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 Existing data. The teacher uses information already being collected in the classroom or school that is 
relevant to the identified student problem.  

Examples of existing data include: 

 Grades 

 attendance/tardy records,  

  office disciplinary referrals 

 homework completion  

NOTE: Existing data is often not sufficient alone to monitor a student on intervention but can be a useful 
supplemental source of data on academic or behavioral performance.  
 
Example: Mrs. Berman, a high-school social studies teacher, selected grades from weekly quizzes as one 
measure to determine if a study-skills intervention would help Rick, a student in her class. Prior to the 
intervention, the teacher computed the average of Rick’s most recent 4 quiz grades. The baseline average 
quiz grade for Rick was 61. Mrs. Smith set an average quiz grade of 75 as the intervention goal. The 
teacher decided that at the intervention check-up in six weeks, she would average the most recent 2 weekly 
quiz grades to see if the student reached the goal. 
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 Global skill checklist. The teacher selects a global skill (e.g., homework completion; independent seatwork). 
The teacher then breaks the global skill down into a checklist of component sub-skills--a process known as 
‘discrete categorization’ (Kazdin, 1989). An observer (e.g., teacher, another adult, or even the student) can then 
use the checklist to note whether a student successfully displays each of the sub-skills on a given day. 
Classroom teachers can use these checklists as convenient tools to assess whether a student has the minimum 
required range of academic enabling skills for classroom success. Teachers or tutors may also want to review 
these checklists with students and encourage them to use the checklists independently to take greater 
responsibility for their own learning. 
 
NOTE: The ‘Academic Enablers’ Observational Checklists that appear on the following pages are ready-made 
examples of global skill checklists. 
 
Example: A middle school math instructor, Mr. Haverneck, was concerned that a student, Rodney, appears to 
have poor ‘organization skills’. Mr. Haverneck created a checklist of observable subskills that, in his opinion, 
were part of the global term ‘organization skills: 

1. arriving to class on time; 

2. bringing work materials to class; 

3. following teacher directions in a timely manner; 

4. knowing how to request teacher assistance when needed; 

5. having an uncluttered desk with only essential work materials. 

Mr. Havernick monitored the student’s compliance with elements of this organization -skills checklist across three 
days of math class. He discovered that – on average—Rodney successfully carried out only 2 of the 5 possible 
subskills (baseline). Mr. Havernick implemented several strategies to help Rodney to improve his organization skills 
and set the goal that by the last week of a 5-week intervention, the student would be found to use all five of the 
subskills on at least 4 out of 5 days. 
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‘Academic Enabler’ Observational Checklists: Measuring Students’ 
Ability to Manage Their Own Learning 
 
Student academic success requires more than content knowledge or mastery of a collection of cognitive 
strategies. Academic accomplishment depends also on a set of ancillary skills and attributes called 
‘academic enablers’ (DiPerna, 2006).  Examples of academic enablers include: 
 
 Study skills 
 Homework completion 
 Cooperative learning skills 
 Organization 
 Independent seatwork 
 
Because academic enablers are often described as broad skill sets, however, they can be challenging to 
define in clear, specific, measureable terms. A useful method for defining a global academic enabling skill 
is to break it down into a checklist of component sub-skills--a process known as ‘discrete categorization’ 
(Kazdin, 1989). An observer can then use the checklist to note whether a student successfully displays 
each of the sub-skills.  
 
Observational checklists that define academic enabling skills have several uses in Response to 
Intervention: 
 
 Classroom teachers can use these skills checklists as convenient tools to assess whether a student 

possesses the minimum ‘starter set’ of academic enabling skills needed for classroom success.  
 
 Teachers or tutors can share examples of academic-enabler skills checklists with students, training 

them in each of the sub-skills and encouraging them to use the checklists independently to take greater 
responsibility for their own learning.  

 
 Teachers or other observers can use the academic enabler checklists periodically to monitor student 

progress during interventions--assessing formatively whether the student is using more of the sub-
skills. 

 
A collection of the most common global ‘academic enabler’ skills in ready-made checklist format appear 
below. 
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Study Skills. The student:    
 takes complete, organized class notes in legible form and maintains them in one 

accessible note book 
 

 reviews class notes frequently (e.g., after each class) to ensure understanding 
 

 

 When reviewing notes, uses highlighters, margin notes, or other strategies to 
note questions or areas of confusion for later review with teacher or tutor 

 

 follows an efficient strategy to study for tests and quizzes 
 

 

 allocates enough time to study for tests and quizzes 
 

 

 is willing to seek help from the teacher to answer questions or clear up areas of 
confusion 

 

 Other: ___________________________________________________________ 
 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 

 
Organization Skills. The student:    
 arrives to class on time. 

 
 

 maintains organization of locker to allow student to efficiently store and retrieve 
needed books, assignments, work materials, and personal belongings 

 

 maintains organization of backpack or book bag to allow student to efficiently 
store and retrieve needed books, assignments, work materials, and personal 
belongings 

 

 brings to class the necessary work materials expected for the course (e.g., pen, 
paper, calculator, etc.) 

 

 is efficient in switching work materials when transitioning from one in-class 
learning activity to another  
 

 

 
 Other: ___________________________________________________________ 

 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 



 ‘How RTI Works’ Series © 2010 Jim Wright                               www.interventioncentral.org 3 

 
Homework Completion. The student:  
 writes down homework assignments accurately and completely 

 
 

 makes use of available time in school (e.g., study halls, homeroom) to work on 
homework 

 

 has an organized, non-distracting workspace available at home to do homework 
 

 

 creates a work plan before starting homework (e.g., sequencing the order in 
which assignments are to be completed; selecting the most challenging 
assignment  to start first when energy and concentration are highest) 

 

 when completing homework, uses highlighters, margin notes, or other strategies 
to note questions or areas of confusion for later review with teacher or tutor 

 

 turns in homework on time 
 

 

 
 Other: ___________________________________________________________ 

 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 
Cooperative Learning Skills. The student:  
 participates in class discussion 

 
 

 gets along with others during group/pair activities 
 

 

 participates fully in group/pair activities 
 

 

 does his or her ‘fair share’ of work during group/pair activities 
 

 

 is willing to take a leadership position during group/pair activities 
 

 

 
 Other: ___________________________________________________________ 

 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 
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Independent Seat Work. The student:  
 has necessary work materials for the assignment 

 
 

 is on-task during the assignment at a level typical for students in the class 
 

 

 refrains from distracting behaviors (e.g., talking with peers without permission, 
pen tapping, vocalizations such as loud sighs or mumbling, etc.) 

 

 recognizes when he or she needs teacher assistance and is willing to that 
assistance 

 

 requests teacher assistance in an appropriate manner 
 

 

 requests assistance from the teacher only when really needed 
 

 

 if finished with the independent assignment before time expires, uses remaining 
time to check work or engage in other academic activity allowed by teacher 

 

 takes care in completing work—as evidenced by the quality of the finished 
assignment 

 

 is reliable in turning in assignments done in class. 
 

 

 
 Other: ___________________________________________________________ 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 
Motivation. The student:  
 has a positive sense of ‘self-efficacy’ about the academic content area (self-

efficacy can be defined as the confidence that one can be successful in the 
academic discipline or subject matter if one puts forth reasonable effort) 

 

 displays some apparent intrinsic motivation to engage in course work (e.g., is 
motivated by topics and subject matter discussed or covered in the course; finds 
the act of working on course assignments to be reinforcing in its own right) 

 

 displays apparent extrinsic motivation to engage in course work (e.g., is 
motivated by grades, praise, public recognition of achievement, access to 
privileges such as sports eligibility, or other rewarding outcomes) 

 

 
 Other: ___________________________________________________________ 

 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 
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Teacher-Defined Academic Enabling Skill:  
 
Skill Name: ___________________________________________________________________________ 
 
Essential Subskills: The student:: 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 
References 
DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention services in the 
schools. Psychology in the Schools, 43, 7-17. 
 
Kazdin, A. E. (1989). Behavior modification in applied settings (4th ed.). Pacific Gove, CA: Brooks/Cole. 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

 



 Behavioral Frequency Count/Behavioral Rate. In a behavioral frequency count, an observer (e.g., the teacher) watches a 
student’s behavior and keeps a cumulative tally of the number of times that the behavior is observed during a given period. 
Behaviors that are best measured using frequency counts have clearly observable beginning and end points—and are of 
relatively short duration.  

Examples include: 

 student call-outs 

 requests for teacher help during independent seatwork. 

 raising one’s hand to make a contribution to large-group discussion. 

Teachers can collect data on the frequency of observed student behaviors during a class period in several ways: (1) by 
keeping a cumulative mental tally of the behaviors; (2) by recording behaviors on paper (e.g., as tally marks) as they occur; 
or (3) using a golf counter or other simple mechanical device to record observed behaviors. 

When multiple observations are made of student behaviors, those observations often last for differing periods of time. One 
method to standardize the results of observations conducted over varying timespans is to convert the results of each 
observation to a behavioral rate (behaviors divided by the length of the observation).  To compute a behavioral rate, the 
observer (1) sums the total number of behaviors observed and (2) divides the total number of behaviors observed by total 
minutes in the observation period. The resulting figure represents a standardized ‘behaviors observed per minute’ and can 
be compared directly to student behavior rates observed at other times. For example, an observer may have noted that a 
student engaged in 5 call-outs during a 10-minute observation period. The observer then divides the 5 callouts by the 10 
minute observation timespan to compute a standardized behavior rate of 0.5 callouts per minute.  

TIP: One use of the behavioral frequency count that teachers may find helpful is to tally the number of times that they need 
to approach and redirect an off-task, distracting, or behaviorally acting out student during an observation period (e.g., during 
math class). Whenever the student’s identified problem behavior(s) escalate to the point at which the instructor can no 
longer ignore them, the teacher intervenes to redirect the student or provide other appropriate consequences. At the same 
time, the teacher counts this particular redirect episode toward the cumulative tally of redirects directed at the target student 
during the class period. While a tally of teacher redirects is not a suitable means to track all student behaviors, this 
approach does offer advantages. First, it recognizes that teachers typically have an informal but clear internal threshold of 
tolerance of student behaviors. Whenever the instructor approaches a student to redirect, the teacher does so because the 
student’s behavior has moved above that ‘tolerance threshold’ and must be directly addressed. Second, teacher redirects 
are usually easier to measure; than other behavior targets--because the teacher has had to interrupt instruction –even 
briefly--to redirect the student and is thus more likely to note the incident and add it to a running tally. 

Use the attached Behavioral Frequency Count/Behavioral Rate Worksheet to conduct behavioral frequency counts of a 
student across as many as 7 sessions. 

Example: Ms. Stimson, a fourth-grade teacher, was concerned at the frequency that a student, Alice, frequently requested 
teacher assistance unnecessarily during independent seatwork.  To address this concern, the teacher designed an 
intervention in which the student would first try several steps on her own to resolve issues or answer her questions before 
seeking help from the instructor.  Prior to starting the intervention, the teacher kept a behavioral frequency count across 
three days of the number of times that the student approached her desk for help during a daily 20-minute independent 
seatwork period (baseline). Ms. Stimson discovered that, on average, the student sought requested help times 8 per period 
(equivalent to 0.4 requests for help per minute). Ms. Stimson set as an intervention goal that, after 4 weeks of using her 
self-help strategies, the student’s average rate of requesting help would drop to 1 time per independent seatwork period 
(equivalent to 0.05 requests for help per minute).



Behavioral Frequency Count/Behavioral Rate Worksheet 

Student: ____________________________________ School Yr: ______  Classroom/Course: _________________ 

Behavior Definition: Define in clear, measureable, observable terms the behavior that will be measured using the behavioral 
frequency count (e.g., student call-outs during instructional activities):  

______________________________________________________________________________________________________ 

______________________________________________________________________________________________________ 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Date: ____/___/____   Start Time: ____:____   End Time: ____:____    Setting/Activity: ____________________________________________ 
Behavior Frequency Count: During the observation, place a tally mark (‘|’) 
in the box below whenever the student displays the target behavior: 

 

Comments: ________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________ 

 

Total Observed 
Behaviors 

Divided  
by 

 

Minutes of  
Observation Time 

Equals  

Behavior Rate  
Per Minute 

 1 

Date: ____/___/____   Start Time: ____:____   End Time: ____:____    Setting/Activity: ____________________________________________ 
Behavior Frequency Count: During the observation, place a tally mark (‘|’) 
in the box below whenever the student displays the target behavior: 

 

Comments: ________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________ 

 

Total Observed 
Behaviors 

Divided  
by 

 

Minutes of  
Observation Time 

Equals  

Behavior Rate  
Per Minute 

 2 

Date: ____/___/____   Start Time: ____:____   End Time: ____:____    Setting/Activity: ____________________________________________ 
Behavior Frequency Count: During the observation, place a tally mark (‘|’) 
in the box below whenever the student displays the target behavior: 

 

Comments: ________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________ 

 

Total Observed 
Behaviors 

Divided  
by 

 

Minutes of  
Observation Time 

Equals  

Behavior Rate  
Per Minute 

 3 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Date: ____/___/____   Start Time: ____:____   End Time: ____:____    Setting/Activity: ____________________________________________ 
Behavior Frequency Count: During the observation, place a tally mark (‘|’) 
in the box below whenever the student displays the target behavior: 

 

Comments: ________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________ 

 

Total Observed 
Behaviors 

Divided  
by 

 

Minutes of  
Observation Time 

Equals  

Behavior Rate  
Per Minute 

 4 

Date: ____/___/____   Start Time: ____:____   End Time: ____:____    Setting/Activity: ____________________________________________ 
Behavior Frequency Count: During the observation, place a tally mark (‘|’) 
in the box below whenever the student displays the target behavior: 

 

Comments: ________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________ 

 

Total Observed 
Behaviors 

Divided  
by 

 

Minutes of  
Observation Time 

Equals  

Behavior Rate  
Per Minute 

 5 

Date: ____/___/____   Start Time: ____:____   End Time: ____:____    Setting/Activity: ____________________________________________ 
Behavior Frequency Count: During the observation, place a tally mark (‘|’) 
in the box below whenever the student displays the target behavior: 

 

Comments: ________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________ 

 

Total Observed 
Behaviors 

Divided  
by 

 

Minutes of  
Observation Time 

Equals  

Behavior Rate  
Per Minute 

 6 

Date: ____/___/____   Start Time: ____:____   End Time: ____:____    Setting/Activity: ____________________________________________ 
Behavior Frequency Count: During the observation, place a tally mark (‘|’) 
in the box below whenever the student displays the target behavior: 

 

Comments: ________________________________________________________________________________________________________ 
 
___________________________________________________________________________________________________________________ 

 

Total Observed 
Behaviors 

Divided  
by 

 

Minutes of  
Observation Time 

Equals  

Behavior Rate  
Per Minute 

 7 



 Rating scales. A scale is developed with one or more items that a rater can use to complete a global rating of a 
behavior. Often the rating scale is completed at the conclusion of a fixed observation period (e.g., after each 
class period; at the end of the school day). 
 
NOTE: One widely used example of rating scales routinely used in classrooms is the daily behavior report 
(DBR). The teacher completes a 3- to 4-item rating scale each day evaluating various target student behaviors. 
A detailed description of DBRs appears on the next page, along with a sample DBR that assesses the student’s 
interactions with peers, compliance with adult requests, work completion, and attention to task. 
 
Teachers can also create their own Daily Behavior Reports online. The Behavior Reporter is a free web-based 
application that allows educators to select and edit existing behavior rating items from a database or to write 
their own. This application can be accessed at: http://www.jimwrightonline.com/php/tbrc/tbrc.php 

Example: All of the teachers on a 7th-grade instructional team decided to use a Daily Behavior Report to monitor 
classroom interventions for Brian, a student who presented challenges of inattention, incomplete work, and 
occasional non-compliance. They created a DBR with the following items: 

1. Brian focused his attention on teacher instructions, classroom lessons and assigned work. 

2. Brian completed and turned in his assigned class work on time. 

3. Brian spoke respectfully and complied with adult requests without argument or complaint. 

Each rating items was rated using this 1-9 scale:      

1    2    3  |  4    5    6  |  7    8    9 

Never/Seldom    Sometimes   Most/All of the Time 

Each teacher agreed to use the DBR to rate Brian’s behavior daily, after each class period.Before starting an 
intervention, teachers on the instructional team used the DBR to rate Brian’s behavior for one week and 
compared results. On average, Brian scored no higher than 3 (‘Never/Seldom’ range) on all rating items in all 
classrooms (baseline). The team set as an intervention goal that, by the end of a 6-week intervention to be 
used in all classrooms, Brian would be rated in the 7-9 range (‘Most/All of the Time’) in all classrooms. 

 

 



 
 
The RTI Daily Behavior Report (RTI-DBR) is a brief form that educators can use to rate student classroom conduct and 
work-related behaviors on a daily basis. Daily Behavior Reports in general have several advantages that make them 
idea for use in monitoring student interventions (Chafouleas, Riley-Tillman, & Sugai, 2007): They are familiar and 
acceptable to most school staff, are a convenient assessment tool for busy teachers, and can be used both to better 
understand students’ behavioral needs and to track student progress during a classroom intervention.  
 
Directions. When finished working with the student each day, the educator responsible for completing the RTI-DBR 
completes each rating item on the form.  There are sufficient rating columns on one form to rate a student each day for 
an entire instructional week. The rater can also write daily comments on the back of the form.  
An additional option is for the educator to send a copy of the completed rating form home each week for the student’s 
parent to review, sign, and return. 
 
Tips to Increase the Reliability of Daily Behavior Reports. Daily Behavior Reports can be good sources of teacher 
information about student behaviors.  When an educator’s ratings on Behavior Reports are based solely on subjective 
impression, however, it is possible that the rater will apply inconsistent standards each day when rating student 
behaviors (Chafouleas, Riley-Tillman, & Sugai, 2007). This inconsistency in assessment can reduce the usefulness of 
Daily Behavior Report information. An approach that educators can follow to keep their ratings on the RTI-DBR 
consistent and objective over time is to come up with specific, objective criteria for rating each behavioral goal. In 
particular, the rater will want to:  
 
 Keep in mind student developmental considerations. For example, consider this RTI-DBR item: The student was 

respectful to the teacher and other adults and complied with their requests in a timely manner. The definition of a 
student being " respectful to the teacher and other adults” may mean "without throwing a tantrum" for a 
kindergarten student but mean "without defiant talking-back" for a student in middle school.  

 
 Tie RTI-DBR ratings to classroom behavioral norms. For each behavioral goal, the teacher may want to think of 

what the typical classroom norm is for this behavior and assign to the classroom norm a specific number rating. 
The teacher may decide, for instance, that the target student will earn a rating of 7 ('Usually/Always') each day 
that the student's compliance with adult requests closely matches that of an 'average' child in the classroom.  

 
Reference 
Chafouleas, S., Riley-Tillman, T. C., & Sugai, G. (2007). School-based behavioral assessment: Informing intervention 
and instruction. Guilford Press: New York. 

RTI Daily Behavior Report: Guidelines for Use 



Student Daily Behavior Report 
 
Student Name:_________________________________________________ Grade: __________ 
 
Person Completing This Report Card: ______________________________________________ 
 
Directions:  At the end of the school day or class period, rate the student on the behaviors below.  Write your ratings 
into the appropriate box on the right of the page and record the date of each rating.  You may also write daily 
comments about the student’s behavior on the back of this sheet. 

Student Behaviors MON 
__/__/__ 

TUES 
__/__/__ 

WED 
__/__/__ 

THURS 
__/__/__ 

FRI 
__/__/__ 

The student got along with classmates and 
used socially appropriate behaviors. 
     1    2    3  |  4    5    6  |  7    8    9 
Never/Seldom    Sometimes   Most/All of the Time 

     

The student was respectful to the teacher and 
other adults and complied with their requests 
in a timely manner. 
     1    2    3  |  4    5    6  |  7    8    9 
Never/Seldom    Sometimes   Most/All of the Time 

     

The student paid attention to teacher 
instructions and classroom lessons and 
focused on his/her work assignments. 
     1    2    3  |  4    5    6  |  7    8    9 
Never/Seldom    Sometimes   Most/All of the Time 

     

The student completed and turned in classwork 
and homework assignments. 
     0-19%   20-39%    40-59%    60-79%  80-100% 

     

(Optional Behavior) 
 
______________________________________
 
______________________________________ 
     1    2    3  |  4    5    6  |  7    8    9 
   Never/Seldom    Sometimes   Most/All of the Time 

     

Parent Sign-Off (Optional): I have reviewed this Behavior Report Card and discussed it with my 
child.  
 
Parent Signature:  ______________________________________  Date: _____________



Daily Behavior Report:  Optional Comments 

 

 

 

 

Monday--Date: __________ 
 
Comments:  _________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 

Tuesday-- Date: __________ 
 
Comments:  _________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 

Wednesday-- Date: __________ 
 
Comments:  _________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 

Thursday-- Date: __________ 
 
Comments:  _________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 

Friday-- Date: __________ 
 
Comments:  _________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 



Student Daily Behavior Report: Progress-Monitoring Chart 
Directions: Plot daily teacher DBRC ratings and summarize notable teacher comments 
on the progress-monitoring charts below. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1 

2 

3 
4 
5 

6 

7 
8 
9 

1 

2 

3 
4 
5 

6 

7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 
1 

2 

3 
4 
5 

6 

7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 

Usually/Always 

Sometimes 

Never/Seldom 

Usually/Always 

Sometimes 

Never/Seldom 

The student got along with classmates and used socially appropriate behaviors. 

1 

2 

3 
4 

5 
6 

7 
8 

9 

1 

2 

3 
4 

5 
6 

7 
8 

9 

M  T  W  Th  F M  T  W  Th  F 
1 

2 

3 
4 

5 
6 

7 
8 

9 

M  T  W  Th  F M  T  W  Th  F 

Usually/Always 

Sometimes 

Never/Seldom 

Usually/Always 

Sometimes 

Never/Seldom 

The student was respectful to the teacher and other adults and complied with their 
requests in a timely manner. 

M  T  W  Th  F M  T  W  Th  F M  T  W  Th  F M  T  W  Th  F 

Wk 1: ___ / ___ / ___ Wk 2: ___ / ___ / ___ Wk 3: ___ / ___ / ___ Wk 4: ___ / ___ / ___ Start Date: 

Student Name: 

1 

2 

3 
4 
5 
6 

7 
8 
9 

1 

2 

3 
4 
5 
6 

7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 
1 

2 

3 
4 
5 
6 

7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 

Usually/Always 

Sometimes 

Never/Seldom 

Usually/Always 

Sometimes 

Never/Seldom 

The student paid attention to teacher instructions and classroom lessons and focused on 
his/her work assignments. 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

M  T  W  Th  F 

20% 

40% 

60% 

80% 

0
%

100
%

M  T  W  Th  F M  T  W  Th  F M  T  W  Th  F 

20% 

40% 

60% 

80% 

0
%

100
%

20% 

40% 

60% 

80% 

0
%

100
%

The student completed and turned the following percentage of classwork and homework 
assignments. 

M  T  W  Th  F M  T  W  Th  F M  T  W  Th  F M  T  W  Th  F 

Wk 1: ___ / ___ / ___ Wk 2: ___ / ___ / ___ Wk 3: ___ / ___ / ___ Wk 4: ___ / ___ / ___ Start Date: 

Student Name: 

1 

2 
3 
4 

5 
6 
7 
8 

9 

1 

2 
3 
4 

5 
6 
7 
8 

9 

M  T  W  Th  F M  T  W  Th  F 
1 

2 
3 
4 

5 
6 
7 
8 

9 

M  T  W  Th  F M  T  W  Th  F 

Usually/Always 

Sometimes 

Never/Seldom 

Usually/Always 

Sometimes 

Never/Seldom 

[Optional Behavior]: _______________________________________________________
 
________________________________________________________________________ 

Summary of Significant Teacher Comments: 
 
Date: ____  Comment: 
_____________________________________________________________ 
 
Date: ____  Comment: 
_____________________________________________________________ 
 
Date: ____  Comment: 
_____________________________________________________________ 
 
Date: ____  Comment: 
_____________________________________________________________ 
 



 Academic Skills: Cumulative Mastery Log. During academic interventions in which the student is presented 
with specific items such as math facts or spelling words, the instructor can track the impact of the intervention by 
recording and dating mastered items in a cumulative log.  

First, the instructor defines the set of academic items to be taught or reviewed during the intervention (e.g., basic 
multiplication facts from 1-12; pre-primer Dolch Word list; vocabulary terms for biology course). Next, the 
instructor sets criteria for judging when the student has mastered a particular item from the academic item set. 
(Example: “A math fact is considered mastered when the student successfully answers that math-fact flashcard 
within 3 seconds on three successive occasions during a session and repeats this performance without error 
across two successive sessions.”). 

To collect baseline information, the instructor reviews all items from the academic-item set with the student, 
noting which items the student already knows. Then, throughout the intervention, the instructor logs and dates 
any additional items that the student masters. 
 
NOTE: The Academic Intervention: Cumulative Mastery Log that appears on the following pages structures the 
task of setting up and using a mastery log to track the cumulative results of an academic intervention. 
 
Example: Mrs. Ostrowski, a 1st-grade teacher, decides to provide additional intervention support for Jonah, a 
student in her class who does not have fluent letter recognition skills. Before starting an intervention, she 
inventories and records Jonah’s baseline skills—noting that Jonah can fluently and accurately recognize 18 
upper-case letters and 14 lower-case letters from the English alphabet. She sets as an intervention goal that 
Jonah will master all remaining items –8 upper-case and 12 lower-case letters—within four weeks.  
 
Mrs. Ostrowski then begins the daily intervention (incremental rehearsal of letters using flashcards). Whenever 
Jonah is able fluently and accurately to name a previously unknown letter, the teacher records and dates that 
item in her cumulative mastery log. 



Academic Intervention: Cumulative Mastery Log 
Student: ____________________________________ School Yr: ______  Classroom/Course: _________________ 

Academic Item Set: Define the set of academic items to be measured (e.g., basic multiplication facts from 1-12; pre-primer 
Dolch Word list; vocabulary terms for biology course): 
 
______________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________ 

Criteria for Mastery: Describe the criteria for judging when the student has mastered a particular item from the academic item 
set. (Example: “A math fact is considered mastered when the student successfully answers that math-fact flashcard within 3 
seconds on three successive occasions during a session and repeats this performance without error across two successive 
sessions.”): 

 
______________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________ 

Baseline Skills Inventory: Prior to beginning the intervention, inventory the student’s current level of mastery of the skill being 
measured.  (NOTE: Apply the ‘criteria for mastery’ guidelines written above when completing the baseline skills inventory.) 
Person completing the inventory: __________________________________________  Date: _____/_____/_______    

 
Item 1: _________________________ 
 
Item 2: _________________________ 
 
Item 3: _________________________ 
 
Item 4: _________________________ 
 
Item 5: _________________________ 
 
Item 6: _________________________ 
 
Item 7: _________________________ 
 
Item 8: _________________________ 
 
Item 9: _________________________ 
 
Item 10: _________________________ 
 

 
Item 11: _________________________ 
 
Item 12: _________________________ 
 
Item 13: _________________________ 
 
Item 14: _________________________ 
 
Item 15: _________________________ 
 
Item 16: _________________________ 
 
Item 17: _________________________ 
 
Item 18: _________________________ 
 
Item 19: _________________________ 
 
Item 20: _________________________ 
 

 
Item 21: _________________________ 
 
Item 22: _________________________ 
 
Item 23: _________________________ 
 
Item 24: _________________________ 
 
Item 25: _________________________ 
 
Item 26: _________________________ 
 
Item 27: _________________________ 
 
Item 28: _________________________ 
 
Item 29: _________________________ 
 
Item 30: _________________________ 

 



 

Academic Intervention: Cumulative Mastery Log 

Student: ____________________________________ School Yr: ______  Classroom/Course: _________________ 
Cumulative Mastery Log: During the intervention, log each mastered item below with date of mastery. NOTE: Be sure to use 
the ‘criteria for mastery’ defined on the first page of this form when judging whether the student has mastered a particular item. 

 
Item 1: ___________________________ Date: ___/___/___ 
 
Item 2: ___________________________ Date: ___/___/___ 
 
Item 3: ___________________________ Date: ___/___/___ 
 
Item 4: ___________________________ Date: ___/___/___ 
 
Item 5: ___________________________ Date: ___/___/___ 
 
Item 6: ___________________________ Date: ___/___/___ 
 
Item 7: ___________________________ Date: ___/___/___ 
 
Item 8: ___________________________ Date: ___/___/___ 
 
Item 9: ___________________________ Date: ___/___/___ 
 
Item 10: __________________________ Date: ___/___/___ 
 
Item 11: __________________________ Date: ___/___/___ 
 
Item 12: __________________________ Date: ___/___/___ 
 
Item 13: __________________________ Date: ___/___/___ 
 
Item 14: __________________________ Date: ___/___/___ 
 
Item 15: __________________________ Date: ___/___/___ 
 
Item 16: __________________________ Date: ___/___/___ 
 
Item 17: __________________________ Date: ___/___/___ 
 
Item 18: __________________________ Date: ___/___/___ 
 
Item 19: __________________________ Date: ___/___/___ 
 
Item 20: __________________________ Date: ___/___/___ 

 
Item 21: __________________________ Date: ___/___/___ 
 
Item 22: __________________________ Date: ___/___/___ 
 
Item 23: __________________________ Date: ___/___/___ 
 
Item 24: __________________________ Date: ___/___/___ 
 
Item 25: __________________________ Date: ___/___/___ 
 
Item 26: __________________________ Date: ___/___/___ 
 
Item 27: __________________________ Date: ___/___/___ 
 
Item 28: __________________________ Date: ___/___/___ 
 
Item 29: __________________________ Date: ___/___/___ 
 
Item 30: __________________________ Date: ___/___/___ 
 
Item 31: __________________________ Date: ___/___/___ 
 
Item 32: __________________________ Date: ___/___/___ 
 
Item 33: __________________________ Date: ___/___/___ 
 
Item 34: __________________________ Date: ___/___/___ 
 
Item 35: __________________________ Date: ___/___/___ 
 
Item 36: __________________________ Date: ___/___/___ 
 
Item 37: __________________________ Date: ___/___/___ 
 
Item 38: __________________________ Date: ___/___/___ 
 
Item 39: __________________________ Date: ___/___/___ 
 
Item 40: __________________________ Date: ___/___/___ 



 Work Products. Student work products can be collected and evaluated to judge whether the student is 
incorporating information taught in the course, applying cognitive strategies that they have been taught, or 
remediating academic delays. Examples of work products are math computation worksheets, journal entries, and 
written responses to end-of-chapter questions from the course textbook. 
 
Whenever teachers collect academic performance data on a student, it is recommended that they also assess 
the performance of typical peers in the classroom. Peer performance information allows the teacher directly to 
estimate and to track the skill gap that separates the target student from others in the class who are not having 
academic difficulties. Teachers should select students to serve as ‘comparison peers’ whose skills represent the 
class average.  
 
Work products can be assessed in several ways, depending on the identified student problem. The teacher can 
estimate the percentage of work completed on an assignment, for example, as well as the accuracy of the work 
actually completed. Additionally, the instructor may decide to rate the student’s work for quality, using a rubric or 
other qualitative evaluation approach.  

NOTE: The ‘Monitoring Student Progress Through Work Products’ Worksheet that appears on the following 
pages provides a guide to setting up a plan for using work products to monitor a student intervention.  

Example:  Mrs. Franchione, a social studies teacher, identified her eighth-grade student, Alexandria, as having 
difficulty with course content. The student was taught to use question generation as a strategy to better identify 
the main ideas in her course readings.  

As one measure to track student progress with the intervention,  Mrs. Franchione decided to assess Alexandria’s 
student journal entries. Each week,  Mrs. Franchione assigned students 5 key vocabulary terms and directed 
them to answer a social studies essay question while incorporating all 5 terms.   

In preparation for monitoring through work products,  Mrs. Franchione selected three students in the class who 
were producing ‘average’ work to serve as peer comparisons for Alexandria’s essays.. Whenever  Mrs. 
Franchione evaluated one of Alexandria’s journal entries, she would randomly select the journal entry of one of 
these students also and rate that entry using the same evaluation criteria. 
 
 Mrs. Franchione decided to assess Alexandria’s journal entries according to the following criteria: 

 Presence of weekly assigned vocabulary words in the student essay 

 Unambiguous, correct use of each assigned vocabulary term in context 

 Overall quality of the student essay on a scale of 1 (significantly below peers) to 4 (significantly above 
peers). 

To establish a baseline before starting the intervention, Mrs. Franchione used the above criteria to evaluate the 
two most recent journal entries from Alexandria’s journal—and averaged the results. She found that Alexandria 
typically would include four of the assigned vocabulary terms in each journal entry, but that only two of those four 
terms were used correctly in context.  She also received a global quality rating from the teacher of 1.5. In 
contrast, the peer journal entries evaluated for comparison purposes  were found to include all five of the 



assigned vocabulary terms, with at least four of the terms used correctly in context.  They also received an 
average quality rating of 3.2. 

 Mrs. Franchione set an intervention goal for Alexandria that— by the end of the 5-week intervention period—
the student would regularly incorporate all five vocabulary terms into her weekly journal entries, that at least 4 of 
the five entries would be used correctly in context, and that the student would attain a quality rating score of 3.0 
or better on the entries.



  

‘Monitoring Student Progress Through Work Products’ Worksheet 
 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 
Student: _________________________________________________________________________ Grade: ______________ 
 
Teacher: _________________________________  Academic Skill/Course: ________________________________________ 

Type(s) of Work Products. Describe the type(s) of work 
products to be collected (e.g., math computation worksheets; 
writing journal entries; written responses to end-of-chapter 
questions, etc.): 
 
_______________________________________________ 

_______________________________________________ 

Work Conditions. Check the conditions under which work 
products are to be completed: 

Comparison Peers. Select up to 3 typically performing class 
peers whose work products are to be compared to that of the 
student:   

1. _____________________________________________ 

2. _____________________________________________ 

3. _____________________________________________ 

  In-class cooperative learning activities 
  In-class independent seatwork 
  Other: ________________________________________ 

Quality Rating Rubric. 

  In-class teacher-led/large-group activities 
  Homework 

 

Above peers in overall quality 
(e.g., strong content, ideas 
developed to an advanced 
degree, creative application of 
key strategies or steps) 

At level of peers (e.g., average 
content, development of ideas, 
application of key strategies or 
steps) 

Somewhat below level of 
peers (lacking content, 
inadequate development of 
ideas, and/or limited 
application of key strategies 
or steps) 

Significantly below level of 
peers (rudimentary 
content, absence of ideas, 
and/or failure to use key 
strategies or steps) 

4 3 2 1 
Use this global rubric to rate the quality of each student work product collected : 

Date: ____/____/____     Target Student 
Percentage of work product completed: _______ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: __________________________________________ 

____________________________________________________ 

Name of Comparison Peer: ______________________ 
Percentage of work product completed: ________ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: _________________________________________ 

___________________________________________________ 

 1 Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 

Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Date: ____/____/____     Target Student 
Percentage of work product completed: _______ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: __________________________________________ 

____________________________________________________ 

Name of Comparison Peer: ______________________ 
Percentage of work product completed: ________ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: _________________________________________ 

___________________________________________________ 

 3 Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 

Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 

Date: ____/____/____     Target Student 
Percentage of work product completed: _______ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: __________________________________________ 

____________________________________________________ 

Name of Comparison Peer: ______________________ 
Percentage of work product completed: ________ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: _________________________________________ 

___________________________________________________ 

 4 Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 

Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 

Date: ____/____/____     Target Student 
Percentage of work product completed: _______ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: __________________________________________ 

____________________________________________________ 

Name of Comparison Peer: ______________________ 
Percentage of work product completed: ________ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: _________________________________________ 

___________________________________________________ 

 5 Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 

Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 

Date: ____/____/____     Target Student 
Percentage of work product completed: _______ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: __________________________________________ 

____________________________________________________ 

Name of Comparison Peer: ______________________ 
Percentage of work product completed: ________ % 

[Optional] Estimated accuracy of completed work: _______ % 

[Optional] Grade assigned to this work product: __________ 

 

 

Comments: _________________________________________ 

___________________________________________________ 

 2 Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 

Rate the overall quality of this work product:  
1 

Significantly  
below peers 

2 
Somewhat  

below peers 

3 
At level of  

peers 

4 
Above level  

of peers 



    

 
 Behavior Log. Behavior logs are narrative ‘incident reports’ that the teacher records about problem 

student behaviors. The teacher makes a log entry each time that a behavior is observed. An advantage 
of behavior logs is that they can provide information about the context within which a behavior 
occurs.(Disciplinary office referrals are a specialized example of a behavior log.) 
 
Behavior logs are most useful for tracking problem behaviors that are serious but do not occur 
frequently.  
 
NOTE: A sample Behavior Log form appears on the next page. 
 
Example: Mrs. Roland, a 6th-grade Science teacher, had difficulty managing the behavior of a student, 
Bill. While Bill was often passively non-compliant, he would occasionally escalate, become loudly 
defiant and confrontational, and then be sent to the principal’s office.  
 
Because Mrs. Roland did not fully understand what factors might be triggering these student outbursts, 
she began to keep a behavior log. In that log, she recorded instances when Bill’s behavior would 
escalate to become confrontational. Among other information, Mrs. Roland’s behavior logs noted the 
date and time of each behavioral outburst, its duration and severity, what activity the class was 
engaged in when Bill’s behavioral outburst occurred, and the disciplinary outcome. After three weeks, 
she had logged 4 behavioral incidents, establishing a baseline of about 1 incident every 3.75 
instructional days.  
 
Mrs. Roland hypothesized that Bill became confrontational to escape class activities that required him 
to read aloud within the hearing of his classmates. As an intervention plan, she changed class activities 
to eliminate public readings, matched Bill to a supportive class ‘buddy’, and also provided Bill with 
additional intervention in reading comprehension ‘fix up’ skills. Mrs. Roland set as an intervention goal 
that within 4 weeks Bill’s rate of serious confrontational outbursts would drop to zero. 



    

 Behavior Log & Student Behavioral Scatterplot 
 
Directions: Record each incident of problem student behavior in the behavior log below.  
 
 
Student Name: ____________________________________Observer:______________________ 
----------------------------------------------------------------------------------------------------------------------------------- 
 
Time: ___;___ a.m./p.m.   Date: ___/___/___    Location: _________________________________ 
 
Brief narrative of incident (including persons involved, scheduled activity, triggering event(s), outcome(s)); 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
How long did this incident last? ________ mins 
 
How severe was the behavior in the incident?           1        2       3 
                                                                             Not Severe     Somewhat Severe     Very Severe 

                                                                                    
 

 
Student Name: ____________________________________Observer:______________________ 
----------------------------------------------------------------------------------------------------------------------------------- 
 
Time: ___;___ a.m./p.m.   Date: ___/___/___    Location: _________________________________ 
 
Brief narrative of incident (including persons involved, scheduled activity, triggering event(s), outcome(s)); 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
How long did this incident last? ________ mins 
 
How severe was the behavior in the incident?           1        2       3 
                                                                             Not Severe     Somewhat Severe     Very Severe 
                                                                                    



    

Behavioral Scatterplot 
Directions: Write the student’s general daily schedule in the column labeled ‘Activity/Class Schedule’. For 
each day during which target problems behaviors were monitored in the student’s behavioral log, mark an 
‘X’ in the appropriate date column at the time when the problem behavior occurred. When all behaviors have 
been plotted at the correct date and time of their occurrence, look for possible explanatory patterns between 
the activities scheduled and the behaviors observed --e.g., due to physical setting variables, academic task 
demands, presence or absence of adult supervision, etc. 
Time Activity / 

Class 
Schedule 

Date/Day 
___________ 

Date/Day 
___________ 

Date/Day 
___________ 

Date/Day 
___________ 

Date/Day 
___________ 

7:30-7:45       
7:45-8:00       
8:00-8:15       
8:15-8:30       
8:30-8:45       
8:45-9:00       
9:00-9:15       
9:15-9:30       
9:30-9:45       
9:45-10:00       
10:00-10:15       
10:15-10:30       
10:30-10:45       
10:45-11:00       
11:00-11:15       
11:15-11:30       
11:30-11:45       
11:45-12:00       
12:00-12:15       
12:15-12:30       
12:30-12:45       
12:45-1:00       
1:00-1:15       
1:15-1:30       
1:30-1:45       
1:45-2:00       
2:00-2:15       
2:15-2:30       
2:30-2:45       
2:45-3:00       
3:00-3:15       
3:15-3:30       
3:30-3:45       
3:45-4:00       
4:00-4:15       
4:15-4:30       



 Curriculum-Based Measurement. Curriculum-Based Measurement (CBM) is a family of brief, timed 
measures that assess basic academic skills. CBMs have been developed to assess a considerable number 
of academic competencies, including phonemic awareness, oral reading fluency, number sense, math 
computation, spelling, and written expression. Among advantages of using CBM for classroom assessment 
are that these measures are quick and efficient to administer; align with the curriculum of most schools; 
have good ‘technical adequacy’ as academic assessments; and use standard procedures to prepare 
materials, administer, and score (Hosp, Hosp & Howell, 2007). 
 
NOTE: Schools can find a comprehensive web directory of free or low-cost Curriculum-Based Measurement 
resources on CBM Warehouse at: http://www.interventioncentral.org/index.php/cbm-warehouse 
 
Example: Mr. Jackson, a 3rd-grade teacher, decided to use explicit time drills to help his student, Andy, 
become more fluent in his multiplication math facts. Prior to starting the intervention, Mr. Jackson 
administered a CBM math computation probe (single-skill probe; multiplication facts from 0 to 12) on three 
consecutive days. Mr. Jackson used the median, or middle, score from these three assessments  as 
baseline—finding that the student was able to compute an average of 20 correct digits in two minutes. He 
also set a goal that Andy would increase his computation fluency on multiplication facts by 3 digits per week 
across the 5-week intervention, resulting in an intervention goal of 35 correct digits. 

Reference 

 Hosp, M.K., Hosp, J. L., & Howell, K. W. (2007). The ABCs of CBM. New York: Guilford. 
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RTI Classroom Progress-Monitoring Worksheet: Guidelines 
Academic and behavioral interventions under RTI are incomplete without data being collected to document whether those interventions 
are actually benefiting students. Indeed, an RTI intervention can be viewed as ‘fatally flawed’ (Witt, VanDerHeyden & Gilbertson, 2004) if 
it lacks any one of these data elements: (1) clear definition of the presenting student problem(s), (2) calculation of the student’s starting 
point, or baseline performance, in the identified area of concern; (3) setting of a specific goal for student improvement; or (4) selection of 
a method to monitor the student’s progress formatively during the intervention to judge whether the intervention is successful in helping 
the student to attain the goal. Clearly defining the student problem and collecting data are essential to implementing any school-based 
intervention. 

As general-education teachers are often the ‘first responders’ who provide classroom interventions under RTI, they need to know how to 
set up a data collection plan that includes baseline, goal, and progress-monitoring. Instructors, however, can find the task of data 
collection to be daunting—unless they are provided with a step-by-step tutorial in how to do so. 

How to Use the RTI Classroom Progress-Monitoring Worksheet 

As teachers adopt the role of RTI classroom ‘first responder’ interventionist, they are likely to need assistance – at least initially—with 
the multi-step process of setting up and implementing data collection, as well as interpreting the resulting data. A form designed to walk 
teachers through the data-collection process-- RTI Classroom Progress-Monitoring Worksheet—appears on pages 3-4 of this handout. 
The Worksheet includes a seven-step ‘wizard’ form to help teachers in structuring their progress-monitoring. Here are the essential 
steps from the Worksheet that teachers should follow to ensure that their data collection is adequate to the task of measuring the impact 
of their classroom interventions: 

A. Identify the student problem. The teacher defines the student problem in clear, specific terms that allow the instructor to select an 
appropriate source of classroom assessment to measure and monitor the problem.  
 

B. Decide on a data collection method. The teacher chooses a method for collecting data that can be managed in the classroom 
setting and that will provide useful information about the student problem. Examples of data collection methods are curriculum-
based measurement (e.g., oral reading fluency; correct writing sequences), behavior-frequency counts, and direct behavior report 
cards. When selecting a data collection method, the teacher also decides how frequently that data will be collected during 
intervention progress-monitoring. In some cases, the method of data collection being used will dictate monitoring frequency. For 
example, if homework completion and accuracy is being tracked, the frequency of data collection will be equal to the frequency of 
homework assignments. In other cases, the level of severity of the student problem will dictate monitoring frequency. Students on 
Tier 2 (standard-protocol) interventions should be monitored 1-2 times per month, for example, while students on Tier 3 (intensive 
problem-solving protocol) interventions should be monitored at least weekly (Burns & Gibbons, 2008).  
 

C. Collect data to calculate baseline. The teacher should collect 3-5 data-points prior to starting the intervention to calculate the 
student’s baseline, or starting point, in the skill or behavior that is being targeted for intervention. The student’s baseline 
performance serves as an initial marker against which to compare his or her outcome performance at the end of the intervention.  
(Also,--because baseline data points are collected prior to the start of the intervention--they collectively can serve as an indication 
of the trend, or rate of improvement, if the student’s program remains unchanged and no additional interventions are attempted.). In 
calculating baseline, the teacher has the option of selecting the median, or middle, data-point, or calculating the mean baseline 
performance. 
 

D. Determine the timespan of the intervention. The length of time reserved for the intervention should be sufficient to allow enough 
data to be collected to clearly demonstrate whether that intervention was successful. For example, it is recommended that a high-
stakes intervention last at least 8 instructional weeks (e.g., Burns & Gibbons, 2008). 
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E. Set an intervention goal. The teacher calculates a goal for the student that, if attained by the end of the intervention period, will 
indicate that the intervention was successful.  
 

F. Decide how student progress is to be summarized. A decision that the teacher must make prior to the end of the intervention period 
is how he or she will summarize the actual progress-monitoring data. Because of the variability present in most data, the instructor 
will probably not elect simply to use the final data point as the best estimate of student progress. Better choices are to select 
several (e.g. 3) of the final data points and either select the median value or calculate a mean value. For charted data with 
trendline, the teacher may calculate the student’s final performance level as the value of the trendline at the point at which it 
intercepts the intervention end-date. 

 
G. Evaluate the intervention outcome. At the conclusion of the intervention, the teacher directly compares the actual student progress 

(summarized in the previous step) with the goal originally set. If actual student progress meets or exceeds the goal, the intervention 
is judged to be successful. 

References 

Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools. Routledge: New 
York.  

Witt, J. C., VanDerHeyden, A. M., & Gilbertson, D. (2004). Troubleshooting behavioral interventions. A systematic process for finding 
and eliminating problems. School Psychology Review, 33, 363-383. 
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Student: ___________________ Teacher: _______________________ Classroom or Course: ___________________ 

A. Identify the Student Problem:  Describe in clear, specific terms the student academic or behavioral problem:  
 
________________________________________________________________________________________________________________________________ 

B. Select a Data Collection Method: Choose a method of data collection to measure whether the classroom intervention 
actually improves the identified student problem (e.g., curriculum-based measurement, etc.). 
 
______________________________________________________________________________________________________ 
 
How frequently will this data be collected?: __________ times per _____________ 

C. Collect Data to Calculate Baseline: What method from the choices below will be used to estimate the student’s baseline 
(starting) performance? (NOTE: Generally, at least 3-5 baseline data points are recommended.) 
 From a total of ______ observations, select the median value. 

 From a total of ______ observations, calculate the mean value.  

 Other: _____________________________ 
 

___________________________________ 

 
 

 
 
 
Baseline Performance: Based on the method selected above, it is calculated that the student’s baseline performance is: 
 
______________________________________________________________________________________________________ 

D. Determine Intervention Timespan: The intervention will last _______ instructional weeks and end on ____/____/____. 

E. Set a Performance Goal: What goal is the student expected to achieve if the intervention is successful?  
At the end of the intervention, it is predicted that the student will reach this performance goal:  
________________________________________________________________________________________________________ 

F. Decide How Student Progress is to Be Summarized: Select a  
method for summarizing student progress (‘outcome’) attained when the  
intervention ends. Student progress at the end of the intervention is to be  
summarized by: 
 Selecting the median value from the final ____ data-points (e.g.,3). 

 Computing the mean value from the final ____ data-points (e.g.,3). 

 [For time-series graphs]: Calculating the value on the graph trend 
line at the point that it intercepts the intervention end date. 

 

 

 

RTI Classroom Progress-Monitoring Worksheet  

Baseline 
  1.  Date: ____/____/____  Obsv: _____________ 

  2.  Date: ____/____/____  Obsv: _____________ 

  3.  Date: ____/____/____  Obsv: _____________ 

  4.  Date: ____/____/____  Obsv: _____________ 

  5.  Date: ____/____/____  Obsv: _____________ 

Progress-Monitoring 
  6.  Date: ____/____/____  Obsv: _____________ 

   7.  Date: ____/____/____  Obsv: _____________ 

  8.  Date: ____/____/____  Obsv: _____________ 

  9.  Date: ____/____/____  Obsv: _____________ 

  1.  Date: ____/____/____  Obsv: _____________ 

  2.  Date: ____/____/____  Obsv: _____________ 

  3.  Date: ____/____/____  Obsv: _____________ 

  4.  Date: ____/____/____  Obsv: _____________ 

  5.  Date: ____/____/____  Obsv: _____________ 

G. Evaluate the Intervention Outcome:  
At the end of the intervention, compare student 
progress to goal. If actual progress meets or 
exceeds goal, the intervention is judged successful. 

The student’s ACTUAL 
Progress (Step F) is:  

 

The PERFORMANCE GOAL 
for improvement (Step E) is: 
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10.  Date: ____/____/____  Obsv: _____________ 

11.  Date: ____/____/____  Obsv: _____________ 

12.  Date: ____/____/____  Obsv: _____________ 

13.  Date: ____/____/____  Obsv: _____________ 

14.  Date: ____/____/____  Obsv: _____________ 

15.  Date: ____/____/____  Obsv: _____________ 

 16.  Date: ____/____/____  Obsv: _____________ 

17.  Date: ____/____/____  Obsv: _____________ 

18.  Date: ____/____/____  Obsv: _____________ 

19.  Date: ____/____/____  Obsv: _____________ 

Progress-Monitoring (Cont.) 

20.  Date: ____/____/____  Obsv: _____________ 

21.  Date: ____/____/____  Obsv: _____________ 

22.  Date: ____/____/____  Obsv: _____________ 

23.  Date: ____/____/____  Obsv: _____________ 

24.  Date: ____/____/____  Obsv: _____________ 

25.  Date: ____/____/____  Obsv: _____________ 

26.  Date: ____/____/____  Obsv: _____________ 

27.  Date: ____/____/____  Obsv: _____________ 

28.  Date: ____/____/____  Obsv: _____________ 

29.  Date: ____/____/____  Obsv: _____________ 

30.  Date: ____/____/____  Obsv: _____________ 

31.  Date: ____/____/____  Obsv: _____________ 

32.  Date: ____/____/____  Obsv: _____________ 

33.  Date: ____/____/____  Obsv: _____________ 

34.  Date: ____/____/____  Obsv: _____________ 

35.  Date: ____/____/____  Obsv: _____________ 

 36.  Date: ____/____/____  Obsv: _____________ 

37.  Date: ____/____/____  Obsv: _____________ 

38.  Date: ____/____/____  Obsv: _____________ 

39.  Date: ____/____/____  Obsv: _____________ 

Progress-Monitoring (Cont.) 

40.  Date: ____/____/____  Obsv: _____________ 

41.  Date: ____/____/____  Obsv: _____________ 

42.  Date: ____/____/____  Obsv: _____________ 

43.  Date: ____/____/____  Obsv: _____________ 

44.  Date: ____/____/____  Obsv: _____________ 

45.  Date: ____/____/____  Obsv: _____________ 

46.  Date: ____/____/____  Obsv: _____________ 

47.  Date: ____/____/____  Obsv: _____________ 

48.  Date: ____/____/____  Obsv: _____________ 

49.  Date: ____/____/____  Obsv: _____________ 

 
Student: ___________________________________________________________ Grade: _____________________________ 

Teacher:  School Year:  




