & Seibert, 2002).

10. Fix-Up Strategies. Students are taught fix-up strategies 
(Rosenshine  2008) for use during independent work (e g  (Rosenshine, 2008) for use during independent work (e.g., 
for defining unknown words in reading assignments, for 
solving challenging math word problems).
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Response to Intervention

How To Implement Strong Core Instruction
Give Timely Performance Feedback
1 R l  F db k  Th  t h  id  ti l  d 1. Regular Feedback. The teacher provides timely and 

regular performance feedback and corrections throughout 
the lesson as needed to guide student learning (Burns  the lesson as needed to guide student learning (Burns, 
VanDerHeyden, & Boice).

2. Step-by-Step Checklists. For multi-step cognitive 2. Step by Step Checklists. For multi step cognitive 
strategies, the teacher creates checklists for students to 
use to self-monitor performance (Rosenshine, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
1 S i  f P ti  Th h t L  Th  l  1. Spacing of Practice Throughout Lesson. The lesson 

includes practice activities spaced throughout the lesson. 
(e g  through teacher demonstration; then group practice (e.g., through teacher demonstration; then group practice 
with teacher supervision and feedback; then independent, 
individual student practice) (Burns, VanDerHeyden, & p ) ( , y ,
Boice). 
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Response to Intervention

How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
2 G id d P ti  Wh  t hi  h ll i  t i l  th  2. Guided Practice. When teaching challenging material, the 

teacher provides immediate corrective feedback to each 
student response  When the instructor anticipates the student response. When the instructor anticipates the 
possibility of an incorrect response, that teacher forestalls 
student error through use of cues, prompts, or hints. The g , p p ,
teacher also tracks student responding and ensures 
sufficient success during supervised lessons before having 

d  i  h   kill   k l d  students practice the new skills or knowledge 
independently (Burns, VanDerHeyden, & Boice, 2008).
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Response to Intervention

How To Implement Strong Core Instruction
Provide Opportunities for Review & Practice
3 S t f  I d d t P ti  Th  t h   3. Support for Independent Practice. The teacher ensures 

that students have adequate support (e.g., clear and 
explicit instructions; teacher monitoring) to be successful explicit instructions; teacher monitoring) to be successful 
during independent seatwork practice activities 
(Rosenshine, 2008).( , )

4. Distributed Practice. The teacher reviews previously 
taught content one or more times over a period of several 
weeks or months (Pashler et al., 2007; Rosenshine  & 
Stevens, 1995).
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Response to InterventionHow to: Implement Strong Core Instruction
1. Access to Instruction 2. ‘Scaffolding’ Support (Cont.)
Instructional Match Group Responding

Content Review at Lesson Start High Rate of Student SuccessActivity: Strong Direct 
Preview of Lesson Goal(s) Brisk Rate of Instruction

Chunking of New Material Fix-Up Strategies

y g
Instruction
1. Review this list of elements of 

2. ‘Scaffolding’ Support 3. Timely Performance Feedback

Detailed Explanations & Instructions Regular Feedback

direct instruction.
2. Select 1 or 2 that you find to 

be a particular challenge to 
Talk Alouds/Think Alouds Step-by-Step Checklists

Work Models 4. Opportunities for Review/ Practice

be a particular challenge to 
implement in the classroom--
and brainstorm with your 
group about ways to 

Active Engagement Spacing of Practice Throughout  Lesson

Collaborative Assignments Guided Practice

group about ways to 
successfully use them.
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Checks for Understanding Support for Independent Practice
Distributed Practice


