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Evaluating RTI Tools for Monitoring Academic Progress: A Checklist  
Directions: Use the checklist below to rate the ‘RTI readiness’ of your school’s academic progress-monitoring tools. 
NOTE:  The checklist is based on guidelines adapted from the National Center on RTI (n.d.). 

 

National Center on Response to Intervention Technical Review Committee on Screening. (n.d.) Progress monitoring 
tools chart. Retrieved from http://www.rti4success.org/chart/progressMonitoring/progressmonitoringtoolschart.htm 

Yes or No? Relevant Questions About the Proposed Academic Measure NOTES 
___ Y ___ N 1. Does the measure provide a reliable score? Research 

evidence demonstrates that the measure is reliable (e.g., 
similar results are obtained when different people give the 
measure or when alternate forms of the measure are given 
by the same person.). 

 

___ Y ___ N 2. Does the measure yield a reliable trend of student 
progress (reliability of slope)? The measure has been 
shown to accurately identify and differentiate the trend or rate 
of improvement of different students over time. 

 

___ Y ___ N 3. Is the measure a valid indicator of the academic skill of 
interest? The measure provides meaningful information 
about the academic ‘construct’ being assessed (i.e., the 
cognitive skills or processes needed to complete the 
academic skill(s) of interest).   

 

___ Y ___ N 4. Does the measure predict success on important high-
stakes student achievement measures or milestones? 
Students’ performance on the measure has the power to 
‘predict’ whether those same students are likely to be 
successful on other key academically relevant objectives, 
such as state tests or course completion. 

 

___ Y ___ N 5. Are there sufficient ‘alternate forms’ of the measure to 
allow for adequate student progress-monitoring?   The 
measure has at least 9 alternate versions of equivalent 
difficulty to permit the school to repeatedly assess student 
progress over time.  

 

___ Y ___ N 6. Is the measure sensitive to improvements in student 
skills? The measure is sufficiently sensitive to show within a 
reasonable length of time (e.g., 6 to 8 instructional weeks) 
whether the student has made meaningful growth in 
academic skills. 

 

___ Y ___ N 7. Does the measure provide benchmarks to evaluate 
student performance? The measure supplies benchmarks 
by grade level to indicate whether a student has reached an 
expected level of proficiency in the skill being measured by 
the end of the academic year. 

 

___ Y ___ N 8. Does the measure provide information about expected 
rates of student improvement? The measure gives 
direction to the school for calculating the typical or expected 
rate of weekly progress to use in setting student intervention 
goals. 
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Finding Students At-Risk for Learning Problems: Creating a School-Wide  
Academic Screening Plan 

 
Schools can screen all students with brief academic measures to identify those students who are experiencing skill deficits in content areas.  
Providing intervention when a student is just beginning to display academic delays is more likely to be effective and is typically less costly than 
attempting to intervene when a student’s problems have spiraled into full-blown crisis.  The purpose of school-wide screening, therefore, is to allow 
buildings to proactively flag struggling students at an early point and match them to appropriate interventions.   
 
Schools should remember that whole-group screening results are often not sufficient to map out completely what a specific student’s skill deficits 
might be—nor are they designed to do so. Rather, screenings help schools to single out quickly and with the minimum required investment of 
resources those students who need more intervention assistance. Some students picked up in a screening will require additional, detailed follow-up 
“instructional assessment” (Hosp, 2008) in order to better understand their learning needs and select appropriate interventions. 
 
There are three general steps to implementing a school-wide screening program (Stewart & Silberglit, 2008). 
 
1. First, the school must decide on the range of measures or sources of data that will be used to screen their student population.  
2. Next, the school must line up the required resources to conduct the screening. This step includes scheduling time for screening measures to be 

administered and finding personnel to administer, score, and interprets the results of those measures.  
3. Finally, the school must build a process for communicating the screening results to classroom teachers and other interventionists and for using 

the screening data to identify students who need supplemental (Tier 2 or 3) interventions. 
 
A series of brief, timed academic assessments known as Curriculum-Based Measurement (CBM) have been developed that can assess student 
performance in basic academic skills. CBM assessments share a number of qualities that make them very useful as RTI academic screening tools 
(Hosp, Hosp, & Howell, 2007). CBM measures are efficient to administer, align with the curriculum; have ‘technical adequacy’ as measurements; use 
standard procedures to prepare materials, administer, and score; and provide objective, observable, ‘low inference’ information about student 
performance. CBM measures are also criterion-referenced, allowing schools to set specific decision rules to interpret student data and make 
appropriate instructional decisions. 
 
Other Resources 
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The National Center on Response to Intervention rates the ‘technical adequacy’ of commercially available academic screening and progress-
monitoring tools.  Review their findings at:  
 
 http://www.rti4success.org/chart/progressMonitoring/progressmonitoringtoolschart.htm 
 
Harn (2000) offers general advice on how to conduct a schoolwide screening in literacy skills at the elementary level. Those guidelines can be found 
at: 
 
 https://dibels.uoregon.edu/logistics/data_collection.pdf 
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Directions: Select those CBM measures below to be used in your school-wide screening. Select also the grades and screening points during the 
school year when each selected measure will be administered. (‘F’= Fall, ‘W’ = Winter, ‘S’ = Spring). 
 

RTI General Outcome Measures/Skill-Based Measures: Literacy Skills 
 
 

 Initial Sound Fluency 
(Phonemic Awareness) 
: 3 minutes Administration: 1:1:  

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student is shown a collection of 4 pictures, each depicting an object that begins with a different letter sound. The examiner gives the student a 
letter sound and asks the student to select from the collection the picture of the object that begins with that letter sound. The process is repeated with new sets of 
pictures for the duration of the monitoring period. 
 

Online Sources for This Measure  
 DIBELS (https://dibels.org/next/index.php) [Free]. Administration Range:  

Pre-K through middle of Kindergarten. 
 

 

 
 Phoneme Segmentation (Phonemic 

Awareness) 
: 1 minute Administration: 1:1 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student is read a list of words containing 2 or more phonemes. For each word, the student is asked to recite all of the phonemes that make up the 
word. 
 

Online Sources for This Measure  
 DIBELS (https://dibels.org/next/index.php) [Free]. Administration Range:  

Middle of Kindergarten through end of Grade 1. 
 Easy CBM (http://www.easycbm.com/). [Free]. Administration Range:  

Kindergarten and Grade 1. 

 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  
Middle of Kindergarten through middle of Grade 1. 
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 Letter Naming Fluency (Alphabetics) 
: 1 minute Administration: 1:1 

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student is presented with a list of randomly arranged letters. The student names as many letters as possible.   
 

Online Sources for This Measure  
 DIBELS (https://dibels.org/next/index.php) [Free]. Administration Range:  

Beginning of Kindergarten through beginning of Grade 1. 
 Intervention Central (http://www.rti2.org/rti2/letterNamings).[Free]. Site 

provides an online application (‘Letter Naming Fluency Probe Generator’) 
that creates randomly generated sets of uppercase, lowercase, and 
mixed-case letters in English and Spanish for Letter Naming Fluency 
assessments. 

 Easy CBM (http://www.easycbm.com/).[Free]. Administration Range:  
Kindergarten and Grade 1. 

 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  
Beginning of Kindergarten through beginning of Grade 1. 

 

 

 
 Letter Sound Fluency (Alphabetics) 
: 1 minute Administration: 1:1 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student is presented with a list of randomly arranged letters. The student gives the sounds of as many letters as possible.     
 

Online Sources for This Measure  
 Easy CBM (http://www.easycbm.com/).[Free]. Administration Range:  

Kindergarten and Grade 1. 
 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  

Middle of Kindergarten through beginning of Grade 1. 

 EdCheckup (http://www.edcheckup.com/). [Pay]. Administration Range: 
Information unavailable. 

 Intervention Central (http://www.rti2.org/rti2/letterNamings).[Free]. Site 
provides an online application (‘Letter Naming Fluency Probe Generator’) 
that creates randomly generated sets of uppercase, lowercase, and 
mixed-case letters in English and Spanish that could be used for Letter 
Sound Fluency assessments. 

 
 

 
 Nonsense Word Fluency 

(Alphabetics) 
: 1 minute Administration: 1:1 

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 
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Description: The student is shown a list of short nonsense words. For each word, the student is to read the word or give the sounds that make up the word. 
 

Online Sources for This Measure  
 DIBELS (https://dibels.org/next/index.php) [Free]. Administration Range:  

Middle of Kindergarten through middle of Grade 2. 
 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  

Middle of Kindergarten through end of Grade 1. 
 

 

 
 Word Identification Fluency 

(Alphabetics) 
: 1 minute Administration: 1:1 

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student is presented with a list of words randomly selected from a larger word list (e.g., Dolch Wordlist). The student reads as many words as 
possible. 
 

Online Sources for This Measure  
 Easy CBM (http://www.easycbm.com/).[Free]. Administration Range:  

Kindergarten through Grade 3. 
 Intervention Central (http://www.interventioncentral.org).[Free].  

Site provides an online application (‘CBM List Builder’) that creates 
randomly generated Word Identification Probes based on the Dolch 
Wordlist.  

 EdCheckup (http://www.edcheckup.com/). [Pay]. Administration Range: 
Information unavailable. 

 

 
 Oral Reading Fluency (Fluency With 

Text) 
: 1 minute Administration: 1:1 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

6 7 8 9 10 11 12 
F W S F W S F W S F W S F W S F W S F W S 

 
Description: The student reads aloud from a passage and is scored for fluency and accuracy. Passages are controlled for level of reading difficulty. 
 

Online Sources for This Measure  
 DIBELS (https://dibels.org/next/index.php) [Free]. Administration Range:  

Middle of Grade 1 through Grade 6. Site has both English and Spanish 
reading probes. 

 Easy CBM (http://www.easycbm.com/).[Free]. Administration Range:  

 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  
Grade 1 through Grade 8. Site has both English and Spanish reading 
probes. 

 iSteep (http://www.isteep.com/).[Pay] Administration Range: Grade K 
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Grade 1 through Grade 8. 
 Intervention Central (http://www.rti2.org/rti2/oralReadings).[Free]. 

Application that creates an oral reading fluency probe based on text 
supplied by the user. 

through Grade 6 (progress-monitoring). Site has both English and 
Spanish reading probes. 

 EdCheckup (http://www.edcheckup.com/). [Pay]. Administration Range: 
Information unavailable. 

 

 
  CBM Maze (Reading 

Comprehension) 
: 1-3 minutes Administration: 
Group 

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

6 7 8 9 10 11 12 
F W S F W S F W S F W S F W S F W S F W S 

 
Description: The student is given a passage in which every 7th word has been removed. The student reads the passage silently. Each time the student comes to a 
removed word, the student chooses from among 3 replacement words: the correct word and two distractors. The student circles the replacement word that he or 
she believes best restores the meaning of the text. 
 

Online Sources for This Measure  
 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range: 

Grade 1 through Grade 8. 
 EdCheckup (http://www.edcheckup.com/). [Pay]. Administration Range: 

Information unavailable. 

 iSteep (http://www.isteep.com/). [Pay]. Administration Range Grade 1 
through Grade 6. 

 Intervention Central (http://www.rti2.org/rti2/mazes).[Free]. Application 
that creates a maze passage probe based on text typed in by the user. 

 Yearly ProgressPro (http://www.ctb.com/yearlyprogresspro). [Pay]. 
Computer-delivered Maze passages. 

 

 
RTI General Outcome Measures/Skill-Based Measures: Writing Skills 

 
  CBM Written 

Expression 
: 4 minutes Administration: 
Group 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

6 7 8 9 10 11 12 
F W S F W S F W S F W S F W S F W S F W S 

 
Description: The student is given a story starter as a writing prompt. The student spends one minute thinking about the story starter topic, then has 3 minutes to 
write the story. The CBM writing probe offers three scoring options: Total Number of Words Written, Correctly Spelled Words, and Correct Writing Sequences (a 
scoring approach that takes into account the mechanics and conventions of writing such as punctuation, spelling, capitalization, and correct semantic and 
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syntactic usage). 
 

Online Sources for This Measure  
 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range: 

Grade 1 through Grade 8 
 EdCheckup (http://www.edcheckup.com/). [Pay]. Administration Range: 

Information unavailable. 
 

 Intervention Central (http://www.rti2.org/rti2/writtenExpressions).[Free].  
Application that creates a writing probe using pre-entered story starters or  
text typed in by the user. 

 

 

RTI General Outcome Measures/Skill-Based Measures: Mathematics Skills 
 Quantity Discrimination (Early Math 

Fluency) 
: 1 minute Administration: 1:1:  

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student is given a sheet with number pairs. For each number pair, the student must name the larger of the two numbers. 
 

Online Sources for This Measure  
 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  

Grade K through Grade 1. 
 Intervention Central  

(http://www.lefthandlogic.com/php/numberfly/numberfly.php). [Free]. 
Application that dynamically creates quantity discrimination probes based  
on user-entered preferences. 

 

 
 Missing Number (Early Math 

Fluency) 
: 1 minute Administration: 1:1:  

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student is given a sheet containing numerous sets of 3 or 4 sequential numbers. For each number series, one of the numbers is missing. The 
student must name the missing number. 
 

Online Sources for This Measure  
 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  

Grade K through Grade 1. 
 Intervention Central  

(http://www.lefthandlogic.com/php/numberfly/numberfly.php). [Free]. 
Application that dynamically creates quantity discrimination probes based  
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on user-entered preferences. 
 

 
 Number Identification (Early Math 

Fluency) 
: 1 minute Administration: 1:1:  

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student is given a sheet with numbers in random order. The student gives the name of each number. 
 

Online Sources for This Measure  
 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  

Grade K through Grade 1. 
 Intervention Central  

(http://www.lefthandlogic.com/php/numberfly/numberfly.php). [Free]. 
Application that dynamically creates quantity discrimination probes based  
on user-entered preferences. 

 

 
 Oral Counting (Early 

Math Fluency) 
: 1 minute Administration: 1:1:  

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

 
Description: The student counts aloud as many words in sequence as possible, starting from zero or one. NOTE: The student does not require materials for this 
assessment. The examiner can make a sheet with numbers listed sequentially from 0-100 to record those numbers that the student can recite in sequence. 
 

Online Sources for This Measure  
 AimsWeb (http://www.aimsweb.com/). [Pay]. Administration Range:  

Grade K through Grade 1. 
 

 

 
  CBM Math Computation 
: 2 minutes Administration: Group 

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

6 7 8 9 10 11 12 
F W S F W S F W S F W S F W S F W S F W S 

 
Description: The student is given a worksheet with math computation problems. The worksheet may be a single-skill probe (all problems of a single type) or a 
mixed-skill probe ( several different problem types). The completed worksheet is scored for the number of Correct Digits (digits in student answers that are of the 
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correct value and appear in the correct place-value location). 
 

Online Sources for This Measure  
 AimsWeb (http://www.aimsweb.com/). [Pay]. 
 EdCheckup (http://www.edcheckup.com/). [Pay]. 
 

 iSteep (http://www.isteep.com/). [Pay]: Administration Range Grade K 
through Grade 6. 

 Intervention Central 
(http://www.interventioncentral.org/htmdocs/tools/mathprobe/allmult.php) . 
[Free]. Application that single- and mixed skill math computation probes 
based on user-selected criteria. 

 

 
  CBM Math Concepts 

& Applications 
: 8-10 minutes Administration: 
Group 

 

 
GRADE 

K 1 2 3 4 5 
F W S F W S F W S F W S F W S F W S 

6 7 8 9 10 11 12 
F W S F W S F W S F W S F W S F W S F W S 

 
Description: The student is given a worksheet (or completes an online assessment) that contains a mix of applied math problems that are tied to larger concepts 
(e.g., to the Math Focal Points from the National Council of Teachers of Mathematics.  
 

Online Sources for This Measure  
 AimsWeb (http://www.aimsweb.com/). [Pay]. 
 Easy CBM (http://www.easycbm.com/).[Free for individual teachers; 

subscription pricing available to school districts]. Administration Range 
Grade K through Grade 8. Student probes can be completed online. 

 

 iSteep (http://www.isteep.com/). [Pay]. Administration Range Grade 1 
through Grade 8. 

 Yearly ProgressPro (http://www.ctb.com/yearlyprogresspro). 
[Pay].Administration Range Grade 1 through Grade 8.Computer-delivered 
assessments. 
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The RIOT/ICEL Matrix: Organizing Data to Answer Questions 
About Student Academic Performance & Behavior 
 
The RIOT/ICEL matrix is an assessment guide to help schools efficiently to decide what relevant 
information to collect on student academic performance and behavior—and also how to organize 
that information to identify probable reasons why the student is not experiencing academic or 
behavioral success.  
 
The RIOT/ICEL matrix is not itself a data collection instrument. Instead, it is an organizing 
framework, or heuristic, that increases schools’ confidence both in the quality of the data that they 
collect and the findings that emerge from the data.   
 
Select Multiple Sources of Information: RIOT (Review, Interview, Observation, Test). The top 
horizontal row of the RIOT/ICEL table includes four potential sources of student information: 
Review, Interview, Observation, and Test (RIOT). Schools should attempt to collect information 
from a range of sources to control for potential bias from any one source.  
 
 Review. This category consists of past or present records collected on the student. Obvious 

examples include report cards, office disciplinary referral data, state test results, and 
attendance records. Less obvious examples include student work samples, physical products 
of teacher interventions (e.g., a sticker chart used to reward positive student behaviors), and 
emails sent by a teacher to a parent detailing concerns about a student’s study and 
organizational skills. 

 
 Interview. Interviews can be conducted face-to-face, via telephone, or even through email 

correspondence. Interviews can also be structured (that is, using a pre-determined series of 
questions) or follow an open-ended format, with questions guided by information supplied by 
the respondent. Interview targets can include those teachers, paraprofessionals, 
administrators, and support staff in the school setting who have worked with or had interactions 
with the student in the present or past. Prospective interview candidates can also consist of 
parents and other relatives of the student as well as the student himself or herself.  

 
 Observation. Direct observation of the student’s academic skills, study and organizational 

strategies, degree of attentional focus, and general conduct can be a useful channel of 
information. Observations can be more structured (e.g., tallying the frequency of call-outs or 
calculating the percentage of on-task intervals during a class period) or less structured (e.g., 
observing a student and writing a running narrative of the observed events). Obvious examples 
of observation include a teacher keeping a frequency count of the times that she redirects an 
inattentive student to task during a class period and a school psychologist observing the 
number of intervals that a student talks with peers during independent seatwork  Less obvious 
examples of observation include having a student periodically rate her own academic 
engagement on a 3-point scale (self-evaluation) and encouraging a parent to send to school 
narrative observations of her son’s typical routine for completing homework. 
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 Test. Testing can be thought of as a structured and standardized observation of the student 
that is intended to test certain hypotheses about why the student might be struggling and what 
school supports would logically benefit the student (Christ, 2008). Obvious examples of testing 
include a curriculum-based measurement Oral Reading Fluency probe administered to 
determine a student’s accuracy and fluency when reading grade-level texts and a state English 
Language Arts test that evaluates students’ mastery of state literacy standards. A less obvious 
example of testing might be a teacher who teases out information about the student’s skills and 
motivation on an academic task by having that student complete two equivalent timed 
worksheets under identical conditions—except that the student is offered an incentive for 
improved performance on the second worksheet but not on the first (‘Can’t Do/Won’t Do 
Assessment’).  Another less obvious example of testing might be a student who has developed 
the capacity to take chapter pre-tests in her math book, to self-grade the test, and to write 
down questions and areas of confusion revealed by that test for later review with the math 
instructor. 

 
Investigate Multiple Factors Affecting Student Learning: ICEL (Instruction, Curriculum, 
Environment, Learner). The leftmost vertical column of the RIO/ICEL table includes four key 
domains of learning to be assessed: Instruction, Curriculum, Environment, and Learner (ICEL). A 
common mistake that schools often make is to assume that student learning problems exist 
primarily in the learner and to underestimate the degree to which teacher instructional strategies, 
curriculum demands, and environmental influences impact the learner’s academic performance. 
The ICEL elements ensure that a full range of relevant explanations for student problems are 
examined.  
 
 Instruction. The purpose of investigating the ‘instruction’ domain is to uncover any 

instructional practices that either help the student to learn more effectively or interfere with that 
student’s learning. More obvious instructional questions to investigate would be whether 
specific teaching strategies for activating prior knowledge better prepare the student to master 
new information or whether a student benefits optimally from the large-group lecture format 
that is often used in a classroom.  A less obvious example of an instructional question would 
be whether a particular student learns better through teacher-delivered or self-directed, 
computer-administered instruction. 

 
 Curriculum. ‘Curriculum’ represents the full set of academic skills that a student is expected to 

have mastered in a specific academic area at a given point in time. To adequately evaluate a 
student’s acquisition of academic skills, of course, the educator must (1) know the school’s 
curriculum (and related state academic performance standards), (2) be able to inventory the 
specific academic skills that the student currently possesses, and then (3) identify gaps 
between curriculum expectations and actual student skills. (This process of uncovering student 
academic skill gaps is sometimes referred to as ‘instructional’ or ‘analytic’ assessment.)  More 
obvious examples of curriculum questions include checking whether a student knows how to 
computer a multiplication problem with double-digit terms and regrouping or whether that 
student knows key facts about the Civil War. A less obvious curriculum-related question might 
be whether a student possesses the full range of essential academic vocabulary (e.g., terms 
such as ‘hypothesis’) required for success in the grade 10 curriculum. 
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 Environment. The ‘environment’ includes any factors in the student’s school, community, or 
home surroundings that can directly enable their academic success or hinder that success. 
Obvious questions about environmental factors that impact learning include whether a 
student’s educational performance is better or worse in the presence of certain peers and 
whether having additional adult supervision during a study hall results in higher student work 
productivity. Less obvious questions about the learning environment include whether a student 
has a setting at home that is conducive to completing homework or whether chaotic hallway 
conditions are delaying that student’s transitioning between classes and therefore reducing 
available learning time. 

 
 Learner. While the student is at the center of any questions of instruction, curriculum, and 

[learning] environment, the ‘learner’ domain includes those qualities of the student that 
represent their unique capacities and traits. More obvious examples of questions that relate to 
the learner include investigating whether a student has stable and high rates of inattention 
across different classrooms or evaluating the efficiency of a student’s study habits and test-
taking skills. A less obvious example of a question that relates to the learner is whether a 
student harbors a low sense of self-efficacy in mathematics that is interfering with that learner’s 
willingness to put appropriate effort into math courses. 

 
References 
 
Christ, T. (2008). Best practices in problem analysis. In A. Thomas & J. Grimes (Eds.), Best 
practices in school psychology V (pp. 159-176). Bethesda, MD: National Association of School 
Psychologists.  
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RIOT/ICEL Assessment Worksheet 
 
Student: ________________________ Person Completing Worksheet: _____________________   
 
Date: _______________ Statement of Student Problem: ________________________________ 
 
______________________________________________________________________________ 
 
Directions: Fill out the grid below to develop an assessment plan for the targeted student. 
 
  
 Review  Interview Observe Test 
Instruction  

 
 
 
 
 
 
 
 

   

Curriculum  
 
 
 
 
 
 
 

   

Environment  
 
 
 
 
 
 
 
 

   

Learner  
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Instructional Setting Rating Sheet 
 
Date____/____/___ Time__:__ to __:___ Room_____________ Teacher____________________ 
 
Directions: Rate the items below noting the instructional environment during your observation of the student. For each 
item, circle the response that best fits your observation. Add comments, particularly to explain items that receive low 
ratings. 
 
1. The teacher made sure that the student was paying attention before giving instructions, 

directions, or asking questions: 
 

 
2. The teacher monitored to be sure that the student understood the material being taught. 

 
 

3. Classroom disruptions were handled immediately or prevented: 
 
 
4. The teacher engaged the student in the lesson by asking questions that the student could 

answer: 
 
 
5. Expectations for appropriate student behavior were clear (e.g., follow classroom rules, work 

carefully): 
 
 
6. Interactions between the student and classmates were positive: 
 
 
7. Interactions between the student and teacher were positive: 
 
 
8. The student received immediate, specific, positive feedback about her or his behavior or 

academic performance: 
 
 
9. The general noise level and behavior of other students in the classroom were conducive to 

group instruction or independent seatwork: 
 
 
10. The student appeared to be placed in work that was instructionally appropriate: 

   YES      NO 
 
Comments:_____________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 

       1            2           3                4 
Not at all  Occasionally  Frequently  Nearly all of the time 
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‘Academic Enabler’ Observational Checklists: Measuring Students’ 
Ability to Manage Their Own Learning 
 
Student academic success requires more than content knowledge or mastery of a collection of cognitive 
strategies. Academic accomplishment depends also on a set of ancillary skills and attributes called 
‘academic enablers’ (DiPerna, 2006).  Examples of academic enablers include: 
 
 Study skills 
 Homework completion 
 Cooperative learning skills 
 Organization 
 Independent seatwork 
 
Because academic enablers are often described as broad skill sets, however, they can be challenging to 
define in clear, specific, measureable terms. A useful method for defining a global academic enabling skill 
is to break it down into a checklist of component sub-skills--a process known as ‘discrete categorization’ 
(Kazdin, 1989). An observer can then use the checklist to note whether a student successfully displays 
each of the sub-skills.  
 
Observational checklists that define academic enabling skills have several uses in Response to 
Intervention: 
 
 Classroom teachers can use these skills checklists as convenient tools to assess whether a student 

possesses the minimum ‘starter set’ of academic enabling skills needed for classroom success.  
 
 Teachers or tutors can share examples of academic-enabler skills checklists with students, training 

them in each of the sub-skills and encouraging them to use the checklists independently to take greater 
responsibility for their own learning.  

 
 Teachers or other observers can use the academic enabler checklists periodically to monitor student 

progress during interventions--assessing formatively whether the student is using more of the sub-
skills. 

 
A collection of the most common global ‘academic enabler’ skills in ready-made checklist format appear 
below. 
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Study Skills. The student:    
 takes complete, organized class notes in legible form and maintains them in one 

accessible note book 
 

 reviews class notes frequently (e.g., after each class) to ensure understanding 
 

 

 When reviewing notes, uses highlighters, margin notes, or other strategies to 
note questions or areas of confusion for later review with teacher or tutor 

 

 follows an efficient strategy to study for tests and quizzes 
 

 

 allocates enough time to study for tests and quizzes 
 

 

 is willing to seek help from the teacher to answer questions or clear up areas of 
confusion 

 

 Other: ___________________________________________________________ 
 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 

 
Organization Skills. The student:    
 arrives to class on time. 

 
 

 maintains organization of locker to allow student to efficiently store and retrieve 
needed books, assignments, work materials, and personal belongings 

 

 maintains organization of backpack or book bag to allow student to efficiently 
store and retrieve needed books, assignments, work materials, and personal 
belongings 

 

 brings to class the necessary work materials expected for the course (e.g., pen, 
paper, calculator, etc.) 

 

 is efficient in switching work materials when transitioning from one in-class 
learning activity to another  
 

 

 
 Other: ___________________________________________________________ 

 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 
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Homework Completion. The student:  
 writes down homework assignments accurately and completely 

 
 

 makes use of available time in school (e.g., study halls, homeroom) to work on 
homework 

 

 has an organized, non-distracting workspace available at home to do homework 
 

 

 creates a work plan before starting homework (e.g., sequencing the order in 
which assignments are to be completed; selecting the most challenging 
assignment  to start first when energy and concentration are highest) 

 

 when completing homework, uses highlighters, margin notes, or other strategies 
to note questions or areas of confusion for later review with teacher or tutor 

 

 turns in homework on time 
 

 

 
 Other: ___________________________________________________________ 

 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 
Cooperative Learning Skills. The student:  
 participates in class discussion 

 
 

 gets along with others during group/pair activities 
 

 

 participates fully in group/pair activities 
 

 

 does his or her ‘fair share’ of work during group/pair activities 
 

 

 is willing to take a leadership position during group/pair activities 
 

 

 
 Other: ___________________________________________________________ 

 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 
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Independent Seat Work. The student:  
 has necessary work materials for the assignment 

 
 

 is on-task during the assignment at a level typical for students in the class 
 

 

 refrains from distracting behaviors (e.g., talking with peers without permission, 
pen tapping, vocalizations such as loud sighs or mumbling, etc.) 

 

 recognizes when he or she needs teacher assistance and is willing to that 
assistance 

 

 requests teacher assistance in an appropriate manner 
 

 

 requests assistance from the teacher only when really needed 
 

 

 if finished with the independent assignment before time expires, uses remaining 
time to check work or engage in other academic activity allowed by teacher 

 

 takes care in completing work—as evidenced by the quality of the finished 
assignment 

 

 is reliable in turning in assignments done in class. 
 

 

 
 Other: ___________________________________________________________ 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 
Motivation. The student:  
 has a positive sense of ‘self-efficacy’ about the academic content area (self-

efficacy can be defined as the confidence that one can be successful in the 
academic discipline or subject matter if one puts forth reasonable effort) 

 

 displays some apparent intrinsic motivation to engage in course work (e.g., is 
motivated by topics and subject matter discussed or covered in the course; finds 
the act of working on course assignments to be reinforcing in its own right) 

 

 displays apparent extrinsic motivation to engage in course work (e.g., is 
motivated by grades, praise, public recognition of achievement, access to 
privileges such as sports eligibility, or other rewarding outcomes) 

 

 
 Other: ___________________________________________________________ 

 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 
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Teacher-Defined Academic Enabling Skill:  
 
Skill Name: ___________________________________________________________________________ 
 
Essential Subskills: The student:: 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

 
 ________________________________________________________________ 

 
________________________________________________________________ 
 
________________________________________________________________ 

 

Comments:  
 
________________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________________ 
 
 
References 
DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention services in the 
schools. Psychology in the Schools, 43, 7-17. 
 
Kazdin, A. E. (1989). Behavior modification in applied settings (4th ed.). Pacific Gove, CA: Brooks/Cole. 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

 

1 2 3 
Poor Fair Good NA 

– 

1 2 3 
Poor Fair Good NA 

 

22

Jim Wright, Presenter www.interventioncentral.org 22



Measuring Student Attendance/Tardiness: Data Collection 
Resources 
Student: __________________ Date: __________________ Completed by:_________________ 
This section contains three resources for collecting data on student attendance and tardiness. 
 
 Attendance Records: Calculating Student Attendance/Tardiness. Using the student’s 

attendance records, a school staff member calculates the rates of absenteeism or tardiness, 
notes reasons for student non-attendance, and indicates whether each episode of lateness or 
absence was excused. 

 School Attendance: Teacher Interview Form. This form is to be completed by the student’s 
teacher. Its questions are designed to provide insight into possible reasons that the student is 
missing school (e.g., work avoidance, anxiety). 

 School Attendance: Parent Interview Form. A school staff person administers these interview 
questions to the parent in a face-to-face or telephone interview. 

 
When your school has collected available information on the student’s attendance patterns, your 
team analyzes the data to develop a ‘best guess’, or hypothesis, about why the student is 
chronically absent or late for school. Consult the listing of hypotheses below to select one that best 
fits or ‘explains’ the information that you have collected: 
 
 
 Hypothesis for Poor Attendance/ 

Chronic Tardiness 
Intervention Ideas 

 Y 
 N 

The student is experiencing frequent or chronic 
illness. (Documentation from the student’s 
physician indicates that the student is out of 
school due to illness.) 

 If the student is physically able to 
complete work when out of school, 
send work home on days when the 
student is absent.  

 Communicate with the student’s 
parents and physician (via school 
nurse) to explore possible supports 
that would permit the student to 
attend school and learn 
successfully despite the student’s 
illness. 

 
 Y 
 N 

The student is avoiding work. (Evidence shows 
a pattern in which the student is more likely to 
be absent or tardy when specific school 
learning activities are scheduled.) 

 Adjust the level of difficulty of the 
academic work that the student is 
avoiding to ensure greater 
success. 

 Make the academic work more 
engaging by building lessons 
around topics that the student finds 
interesting. 
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 Y 
 N 

The student is experiencing anxiety toward 
work or school academic expectations. (The 
student appears to be anxious about school in 
general.) 

Analyze the school setting to determine 
the specific triggers or conditions that 
appear to cause the student to become 
anxious. Sample interventions to 
address anxiety include: 
 Changing the manner in which the 

student demonstrates what he or 
she has learned (e.g., not being 
called on in class to answer difficult 
questions, not requiring that 
students exchange papers to grade 
each other's work, etc.). 

 Working with school or outside 
mental health professionals and 
parents to identify triggers to the 
student’s anxiety and to develop a 
plan to reduce the student’s school 
anxiety by systematically 
desensitizing that student’s anxiety 
response. 

 Y 
 N 

The student is being picked on or bullied in 
school.  

Intervene immediately to stop the 
bullying or intimidation. 

 Y 
 N 

The student appears to lack interest in any 
aspect of his or her school program. 

Explore ideas for changing the 
student’s school program to increase 
the student’s motivation to attend. For 
example, a student who has no desire 
to obtain a high school diploma may be 
motivated to come to school if his or 
her educational program includes a 
vocational component that the student 
finds immediately rewarding. 

 Y 
 N 

Factors outside the student’s control (e.g., 
transportation issues, family issues) cause the 
student to be absent or tardy. 

Identify the factor(s) preventing the 
student from getting to school and 
develop a school plan to overcome 
those factors. If necessary, involve 
outside agencies to intervene to get the 
student to school. 

 Y 
 N 

The school team has identified another reason 
for the student’s absenteeism or tardiness.  
 
Reason: ______________________________ 
 
_____________________________________ 
 
_____________________________________ 

 
 ____________________________ 

 
____________________________ 
 
____________________________ 
 
____________________________ 
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Student: __________________ Date: __________________ Completed by:_________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
________ TOTAL Days Absent 

Divided 
by 

 
________ Elapsed School Days 

 
Equals 

 
_______ Absence 
Rate (decimal) 

 
Times  
100 = 

 
_______ Absence 
Rate (percentage) 

 
________ TOTAL Days Tardy 

Divided 
by 

 
________ Elapsed School Days 

 
Equals 

 
_______ Tardiness 
Rate (decimal) 

 
Times  
100 = 

 
_______ Tardiness 
Rate (percentage) 

Date Absent/Tardy Reason (if known) Excused? Date Absent/Tardy Reason (if 
known) 

Excused? 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

 
 

 Absent 
 Tardy 

  Y 
 N 

Attendance Records: Calculating Student Attendance/Tardiness   
Directions: Review the student’s attendance records. For each day when the student was tardy or absent, record the date, attendance status (absent or 
tardy), reason for absence or tardiness (if known), and whether the absence/tardy was excused (i.e., doctor’s note to document student illness). 
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School Attendance: Teacher Interview Form 
 
Student: __________________ Date: __________________ Completed by:_________________ 
Teacher Directions: Please complete the questions below. If you are unsure how to answer a particular 
item, you are encouraged to indicate your ‘best guess’ based on your knowledge of the student. 
 
1. What is the student’s attitude toward school? 

 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
 

2. Does the student talk about feeling anxious or show signs physical symptoms of anxiety relating to 
school? ___ Y ___ N 
(Examples of physical symptoms that may indicate anxiety include stomachache, trouble sleeping, and 
loss of appetite.) If Yes, please explain. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
 

3. Does the student request to leave the classroom (e.g., for bathroom breaks or trips to the nurse’s office) 
more than his or her peers? ___ Y ___ N 
If Yes, please explain: 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 

4. Does the student complain about being picked on or bullied at school or when traveling to or from 
school? Or have you observed the student being picked on or bullied?  ___ Y ___ N 
If Yes, please explain. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
 

5. Is the student more likely to miss school or be late for school on certain days of the week or when 
certain activities are happening at school? ___ Y ___ N 
If Yes, please explain. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
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School Attendance: Parent Interview Form 
 
Student: __________________ Date: __________________ Completed by:_________________ 
Directions: In a phone or face-to-face interview, ask the student’s parent(s) the questions below.  
 
1. What is your child’s routine for preparing for school and getting to school each day? 

 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
 

2. What is your child’s attitude toward school? 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 

3. Does your child talk about feeling anxious or experience physical symptoms of anxiety relating to 
school? ___ Y ___ N 
(Examples of physical symptoms that may indicate anxiety include stomachache, trouble sleeping, and 
loss of appetite.) If Yes, please explain. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 

4. Does your child complain about being picked on or bullied at school or when traveling to or from 
school? ___ Y ___ N 
If Yes, please explain. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
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5. Is your child more likely to miss school or be late for school on certain days of the week or when certain 

activities are happening at school? ___ Y ___ N 
If Yes, please explain. 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 

6. What do you believe the school can do to help you to prevent absences and to have your child arrive at 
school on time? 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 

7. What do you believe that you the parent can do to prevent absences and to have your child arrive at 
school on time? 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 

 

28

Jim Wright, Presenter www.interventioncentral.org 28



Above peers in overall 
quality (e.g., strong 
content, ideas 
developed to an 
advanced degree, 
creative application of 
key strategies or 
steps) 

At level of peers (e.g., 
average content, 
development of ideas, 
application of key 
strategies or steps) 

Somewhat below level 
of peers (lacking 
content, inadequate 
development of ideas, 
and/or limited 
application of key 
strategies or steps) 

Significantly below 
level of peers 
(rudimentary content, 
absence of ideas, 
and/or failure to use 
key strategies or 
steps) 

4 3 2 1 

How would you judge the overall quality of the work produced by the student during 
independent seatwork? Circle your selection: 

Permanent Products: Assessing the Completion, Accuracy, and 
Overall Quality of Student Independent Work 
 
Student: __________________ Date: __________________ Completed by:_________________ 
There are a number of reasons that students might have difficulty in completing independent classroom 
assignments. School staff can use a 4-step process to collect data about the student’s independent work 
habits, rate of on-task behavior during class assignments, and quality and accuracy of the student’s 
completed work (‘permanent products’).  
 
Step 1: Collect data on the student’s On-Task behavior during independent seatwork. Visit the student’s 
classroom. Observe the student working independently on a class assignment. Using the Independent 
Seatwork Observation Form, track the student’s rate of On-Task behavior on the assignment. 
 
Rate of On-Task Behavior: ___________ % 
 
Step 2: Analyze the student’s completed seatwork (permanent product).  
 
 Estimate the amount of the assignment completed by the student. If the assignment contains 

discrete items (e.g., math computation problems), count up the number of items actually completed by 
the student. Divide this figure by the total number of items contained in the assignment and then 
multiply by 100. If the assignment cannot easily be divided into discrete units (e.g., a written essay), 
estimate the approximate amount of the assignment that the student completed.  
 
Amount of assignment estimated to have been completed: ___________ % 
 

 Estimate the accuracy or overall quality of the work that the student completed. If the assignment 
contains discrete items (e.g., math computation problems), divide the number of correct items by the 
number of items the student attempted (including partially completed items) and then multiply by 100.  
 
Estimated accuracy of completed work: ___________ % 
 
OR 
 
If the assignment cannot easily be divided into discrete units (e.g., a written essay), use the simple 
quality rubric below to judge the overall quality of the work that the student actually completed: 
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Step 3: Compare the student’s performance on the assignment to that of a ‘typical’ classroom peer. Ask the 
teacher to select an ‘average’ student in the class who typically completes independent work at an 
acceptable level of completion, accuracy and quality. Collect that student’s completed seatwork (done 
during the same work period as that of your target student). Analyze the peer student’s seatwork using the 
same standards used with the target student.  
 
Peer Comparison: Amount of assignment estimated to have been completed: ___________ % 
 
Peer Comparison: Estimated accuracy of completed work: ___________ %  
OR 
Peer Comparison: Quality Rubric Rating:  1        2        3        4 
  
Step 4: Select interventions that match the ‘root cause’ of the student’s problem with independent work. 
Pool the information that you have collected through direct observation of the student, analysis of the 
student’s work products, and a comparison of the student’s performance to that of peers. Then generate a 
hypothesis, or ‘best guess’, about why the student is having problems with seatwork.  
 
Common reasons for student difficulties with independent work are: 
 
 Carelessness 
 Inattention 
 Skill deficits 
 Lack of motivation 
 
Below are possible scenarios of student problems and sample interventions to consider for each scenario. 
 
Student Scenarios Sample Intervention Ideas 
The student completes independent work quickly 
with time to spare--but the work contains ‘careless’ 
mistakes or is of poor quality.  

 Provide the student with incentives to slow 
down and use the full time allocated to complete 
the assignment. 

 Require that the student use a quality checklist 
or rubric to review work before turning it in. If 
the student attempts to turn in completed work 
that does not meet teacher expectations, send 
the student back to his or her seat to continue to 
work on the assignment. 

The student was off-task during much of the work 
session. The assignment was not completed within 
the time allocated.  

 Use strategies to increase the student’s 
attention to task (e.g., teacher redirection to 
task, student self-monitoring of work 
completion). 

The completed assignment was of poor quality 
and/or contained many errors.  

 Review with the student the skills or strategies 
required for the assignment.  

 Give the student correctly completed models 
similar to what the student must produce for the 
assignment.  Encourage the student to refer to 
these models whenever he or she is ‘stuck’. 

 Approach the student in a low-key manner 
periodically during independent seatwork to see 
if the student requires assistance.  

 Provide the student an incentive (e.g., five 
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additional minutes of free time) if the student 
improves the quality or accuracy of the work. 

The student did not complete the assignment in the 
allotted time. However, the student demonstrated a 
high degree of quality and/or accuracy in his or her 
work. 

Boost the student’s speed by providing him or her 
with opportunities to practice the skills or strategies 
required for the assignment. Give the student 
feedback and encouragement as the student 
increases his or her working speed. 
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Student Name: ______________________________________________ Date: ____________ 
 
Observer: ___________________________ Location: __________________________  Start Time: _________ End Time: ___________ 
 
Description of Activities: __________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________ 
 

Independent Seatwork Observation Form 

 
This simple observation form is used to determine the amount of time that a student is on-task when 
completing an independent assignment in the classroom. It can be used for an observation of up to 15 
minutes. 
 
Directions: Observe the student at a time when the student is scheduled to be engaged in independent 
seatwork.  
 
On-Task Behavior is coded using a momentary time-sampling procedure. At the start of each 15-second 
interval, the observer glances at the target child for approximately two seconds and determines if the child is 
on-task or off-task during the brief observation. If the child is found to be on-task (doing his or her assigned 
seatwork), the interval is marked with an "X." If the child is off-task, the interval remains unmarked. The 
observer then ignores this behavior category until the onset of the next time interval.  
 
Use Table 1 below (‘Calculate the Rate of On-Task Behavior During the Observation Period’) to calculate 
the student’s time on task (engaged academic time. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Table 1: Calculate the Rate of On-Task Behavior During the Observation Period 
 
 
 

Type of 
Behavior 

Number of 
intervals in 
which the On-
Task behavior 
was observed. 

 The TOTAL 
number of 
intervals in the 
observation 
period(s) 

 Rate (in decimal 
form) that the 
On-Task 
behavior 
occurred during 
the observation. 

 Rate (in percentage 
form) that the On-Task 
behavior occurred 
during the observation. 

ON-TASK 
 
 

 Divided 
by 

 Equals  Times 100 =               % 

ON-TASK 

1  2 3 4 5 
0:00 0:15 0: 30 0: 45 1:00 1:15 1: 30 1: 45 2:00 2:15 2: 30 2: 45 3:00 3:15 3: 30 3: 45 4:00 4:15 4: 30 4: 45 

ON-TASK 

6  7 8 9 10 
5:00 5:15 5: 30 5: 45 6:00 6:15 6: 30 6: 45 7:00 7:15 7: 30 7: 45 8:00 8:15 8: 30 8: 45 9:00 9:15 9: 30 9: 45 

ON-TASK 

11  12 13 14 15 
10:00 10:15 10: 30 10: 45 11:00 11:15 11: 30 11: 45 12:00 12:15 12: 30 12: 45 13:00 13:15 13: 30 13: 45 14:00 14:15 14: 30 14: 45 
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________ # Days 
                   Absent 

 
Divided 
by 

 
________ Elapsed School  
                 Days in Period 

 
Equals 

 
_______ Absence Rate   
              (decimal) 

 
Times  
100 = 

 
_______ Absence Rate  
               (percentage) 

COURSE 1: 
 

_______________ 

COURSE 2: 
 

_______________ 

COURSE 3: 
 

_______________ 

COURSE 4: 
 

_______________ 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

Gets along with peers 
and shows socially 
appropriate behaviors. 
Is respectful to the 
teacher & other adults, 
complies with requests 
in a timely manner. 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

Pays attention to 
teacher instructions, 
classroom lessons and 
focuses on his/her work 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

Completes and turns in 
classwork, homework 
assignments. Te

ac
he

r C
las

sro
om

 B
eh

av
ior

 R
ati

ng
s 

Student Name: __________________________________ School: _____________________________ Grade: ___________ 
 
Monitoring Period: From _____/_____/_____ to _____/_____/_____  Date of Report: _____/_____/_____  Meeting #: ______ 

At
ten

da
nc

e 
Ta

rd
ine

ss
 

_______________ 
Days Tardy 

_______________ 
Days Tardy 

_______________ 
Days Tardy 

_______________ 
Days Tardy 

Cl
as

sw
or

k Check Data Source:   
    Course average  
        for marking period 
    Test/quiz average 
    Percent of class & 
       homework received 

_______________ 
Student 

Performance 

_______________ 
Student 

Performance 

_______________ 
Student 

Performance 

_______________ 
Student 

Performance 

Di
sc

ipl
ine

 

Number of student 
disciplinary office 

referrals 

Primary reason(s) for disciplinary referrals: 
 
1. __________________________ #/Referrals: ______ 

 
2. __________________________ #/Referrals: ______ 

 
3. __________________________ #/Referrals: ______ 

Staff member(s) referring student: 
 
1. _____________________________ 

 
2. _____________________________ 

 
3. _____________________________ 

Co
mm

en
ts/

 N
ote

s  
__________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________ 
 

Student ‘Dashboard’: School Performance Status Report 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

1..2..3 | 4..5..6 | 7..8..9 
Poor  Fair Good 

For each class, note 
total number of days 
tardy during the 
monitoring period.  

List the most 
important courses 
on student’s    >>> 
schedule. 

Co
ur

se
 Li

sti
ng
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Student General Classroom Behavior 
Rating 

 
Student Name:____________________________________ ______ Grade: __________ Date: ___ / _____ / ______ 
 
Person Completing This Behavior Rating: __________________________________________________________ 
 
Directions:  Please rate the student on the behaviors below based on your general observations and interactions.  
You may also write comments about the student’s behavior on the back of this sheet. 
 
 
Student Behaviors 
The student gets along with peers and shows socially appropriate behaviors. 
     1    2    3  |  4    5    6  |  7    8    9 
         Poor              Fair            Good 
The student is respectful to the teacher and other adults and complies with their requests in a 
timely manner. 
     1    2    3  |  4    5    6  |  7    8    9 
         Poor              Fair            Good 
The student pays attention to teacher instructions and classroom lessons and focuses on his/her 
work assignments. 
     1    2    3  |  4    5    6  |  7    8    9 
         Poor              Fair            Good 
The student completes and turns in classwork and homework assignments. 
     1    2    3  |  4    5    6  |  7    8    9 
         Poor              Fair            Good  
(Optional: Write an additional behavioral target or concern in the section below) 
 
_______________________________________________________________________________
 
_______________________________________________________________________________
 
______________________________________ 
     1    2    3  |  4    5    6  |  7    8    9 
         Poor              Fair            Good 
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Daily Behavior Report Cards: A Convenient Behavior Monitoring 
Tool 
 
Daily Behavior Report Cards (DBRCs) are behavior rating forms that teachers use to evaluate the student’s 
global behaviors on a daily basis or even more frequently. An advantage of DBRCs is that these rating 
forms are quick and convenient for the teacher to complete. This section contains daily and weekly versions 
of a generic DBRC, as well as a progress-monitoring chart to record cumulative DBRC ratings. 
 
Increasing the Reliability of DBRCs. DBRCs rely heavily on teacher judgment and therefore can present a 
somewhat subjective view of the student’s behavior. When a teacher's ratings on DBRCs are based on 
subjective opinions, there is a danger that the teacher will apply inconsistent standards each day when 
rating student behaviors. This inconsistency in assessment can limit the usefulness of report card data. One 
suggestion that teachers can follow to make it more likely that their report card ratings are consistent and 
objective over time is to come up with specific guidelines for rating each behavioral goal. For example, one 
item in the sample DBRC included in this section states that "The student spoke respectfully and complied 
with adult requests without argument or complaint." It is up to the teacher to decide how to translate so 
general a goal into a rubric of specific, observable criteria that permits the teacher to rate the student on this 
item according to a 9-point scale. In developing such criteria, the instructor will want to consider:  
 
• taking into account student developmental considerations. For example, "Without argument or 

complaint" may mean "without throwing a tantrum" for a kindergarten student but mean "without loud, 
defiant talking-back" for a student in middle school.  
 

• tying Report Card ratings to classroom behavioral norms. For each behavioral goal, the teacher may 
want to think of what the typical classroom norm is for this behavior and assign to the classroom norm a 
specific number rating. The teacher may decide, for instance, that the target student will earn a rating of 
7 ('Usually/Always') each day that the student's compliance with adult requests closely matches that of 
the 'average' child in the classroom.  
 

• developing numerical criteria when appropriate. For some items, the teacher may be able to translate 
certain more general Report Card goals into specific numeric ratings. If a DBRC item rates a student’s 
compliance with adult requests, for example, the teacher may decide that the student is eligible to earn 
a rating of 7 or higher on this item on days during which instructional staff had to approach the student 
no more than once about noncompliance.    

 
Charting Report Card Ratings. Daily Behavior Report Card ratings can be charted over time to provide a 
visual display of the student's progress toward behavioral goals. The sample DBRC (daily and weekly 
versions) included in this section has its own progress-monitoring chart, which permits the teacher to graph 
student behavior for up to 4 school weeks. The instructor simply fills in the bubble each day that matches 
the numerical rating that he or she assigned to the student for the specific behavioral goal. As multiple 
points are filled in on the graph, the instructor connects those points to create a time-series progress graph.  
(Figure 1 contains an example of a completed progress-monitoring chart.) When enough data points have 
been charted, the behavior graph can be used to judge the relative effectiveness of any strategies put in 
place to improve the student's behavior.   
 
Using DBRCs as a Self-Monitoring Intervention. DBRCs are primarily used as a behavior-monitoring 
tool. However, teachers may also choose to use DBRCs as part of a student self-monitoring program, in 
which the student rates their own behaviors each day. If teachers decide to use student behavior report 
cards for self-monitoring, they should first identify and demonstrate for the student the behaviors that the 
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student is to monitor and show the student how to complete the behavior report card. Since it is important 
that the student learn the teacher's behavioral expectations, the instructor should meet with the student 
daily, ask the student to rate their own behaviors, and then share with the student the teacher's ratings of 
those same behaviors. The teacher and student can use this time to discuss any discrepancies in rating 
between their two forms. (If report card ratings points are to be applied toward a student reward program, 
the teacher might consider allowing points earned on a particular card item to count toward a reward only if 
the student's ratings fall within a point of the teacher's, to encourage the student to be accurate in their 
ratings.)  
 
 

Figure 1: Example of completed DBRC progress-monitoring form 

During instructional periods, the student focused his or her attention on 
teacher instructions, classroom lessons and assigned work. 

1 
2 
3 
4 
5 
6 
7 
8 
9 

1 
2 
3 
4 
5 
6 
7 
8 
9 

M  T  W  Th  F M  T  W  Th  F
1 
2 
3 
4 
5 
6 
7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 

Usually/Always 

Sometimes 

Never/Seldom 

Usually/Always 

Sometimes 

Never/Seldom 
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Daily Classroom Behavior Report Card 
Student: 
_______________________ 

Date: 
__________________________ 

Teacher: 
_______________________ 

Classroom: 
_____________________ 

 
Directions: Review each of the Behavior Report Card items below. For each 
item, rate the degree to which the student showed the behavior or met the 
behavior goal. 

During instructional periods, the student focused his or her attention on teacher 
instructions, classroom lessons and assigned work. 

 

The student interacted with classmates appropriately and respectfully. 

 

The student completed and turned in his or her assigned class work on time. 

 

The student spoke respectfully and complied with adult requests without argument 
or complaint. 
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Weekly Classroom Behavior Report Card 
Student: 
________________________________________________ 

Teacher: 
__________________ 

Classroom: 
_________________ 

  

Directions: Review each of the Behavior Report Card items below. For each 
item, rate the degree to which the student showed the behavior or met the 
behavior goal. 

Date  
Behavioral Target M T W Th F 
During instructional periods, the student 
focused his or her attention on teacher 
instructions, classroom lessons and 
assigned work. 

 

 

The student interacted with classmates 
appropriately and respectfully. 

 

 

The student completed and turned in his 
or her assigned class work on time. 

 

 

The student spoke respectfully and 
complied with adult requests without 
argument or complaint. 

 

 

 
 
 

Classroom Behavior Report Card  

38

Jim Wright, Presenter www.interventioncentral.org 38



Progress-Monitoring Chart 

 

During instructional periods, the student focused his or her attention on teacher 
instructions, classroom lessons and assigned work. 

 

The student interacted with classmates appropriately and respectfully. 

 
 

 
 
 
 
 

Classroom Behavior Report Card  
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Progress-Monitoring Chart 

 

The student completed and turned in his or her assigned class work on time. 

 

The student spoke respectfully and complied with adult requests without 
argument or complaint. 
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Student Record Form: Curriculum-Based Measurement: Oral Reading Fluency 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 1: CBM Oral Reading Fluency Norms  (Hasbrouck & 
Tindal, 2005) 

 Start-of-Yr/Fall Mid-Yr/Winter End-of-Yr/Spring 
GR 25%ile 50%ile 25%ile 50%ile 25%ile 50%ile 

1 -- -- 12 13 28 53 
2 25 51 42 72 61 89 
3 44 71 62 92 78 107 
4 68 94 68 94 98 123 
5 85 110 99 127 109 139 
6 98 127 111 140 122 150 
7 102 128 109 136 123 150 
8 106 133 115 146 124 151 

Note: To interpret student reading fluency probe scores for any  
grade level text (Shapiro, 2008): 
• below 25th percentile =  frustration range 
• between 25th - 50th percentiles = instructional range 
• above the 50th percentile = mastery range  

Step 1: Conduct a Survey-Level Assessment: Use this 
section to record the student’s reading rates in progressively 
more difficult material. 

References 
Fuchs, L.S., Fuchs, D., Hamlett, C.L., Walz, L., & Germann, G. (1993). Formative evaluation of academic progress: How much growth 
can we expect? School Psychology Review, 22, 27-48. 
 
Hasbrouck, J., & Tindal,  G. (2005).  Oral reading fluency: 90 years of measurement. Eugene, OR: Behavioral Research & Teaching. 
Retrieved from http://www.brtprojects.org/tech_reports.php 
 
Shapiro, E. S. (2008). Best practices in setting progress-monitoring goals for academic skill improvement. In A. Thomas & J. Grimes 
(Eds.), Best practices in school psychology V (pp. 141-157). Bethesda, MD: National Association of School Psychologists. 
 

 
Date:_______ Book/Reading Level: ____________    
TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

 
Date:_______ Book/Reading Level: ____________    

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

 
Date:_______ Book/Reading Level: ____________    

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________    

 TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________    

 TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

 
Date:_______ Book/Reading Level: ____________    

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

Step 2: Compute a Student Reading Goal 
1. At what grade or book level will the student be monitored? 

(Refer to results of Step 1:Survey-Level Assessment) 
 
_______________________________________ 

2. What is the student’s baseline reading rate (# correctly read 
words per min)? ________CRW Per Min 

3. When is the start date to  
begin monitoring  
the student in reading? _____ / _____ / _____ 

4. When is the end date to  
stop monitoring  
the student in reading? _____ / _____ / _____ 

5. How many instructional weeks are there between the start 
and end dates? (Round to the nearest week if necessary): 
 
_______ Instructional Weeks 

6. What do you predict the student’s average increase in 
correctly read words per minute will be for each instructional 
week of the monitoring period? (See Table 2):  
 
_________ Weekly Increase in CRW Per Min  

7. What will the student’s predicted CRW gain in reading 
fluency be at the end of monitoring?  
 (Multiply Item 5 by Item 6): ______________ 

8. What will the student’s predicted reading rate be at the end 
of the monitoring  
period? (Add Items 2 & 7): ______ CRW Per Min 

 
Student Name: ____________________________  Grade/Classroom: ________________  Rdng Skill Level: _________ 
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Student Name: ___________________________________________  Grade/Classroom: ______________________________ _
 

 
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

Step 4: Complete CBM Progress-Monitoring Weekly or More 
Frequently: Record the results of regular monitoring of the 
student’s progress in reading fluency. 

Step 3: Collect Baseline Data: Give 3 CBM reading assessments 
within a one-week period using monitoring-level probes.  

 
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________    
        TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ___________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________ 

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________  

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________ 

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

6. 

 8. 

 9. 

10. 

11. 

 
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

 
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

1. 

2. 

 
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

3. 

7. B
as

el
in

e 
1 

B
as

el
in

e 
2 

B
as

el
in

e 
3 

 
ate:_______ Book/Reading Level: ____________ D

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 Table 2: Predictions for Rates of Reading Growth by Grade  
(Fuchs, Fuchs, Hamlett, Walz, & Germann, 1993) 
Increase in Correctly Read Words Per Minute for Each Instructional 
Week 

 
Grade Level 

Realistic Weekly Goal Ambitious Weekly  
Goal 

Grade 1 2.0 3.0 
Grade 2 1.5 2.0 
Grade 3 1.0 1.5 
Grade 4 0.85 1.1 
Grade 5 0.5 0.8 
Grade 6 0.3 0.65 

 
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

12. 

4. 

  
Date:_______ Book/Reading Level: ____________   

TRW                E                CRW          %CRW 
A. ______         ______         ______         ______ 
B. ______         ______         ______         ______ 
C. ______         ______         ______         ______ 

 

5. 
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CBM Reading: Graphing Exercise for Jared M.: 4th-Grader 
 
Background.  Your RTI Problem-Solving Team has completed a CBM survey-level screening in 
reading for Jared M., a 4th grader. According to his teacher, Jared reads at the beginning 2nd-grade 
level.  An initial RTI Team meeting is held on Monday, January 20th. At that meeting, an 
intervention is designed in which Jared will be paired with a volunteer adult tutor for a reading 
intervention that takes place daily for 30-minute sessions using the Paired Reading strategy. Your 
team schedules a follow-up RTI Team meeting for Monday, March 10th, six instructional weeks 
from the date of the initial meeting.  
 
CBM Practice Items. Attached is a CBM Student Record that contains Jared’s CBM reading data.  
Complete the practice items below to gain experience in interpreting and charting CBM data. 
 
1. Survey-Level Assessment.  On Jared’s attached CBM Student Record Form, review the 

Survey-Level assessment results. For each level of CBM probe administered, circle the 
median Correctly Read Words (CRWs), Errors (E), and Percentage of Correctly Read Words 
(%CRWs).  Consult Table 1 on the Record Form to identify the student’s Mastery, Instructional, 
and Frustration levels of reading.  
 
Note: Use the “Mid-Yr/Winter’ Norms from table 1 to interpret Jared’s survey-level assessment 
results. To interpret Jared’s reading fluency probe scores for any grade level text (Shapiro, 
2008), use these guidelines: 

• Scores below the 25th percentile =  frustration range 
• Scores between 25th - 50th percentiles = instructional range 
• Scores above the 50th percentile = mastery range 

 
2.  Set up the graph. At the top of your monitoring graph, put in these date-spans for each of the 

instructional weeks during which Jared will be monitored: 

 

Baseline: 1/13-1/17 Week 4: 2/10-2/14 Week 8: 3/17-3/21 Week 12: 4/14-4/18 
Week 1: 1/20-1/24 Week 5: 2/24-2/28 Week 9: 3/24-3/28  
Week 2: 1/27-1/31 Week 6: 3/3-3/7 Week 10: 3/31-4/4  
Week 3: 2/3-2/7 Week 7: 3/10-3/14 Week 11: 4/7-4/11  

 
3. Determine & chart the student’s baseline reading rate. On the Record Form, review Jared’s 

Baseline assessment information.  
• Circle the median CRW and E for each of the Baseline observations. 
• On the progress-monitoring graph, chart the median CRWs and Es for all 3 observations. 
• Of the Baseline values that you charted, disregard the highest and lowest CRWs. The 

middle CRW should be assumed to be the best estimate of the student’s starting, or 
baseline, reading rate. Circle this middle (‘Baseline’) data point on your chart. 

 
4. Set a performance goal. To compute Jared’s performance goal in reading: 

• Use Table 2 on the Record Form to identify the rate of progress that Jared should make 
each week in goal-level (3rd-Grade) reading material.   
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• You will recall that your RTI Team has decided to monitor Jared’s reading for six weeks 
before holding a follow-up meeting. To compute how much Jared’s reading rate should 
increase in that time, multiply his expected weekly progress by the number of weeks that 
he will be monitored.  

• Add Jared’s expected reading progress to his baseline reading rate. This combined figure 
is Jared’s reading goal. 
 

5. Plot the ‘Aim-Line’. To graph a 6-week ‘aim-line’:  
• Draw a vertical dividing line (‘start-line’) at the point where the intervention will begin 

(start of Week 1).  
• Draw a second dividing line on the graph (‘end-line’) that marks the conclusion of six 

weeks of monitoring (end of Week 6).  
• On the start-line, mark an ‘X’ at the point that is equal to the value of your circled 

baseline data point. 
• Mark Jared’s reading goal with an ‘X’ at the appropriate spot on the end-line.  
• Now draw a straight line between the start-line and end-line ‘X’s. This is your chart’s 

aim-line. 
 

6. Plot Jared’s progress-monitoring data. Review Jared’s CBM data for the first six weeks of 
progress-monitoring. Circle the median CRWs and Es and plot them on the chart. What 
conclusions do you draw from the chart? Based on these data, should the RTI Team 
recommend changing Jared’s intervention? Keep it in place with no changes? Why? 

 
7. Continue with progress monitoring. Assume that your RTI Team met for the follow-up 

meeting and decided to keep the current intervention in place because it appears to be 
effective. The team plans to monitor for another 6 weeks. 
• Compute a new baseline for Jared by looking at his most recent 3 CRW data points and 

circling the median value. Compute how much Jared’s reading rate should increase after 6 
additional weeks of intervention and add this amount to his new baseline reading rate. This 
is Jared’s revised reading goal. 

• Set up a new ‘aim-line’:  
o Draw a vertical dividing line (‘start-line’) at the point where the revised intervention 

begins (start of week 7).  
o Draw a second dividing line on the graph (‘end-line’) that marks the conclusion of 6 

more weeks of monitoring (end of Week 12).  
o On the new start-line, mark an ‘X’ at the point that is equal to the value of the circled 

baseline data point. 
o Next, mark Jared’s revised reading goal with an ‘X’ at the appropriate spot on the end-

line.  
o Now draw a straight line between the start-line and end-line ‘X’s. This is your chart’s 

revised aim-line. 
8. Plot the rest of Jared’s progress-monitoring data. Identify Jared’s ‘median’ reading data for 

the final 6 weeks of progress-monitoring (see Weeks 7-12 on the Student Record Form). Plot 
these values on the chart. What conclusions do you draw from the chart? Based on these data, 
should the RTI Team recommend changing Jared’s intervention? Keep it in place with no 
changes? Why? 
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References 
Shapiro, E. S. (2008). Best practices in setting progress-monitoring goals for academic skill 
improvement. In A. Thomas & J. Grimes (Eds.), Best practices in school psychology V (pp. 141-
157). Bethesda, MD: National Association of School Psychologists. 
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Student Record Form: Curriculum-Based Measurement: Oral Reading Fluency 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 1: CBM Oral Reading Fluency Norms  (Hasbrouck & 
Tindal, 2005) 

 Start-of-Yr/Fall Mid-Yr/Winter End-of-Yr/Spring 
GR 25%ile 50%ile 25%ile 50%ile 25%ile 50%ile 

1 -- -- 12 13 28 53 
2 25 51 42 72 61 89 
3 44 71 62 92 78 107 
4 68 94 68 94 98 123 
5 85 110 99 127 109 139 
6 98 127 111 140 122 150 
7 102 128 109 136 123 150 
8 106 133 115 146 124 151 

Note: To interpret student reading fluency probe scores for any  
grade level text (Shapiro, 2008): 
• below 25th percentile =  frustration range 
• between 25th - 50th percentiles = instructional range 
• above the 50th percentile = mastery range  

Step 1: Conduct a Survey-Level Assessment: Use this 
section to record the student’s reading rates in progressively 
more difficult material. 

References 
Fuchs, L.S., Fuchs, D., Hamlett, C.L., Walz, L., & Germann, G. (1993). Formative evaluation of academic progress: How much growth 
can we expect? School Psychology Review, 22, 27-48. 
 
Hasbrouck, J., & Tindal,  G. (2005).  Oral reading fluency: 90 years of measurement. Eugene, OR: Behavioral Research & Teaching. 
Retrieved from http://www.brtprojects.org/tech_reports.php 
 
Shapiro, E. S. (2008). Best practices in setting progress-monitoring goals for academic skill improvement. In A. Thomas & J. Grimes (Eds.), Best practices in school 
psychology V (pp. 141-157). Bethesda, MD: National Association of School Psychologists. 
 

 
Date: Book/Reading Level: _______ ____________    

TRW                E                CRW          %CRW 
A. __ _         __ ___         __ _         _ __ 

Th 12/5 GR 2-Bk 2-P 1 

___ _ ___ ___
B. __ _         __ __         __ _         _ __ ___ __ ___ ___
C. __ _         __ __         __ _         _ __ ___ __ ___ ___

  
Date  Book/Reading Level: _  :_______Th 12/5 ___________   

TRW                E                CRW          %CRW 
A. ____ _ __         ___         __ _ 

GR 3-Bk 1-P1 

__         _ __ ___ ___
B. ___          __ __         ___          __ _ ___ __ ___ ___
C. ___          __ __         ___          __ _ ___ __ ___ ___

  
Date:_ ook/Reading Level: ________ BTh 12/5 __________    

 TRW                E                CRW          %CRW 
A. ____          __ __         ___          __ _ 

GR 3-Bk 2-P1 

__ __ ___ ___
B. ___          __ __         ___          __ _ ___ __ ___ ___
C. ___          __ __         ___          __ _ ___ __ ___ ___

  
Date:_ ook/Reading Level: __ _    ______ BTh 12/5 _________GR 4-P1 

TRW                E                CRW          %CRW 
A. __ _         __ __         __ _         _ __ ___ __ ___ ___
B. __ _         __ __         ___          __ _ ___ __ ___ ___
C. __ _         __ __         ___          __ _ ___ __

58 5 
5 
6 

61 
64 ___ ___

53 91 
56 92 
58 91 

  
Date:_______ Book/Reading Level: ____________    

TRW                E                CRW          %CRW 
D. ______         ______         ______         ______ 
E. ______         ______         ______         ______ 
F. ______         ______         ______         ______ 

  
Date:_______ Book/Reading Level: ____________    

TRW                E                CRW          %CRW 
G. ______         ______         ______         ______ 
H. ______         ______         ______         ______ 
I. ______         ______         ______         ______ 

 

58 94 
77 95 
70 96 

62 4 
4 
3 

81 
73 

101 98 
81 96 
76 97 

103 2 
3 
2 

84 
78 

74 96 
60 94 
78 99 

77 3 
4 
1 

64 
79 

Step 2: Compute a Student Reading Goal 
1. At what grade or book level will the student be monitored? 

(Refer to results of Step 1:Survey-Level Assessment) 
 
_______________________________________ 

2. What is the student’s baseline reading rate (# correctly read 
words per min)? ________CRW Per Min 

3. When is the start date to  
begin monitoring  
the student in reading? _____ / _____ / _____ 

4. When is the end date to  
stop monitoring  
the student in reading? _____ / _____ / _____ 

5. How many instructional weeks are there between the start 
and end dates? (Round to the nearest week if necessary): 
 
_______ Instructional Weeks 

6. What do you predict the student’s average increase in 
correctly read words per minute will be for each instructional 
week of the monitoring period? (See Table 2):  
 
_________ Weekly Increase in CRW Per Min  

7. What will the student’s predicted CRW gain in reading 
fluency be at the end of monitoring?  
 (Multiply Item 5 by Item 6): ______________ 

8. What will the student’s predicted reading rate be at the end 
of the monitoring  
period? (Add Items 2 & 7): ______ CRW Per Min 

 
Student Name: _ __________________  Grade/Classroom: Rdng Skill Level: _________ Mid-Gr.2  ________________  Gr. 4/Mrs. Legione _________Jared M. 
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67 6 61 91 
 

:Date ook/Reading Level: ___ ____   _______ B _____
TRW                E                CRW          %CRW 

A. __ _         __ __         __ _         _ __ ___ __ ___ ___
B. __ _         __ __         ___          __ _ ___ __ ___ ___
C. __ _         __ __         ___          __ _ ___ __ ___ ___

 

75 1 74 99 
80 1 79 99 
81 2 79 98 

  ″-P8 Th  2/27 
5. 

Step 2: Collect Baseline Data: Give 3 CBM reading assessments 
within a one-week period using monitoring-level probes.  

Step 3: Comp ete CBM Progress-Monitoring Weekly or More 
Frequently: Record the results of regular monitoring of the 
student’s progress in reading fluency. 

l

6. 

 8. 

 9. 

10. 

11. 

1. 

2. 

3. 

7. 

 
Student Name: _____________Jared M.________ Grade/Classroom: ______ Gr 4/Mrs. Legione_________ 
 

B
as

el
in

e 
1 

B
as

el
in

e 
2 

B
as

el
in

e 
3 

12. 

 
 Date Book/Reading Level::_______ Th  12/5  _________   

 TRW                E                CRW          %CRW 
A. ___          __ __         __ _         ___ _ 

_Gr 3: Bk 2-P1 

___ __ ___ __
B. ___          __ __         __ _         ___ _ ___ __ ___ __
C. ___          __ __         __ _         ___ _ ___ __ ___ __

94 
95 
96 

  
Date: Book/Reading Level: _

58 
77 
70 

4 
4 
3 

62 
81 
73 

_______ Gr 3: Bk 2-P2__    
 TRW                E                CRW          %CRW 

A. ___          __ __         ___          __ _ ___ __ ___ ___
B. ___          __ __         ___          __ _ ___ __ ___ ___
C. ___          __ __         ___          __ _ ___ __ ___ ___

 

56 4 52 93 
70 3 67 96 
81 4 77 95 

M  12/9 

 
Date: ook/Reading Level: ________ B Gr 3: Bk 2-P3__   

 TRW                E                CRW          %CRW 
A. ___          ___ __         ___          __ _ ___ _ ___ ___
B. ___          ___ _         ___          __ _ ___ __ ___ ___
C. ___          ___ _         ___          __ _ ___ __ ___ ___

 

75 3 72 96 
71 2 69 97 
76 2 74 97 

W 12/11 

 
Date:_ ook/Reading Level: ______ B ____________   

TRW                E                CRW          %CRW 
A. ___          ___ __         ___          __ _ ___ _ ___ ___
B. ___          ___ _         ___          __ _ ___ __ ___ ___
C. ___          ___ _         ___          __ _ ___ __ ___ ___

 

89 3 86 97 
75 4 71 95 
74 4 70 95 

3rd Gr Bk 2-P4 W  1/22 

 
Date:_ ook/Reading Level: ___ __   ______ B _______

TRW                E                CRW          %CRW 
A. ___          __ __         ___          __ _ ___ __ ___ ___
B. ___         __ __         ___         __ _ ___ __ ___ ___
C. ___          __ __         ___          __ _ ___ __ ___ ___

 

69 1 68 99 
106 3 103 97 
79 2 77 97 

 “ –P5 W  1/29 

 
Date:_  Book/Reading Level: ___ ___   ______ ______

TRW                E                CRW          %CRW 
A. ___          __ __         ___          __ _ ___ __ ___ ___
B. ___          __ __         ___          __ _ ___ __ ___ ___
C. ___          __ __         ___          __ _ ___ __ ___ ___

 

80 3 77 96 
78 3 75 96 
78 4 74 95 

  ″-P6 M  2/3 

 
Date:_ ook/Reading Level: ___ ___   ______ B ______

TRW                E                CRW          %CRW 
A. ___          __ __         ___          __ _ ___ __ ___ ___
B. ___          __ __         ___          __ _ ___ __ ___ ___
C. ______         ______         ______         ______ 

 

79 1 78 99 

  ″-P7 Th  2/13 

 
Date:_  Book/Reading Level: ___ ___   ______F  3/7 ______

TR                              CR          %C  W  
___

E 
__

W 
___

RW
__

  ″-P9 

A. __ _         __ __         __ _         __ __ 
B. ___          __ __         ___          __ _ ___ __ ___ ___
C. ___          __ __         ___          __ _ ___ __ ___ ___

 

72 3 69 96 
83 1 82 99 
85 1 84 99 

 
Date: Book/Reading Level: ___ __   _______ M  3/10 _______

TRW                E                CRW          %CRW 
A. ____         ___ _         ____        ___  

  ″-P10 

__ __ __  ___
B. ____        ____ _         ____        ___  __  _ __  ___
C. ____        ____ _         ____        ___  __  _ __  ___

 

87 2 85 98 
87 3 84 97 
82 4 78 95 

 
Date:_  Book/Reading Level: ___ __   ______F  3/21 _______ 

TRW                E                CRW          %CRW 
A. ____         ___ _         ____         ___  

  ″-P11

__ __ __ ___
B. ____         ___ _         ____         ___  __ __ __ ___
C. ____         ___ _         ____         ___  __ __ __ ___

 

89 1 88 99 
86 4 82 95 
82 4 78 95 

 
Date:_ Book/Reading Level: ___ __   ______ T  3/25 _______

TRW                E                CRW          %CRW 
A. ____         ___ _         ____         ___  

  ″-P12 

__ __ __ ___
B. ____         ___ _         ____        ___  __ __ __  ___
C. ___         ___ _         ____        ___  ___ __ __  ___

 

82 3 79 96 
70 1 69 99 

100 2 98 98 

 
Date:_  Book/Reading Level: ____ _   ______ _______

TRW                E                CRW          %CRW 
A. ____         ___ _         ____         ___  

  ″-P14 T  4/8 

 
Date:_ Book/Reading Level: ___ __    ______ W  4/2 _______ 
        TRW                E                CRW          %CRW 
A. ____        ___ _         ____         ___  

  ″-P13

__  __ __ ___
B. ____        ____ _         ____        ___  __  _ __  ___
C. ____        ____ _         ____        ___  

 
__  ___

86 97 
60 95 
89 97 __  _

89 3 
3 
3 

63 
92 

__ __ __ ___
B. ____       ___ _         ____         ___  __   __ __ ___
C. ____         ___ _         ____         ___  __ __ __ ___

 

97 3 94 97 
105 6 99 94 
89 2 87 98 

 
Date:  Book/Reading Level: ___ __ _______T  4/15 _______ 

TRW                E                CRW          %CRW 
A. ____         ___ _         ____         ___  

  ″-P15

__ __ __ ___
B. ___         ___ _         ____         ___  ___ __ __ ___
C. ____         ___ _         ____         ___  __ __ __ ___

 
4. 

75 97 

Table 2: Predictions for Rates of Reading Growth by Grade  
(Fuchs, Fuchs, Hamlett, Walz, & Germann, 1993) 
Increase in Correctly Read Words Per Minute for Each Instructional 
Week 

 
Grade Level 

Realistic Weekly Goal Ambitious Weekly  
Goal 

Grade 1 2.0 3.0 
Grade 2 1.5 2.0 
Grade 3 1.0 1.5 
Grade 4 0.85 1.1 
Grade 5 0.5 0.8 
Grade 6 0.3 0.65 

2 77 

95 96 
97 94 
76 97 

99 4 
103 6 

2 78 
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Student: _____________________ Classrm/Grade: ________________ Monitoring Level: ____________ 

M  T  W  T  F M   T   W   T F 

___-______-___

M  T  W  T  F M   T   W   T F 

___-___

M  T  W  T  F M   T   W   T F 

WEEK 8  
___-___ 
___-___ 

WEEK 7  
___-___ 
___-___

M  T  W  T  F M   T   W   T F 

___-______-___

Instructional Days 
M  T  W  T  F M   T   W   T F 

___-______-______-___ 

WEEK 2  
___-___ 
___-___ 

WEEK 1  
___-___ 

BASELINE  
______-____ 
______-____ 

M   T   W   T F M  T  W  T  F 

WEEK 10  
___-___ 

WEEK 12  
___-___ 

WEEK 3  
___-___ 

WEEK 5  
___-___ 

WEEK 6  
___-___ 

WEEK 11  
___-___ 

WEEK 4  
___-___ 

WEEK 9  
___-___ 

___-___
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Using Response to Intervention to Determine Special Education 
Eligibility: Laying the Foundation 

 
 
As school districts grow their capacity to provide RTI support to struggling students, they must also 
develop the decision rules required to determine when students who fail to respond to general-
education interventions may need special education support. While existing research gives us only 
a partial roadmap for what the process will look like for diagnosing Learning Disabilities under RTI, 
there are sufficient guideposts in place to allow districts to get started immediately in developing 
their own capacity to use RTI information at special education eligibility meetings. Listed below are 
factors for districts to consider: 
 
Section 1: Building the Foundation. Before an effective set of decision rules can be developed to 
determine student eligibility for special education, the school must first put into place these 
foundation components and procedures. 
 

 Ensure Tier 1 (Classroom) Capacity to Carry Out Quality Interventions. The classroom 
teacher is the ‘first responder’ available to address emerging student academic concerns. 
Therefore, general-education teachers should have the capacity to define student academic 
concerns in specific terms, independently choose and carry out appropriate evidence-based 
Tier 1 (classroom) interventions, and document student response to those interventions.  
(NOTE: See attached form Tier 1 (Classroom) Interventions: Building Your School’s Capacity 
for an 8-step process to promote teacher intervention skills.) 

 
 Collect Benchmarking/Universal Screening Data on Key Reading and Math (and Perhaps 

Other) Academic Skills for Each Grade Level. Benchmarking data is collected on all 
students at least three times per year (fall, winter, spring). Measures selected for 
benchmarking should track student fluency and accuracy in basic academic skills that are key 
to success at each grade level.  
 

 Hold ‘Data Meetings’ With Each Grade Level. After each benchmarking period (fall, winter, 
spring), the school organizes data meetings by grade level.  The building administrator, 
classroom teachers, and perhaps other staff (e.g., reading specialist, school psychologist) 
meet to: 

o review student benchmark data. 
o discuss how classroom (Tier 1) instruction should be changed to accommodate the 

student needs revealed in the benchmarking data. 
o select students for Tier 2 (supplemental group) instruction/intervention. 

 
Section 2: Creating Special Education Eligibility Decision Rules. Fuchs (2003) has formulated 
the ‘dual discrepancy model’, an influential conceptual framework for defining Learning Disabilities 
under RTI. According to this model, a student qualifies as LD only if (A) there is a significant 
academic skill gap o between the target student and typical peers (discrepancy 1), and (B) the 
target student fails to make adequate progress to close the skill gap despite appropriate 
interventions (discrepancy 2). In line with RTI logic, then, the school makes the initial assumption 
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that students with emerging academic concerns have typical abilities and simply require the ‘right’ 
instructional strategies to be successful. Your district must develop decision rules that allow you to 
evaluate data collected during successive intervention trials to identify with confidence those 
students who are ‘non-responders’ to Tier 2 and Tier 3 interventions and may require special 
education services. 
 

 Establish the Minimum Number of Intervention Trials Required Prior to a Special 
Education Referral. Your district should require a sufficient number of intervention trials to 
definitively rule out instructional variables as possible reasons for student academic delays. 
Many districts require that at least three Tier 2 (small-group supplemental) and/or Tier 3 
(intensive, highly individualized) intervention trials be attempted before moving forward with a 
special education evaluation. 
 

 Determine the Minimum Timespan for Each Tier 2 or Tier 3 Intervention Trial. An 
intervention trial should last long enough to show definitively whether it was effective. One 
expert recommendation (Burns & Gibbons, 2008) is that each academic intervention trial 
should last at least 8 instructional weeks to allow enough time for the school to collect sufficient 
data to generate a reliable trend line. 
 

 Define the Level of Student Academic Delay That Will Qualify as a Significant Skill 
Discrepancy. Not all students with academic delays require special education services; those 
with more modest deficits may benefit from general-education supplemental interventions 
alone. Your district should develop guidelines for determining whether a student’s academic 
skills should be judge as significantly delayed when compared to those of peers: 

 
o If using local Curriculum-Based Measurement norms, set an appropriate ‘cutpoint’ 

score (e.g., at the 10th percentile).  Any student performing below that cutpoint would 
be identified as having a significant gap in skills. 

o If using reliable national or research norms (e.g., reading fluency norms from 
Hasbrouck & Tindal, 2004), set an appropriate ‘cutpoint’ score (e.g., at the 10th 
percentile).  Any student performing below that cutpoint would be identified as having 
a significant gap in skills. 

 
 Define the Rate of Student Progress That Will Qualify as a Significant Discrepancy in 

Rate of Learning. The question of whether a student has made adequate progress when on 
intervention is complex. While each student case must be considered on its own merits, 
however, your district can bring consistency to the process of judging the efficacy of 
interventions by discussing the factors below and ensuring to the maximum degree possible 
that your district adopts uniform expectations: 
 
1. Define ‘grade level performance’. The goal of academic intervention is to bring student 

skills to grade level. However, your district may want to specify what is meant by ‘grade 
level’ performance.  Local CBM norms or reliable national or research norms can be 
helpful here. The district can set a cutpoint that sets a minimum threshold for ‘typical 
student performance’ (e.g., 25th percentile or above on local or research norms). Students 
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whose performance is above the cutpoint would fall within the ‘reachable, teachable range’ 
and could be adequately instructed by the classroom teacher. 

 
2. Set ambitious but realistic goals for student improvement. When an intervention plan is put 

into place, the school should predict a rate of student academic improvement that is 
ambitious but realistic (Hosp, Hosp, and Howell, 2007). During a typical intervention series, 
a student usually works toward intermediate goals for improvement, and an intermediate 
goal is reset at a higher level each time that the student attains it. The ultimate goal, of 
course, is to move the student up to grade-level performance (defined above).  The school 
should be able to supply a rationale for how it set goals for rate of student improvement. 
For example, a school may use research guidelines in oral reading fluency growth (Fuchs, 
Fuchs, Hamlett, Walz, & Germann, 1993) to set a goal. Or the school may use local norms 
to compute a weekly goal for improvement by (1) calculating the amount of progress that 
the student needs to close to reach grade-level performance and (2) dividing that figure by 
the number of weeks available for intervention. 

 
3. Decide on a reasonable time horizon to ‘catch’ the student up with his or her peers. 

Interventions for students with serious academic delays cannot be successfully completed 
overnight. It is equally true, though, that interventions cannot stretch on without end if the 
student fails to make adequate progress. Your district should decide on a reasonable span 
of time in which a student on intervention should be expected to close the gap and reach 
grade level performance (e.g., 12 months).  Failure to close that gap within the expected 
timespan may be partial evidence that the student requires special education support. 
 

4. View student progress-monitoring data in relation to peer norms.  When viewed in 
isolation, student progress-monitoring data tells only part of the story. Even if students 
shows modest progress, they may still be falling farther and farther behind their peers in 
the academic skill of concern. Your district should evaluate student progress relative to 
peers. If the skill gap between the student and their peers (as determined through 
repeated school-wide benchmarking) continues to widen, despite the school’s most 
intensive intervention efforts, this may be partial evidence that the student requires special 
education support.  
 

5. Set uniform expectations for how progress-monitoring data are presented at special 
education eligibility meetings. Your district should adopt guidelines for schools in collecting 
and presenting student progress-monitoring information at special education eligibility 
meetings. For example, it is recommended that curriculum-based measurement or similar 
data be presented as time-series charts. These charts should include trend lines to 
summarize visually the student’s rate of academic growth, as well as a ‘goal line’ indicating 
the intermediate or final performance goal toward which the student is working. 
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