
How To: Define Intervention-Related Terms: Core Instruction, 
Intervention, Instructional Adjustment, Modification 
 
Educators who serve as interventionists should be able to define and distinguish among the terms core instruction, 
intervention, instructional adjustment, and modification. (In particular, interventionists should avoid using 
modifications as part of an intervention plan to support a general education student in core instruction--as they can 
be predicted to undermine the student’s academic performance.) Here are definitions for these key terms. 
 (Tindal & Fuchs, 1999; Wright, 2007). 
 

 
 
 
 

Intervention-Related Terms & Definitions 
Core Instruction. Those instructional strategies that are used routinely with all students in a general-
education setting are considered ‘core instruction’. High-quality instruction is essential and forms the 
foundation of classroom academic support. NOTE: While it is important to verify that a struggling student 
receives good core instructional practices, those routine practices do not ‘count’ as individual student 
interventions. 

 
Intervention. An academic intervention is a strategy used to teach a new skill, build fluency in a skill, or 
encourage a child to apply an existing skill to new situations or settings. An intervention can be thought of as 
“a set of actions that, when taken, have demonstrated ability to change a fixed educational trajectory” (Methe 
& Riley-Tillman, 2008; p. 37). As an example of an academic intervention, the teacher may select question 
generation (Davey & McBride,1986.; Rosenshine, Meister & Chapman, 1996), a strategy in which the student 
is taught to locate or generate main idea sentences for each paragraph in a passage and record those ‘gist’ 
sentences for later review. 

 
Instructional Adjustment (Accommodation). An instructional adjustment (also known as an 
'accommodation') is intended to help the student to fully access and participate in the general-education 
curriculum without changing the instructional content and without reducing the student’s rate of learning 
(Skinner, Pappas & Davis, 2005). An instructional adjustment is intended to remove barriers to learning while 
still expecting that students will master the same instructional content as their typical peers. An instructional 
adjustment for students who are slow readers, for example, may include having them supplement their silent 
reading of a novel by listening to the book on tape. An instructional adjustment for unmotivated students may 
include breaking larger assignments into smaller ‘chunks’ and providing students with performance feedback 
and praise for each completed ‘chunk’ of assigned work (Skinner, Pappas & Davis, 2005).  

 
Modification. A modification changes the expectations of what a student is expected to know or do—typically 
by lowering the academic standards against which the student is to be evaluated. Examples of modifications 
are giving a student five math computation problems for practice instead of the 20 problems assigned to the 
rest of the class or letting the student consult course notes during a test when peers are not permitted to do 
so. Instructional modifications are essential elements on the Individualized Education Plans (IEPs) or Section 
504 Plans of many students with special needs. Modifications are generally not included on a general-
education student’s classroom intervention plan, however, because the assumption is that the student can be 
successful in the curriculum with appropriate interventions and instructional adjustments alone. In fact, 
modifying the work of struggling general education students is likely to have a negative effect that works 
against the goals of intervention. Reducing academic expectations will result in these students falling further 
behind rather than closing the performance gap with peers  



References 
Davey, B., & McBride, S. (1986). Effects of question-generation training on reading comprehension. Journal of 
Educational Psychology, 78, 256-262. 
 
Methe, S. A., & Riley-Tillman, T. C. (2008). An informed approach to selecting and designing early mathematics 
interventions. School Psychology Forum: Research into Practice, 2, 29-41. 
 
Tindal, G., & Fuchs, L. (1999). A summary of research on test changes: An empirical basis for defining 
accommodations. Lexington, KY: Mid-South Regional Resource Center, University of Kentucky. Retrieved on 
January 25, 2013, from http://www.specialed.us/discoveridea/topdocs/msrrc/Tindal%26Fuchs.PDF 
 
Wright, J. (2007). The RTI toolkit: A practical guide for schools. Port Chester, NY: National Professional Resources, 
Inc. 
 




