
 
 
 
Response to Intervention & the Common Core State Standards 

 
Teach the Common Core: How to Manage 
Classroom Behaviors to Promote Learning 
For Students in Grades 3-12
 
Jim Wright, Presenter  
27 February 2013 
Nassau BOCES
Westbury, NY

Jim Wright 
364 Long Road Tully, NY 13159 
Email: jim@jimwrightonline.com  
Workshop Materials Available at: http://www.interventioncentral.org/nassauboces 
 



Good Behavior Game: A Tier 1 (Classroom) Whole-Group 
Method for Enhancing Student Attending & Work Completion 
 
The Good Behavior Game is an approach to the management of classrooms behaviors that 
rewards children for displaying appropriate on-task behaviors during instructional times.  
 
The class is divided into two teams and a point is given to a team for any inappropriate behavior 
displayed by one of its members. The team with the fewest number of points at the Game's 
conclusion each day wins a group reward. If both teams keep their points below a preset level, 
then both teams share in the reward.  
 
The program was first tested in 1969; several research articles have confirmed that the Game is an 
effective means of increasing the rate of on-task behaviors while reducing disruptions in the 
classroom (Barrish, Saunders, & Wolf, 1969; Harris & Sherman, 1973; Medland & Stachnik, 1972). 
 
The process of introducing the Good Behavior Game into a classroom is a relatively simple 
procedure. There are five steps involved in putting the Game into practice. 
 
Steps in Implementing This Intervention: 
 

1. Decide when to schedule the Game. The teacher first decides during what period(s) of the 
school day the Game will be played. As a rule of thumb, instructors should pick those 
times when the entire class is expected to show appropriate academic behaviors. Blocks 
of time devoted to reading, math, content instruction, and independent seatwork would be 
most appropriate for putting the Game into effect.  
 

2. Clearly define the negative behaviors that will be scored during the Game. Teachers who 
have used the Good behavior Game typically define three types of negative behavior that 
will be scored whenever they appear during the Game. Those behaviors are:  

• leaving one's seat,  
• talking out, and  
• engaging in disruptive behavior.  

 
Out-of-seat behavior is defined as any incident in which a student leaves his or her seat 
without first getting permission from the teacher. Related behaviors, such as "scootching" 
one's seat toward another desk are usually scored as out-of-seat. Instructors often build in 
certain exceptions to this rule. For example, in some classrooms, children can take a pass 
to the bathroom, approach the teacher's desk for additional help, or move from one work 
site to another in the room without permission as long as these movements are conducted 
quietly and are a part of the accepted classroom routine. Children who leave their seats 
intending to complete an allowed activity but find that they cannot (e.g., walking toward the 
teacher's desk and then noticing that another student is already there) are not scored as 
being out of their seat if they quickly and quietly return to their desk. 
 

2

Jim Wright, Presenter www.interventioncentral.org 2



Talking-out behavior is defined as any incident of talking out loud without the permission of 
the instructor. Permission is gained by raising one's hand and first being recognized by the 
teacher before speaking. Any type of unauthorized vocalization within the hearing of the 
instructor is scored as talking out, including shouts, nonsense noises (e.g., growling, 
howling, whistling), whispers, and talking while one's hand is raised. 
 
Disruptive behavior consists of any movement or act that is judged by the teacher to be 
disruptive of classroom instruction. For example, knocking on a table, looking around the 
room, tearing up paper, passing notes, or playing with toys at one's desk would all be 
scored as disruptive behaviors. A good rule of thumb would be to regard as disruptive 
behavior any action that does not fall under another category but is perceived by the 
teacher as annoying or distracting. 
 

3. Decide upon suitable daily and (perhaps) weekly rewards for teams winning the Game. 
Teachers will need to choose rewards that they feel will effectively motivate students to 
take part in the Game. Most often, instructors use free time as a daily reward, since 
children often find it motivating. To cite a single example, one teacher's reward system 
included giving her daily 4th-grade Game winners the privilege of wearing a "victory tag," 
putting a star next to their names on a "Winner's Chart," lining up first for lunch, and getting 
30 minutes of time at the end of the day to work on fun, educationally related topics. When 
choosing rewards, instructors are advised to consider using reinforcers that fit naturally 
into the context and mission of a classroom. For example, allowing winners to play quietly 
together at the end of the school day may help to promote social skills, but dispensing 
material rewards (e.g., comic books) to winners would probably be less likely to contribute 
directly to educational and social goals. Of course, if both teams win on a given day or a 
given week, the members of those teams all receive the same rewards. 
 

4. Introduce the Game to the class. Once behaviors have been selected and clearly defined 
by the teacher, the next step is to introduce the Game to the class. Ideally, time should be 
set aside for an initial group discussion. The teacher mentions that the class will be playing 
a game and presents a schedule clearly setting forth the instructional times during which 
the game will be in effect. The teacher next divides the classroom into two teams. For ease 
of recording, it is usually recommended that the instructor divide the class down the center 
of the room into roughly equal halves. Some teachers have used three teams successfully 
as well. To build a sense of team spirit, students may be encouraged to name their groups. 
The children are informed that certain types of behavior (i.e., leaving one's seat or talking 
without permission, and engaging in disruptive behaviors) will earn points for the team to 
which they belong. Students are also told that both teams can win if they earn no more 
than a certain number of points (e.g., 4 points maximum per day). If both teams happen to 
exceed 4 points, then the team with the lowest total at the end of the day is the winner. In 
case of a tie, both teams earn the reward. The instructor is the final judge of whether a 
behavior is to be scored. (As an option, students can also be told that the team with the 
fewest number of points at the end of the week will win an additional reward.)It is a good 
idea when introducing the Game to students to clearly review examples of acceptable and 
unacceptable behaviors. After all, it is important that all children know the rules before the 
Game begins. To more effectively illustrate those rules, children may be recruited to 
demonstrate acceptable and unacceptable behaviors, or the teacher may describe a 
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number of behaviors and ask the class to decide with a show of hands whether such 
behaviors are to be scored or not. 
 

5. Put the Game into effect. The instructor is now ready to start the Game. During those 
times that the game is in effect in the classroom, the teacher continues to carry out his or 
her usual instructional practices. The only alteration in the routine is that the instructor is 
also noting and publicly recording any negative points incurred by either team. Instructors 
might want to post scores on the blackboard or on a large piece of paper visible to 
everyone in the room. If working with children in a small group, the instructor can record 
negative behaviors on a small note pad and later transfer them to the blackboard. 
Teachers can also choose to publicly announce when another point has been earned as a 
reminder to the class about acceptable behavior. It is helpful to keep a weekly tally of 
points for each team, especially if teams are competing for weekly as well as daily 
rewards. Care should be taken to be as consistent as possible in scoring negative 
behaviors. Winning teams should be praised as well as rewarded for their efforts, with that 
praise tied when possible to specifically observed behaviors. Instructors may want to alter 
the Game somewhat as necessary (e.g., changing rewards or more carefully defining 
acceptable and unacceptable behaviors with students). Obviously, any alteration of the 
Game, no matter how small, should be shared with the classroom before being put into 
effect. 

 
Troubleshooting: How to Deal With Common Problems in Using the 'Good Behavior Game' 
 
Q: What should I do if a small number of students try to sabotage the game for other children by 
deliberately acting out and earning penalty points for their team? 
 
If a small number of students are earning a large number of points during the Game, consider 
forming them into a separate team. While not the norm, occasionally a single student or small 
group of children may be tempted to undermine the Game by deliberately incurring a large number 
of penalty points for their teams. (Such children may find the resulting negative social attention of 
other members of their team to be its own reward!) A simple remedy for this problem is to modify 
the Game by making those disruptive students into a separate team. The Game will continue 
unchanged, except that your room will now have three teams rather than two competing for 
rewards. 
 
Q: I have used the Good Behavior Game for a while and have found it to be effective. But lately it 
doesn't seem to have the same impact on my students. What do you recommend? 
 
If the Good Behavior Game appears to be losing effectiveness over time, be sure that you are 
consistently noting and assigning team points for inappropriate behaviors and that you are avoiding 
verbal arguments with students. It is very important that points be assigned consistently when you 
witness inappropriate behavior; otherwise, the Game may not bring about the expected behavioral 
improvement among your students. Teachers using the Game sometimes find it helpful to have 
another adult familiar with the Good Behavior Game observe them and offer feedback about their 
consistency in assigning points and success in avoiding negative verbal exchanges with students.  
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Behavior Contracts 
The behavior contract is a simple positive-reinforcement intervention that is widely used by 
teachers to change student behavior. The behavior contract spells out in detail the expectations of 
student and teacher (and sometimes parents) in carrying out the intervention plan, making it a 
useful planning document. Also, because the student usually has input into the conditions that are 
established within the contract for earning rewards, the student is more likely to be motivated to 
abide by the terms of the behavior contract than if those terms had been imposed by someone 
else.  

Steps in Implementing This Intervention 
 
The teacher decides which specific behaviors to select for the behavior contract. When possible, 
teachers should define behavior targets for the contract in the form of positive, pro-academic or 
pro-social behaviors. For example, an instructor may be concerned that a student frequently calls 
out answers during lecture periods without first getting permission from the teacher to speak. For 
the contract, the teacher's concern that the student talks out may be restated positively as "The 
student will participate in class lecture and discussion, raising his hand and being recognized by 
the teacher before offering an answer or comment." In many instances, the student can take part in 
selecting positive goals to increase the child's involvement in, and motivation toward, the 
behavioral contract. 
 
The teacher meets with the student to draw up a behavior contract. (If appropriate, other school 
staff members and perhaps the student's parent(s) are invited to participate as well.) The teacher 
next meets with the student to draw up a behavior contract. The contract should include:  
 
 a listing of student behaviors that are to be reduced or increased. As stated above, the 

student's behavioral goals should usually be stated in positive, goal-oriented terms. Also, 
behavioral definitions should be described in sufficient detail to prevent disagreement about 
student compliance. The teacher should also select target behaviors that are easy to observe 
and verify. For instance completion of class assignments is a behavioral goal that can be 
readily evaluated. If the teacher selects the goal that a child "will not steal pens from other 
students", though, this goal will be very difficult to observe and confirm. 

 
 a statement or section that explains the minimum conditions under which the student will earn 

a point, sticker, or other token for showing appropriate behaviors. For example, a contract may 
state that "Johnny will add a point to his Good Behavior Chart each time he arrives at school 
on time and hands in his completed homework assignment to the teacher." 

 
 the conditions under which the student will be able to redeem collected stickers, points, or 

other tokens to redeem for specific rewards. A contract may state, for instance, that "When 
Johnny has earned 5 points on his Good Behavior Chart, he may select a friend, choose a 
game from the play-materials shelf, and spend 10 minutes during free time at the end of the 
day playing the game."  
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 bonus and penalty clauses (optional). Although not required, bonus and penalty clauses can 
provide extra incentives for the student to follow the contract. A bonus clause usually offers the 
student some type of additional 'pay-off' for consistently reaching behavioral targets. A penalty 
clause may prescribe a penalty for serious problem behaviors; e.g., the student disrupts the 
class or endanger the safety of self or of others. 

 
 areas for signature. The behavior contract should include spaces for both teacher and student 

signatures, as a sign that both parties agree to adhere to their responsibilities in the contract. 
Additionally, the instructor may want to include signature blocks for other staff members (e.g., 
a school administrator) and/or the student's parent(s).  

 
Hints for Using Behavior Contracts  
 
Behavior contracts can be useful when the student has behavioral problems in school locations 
other than the classroom (e.g., art room, cafeteria). Once a behavior contract has proven effective 
in the classroom, the instructor can meet with the student to extend the terms of the contract 
across multiple settings. Adults in these other school locations would then be responsible for rating 
the student's behaviors during the time that the student is with them. 
 
For example, a goal may be stated in the contract that a student "will participate in class activities, 
raising his hand, and being recognized by the classroom or specials teacher before offering an 
answer or comment." Art, gym, or library instructors would then rate the student's behaviors in 
these out-of-class settings and share these ratings with the classroom teacher. 
 
    
Troubleshooting: How to Deal With Common Problems in Using Behavior Contracts 
 
Q: What do I do if I find that the behavior contract fails to work? 
 
There may be several possible explanations why a behavior contract is ineffective:  
 
Students may not be invested in abiding by the terms of the contract because they did not have a 
significant role in its creation. If this is the case, students should be consulted and their input 
should be incorporated into a revised contract. 
 
 
The rewards that can be earned through the contract may not sufficiently motivate students to 
cause them to change their behavior. The teacher should review the list of rewards with students, 
note those rewards that students indicate they would find most appealing, and revise the reward 
list to include choices selected by the students. 
 
 
Points and rewards may not be awarded frequently enough to motivate the student. Each person 
reacts in his or her own way to reward systems such as behavior contracts; some must have 
rewards delivered at a frequent rate in order for those rewards to have power sufficient to shape 
these students' behavior. The instructor can try altering the contract to increase the rate at which 
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points and rewards are given to see if these changes increase student motivation to follow the 
behavior contract. (NOTE: Once the behavior contract proves effective, the teacher can gradually 
cut back the rate of rewards to a level that is more easily managed.)  
 
Q: How do I respond if the student starts to argue with me about the terms of the contract? 
 
It is not unusual--especially when a behavior contract is first introduced--for the teacher and 
student to have honest disagreements about the interpretation of its terms. If this occurs, the 
teacher will probably want to have a conference with the student to clarify the contract's language 
and meaning. Occasionally, though, students may continue to argue with the instructor about 
alleged unfairness in how the teacher enforces the contract--even after the teacher has attempted 
to clarify the contract's terms. If the student becomes overly antagonistic, the teacher may simply 
decide to suspend the contract because it is not improving the student's behavior. Or the instructor 
may instead add a behavioral goal or penalty clause to the contract that the student will not argue 
with the teacher about the terms or enforcement of the contract. 
Hints for Using Behavior Contracts   
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Effective Dates: From 10/20/99 to 12/20/99
Mrs. Jones, the teacher, will give Ricky a sticker to put on his 'Classroom Hero' chart each time he does 
one of the following:  

 turns in completed homework assignment on time  
 turns in morning seatwork assignments on time and completed  
 works quietly through the morning seatwork period (from 9:30 to 10:00 a.m.) without needing to 

be approached or redirected by the teacher for being off-task or distracting others  

 
When Ricky has collected 12 stickers from Mrs. Jones, he may choose one of the following rewards:  

 10 minutes of free time at the end of the day in the classroom  
 10 minutes of extra playground time (with Mr. Jenkins' class)  
 choice of a prize from the 'Surprise Prize Box'  

Bonus: If Ricky has a perfect week (5 days, Monday through Friday) by earning all 3 possible 
stickers each day, he will be able to draw one additional prize from the 'Surprise Prize Box'. 
 
Penalty: If Ricky has to be approached by the teacher more than 5 times during a morning period 
because he is showing distracting behavior, he will lose a chance to earn a 'Classroom Hero' 
sticker the following day.

 

The student, Ricky, helped to create this agreement. He understands and agrees to the terms of this 
behavior contract.  

Student Signature: ___________________________________ 
The teacher, Mrs. Jones, agrees to carry out her part of this agreement. Ricky will receive stickers when 
be fulfills his daily behavioral goals of completing homework and classwork, and will also be allowed to 
collect his reward when he has earned enough stickers for it. The teacher will also be sure that Ricky 
gets his bonus prize if he earns it..  

Teacher Signature: ___________________________________ 
The parent(s) of Ricky agree to check over his homework assignments each evening to make sure that 
he completes them. They will also ask Ricky daily about his work completion and behavior at school. The 
parent(s) will provide Ricky with daily encouragement to achieve his behavior contract goals. In addition, 
the parent(s) will sign Ricky's 'Classroom Hero' chart each time that he brings it home with 12 stickers on 
it.  

Parent Signature: ___________________________________  
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Creating Reward Menus That Motivate: Tips for Teachers 
 
Rewards are often central to effective school interventions.  As possible incentives that students 
can earn for appropriate school performance or conduct, these reinforcers (or ‘rewards’) often 
serve as the motivational ‘engine’ that drives successful interventions.     
 
Choosing rewards to use as incentives for a student intervention may seem simple and 
straightforward.  A reinforcer, however, probably will not be successful unless it passes three 
important tests:   
 

• Acceptability Test.  Does the teacher approve of using the reinforcer with this child?  Are 
parent(s) likely to approve the use of the reinforcer with their child?  

 
• Availability Test.  Is the reinforcer typically available in a school setting?  If not, can it be 

obtained with little inconvenience and at a cost affordable to staff or parents?  
 

• Motivation Test.  Does the child find the reinforcer to be motivating?   
 
Reward systems are usually most powerful when a student can select from a range of reward 
choices (‘reward menu’).  Offering students a menu of possible rewards is effective because it both 
gives students a meaningful choice of reinforcers and reduces the likelihood that the child will 
eventually tire of any specific reward.     
 
However, some children (e.g., those with Attention-Deficit Hyperactivity Disorder) may lose interest 
in specific reward choices more quickly than do their typical peers.  Teachers will want to regularly 
update and refresh reward menus for such children to ensure these reinforcers retain their power 
to positively shape those students’ behaviors.     
 
Creating a ‘Reward Deck.’  A Reward Deck is an idea that can help teachers to quickly select and 
regularly update student reward menus.  This strategy involves 5 steps:   
 

1. The teacher reviews a list of reward choices typically available in school settings.  
(Instructors can use the comprehensive sampling of possible school rewards that appears 
in the next section: Jackpot!  Ideas for Classroom Rewards.).  From this larger list, the 
teacher selects only those rewards that she or he approves of using, believes would be 
acceptable to other members of the school community (e.g., administration, parents), and 
finds feasible and affordable.   

 
2. The teacher writes out acceptable reward choices on index cards-- to create a master 

‘Reward Deck’     
 

3. Whenever the teacher wants to create a reward menu for a particular student, he or she 
first ‘screens’ reward choices that appear in the master Reward Deck and temporarily 
removes any that seem inappropriate for that specific case. (For example, the teacher may 
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screen out the reward ‘pizza party’ because it is too expensive to offer to a student who 
has only minor difficulties with homework completion.)    

 
4. The teacher then sits with the child and presents each of the reward choices remaining in 

the Reward Deck.  For each reward option, the child indicates whether he or she (a) likes 
the reward a lot, (b) likes the reward a little, or (c) doesn’t care for the reward. The teacher 
sorts the reward options into three piles that match these rating categories.     The teacher 
can then assemble that child’s Reward Menu using the student’s top choices (“like a lot”).  
If the instructor needs additional choices to fill out the rest of the menu, he or she can pull 
items from the student’s “like a little” category as well.      

 
5. (Optional but recommended) Periodically, the instructor can meet with the student and 

repeat the above procedure to ‘refresh’ the Reward Menu quickly and easily. 
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Jackpot Reward Finder: Checklist Maker

Elementary Level: Sample Reward Ideas

This list includes a column listing selected reward/reinforcer ideas, a second column listing the category
associated with each reward, and a third column with space for teacher notes.

Reinforcer/Reward Idea Reinforcer Category Teacher Notes
1. Sit with friends of the student's choosing

during instruction
Peer Attention  

2. Select friends to sit with to complete a
cooperative learning activity

Peer Attention  

3. Select a friend as a 'study buddy' to work
with on an in-class assignment

Peer Attention  

4. Be given reserved cafeteria seating for the
student and several friends

Peer Attention  

5. 'Adopt' a younger student and be allowed
to check in with that student as a mentor

Peer Attention  

6. Eat lunch with a preferred adult Adult Attention  
7. Shadow a school staff member (e.g.,

principal, custodian) for part or all of a day
Adult Attention  

8. Be the teacher's helper for the day Adult Attention  
9. Be a teacher helper in another classroom Adult Attention  

10. Sit next to the teacher during a lesson or
activity

Adult Attention  

11. Help the library media specialist Adult Attention  
12. Help the custodian Adult Attention  
13. Help a specials teacher (e.g., art, physical

education, music)
Adult Attention  

14. Choose a book to be read aloud in class Academic Activity  
15. Have 5 minutes on the Internet researching

a topic of interest
Academic Activity  

16. Listen to a book on tape/audio book Academic Activity  
17. Invite an older-student or  adult "reading

buddy" to the classroom to read with the
student

Academic Activity  

18. Choose an in-class or homework
assignment for the class

Academic Activity  

19. Teach (or help the teacher to teach) a
lesson

Academic Activity  

20. Help the teacher to operate the
SmartBoard or PowerPoint projector

Academic Activity  

21. Get extra help from the teacher on a topic
of the student's choosing

Academic Activity  

22. Read to a younger child Academic Activity  
23. Read aloud using a tape recorder to tape

the story
Academic Activity  

www.interventioncentral.org • Copyright © 2009-2012 Jim Wright
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Jackpot Reward Finder: Checklist Maker

Reinforcer/Reward Idea Reinforcer Category Teacher Notes
24. Choose from a list of supervised school

locations (e.g., library, another classroom)
to complete an independent reading
assignment

Academic Activity  

25. Be given a pass to go to the library during
free class time

Academic Activity  

26. Serve as timekeeper for an activity,
announcing a 5-minute warning near end of
the activity, and informing the group when
the activity is over

Academic Activity  

27. Help a classmate with an academic
assignment

Academic Activity  

28. Receive a ticket to be redeemed at a later
time for a preferred activity

Non-Academic Activity  

29. Choose any class job for the week Non-Academic Activity  
30. Assign other students in the class to

helping roles, chores, or tasks
Non-Academic Activity  

31. Have 5 minutes on the computer engaged
in recreational activities (e.g., visiting
Internet sites)

Non-Academic Activity  

32. Deliver the schoolwide announcements Non-Academic Activity  
33. Design a school bulletin board for a cause

or event
Non-Academic Activity  

34. Post artwork or school work on a class or
hall bulletin board

Non-Academic Activity  

35. Make deliveries from the classroom to the
office

Non-Academic Activity  

36. Play a favorite game Non-Academic Activity  
37. Work on a jigsaw or other puzzle Non-Academic Activity  
38. Use a 'special item' (e.g., art supplies, toy)

available only as a reward
Non-Academic Activity  

39. Be the leader of a class game Non-Academic Activity  
40. Choose a group game during recess Non-Academic Activity  
41. Write or draw using a

blackboard/whiteboard/easel paper
Non-Academic Activity  

42. Get extra specials time (e.g., gym, art,
music) with another class

Non-Academic Activity  

43. Select a fun activity from the "Activity Shelf"
(stocked with play materials, games)

Non-Academic Activity  

44. Take care of the class animal(s) for the day Non-Academic Activity  
45. Watch part or all of a video (pre-selected

by the teacher and cleared with the
student's parent)

Non-Academic Activity  

46. Choose a video for the class to watch Non-Academic Activity  
47. Take one turn in an ongoing board game

with a staff member (e.g., chess), with the
staff member then taking the next turn at a
convenient time

Non-Academic Activity  

www.interventioncentral.org • Copyright © 2009-2012 Jim Wright
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Jackpot Reward Finder: Checklist Maker

Reinforcer/Reward Idea Reinforcer Category Teacher Notes
48. Tell a joke or riddle to the class Non-Academic Activity  
49. Sit wherever the student chooses in the

classroom
Environmental Adjustment  

50. Listen to music while working Environmental Adjustment  
51. Receive a silent "thumbs up" or other sign

from teacher indicating praise and approval
Praise/Incentives/Prizes  

52. Be awarded a trophy, medal, or other
honor for good behavior or a caring attitude

Praise/Incentives/Prizes  

53. Earn school supplies (e.g., pencil, eraser,
pen, sticky notes)

Praise/Incentives/Prizes  

54. Receive an IOU redeemable for credit on
one wrong item on a future in-class quiz or
homework assignment

Praise/Incentives/Prizes  

55. Earn a ticket to be put into a drawing with
other students for prizes

Praise/Incentives/Prizes  

56. Have a postcard or email sent to parent(s)
to praise the student

Praise/Incentives/Prizes  

57. Be cited in the schoolwide announcements
for academic accomplishment, helping
behavior, or appropriate conduct

Praise/Incentives/Prizes  

58. Call the parent(s) to praise the student Praise/Incentives/Prizes  
59. Eat lunch at a preferred table Praise/Incentives/Prizes  
60. Be allowed to sit in the teacher's chair for

part or all of the day
Praise/Incentives/Prizes  

61. Be allowed to sit in the teacher's chair for
part or all of the day

Praise/Incentives/Prizes  

62. Receive a certificate or note of appreciation
from the teacher or principal

Praise/Incentives/Prizes  

63. Write with a special pen, pencil, or marker
for the day

Praise/Incentives/Prizes  

64. Select a prize from the treasure box Praise/Incentives/Prizes  
65. Select a reward sticker Praise/Incentives/Prizes  
66. Receive a 'raffle ticket' on which the

student writes his or her name and drops
into a fishbowl for later prize drawings

Praise/Incentives/Prizes  
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Jackpot Reward Finder: Checklist Maker

MS/HS Level: Sample Reward Ideas

This list includes a column listing selected reward/reinforcer ideas, a second column listing the category
associated with each reward, and a third column with space for teacher notes.

Reinforcer/Reward Idea Reinforcer Category Teacher Notes
 Sit with friends of the student's choosing Peer Attention  
 Choose friends to sit with to complete a

cooperative learning activity
Peer Attention  

 Have a 5-minute chat break at the end of
class

Peer Attention  

 'Adopt' a younger student and be allowed to
check in with that student as a mentor

Peer Attention  

 Given reserved cafeteria seating for the
student and several friends

Peer Attention  

 Select a friend as a 'study buddy' to work with
on an in-class assignment

Peer Attention  

 Assist a coach of any sport Adult Attention  
 Eat lunch with a preferred adult Adult Attention  
 Given school release to shadow a business

owner for part or all of a day
Adult Attention  

 Shadow a school staff member (e.g.,
principal, custodian) for part or all of a day

Adult Attention  

 Serve as a student ambassador to greet
school guests and provide a tour of the
campus

Adult Attention  

 Choose a text selection to be read aloud in
class

Academic Activity  

 Choose an in-class or homework assignment
for the class

Academic Activity  

 Listen to a book on tape/audio book Academic Activity  
 Spend 5 minutes on the Internet researching

a topic of interest
Academic Activity  

 Help a classmate with an academic
assignment

Academic Activity  

 Earn a ticket for a 10-minute 'walk break' from
class (at a time agreed upon with the
teacher)

Non-Academic Activity  

 Choose any class job for the week Non-Academic Activity  
 Have 5 minutes on the computer engaged in

recreational activities (e.g., visiting Internet
sites

Non-Academic Activity  

 Be admitted for free to a dance, game, or
other school activity

Non-Academic Activity  

 Earn the right to make one move in an
ongoing chess match or other game of
strategy

Non-Academic Activity  

 Deliver the schoolwide announcements Non-Academic Activity  

www.interventioncentral.org • Copyright © 2009-2013 Jim Wright
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Jackpot Reward Finder: Checklist Maker

Reinforcer/Reward Idea Reinforcer Category Teacher Notes
 Announce players at a school athletic game Non-Academic Activity  
 Eat lunch at a preferred table Non-Academic Activity  
 Post artwork or school work on a class or hall

bulletin board
Non-Academic Activity  

 Design a school bulletin board for a cause or
event

Non-Academic Activity  

 Be given a pass to get a drink whenever the
student chooses

Environmental Adjustment  

 Sit wherever the student chooses in the
classroom

Environmental Adjustment  

 Listen to music while working Environmental Adjustment  
 Be given a library pass to complete in-class

independent assignments
Environmental Adjustment  

 Earn school supplies (e.g., pencil, eraser,
pen, sticky notes)

Praise/Incentives/Prizes  

 Earn a ticket allowing the student to skip any
one item on the homework assignment

Praise/Incentives/Prizes  

 Select one item on the homework assignment
that the teacher will give credit as a 'freebie'

Praise/Incentives/Prizes  

 Apply points or tokens toward extra credit
grade

Praise/Incentives/Prizes  

 Earn a ticket allowing the student to turn in a
late assignment with no penalty

Praise/Incentives/Prizes  

 Earn a coupon to be redeemed with area
merchants for merchandise or food

Praise/Incentives/Prizes  

 Earn a ticket to be put into a drawing with
other students for prizes

Praise/Incentives/Prizes  

 Have a postcard or email sent to parent(s) to
praise the student

Praise/Incentives/Prizes  

 Call the parent(s) to praise the student Praise/Incentives/Prizes  
 Be given a pass to leave class 5 minutes

early
Praise/Incentives/Prizes  

 Be cited in the schoolwide announcements
for academic accomplishment, helping
behavior, or appropriate conduct

Praise/Incentives/Prizes  

 Receive a privileged parking spot for one day Praise/Incentives/Prizes  
 Allowed to sit in the teacher's chair for part or

all of a period
Praise/Incentives/Prizes  

Powered by TCPDF (www.tcpdf.org)

www.interventioncentral.org • Copyright © 2009-2013 Jim Wright

16

Jim Wright, Presenter www.interventioncentral.org 16

http://www.tcpdf.org


 ‘How RTI Works’ Series © 2010 Jim Wright                               www.interventioncentral.org 1 

‘Defensive Behavior Management’: Advance Planning, Connecting With 
the Student, and Defusing Crisis Situations 

Description: ‘Defensive behavior management’ (Fields, 2004) is a teacher-friendly six-step approach to avert 
student-teacher power struggles that emphasizes providing proactive instructional support to the student, elimination 
of behavioral triggers in the classroom setting, relationship-building, strategic application of defusing techniques 
when needed, and use of a ‘reconnection’ conference after behavioral incidents to promote student reflection and 
positive behavior change. 

Purpose: When students show non-compliant, defiant, and disruptive behaviors in the classroom, the situation can 
quickly spin out of control. In attempting to maintain authority, the teacher may instead fall into a power struggle with 
the student, often culminating in the student being removed from the classroom. The numerous negative 
consequences of chronic student misbehavior include classwide lost instructional time, the acting-out student’s 
frequent exclusion from instruction, and significant teacher stress (Fields, 2004). Defensive management can prevent 
these negative outcomes. 

Materials: No specialized materials are needed. 

Preparation: Preparation steps are included in the intervention itself (see below). 

Intervention Steps:  Defensive behavior management is implemented through these steps: 

1. Understanding the Problem and Using Proactive Strategies to Prevent It. The teacher collects information--
through direct observation and perhaps other means--about specific instances of student problem behavior and 
the instructional components and other factors surrounding them. The teacher analyzes this information to 
discover specific ‘trigger’ events that seem to set off the problem behavior(s). Examples of potential triggers 
include lack of skills; failure to understand directions; fatigue because of work volume; reluctance to demonstrate 
limited academic skills in the presence of peers or adults; etc.).  
 
As the teacher identifies elements in the classroom environment that appear to trigger student non-compliance 
or defiance, the instructor adjusts instruction to provide appropriate student support to prevent behavioral 
episodes (e.g., providing the student with additional instruction in a skill; repeating directions and writing them on 
the board; ‘chunking’ larger work assignments into smaller segments; restructuring academic tasks to reduce the 
likelihood of student embarrassment in front of peers).  
 

2. Promoting Positive Teacher-Student Interactions. Early in each class session, the teacher makes a point to 
engage in at least one positive verbal interaction with the student. Throughout the class period, the teacher 
continues to interact in positive ways with the student (e.g., brief conversation, smile, thumbs up, praise 
comment after a student remark in large-group discussion, etc.). In each interaction, the teacher adopts a 
genuinely accepting, polite, respectful tone. 
 

3. Scanning for Warning Indicators. During the class session, the teacher monitors the target student’s behavior 
for any behavioral indicators suggesting that the student is becoming frustrated or angry. Examples of behaviors 
that precede non-compliance or open defiance may include stopping work; muttering or complaining; becoming 
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argumentative; interrupting others; leaving his or her seat; throwing objects, etc.).  
 

4. Exercising Emotional Restraint. Whenever the student begins to display problematic behaviors, the teacher 
makes an active effort to remain calm. To actively monitor his or her emotional state, the teacher tracks 
physiological cues such as increased muscle tension and heart rate, as well as fear, annoyance, anger, or other 
negative emotions. The teacher also adopts calming or relaxation strategies that work for him or her in the face 
of provocative student behavior--such as taking a deep breath or counting to 10 before responding.  
 

5. Using Defusing Tactics.  If the student begins to escalate to non-compliant, defiant, or confrontational behavior 
(e.g., arguing, threatening, other intentional verbal interruptions), the teacher draws from a range of possible 
deescalating strategies to defuse the situation. Such strategies can include private conversation with the student 
while maintaining a calm voice, open-ended questions, paraphrasing the student’s concerns, acknowledging the 
student’s emotions, etc. 
 

6. Reconnecting with the Student. Soon after any in-class incident of student non-compliance, defiance, or 
confrontation, the teacher makes a point to meet with the student individually to discuss the behavioral incident, 
identify the triggers in the classroom environment that may have led to the problem, and brainstorm with the 
student to create a written plan to prevent the reoccurrence of such an incident. Throughout this conference, the 
teacher maintains a supportive, positive, polite, and respectful tone.  

Adjusting/Troubleshooting: Here are recommendations for using defensive management as an intervention 
strategy and addressing issues that might arise: 

Consider adopting defensive behavior management across classrooms. Particularly in middle and high schools, 
students who are chronically non-compliant or defiant often display those maladaptive behaviors across instructional 
settings. If all teachers who work with a challenging student use the defensive management approach, there is a 
greater likelihood that the student will find classrooms more predictable and supportive—and that teachers will 
experience greater success with that student. 

Do not use defensive management to respond to physically aggressive behaviors or other serious safety concerns. 
While the defensive-management process can work quite effectively to prevent or minimize verbal outbursts and non-
compliance, the teacher should not attempt on his or her own to manage serious physical aggression using this 
classroom-based approach. Instead, teachers should respond to any episodes of student physical aggression by 
immediately notifying building administration.  

Reference 

Fields, B. (2004). Breaking the cycle of office referrals and suspensions: Defensive management. Educational 
Psychology in Practice, 20, 103-115.  
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Behavioral Interventions: Academic Adjustments 
 
This form provides descriptions of the selected intervention, a listing of research articles supporting the 
intervention ideas, and space for teacher notes. 
 

  Behavior Intervention Strategies Research Citations Teacher Notes

1. ALTERNATIVE ACADEMIC RESPONSE 
FORMATS: REDUCING STUDENT 
FRUSTRATION. For some students, a trigger for 
misbehavior is that they are asked to complete an 
academic task in a response format that they find 
difficult or frustrating. A strategy to address this 
issue is to offer the student a more acceptable 
alternative response format. For example, a 
student who does not like to write by hand can be 
given access to a keyboard to draft an essay while 
a student who is put off by completing a math 
computation worksheet independently can answer 
the same math facts orally from flashcards. Note 
that alternative response formats should preserve 
the rigor of the underlying academic expectations.

Kern, L. & Clemens, 
N. H. (2007). 
Antecedent strategies 
to promote 
appropriate classroom 
behavior. Psychology 
in the Schools, 44, 
65-75. 

 
 

2. BEHAVIORAL MOMENTUM: INCREASING 
COMPLIANCE. Students with low-frustration 
tolerance or lack of confidence may balk when 
asked to complete challenging academic tasks 
assigned as independent seatwork. A strategy to 
increase the probability that a student will attempt a 
challenging academic task is to precede that task 
with a short series of brief, easy academic tasks. 
(For example, a student may do three easy 
problems on a math worksheet before 
encountering a challenge problem.) The student 
builds 'behavioral momentum' in completing the 
easy items and is thus 'primed' to attempt the 
challenge item that might otherwise derail them. 
Teachers using this strategy should, of course, first 
ensure that the student has the actual skills to 
complete any target challenge tasks. Generally, a 
ratio of three to four easy items interspersed 
between each challenge items can be quite 
effective. 

Kern, L. & Clemens, 
N. H. (2007). 
Antecedent strategies 
to promote 
appropriate classroom 
behavior. Psychology 
in the Schools, 44, 
65-75. 

 
 

3. CHOICE: ALLOWING STUDENTS CONTROL 
OVER LEARNING. Teachers who allow students a 
degree of choice in structuring their learning 
activities can increase engagement and reduce 
classroom behavior problems. One efficient way to 
promote choice in the classroom is for the teacher 
to create a master menu of options that students 
can select from in various learning situations. For 
example, during independent assignment, students 
might be allowed to (1) choose from at least two 

Kern, L., Bambara, L., 
& Fogt, J. (2002). 
Class-wide curricular 
modifications to 
improve the behavior 
of students with 
emotional or 
behavioral disorders. 
Behavioral Disorders, 
27, 317-326.
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assignment options, (2) sit where they want in the 
classroom, and (3) select a peer-buddy to check 
their work. Student choice then becomes 
integrated seamlessly into the classroom routine.

4. INSTRUCTIONAL MATCH: ENSURING 
STUDENTS CAN DO THE WORK. A frequent 
trigger for behavior problems is that the student 
lacks the skills necessary to do the assigned 
schoolwork. To verify instructional match, the 
teacher (1) inventories the target student's 
academic skills and (2) adjusts assignments or 
provides additional academic assistance as 
needed to ensure that the student is appropriately 
challenged but not overwhelmed by the work.

Kern, L. & Clemens, 
N. H. (2007). 
Antecedent strategies 
to promote 
appropriate classroom 
behavior. Psychology 
in the Schools, 44, 
65-75. 

 
 

5. NON-CONTINGENT ESCAPE: REDUCE 
STUDENT DISRUPTIVE BEHAVIOR. When 
students engage in disruptive behavior to escape 
or avoid academic work, the teacher can use 
'non-contingent escape breaks': (1) SELECT A 
STARTING MINIMUM WORK INTERVAL. The 
teacher selects a minimum interval length during 
which the student is likely to be able consistently to 
remain engaged in work. For example, a teacher 
may observe that a student is typically able to work 
for at least 3 minutes before engaging in escape 
behaviors.(2) DETERMINE THE LENGTH OF 
ESCAPE BREAKS. The teacher decides on the 
length of a student's non-contingent escape break 
(e.g., 30 seconds, 1 minute)--provided at the 
conclusion of each work interval. (3) SELECT A 
TARGET LENGTH FOR WORK INTERVALS. The 
teacher decides on a reasonable exit goal for 
student to be able to work without interruption or 
seeking escape (e.g., 10 minutes). (4) START 
NON-CONTINGENT ESCAPE INTERVENTION. 
The teacher writes 'Work' and 'Break' on sticky 
notes of different colors and places them on the 
student's desk during the work session. At the start 
of the first work interval, the teacher approaches 
the student and points silently to the 'Work' note At 
the end of the work interval, the teacher 
approaches and points to the 'Break' note. At the 
conclusion of the break interval, the teacher again 
points to the 'Work' note. The process repeats until 
the end of the work session. The teacher uses a 
timer to track time intervals. (5) MAKE INTERVAL 
ADJUSTMENTS AS NEEDED. When the student's 
problem escape behaviors fall to an acceptable 
level (e.g., 10 percent of work time or less) for at 
least 3 consecutive work sessions, the teacher 
increases the work interval by a pre-determined 
increment (e.g., 30 seconds, 1 minute). If the 

Waller, R. D., & 
Higbee, T. S. (2010). 
The effects of 
fixed-time escape on 
inappropriate and 
appropriate classroom 
behavior. Journal of 
Applied Behavior 
Analysis, 43, 149-153. 
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student's problem behaviors spike when the work 
interval is increased, the teacher reduces the work 
session by a pre-determined increment (e.g., 30 
seconds, 1 minute) until behaviors improve. (6) 
FADE THE PROGRAM. When the student reaches 
the goal length for work intervals, escape breaks 
can be shortened (e.g., falling from 1 minute to 30 
seconds) and eventually discontinued.

6. REDUCE RESPONSE EFFORT: INCREASING 
COMPLIANCE. Teachers can increase student 
motivation and compliance through any method 
that reduces the apparent ‘response effort’ of an 
academic task- so long as that method does not 
hold the student to a lesser academic standard 
than classmates. Appropriate response-effort 
examples include (1) breaking a larger student 
assignment into smaller ‘chunks’ and providing the 
student with performance feedback and praise for 
each completed ‘chunk’ of assigned work, and (2) 
arranging for students to start challenging reading 
or homework assignments in class as a 
cooperative activity and then complete the 
remainder on their own. 

Skinner, C. H., 
Pappas, D. N., & 
Davis, K. A. (2005). 
Enhancing academic 
engagement: 
Providing 
opportunities for 
responding and 
influencing students to 
choose to respond. 
Psychology in the 
Schools, 42, 389-403. 

 
 

 

Behavioral Interventions: Communication Tools 
 
This form provides descriptions of the selected intervention, a listing of research articles supporting the 
intervention ideas, and space for teacher notes. 
 

  Behavior Intervention Strategies Research Citations Teacher Notes

1. CRITICISM PAIRED WITH PRAISE: 
COMMUNICATING ACCEPTANCE. When 
receiving critical feedback, some students may 
assume that the teacher is rejecting them 
personally and react strongly to this perceived 
rejection. Here is a way to structure critical 
feedback to convey that the teacher continues to 
value the student despite the misbehavior: (1) The 
teacher describes the problem behavior that the 
student should target for change; (2) The teacher 
describes (or encourages the student to 
brainstorm) appropriate behavioral alternatives; (3) 
The teacher praises some noteworthy aspect of the 
student's past classroom behavior or 
accomplishments, and finally (4) The teacher 
affirms that he or she values having the student as 
a part of the classroom community. Here is an 
example of this communication strategy: (1) 
Description of problem behavior: "Trina, you said 

Thompson, G.J., & 
Jenkins, J.B. (1993). 
Verbal judo: The 
gentle art of 
persuasion. New 
York: William Morrow. 
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disrespectful things about other students during 
our class meeting this morning. You continued to 
do so even after I asked you to stop." (2) 
Appropriate behavioral alternative(s):  "It's OK to 
disagree with another person's ideas. But you need 
to make sure that your comments do not insult or 
hurt the feelings of others." (3) Specific praise: "I 
am talking to you about this behavior because 
know that you can do better. In fact, I have really 
come to value your classroom comments. You 
have great ideas and express yourself very well." 
(4) Affirmation statement: "You contribute a lot to 
class discussion!" 

2. EMPHASIZE THE POSITIVE IN TEACHER 
REQUESTS: INCREASING STUDENT 
COMPLIANCE. When an instructor's request has a 
positive 'spin', that teacher is less likely to trigger a 
power struggle and more likely to gain student 
compliance. Whenever possible, the teacher 
avoids using negative phrasing (e.g., "If you don't 
return to your seat, I can’t help you with your 
assignment"). Instead, the teacher restates 
requests in positive terms (e.g., "I will be over to 
help you on the assignment just as soon as you 
return to your seat"). 

Braithwaite, R. (2001). 
Managing aggression. 
New York: Routledge. 

 
 

3. SAY NO WITH PREFERRED ALTERNATIVE: 
INCREASING COMPLIANCE. This strategy can 
reduce the non-compliance and acting-out of 
students who react negatively to being told that 
they cannot engage in a preferred activity or 
access a desired item.  First, the teacher creates a 
list of those activities or items preferred by the 
student that can actually be provided. Then, 
whenever the student requests an unavailable 
activity or item, the  teacher structures the 'no' 
statement as follows: (1) The teacher states that 
the student cannot engage in the requested activity 
or have the desired item; (2) The teacher provides 
the student with an explanation for why the 
preferred activity or item is not available; (3) The 
teacher offers the student an alternative preferred 
activity or item in place of that originally requested. 
Here is a sample teacher 'no' statement with 
preferred alternative: "Roger, you cannot listen to 
your music now because student music players are 
not allowed in class. However, you can take a 
five-minute break to play the Math Blasters 
computer game that you like." 

Mace, F. C., Pratt, J. 
L., Prager, K. L., & 
Pritchard, D. (2011). 
An evaluation of three 
methods of saying 
"no" to avoid an 
escalating response 
class hierarchy. 
Journal of Applied 
Behavior Analysis, 44, 
83-94. 

 
 

4. TEACHER COMMANDS: ESTABLISHING 
CLASSROOM COMMAND AND CONTROL. 
Teacher commands play an important role in 
classroom behavior management. Teacher 

Kern, L. & Clemens, 
N. H. (2007). 
Antecedent strategies 
to promote 
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commands are most likely to elicit student 
compliance when they (1) are delivered calmly, (2) 
are brief, (3) are stated when possible as DO 
statements rather than as DON'T statements, (4) 
use clear, simple language, and (5) are delivered 
one command at a time and appropriately paced to 
avoid confusing or overloading students. Effective 
teacher commands avoid both sarcasm or hostility 
and over-lengthy explanations that can distract or 
confuse students. 

appropriate classroom 
behavior. Psychology 
in the Schools, 44, 
65-75. 
 
Walker, H.M. & 
Walker, J.E. (1991). 
Coping with 
noncompliance in the 
classroom: A positive 
approach for teachers. 
Austin, TX:: Pro-Ed, 
Inc.

5. TWO-PART CHOICE STATEMENT: DELIVERING 
CLEAR CONSEQUENCES FOR 
NON-COMPLIANCE.  When a student is 
non-compliant, the teacher can structure verbal 
requests to both acknowledge the student’s 
freedom to choose whether to comply and to 
present the logical consequences for 
non-compliance (e.g., poor grades, office 
disciplinary referral, etc.). The teacher frames 
requests to uncooperative students as a two-part 
'choice' statement: (1) The teacher presents the 
negative, or non-compliant, choice and its 
consequences (e.g., if a seatwork assignment is 
not completed in class, the student must stay after 
school); (2) The teacher next states the positive 
behavioral choice that the student is encouraged to 
select (e.g., the student can complete the seatwork 
assignment within the allotted work time and not 
stay after school). Here is a sample 2-part choice 
statement, 'John, you can stay after school to finish 
the class assignment or you can finish the 
assignment now and not have to stay after class. It 
is your choice.' 

Walker, H.M. (1997). 
The acting-out child: 
Coping with 
classroom disruption. 
Longmont, CO: 
SoprisWest. 

 
 

 

Behavioral Interventions: Consequences 
 
This form provides descriptions of the selected intervention, a listing of research articles supporting the 
intervention ideas, and space for teacher notes. 
 

  Behavior Intervention Strategies Research Citations Teacher Notes

1. IN-CLASS TIME-OUT: TEMPORARY REMOVAL 
FROM REINFORCEMENT. This strategy briefly 
excludes a student from desirable class activities 
and peer or adult interactions because of 
significant misbehavior. Here are steps for setting 
up in-class time-out: (1) The teacher chooses an 

Kazdin, A.E. (1989). 
Behavior modification 
in applied settings. 
Pacific Grove, CA: 
Brooks/Cole 
Publishing. 
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in-class location away from other students (e.g., 
study carrel) as the timeout site; (2) The teacher 
determines an amount of time appropriate for 
timeout sessions (typically not to exceed 5 
minutes); (3) The teacher clearly defines, explains, 
and demonstrates classroom rules or behavioral 
expectations with all students; (5) The teacher tells 
students that, when any student continues to 
misbehave despite a warning, that student will 
receive in-class timeout at the teacher's discretion 
for a pre-determined duration (e.g., 5 minutes) -- 
but that timeout will continue past the time limit if 
necessary until misbehavior ceases;(5) The 
teacher instructs classmates that they are not to 
interact with a student in timeout; (6) The teacher 
keeps a written log (at minimum to include date, 
student name, start time, and end time) for each 
timeout session. 

 
Yell, M.L. (1994). 
Timeout and students 
with behavior 
disorders: A legal 
analysis. Education 
and Treatment of 
Children, 17, 293-301. 

2. RESPONSE COST: INCENTIVE TO REDUCE 
PROBLEM BEHAVIORS. To reduce non-compliant 
or distracting behaviors, the teacher can use 
'response cost': first awarding points or tokens and 
then deducting those points or tokens whenever a 
student behavior disrupts instruction or distracts 
other students. Here is a simple classroom version 
of this strategy: (1) At the start of each class 
period, the teacher awards the student a certain 
number of 'behavior points' (e.g., 5) and writes a 
series of tally marks on the blackboard to equal this 
number; (2) The teacher privately informs the 
student that each time the student engages in 
misbehavior that obviously distracts other students, 
the teacher will silently go to the board and erase 
one point from the student's total; (3) At the end of 
each class period, the student is allowed to keep 
any 'behavior points' that still remain; (4) The 
student is informed that he or she can collect 
points across multiple days and eventually redeem 
a certain number of collected 'behavior points' for 
prizes or privileges (e.g., extra free time).

DuPaul, G.J., & 
Stoner, G. (2002). 
Interventions for 
attention problems. In 
M. Shinn, H.M. 
Walker, & G. Stoner 
(Eds.) Interventions 
for academic and 
behavioral problems 
II: Preventive and 
remedial approaches 
(pp. 913-938). 
Bethesda, MD: 
National Association 
of School 
Psychologists. 

 
 

3. SIT AND WATCH: IMPROVE BEHAVIORS IN 
LESS-STRUCTURED SETTINGS. Schools can 
use the Sit and Watch intervention (brief time out 
from reinforcement) to address the problem of 
groups engaging in unsafe or noncompliant 
behaviors in less-structured settings such as 
physical education or on the playground: (1) 
DEFINE UNACCEPTABLE BEHAVIORS. Adults 
supervising the less-structured settings must first 
define specific behaviors that are unacceptable, 
such as aggression, non-compliance, and 
disrespect towards peers or adults. Examples of 

White, A. G., & Bailey, 
J. S. (1990). Reducing 
disruptive behaviors of 
elementary physical 
education students 
with sit and watch. 
Journal of Applied 
Behavior Analysis, 23, 
353-359. 
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defined problem behaviors are 'Speech or gestures 
that disrespect others', or 'Engaging in a behavior 
that is unsafe to self or others'. (2) BEGIN THE 
'SIT AND WATCH' INTERVENTION. At the start of 
the intervention, students review the list of 
unacceptable behaviors and are given specific 
examples. Students also learn the following details 
of the Sit and Watch intervention: If a student is 
observed engaging in an unacceptable behavior, 
he or she will be sent to a designated 'time-out' 
area and handed a 3-minute hourglass sand timer. 
The student must turn over the timer and wait for 
the sand to run out before being allowed to return 
to the activity. (3) [OPTIONAL] CREATE 
ADDITIONAL LIST OF CONSEQUENCES FOR 
REPEAT OFFENSES. If additional supports are 
needed to change student behaviors, school staff 
may generate a list of consequences associated 
with repeat offenses. For example, a student who 
receives 2 or more Sit and Watch citations during a 
week may lose a classroom privilege such as free 
time. Additionally, the school may use Sit and 
Watch as a consequence for students who tattle or 
attempt  to talk with other students currently in Sit 
and Watch. 

 

Behavioral Interentions: Defusing Strategies 
 
This form provides descriptions of the selected intervention, a listing of research articles supporting the 
intervention ideas, and space for teacher notes. 
 

  Behavior Intervention Strategies Research Citations Teacher Notes

1. BRIEF REPRIMANDS/REMINDERS: 
REDIRECTING STUDENT BEHAVIORS. The 
teacher gives a brief, gentle signal to direct back to 
task any students who is just beginning to show 
signs of misbehavior or non-compliance. These 
‘soft’ reprimands can be verbal (e.g., a quiet word 
to the student directing them to stop engaging in 
problem behavior) or non-verbal (e.g., a significant 
look or head shake). 

Simonsen, B., 
Fairbanks, S., 
Briesch, A., Myers, D., 
& Sugai, G. (2008). 
Evidence-based 
practices in classroom 
management: 
Considerations for 
research to practice. 
Evaluation and 
Treatment of Children, 
31(3), 351-380.

 
 

2. COOL-DOWN BREAK: CALMING THE 
EMOTIONALLY ESCALATING STUDENT. This 
idea addresses students who become angry or 
upset and need time to collect themselves. (1) The 
teacher selects an area of the room (or area 

Long, N.J., Morse, 
W.C., Newman, R.G. 
(1980). Conflict in the 
classroom. Belmont, 
CA: Wadsworth 
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outside the classroom with adult supervision) 
where the target student can take a brief 'respite 
break' whenever he or she feels angry or upset. (2) 
Whenever a student becomes upset and defiant, 
the teacher first offers to talk the situation over with 
that student once he or she has calmed down. (3) 
The teacher then directs the student to the 
cool-down corner. (E.g., "Thomas, I want to talk 
with you about what is upsetting you, but first you 
need to calm down. Take five minutes in the 
cool-down corner and then come over to my desk 
so we can talk.") The teacher makes cool-down 
breaks available to all students in the classroom, to 
avoid singling out only those children with 
anger-control issues. The teacher also ensures 
that students see the cool-down strategy not as 
punishment but instead as a support. It is also 
recommended that the teacher keep a written log 
of students using the cool-down location (at 
minimum to include date, student name, start time, 
and end time). 

Publishing Company. 

3. PLANNED IGNORING: OVERLOOKING THE 
SMALL STUFF. In this tactic, the teacher identifies 
in advance low-level problem student behaviors 
(e.g., minor talking out) and makes the 
commitment to ignore such behaviors if they do not 
seriously distract other students, disrupt classroom 
routine, or otherwise violate important behavioral 
expectations. NOTE: The teacher can always 
follow up privately with a student regarding 
low-level problem behaviors even if the instructor 
chooses to ‘ignore’ them during the class period. 
However, planned ignoring is not recommended if 
the student’s behavior represents a serious 
infraction or if the student has a pattern of 
escalating behaviors until he or she gains teacher 
attention. 

Colvin, G. (2009). 
Managing 
noncompliance and 
defiance in the 
classroom: A road 
map for teachers, 
specialists, and 
behavior support 
teams. Thousand 
Oaks, CA: Corwin. 

 
 

4. PRE-CORRECTION: GIVING A TIMELY 
REMINDER. Pre-corrections are a simple means 
of keeping students mindful of behavioral 
expectations just before they encounter situations 
in which they are most likely to misbehave. Here 
are the steps to using effective pre-corrections: (1) 
The teacher specifically defines the student 
problem behavior(s) and identifies those situations 
in the school setting where the problem behavior(s) 
tend to be displayed; (2) The teacher meets with 
the student to share information about that 
student's problem behaviors and the related 
situations or settings where they occur; (3) In their 
meeting, the teacher and student next come up 
with expected or acceptable replacement 

De Pry, R. L., & 
Sugai, G. (2002). The 
effect of active 
supervision and 
pre-correction on 
minor behavioral 
incidents in a sixth 
grade general 
education classroom. 
Journal of Behavioral 
Education, 11(4), 
255–267. 
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behaviors that the student should instead display in 
those situations; (4) At the 'point of performance' 
(that is, whenever the student is about to 
encounter a problem situation), the teacher 
delivers a brief pre-correction, a timely behavioral 
reminder that alerts the student verbally or 
non-verbally to remember to follow the classroom 
behavioral rule or expectation. 

5. SILENT SIGNAL: PROVIDING LOW-KEY 
BEHAVIORAL PROMPTS. The teacher can 
unobtrusively redirect students who begin to show 
problem behaviors by using a silent signal. (1) The 
teacher meets privately with the student to identify 
those problem behaviors that appear to be most 
challenging. (2) The student and teacher agree on 
a silent signal to be used to alert the student 
whenever his or her behavior has crossed the 
threshold and now is distracting others or 
otherwise creating classroom problems. (3) The 
teacher role-plays several scenarios with the 
student in which the student begins to display a 
problem behavior, the teacher uses the silent 
signal, and the student then successfully controls 
the problem behavior. NOTE: When the silent 
signal is put into use, the teacher should be sure to 
praise the student privately for responding 
appropriately and promptly when the signal is 
given. 

U.S. Department of 
Education (2004). 
Teaching children with 
attention deficit 
hyperactivity disorder: 
Instructional strategies 
and practices. 
Retrieved from 
http://www.ed.gov/tea
chers/needs/speced/a
dhd/adhd-resource-pt
2.doc 

 
 

 

Behavioral Interventions: Environmental Adjustments 
 
This form provides descriptions of the selected intervention, a listing of research articles supporting the 
intervention ideas, and space for teacher notes. 
 

  Behavior Intervention Strategies Research Citations Teacher Notes

1. ACTIVE SUPERVISION: ROAMING THE 
CLASSROOM. The teacher circulates through the 
classroom periodically, using physical proximity to 
increase student attention to task and general 
compliance. While moving about the room, the 
teacher provides corrective academic feedback 
and encouragement to students, as well as 
reinforcing students for showing appropriate 
behaviors. 

Simonsen, B., 
Fairbanks, S., 
Briesch, A., Myers, D., 
& Sugai, G. (2008). 
Evidence-based 
practices in classroom 
management: 
Considerations for 
research to practice. 
Evaluation and 
Treatment of Children, 
31(3), 351-380.

 
 

2. CLASSROOM RULES: PROVDING CLEAR 
BEHAVIORAL EXPECTATIONS. Clear rules 

Kern, L. & Clemens, 
N. H. (2007). 
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outlining behavioral expectations are an essential 
part of any classroom behavior management plan. 
Here are recommendations for strong classroom 
rules: (1) Rules should be limited to no more than 
five; (2) Students should have input in developing 
classroom rules, to provide a sense of ownership; 
(3) Rules should be stated in simple language, be 
brief, and - whenever possible - be stated as DO 
rather than as DON'T statements; (4) Rules should 
be publicly posted so that students can easily see 
and refer to them; (5) The teacher should regularly 
teach and demonstrate these rules with students, 
particularly at the start of the school year, and 
generate both examples and non-examples to 
illustrate specific behavioral expectations. 

Antecedent strategies 
to promote 
appropriate classroom 
behavior. Psychology 
in the Schools, 44, 
65-75. 
 
Simonsen, B., 
Fairbanks, S., 
Briesch, A., Myers, D., 
& Sugai, G. (2008). 
Evidence-based 
practices in classroom 
management: 
Considerations for 
research to practice. 
Evaluation and 
Treatment of Children, 
31(3), 351-380.

3. DAILY SCHEDULES: INCREASING 
PREDICTABILITY.  Students may become 
agitated and misbehave when they do not know 
the purpose of a current classroom activity, cannot 
predict how long that activity is to last, or do not 
know what activity will occur next. One strategy to 
increase the predictability of events for individual 
students or an entire classroom is to post or 
otherwise provide a schedule outlining the day's 
classroom events. In simplest form, such a 
schedule lists a title and brief description for each 
scheduled activity, along with the start and end 
times for that activity. Teachers may wish to add 
information to the schedule, such as helpful 
reminders of what work materials a student might 
need for each event. Students who have difficulty 
interpreting a written schedule may benefit from 
having their schedules read aloud and/or from 
having pictorial equivalents included in their 
schedules. 

Kern, L. & Clemens, 
N. H. (2007). 
Antecedent strategies 
to promote 
appropriate classroom 
behavior. Psychology 
in the Schools, 44, 
65-75. 

 
 

4. ESTABLISH CLASSROOM ROUTINES: 
INCREASING PREDICTABILITY. Many behavior 
problems occur when classroom situations are 
unstructured or lack behavioral guidelines. 
Classroom routines can help. A strategy to reduce 
the likelihood for misbehavior is for the teacher (1) 
to create a list of those potentially problematic 
situations when misbehavior is most likely to occur 
(e.g., transitioning from one activity to another; 
individual students entering or exiting the 
classroom, student dismissal) (2) to establish clear, 
consistent classroom behavioral routines for each 
of these problem situations, (3) to teach students 

Kern, L. & Clemens, 
N. H. (2007). 
Antecedent strategies 
to promote 
appropriate classroom 
behavior. Psychology 
in the Schools, 44, 
65-75. 
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the steps of these routines; (4) to have students 
practice routines under teacher supervision until 
mastered; and (5) to regularly reinforce students 
through acknowledgment, praise, and perhaps 
rewards for successfully and consistently following 
those routines. 

5. PREFERENTIAL SEATING: INCREASING 
ATTENTION AND REMOVING DISTRACTIONS. 
The teacher seats a student who is distracted by 
peers or other environmental factors in a location 
where the student is most likely to stay focused on 
instructional content. NOTE: The teacher can 
increase student motivation by allowing that 
student to choose from two or more 
preferential-seating options. 

U.S. Department of 
Education (2004). 
Teaching children with 
attention deficit 
hyperactivity disorder: 
Instructional strategies 
and practices. 
Retrieved from 
http://www.ed.gov/tea
chers/needs/speced/a
dhd/adhd-resource-pt
2.doc

 
 

 

Behavioral Interventions: Reinforcement 
 
This form provides descriptions of the selected intervention, a listing of research articles supporting the 
intervention ideas, and space for teacher notes. 
 

  Behavior Intervention Strategies Research Citations Teacher Notes

1. FIXED-TIME TEACHER ATTENTION: INCREASE 
ON-TASK BEHAVIOR. Putting students on a 
steady, predictable 'dose' of teacher attention at 
fixed time intervals can reduce off-task behaviors: 
(1) DECIDE ON AN ATTENTION INTERVAL 
SCHEDULE. The teacher first decides on a 
manageable fixed-time interval schedule (e.g., 
every 4 minutes) when the student is to receive 
teacher attention.(2) BEGIN FIXED-TIME 
TEACHER ATTENTION INTERVENTION. During 
the intervention, the teacher engages in the usual 
instructional activities. At the conclusion of each 
fixed-time interval, the teacher provides a brief 
dose of attention to the target student:  If on-task, 
the teacher praises the  student--while if off-task, 
the teacher redirects the student to task. The 
teacher then resumes instruction. The teacher 
ignores the student's on-task or off-task behaviors 
that occur between fixed-time intervals. TIP: There 
are inexpensive cell-phone applications--e.g., 
MotivAider--that can serve as silent timers to help 
teachers to track fixed-time intervals.

Austin, J. L., & Soeda, 
J. M. (2008). 
Fixed-time teacher 
attention to decrease 
off-task behaviors of 
typically developing 
third graders. Journal 
of Applied Behavior 
Analysis, 41, 279-283. 

 
 

2. LINK PREFERRED ACTIVITIES/ITEMS TO 
WORK COMPLETION: INCREASING 

Mace, F. C., Pratt, J. 
L., Prager, K. L., & 
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COMPLIANCE. This strategy is intended to 
increase the academic engagement and work 
completion of non-compliant students who request 
access to desired items or preferred activities. In 
preparation, the teacher defines reasonable 
short-term academic work expectations for the 
student: e.g., to complete 10 math computation 
problems; to read independently for 20 minutes. 
When the student requests an activity or item that 
can reasonably be provided, the teacher structures 
the response as follows: (1) The teacher says that 
the student can access the requested activity or 
item; and (2) The teacher describes the conditions 
of the academic activity that the student must first 
perform to access the preferred activity or item. 
Here is a sample teacher response to a student 
request: "Yes, Alice, you can spend five minutes 
drawing at your desk--once you complete the 10 
problems on the math worksheet that I just handed 
out." 

Pritchard, D. (2011). 
An evaluation of three 
methods of saying 
"no" to avoid an 
escalating response 
class hierarchy. 
Journal of Applied 
Behavior Analysis, 44, 
83-94. 

3. PRAISE: ACKNOWLEDGING AND SHAPING 
BEHAVIOR. To increase desired behavior, the 
teacher praises the student in clear, specific terms 
whenever the student engages in that behavior. 
The teacher uses praise statements at a rate 
sufficient to motivate and guide the student toward 
the behavioral goal: (1) The teacher selects the 
specific desired behavior(s) to encourage through 
praise; (2) The teacher sets a goal for how 
frequently to deliver praise (e.g., to praise a 
student at least 3 times per class period for 
working on in-class assignments). (3) The teacher 
makes sure that any praise statements given are 
behavior-specific. 

Kern, L. & Clemens, 
N. H. (2007). 
Antecedent strategies 
to promote 
appropriate classroom 
behavior. Psychology 
in the Schools, 44, 
65-75. 

 
 

4. PRAISE NOTES: IMPROVE BEHAVIORS IN 
LESS-STRUCTURED SETTINGS. Student 
misbehavior in common areas such as the 
lunchroom can be addressed through use of Praise 
Notes. Here are 5 steps to implement the 
intervention: (1) DEFINE UNACCEPTABLE 
BEHAVIORS. The school targets 3-4 problem 
behaviors to be reduced, defining them in clear, 
specific terms. For example, 'running' may be 
defined in a lunchroom setting as 'moving forward 
with both feet off the ground at once'. (2) DESIGN 
'PRAISE NOTES'. The school designs Praise 
Notes, small slips of paper with the school name as 
well as blanks to write a student's name, name of 
the adult issuing the note, and date. (These notes 
can also be embellished with a picture of the 
school mascot, motto, use of colored paper stock, 
or other motivating elements.) (3) TRAIN STAFF 

Wheatley, R. K., 
West, R. P., Charlton, 
C. T., Sanders, R. B., 
Smith, T. G., & Taylor, 
M. J. (2009). 
Improving behavior 
through differential 
reinforcement: A 
praise note system for 
elementary school 
students. Education 
and Treatment of 
Children, 32, 551-571. 
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TO USE PRAISE NOTES. Staff who supervise the 
setting(s) where Praise Notes will be used are 
given daily supplies of blank notes. Each 
supervising adult is instructed to hand out Praise 
Notes at a rate of about 1 note every 3 minutes to 
students who display appropriate behaviors (i.e., 
are not engaging in the problem behaviors targeted 
for reduction). When issuing a note, the adult fills in 
student and issuer names and the current date. 
When handing the note to the student, the adult 
praises the student's positive behaviors in specific 
terms. (4) TIE PRAISE NOTES TO INCENTIVES. 
The school sets up a jar (or other receptacle) in the 
main office or other supervised common area. 
Each student issued a praise note drops the note 
into the jar at some point during the day. At the end 
of each day, the school draws five names from the 
jar, announces the names over the public address 
system,  and invites those students chosen to visit 
the office to select small prizes (e.g., pencil, ruler, 
eraser) from a prize box. To motivate staff to use 
Praise Notes, the names of adult supervisors 
appearing on the five student tickets drawn daily 
from the jar go into a weekly raffle for small prizes 
(e.g., gift certificates). (5) CREATE A PUBLIC 
PRAISE-NOTE DISPLAY. After each daily 
drawing, all Praise Notes are removed from the jar 
and stapled to a large bulletin board or other public 
space accessible to students and visitors. When 
the designated space is eventually filled with 
Notes, students earn a group prize or incentive 
(e.g., extra free time or a healthy food treat). Then 
the space is cleared for new Notes.

 

Behavioral Interventions: Relationship-Building 
 
This form provides descriptions of the selected intervention, a listing of research articles supporting the 
intervention ideas, and space for teacher notes. 
 

  Behavior Intervention Strategies Research Citations Teacher Notes

1. MAINTAIN A HIGH RATIO OF POSITIVE 
INTERACTIONS: BUILDING STUDENT 
CONNECTIONS. Teachers can increase the odds 
of building a positive relationship with any student 
by maintaining a ratio of at least three positive 
teacher-student interactions (e.g., greeting, positive 
conversation, high-five) for every negative 
(disciplinary) interaction (e.g., reprimand). 

Sprick, R. S., 
Borgmeier, C., & 
Nolet, V. (2002). 
Prevention and 
management of 
behavior problems in 
secondary schools. In 
M. A. Shinn, H. M. 
Walker & G. Stoner 
(Eds.), Interventions 
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for academic and 
behavior problems II: 
Preventive and 
remedial approaches 
(pp.373-401). 
Bethesda, MD: 
National Association 
of School 
Psychologists.

2. STRIVE FOR DAILY POSITIVE INTERACTIONS: 
BUILDING STUDENT CONNECTIONS. If the 
teacher lacks a  positive relationship with a 
particular student, the teacher makes the 
commitment to have at least one positive verbal 
interaction per class period with that student (e.g., 
greeting at the door, positive conversation, praise 
for student discussion comments). Whenever 
possible, the teacher continues to interact in 
positive ways with the student throughout the rest 
of the class period through both verbal (e.g., praise 
comment after a student remark) and non-verbal 
(e.g., thumbs-up sign, smile) means. In all such 
interactions, the teacher maintains a polite, 
respectful tone. 

Fields, B. (2004). 
Breaking the cycle of 
office referrals and 
suspensions: 
Defensive 
management. 
Educational 
Psychology in 
Practice, 20, 103-115. 

 
 

3. TEACHER GREETING: INCREASE ACADEMIC 
ENGAGEMENT. A personalized greeting at the 
start of a class period can boost class levels of 
academic engagement. The teacher spends a few 
seconds greeting each student by name at the 
classroom door at the beginning of class. 

Allday, R. A., & 
Pakurar, K. (2007). 
Effects of teacher 
greetings on student 
on-task behavior. 
Journal of Applied 
Behavior Analysis, 40, 
317-320.

 
 

4. TOOTLING: IMPROVE PEER RELATIONSHIPS. 
To encourage increased pro-social behaviors and 
stronger student relationships, the teacher can use 
a form of positive peer reporting called 'tootling'. 
Here are the 5 steps to this intervention:  (1) 
DEFINE TOOTLING. The teacher meets with 
students and defines 'tootling' as reporting to the 
teacher or other adult when another student has 
done something helpful. The teacher contrasts this 
term with 'tattling', defined as telling the teacher or 
another adult when another student has done 
something bad. Students are encouraged to 
describe examples of tootling (students helping 
students), and the teacher supplies praise or 
corrective feedback to those examples. (2) 
DESIGN TOOTLING SLIPS. The teacher designs 
Tootling slips, small pieces of paper with blanks for 
the student to record another student's name, a 
short description of that student's helping 
behavior(s), and whom that student helped. The 

Skinner, C. H., 
Cashwell, T. H., & 
Skinner, A. L. (2000). 
Increasing tootling: 
The effects of a 
peer-monitored group 
contingency program 
on students' reports of 
peers' prosocial 
behaviors. Psychology 
in the Schools, 37, 
263-270. 
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teacher also selects a receptacle (e.g., jar; shoe 
box) to collect Tootling slips. (3) PRACTICE 
TOOTLING. Students are given copes of Tootling 
slips. Across several days, students are asked to 
observe other students' helping behaviors and to 
capture them on Tootling slips, which are then 
placed in the Tootle collection box/jar. Each day, 
the teacher reviews the slips collected, informs the 
students how many slips were submitted that day, 
praises the students for their efforts, and uses 
sample Tootle notes to illustrate correct use of the 
slips. Practice continues until students have 
mastered completing the Tootle slips. (4) BEGIN 
THE TOOTLING INTERVENTION. The teacher 
sets a cumulative goal for Tootle slips to be 
collected (e.g., 100) and also selects a class 
privilege or prize to be given when the goal is 
attained (e.g., pizza party; extra recess time). 
Sufficient Tootling slips are given out to students or 
stored in a location where students can easily 
access them.  Students are encouraged to fill out 
Tootling slips whenever they observe helping 
behaviors and to place them in the collection 
box/jar. Each day, the teacher (or student helper) 
counts up the number of submitted slips and plots 
the progress toward the goal on a publicly 
displayed chart. (5) INCREASE THE TOOTLING 
GOAL INCREMENTALLY. When a cumulative goal 
is achieved, the teacher increases the Tootling 
goal (e.g., to collect 125 Tootle slips) and selects 
another student privilege or prize.

5. 'TWO-BY-TEN': STRUCTURING POSITIVE 
TEACHER-STUDENT INTERACTIONS. This 
strategy (‘non-contingent teacher attention’) can be 
helpful with students who lack a positive 
connection with the teacher. The instructor makes 
a commitment to spend 2 minutes per day for ten 
consecutive days ('two-by-ten') engaging the 
student in a positive conversation about topics of 
interest to that student.  NOTE: During those 
two-minute daily conversations, the teacher 
maintains a positive tone and avoids talking about 
the student’s problem behaviors or poor academic 
performance. 

Mendler, A. N. (2000). 
Motivating students 
who don’t care. 
Bloomington, IN: 
National Educational 
Service. 

 
 

 

Behavioral Interventions: Skill-Building 
 
This form provides descriptions of the selected intervention, a listing of research articles supporting the 
intervention ideas, and space for teacher notes. 
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  Behavior Intervention Strategies Research Citations Teacher Notes

1. BEHAVIOR CONFERENCE: ENCOURAGING 
STUDENT RESPONSIBILITY. When a student 
misbehaves, the teacher may choose to meet with 
that student briefly to discuss and attempt to 
resolve the problem behavior(s). The teacher 
should take the student aside for a private 
conversation. Here is a recommended outline for 
conducting a behavior conference: (1) Maintaining 
a calm and respectful tone, the teacher describes 
the student misbehavior that led to the conference; 
(2) The teacher asks open-ended questions (e.g., 
who, what, where, how) as necessary to fully 
understand the student's view of why the problem 
behavior has occurred; (3) The teacher asks the 
student to identify one or more solutions to resolve 
the behavior problem(s)--with the teacher prepared 
to offer solutions if the student appears unable or 
unwilling to do so; (4) From solutions offered,  
teacher and student select one to implement; (5) 
Before concluding the conference, the teacher 
summarizes the selected solution to resolve the 
behavior problem. The teacher may also wish to 
remind the student of the disciplinary 
consequences that will follow if the problem 
behavior(s) continue. It is recommended that the 
teacher keep a written record of these behavioral 
conferences, to be shared with faculty, 
administration, or parents if needed.

Lanceley, F.J. (1999). 
On-scene guide for 
crisis negotiators. 
Boca Raton, FL: CRC 
Press. 
 
Walker, H. M., Colvin, 
G., Ramsey, E. 
(1995). Antisocial 
behavior in school: 
Strategies and best 
practices. Pacific 
Grove, CA: 
Brooks/Cole 
Publishing. 

 
 

2. HABIT-REVERSAL TECHNIQUE: BEHAVIOR 
CHANGE. Student problem behaviors can be 
habit-forming. To break an ingrained behavior 
pattern, the teacher can use a 3-step habit-reversal 
technique: (1) TRAIN FOR AWARENESS. The 
student is trained to recognize when he/she is 
displaying the problem behavior(s) (e.g., loud 
angry outbursts; throwing objects); to identify signs 
of the onset of those problem behavior(s) (e.g., 
raised voice, scowl); and to describe typical 
situations that can trigger the problem behavior(s) 
(e.g., when told 'no' by an adult; when teased by 
peers). During this phase, the student may require 
adult coaching (e.g., teacher prompts) to alert the 
student when the problem behavior is occurring. 
(2) TEACH A COMPETING RESPONSE. The 
student is taught a replacement behavior that is 
incompatible with the problem behavior (e.g., 
taking 3 deep, calming breaths to replace an angry 
outburst; moving away from another student rather 
than getting into an argument). (3) REWARD THE 
NEW HABIT. Adults reinforce the student for 
episodes of successful behavior replacement with 

Allen, K. D. (1998). 
The use of an 
enhanced simplified 
habit-reversal 
procedure to reduce 
disruptive outbursts 
during athletic 
performance. Journal 
of Applied Behavior 
Analysis, 31, 489-492. 
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praise and points that can be banked and later 
applied to earn privileges or prizes. TIP: Teaching 
staff can foster habit change by eliminating triggers 
(e.g., adult 'nagging', peer teasing) that may elicit 
problem behaviors. 

3. REINFORCING LOWER RATE OF HELP 
REQUESTS: INCREASE STUDENT 
INDEPENDENCE. When a student too frequently 
seeks teacher help and reassurance, one strategy 
to fix the problem is to reinforce lower rates of 
help-seeking: (1) TRAIN THE STUDENT IN 
SELF-HELP STRATEGIES. The teacher meets 
with the student to generate a checklist of 
appropriate self-help skills (e.g., consult a glossary 
or dictionary, ask a peer) that should be attempted 
before seeking teacher help.  (2) SELECT A 
MAXIMUM LIMIT FOR HELP REQUESTS. The 
teacher decides on a reasonable upper limit of 
times that the student can request help during a 
given period. For example, a teacher may decide 
that, during a 20-minute independent seatwork 
period, the student should require no more than 3 
opportunities to seek teacher help. (3) CREATE A 
REQUEST-MONITORING CARD. The teacher 
makes a daily monitoring index-card to be placed 
on the student's desk. The card contains a series 
of check-off boxes equivalent to the acceptable 
maximum of help requests--plus an 'extra' box. For 
example, if 3 is the maximum for allowable help 
requests during a period, the card contains 4 
check-off boxes. (4) IMPLEMENT THE 
INTERVENTION. The teacher shows the 
monitoring card to the student, presents the 
maximum number of times the student can request 
teacher assistance during the defined academic 
period, and explains that each time the student 
requests assistance, the teacher will check off one 
of the boxes on the monitoring card. If the student 
requests help beyond the pre-defined upper limit, 
the teacher checks off the 'extra' box on the 
card--but does not offer assistance. For each 
period in which the 'extra' box remains unchecked 
(i.e., the student did not exceed the limit for teacher 
help), the student earns a point that can be banked 
and later applied to earn privileges or prizes.

Austin, J. L., & Bevan, 
D. (2011). Using 
differential 
reinforcement of low 
rates to reduce 
children's requests for 
teacher attention. 
Journal of Applied 
Behavior Analysis, 44, 
451-461. 
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Behavior: Critical RTI Elements: A Checklist for Tier 1 
 
The elements below are important components of the RTI behavior model for Tier 1. Review each element and discuss 
how to implement it in your school or district:  
 
 

Tier 1: High-Quality Classwide Behavior Management  
Tier 1: Classwide Instructional & Behavioral Supports. The classroom teacher proactively uses effective instructional 
practices and positive behavior management strategies to maintain an orderly, productive learning environment.   
Adequately 
Documented? 

RTI Element If this element is incomplete, 
missing, or undocumented… 

 YES 
 NO 

Elements of Effective Instruction. The teacher’s lesson and 
instructional activities include these elements (Burns, 
VanDerHeyden, & Boice, 2008): 

 Instructional match. Students are placed in work that provides 
them with an appropriate level of challenge (not too easy and 
not too difficult). 

 Explicit instruction. The teacher delivers instruction using 
modeling, demonstration, supervised student practice, etc.  

 Active student engagement. There are sufficient opportunities 
during the lesson for students to be actively engaged and ‘show 
what they know’.  

 Timely performance feedback. Students receive feedback about 
their performance on independent seatwork, as well as whole-
group and small-group activities. 

If elements of effective 
instruction are missing from 
the classroom, it is difficult to 
identify whether a student's 
misbehavior is caused by 
academic or other factors. 

 YES 
 NO 

Explicit Teaching of Behavioral Expectations. Students have 
been explicitly taught classroom behavioral expectations. Those 
positive behaviors are acknowledged and reinforced on an ongoing 
basis (Fairbanks, Sugai,  Guardino,  & Lathrop, 2007). 

Unless classroom behavioral 
expectations have been taught, 
it is difficult to judge whether a 
particular student's 
misbehaviors occur by choice 
or because of lack of 
knowledge of expected 
behaviors. 

 YES 
 NO 

Students Trained in Basic Class Routines. The teacher has clearly 
established routines to deal with common classroom activities 
(Fairbanks, Sugai, Guardino, & Lathrop, 2007; Marzano, Marzano, & 
Pickering, 2003; Sprick, Borgmeier, & Nolet, 2002). These routines 
include but are not limited to: 

 Engaging students in meaningful academic activities at the start 
of class (e.g., using bell-ringer activities) 

 Assigning and collecting homework and classwork 
 Transitioning students efficiently between activities 
  Independent seatwork and cooperative learning groups 
 Students leaving and reentering the classroom 
 Dismissing students at the end of the period 

Classroom routines prevent 
'dead time' when students can 
get off-task and behavioral 
problems can arise. When 
routines are absent, it can be 
unclear whether student 
misbehavior is simply an 
expression of a lack of 
classroom order. 

 YES 
 NO 

Positive Classroom Rules Posted. The classroom has a set of 3-8 
rules or behavioral expectations posted. When possible, those rules 
are stated in positive terms as ‘goal’ behaviors (e.g. ‘Students 
participate in learning activities without distracting others from 
learning’). The rules are frequently reviewed (Simonsen, Fairbanks, 
Briesch, Myers, & Sugai, 2008). 

Because classroom rules are a 
clear and positive reminder to 
students of behavioral 
expectations, missing rules can 
be one explanation for student 
misbehavior. 

 YES 
 NO 

Effective Teacher Directives. The teacher delivers clear directives 
to students that (1) are delivered calmly, (2) are brief, (3) are stated 
when possible as DO statements rather than as DON'T statements, 

Because teacher directives are 
a prime means of managing 
classrooms, poorly delivered 
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(4) use clear, simple language, and (5) are delivered one directive at 
a time and appropriately paced to avoid confusing or overloading 
students (Kern & Clemens, 2007; Walker  & Walker, 1991). These 
directives are positive or neutral in tone, avoiding sarcasm or hostility 
and over-lengthy explanations that can distract or confuse students. 

teacher directives can be an 
explanation for student 
misbehavior.  

 YES 
 NO 

Continuum of In-Class Consequences for Misbehavior. The 
teacher has a continuum of classroom-based consequences for 
misbehavior (e.g., redirect the student; have a brief private 
conference with the student; remove classroom privileges; send the 
student to another classroom for a brief timeout) that are used before 
the teacher considers administrative removal of the student from the 
classroom (Sprick, Borgmeier, & Nolet, 2002). These strategies are 
used flexibly, matched to the behavioral situation and needs of the 
student (Marzano, Marzano, & Pickering, 2003). 

If the teacher lacks a range of 
options for classroom discipline 
or fails to be flexible in methods 
for managing misbehavior, this 
lack of teacher capacity can 
translate into more student 
misbehaviors and a greater 
number of office referrals. 
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How To: Handle Common Classroom Problem Behaviors Using 
a Behavior Management Menu 
Teachers who can draw on a range of responses when dealing with common classroom misbehaviors are more likely 
to keep those students in the classroom, resulting in fewer disruptions to instruction, enhanced teacher authority, and 
better learning outcomes for struggling students (Sprick, Borgmeier,  & Nolet, 2002). A good organizing tool for teachers 
is to create a classroom menu that outlines a range of response options for behavior management and discipline. 
Teachers are able to assert positive classroom control when they apply such a behavior management menu 
consistently and flexibly--choosing disciplinary responses that match each student's presenting concerns (Marzano,  
Marzano,  & Pickering, 2003). 

This document groups potential teacher responses to classroom behavior incidents into 8 'menu' categories: (1) 
Behavior reminder, (2) academic adjustment, (3) environmental adjustment, (4) warning, (5) time-out, (6) response 
cost, (7) behavior conference, and (8) defusing strategies. Teachers can use these categories as a framework for 
organizing their own effective strategies for managing student problem behaviors.  
 

 

Description: A behavioral reminder is a brief, neutral prompt to help the student to remember and follow classroom 
behavioral expectations (Simonsen,  Fairbanks, Briesch, Myers, & Sugai, 2008). 

When to Use: This strategy is used when the student appears to be distracted or otherwise requires a simple 
reminder of expected behaviors. 

Examples: Here are examples of behavioral reminders: 

 The teacher makes eye contact with the student who is misbehaving and points to a classroom rules chart. 

 The teacher approaches the off-task student to remind him/her of the specific academic task the student should 
be doing. 

 The teacher proactively provides behavioral reminders just when the student needs to use them. 

 

Description: An academic adjustment is a change made to the student's academic task(s) to improve behaviors. 
Such changes could include the amount of work assigned, provision of support to the student during the work, giving 
additional time to complete the work, etc. (Kern, Bambara  & Fogt, 2002). 

When to Use: Academic adjustments can be useful when the teacher judges that the student's problem behaviors 
are triggered or exacerbated by the required academic task(s). 

Examples: Here are examples of academic adjustments: 

2. Academic Adjustment  

1. Behavioral Reminder 
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 The teacher pre-teaches challenging vocabulary to the student prior to a large-group discussion. 

 The teacher adjusts the difficulty of the assigned academic work to match the student's abilities ('instructional 
match').  

 The teacher allows the student additional time to complete an academic task. 

 
Description: An environmental adjustment is a change made to some aspect of the student's environment to 
improve behaviors (Kern & Clemens, 2007). 

When to Use: This strategy is used when the teacher judges that an environmental element (e.g., distracting 
activities, proximity of another student) is contributing to the student's problem behavior. 

Examples: Here are examples of environmental adjustments: 

 The teacher moves the student's seat away from distracting peers. 

 The teacher collects distracting objects from a student (e.g., small toys, paperclips) during a work session. 

 The student is given a schedule of the day to prepare her for upcoming academic activities. 

 

Description: A warning is a teacher statement informing the student that continued misbehavior will be followed by a 
specific disciplinary consequence (Simonsen,  Fairbanks, Briesch, Myers, & Sugai, 2008). 

When to Use: A warning is appropriate when the teacher judges (a) that the student has control over his or her 
behavior and (b) that a pointed reminder of impending behavioral consequences may improve the student's behavior. 
Whenever possible, it is recommended that proactive strategies such as providing behavioral reminders or 
eliminating environmental/academic triggers be tried before using warnings. 

Examples: Here are examples of warnings: 

 The teacher tells the student that if the problem behavior continues, the student will lose the opportunity for free 
time later that day. 

 The student is warned that continued misbehavior will result in the teacher's calling the parent. 

 

Description: Time-out (from reinforcement) is a brief removal of the student from the setting due to problem 
behaviors (Yell, 1994). 

3. Environmental Adjustment 

5. Time-Out  

4. Warning 
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When to Use: Time-out from reinforcement can be effective in situations when the student would prefer to be in the 
classroom setting rather than in the time-out setting. Time-out sessions should typically be brief (e.g., 3-10 minutes). 
Because time-out is a punishment procedure, the teacher should first ensure that appropriate, less intrusive efforts to 
improve student behavior (e.g., behavior reminders, warnings, elimination of behavioral triggers) have been 
attempted before using it. If a teacher finds that a student does not improve behaviors despite several repetitions of 
time-out, other behavior management strategies should be tried instead. 

Preparation: If time-out is to occur within the classroom, the teacher should identify the time-out location in advance 
and ensure that students placed there can be easily observed but are sufficiently removed from the current 
classroom activity. If the time-out location is out of the classroom, the teacher should arrange with other adults in 
advance (e.g., participating teachers whose classrooms may be time-out locations) to work out details for students to 
enter and exit time-out and for supervising students during time-out. 

Examples: Here are examples of time-out from reinforcement: 

 The teacher sends a student to a study carrel  in the corner of the classroom for 5 minutes for misbehavior. 

 The teacher sends a misbehaving student to a neighboring classroom for 10 minutes, where the student is to sit 
alone and complete classwork. 

 

Description: Response cost is the taking away of privileges or other valued elements ('cost') in response to student 
misbehavior (DuPaul & Stoner, 2002) 

When to Use: Response cost can be an effective response to misbehavior, provided that the student actually values 
the privilege or element being taken away. Because response cost is a punishment procedure, the teacher should 
first ensure that appropriate, less intrusive efforts to improve student behavior (e.g., behavior reminders, warnings, 
elimination of behavioral triggers) have been attempted before using it.  

Preparation: Prior to implementing response cost, the teacher may want to create a series of 'privileges' in the 
classroom that students find motivating and do not want to lose (e.g., point systems for good behavior; free time).  

Examples: Here are examples of response-cost: 

 Because of misbehavior, a student loses access to classroom free time at the end of the day. 

 A student is given 5 good-behavior points at the start of class--and then has one deducted for each incident of 
misbehavior. 

 

Description: A behavior conference is a brief meeting between teacher and student to discuss the student's problem 
behavior(s) (Fields, 2004). While the structure and content of a behavior conference will vary based on 
circumstances, it will typically include some or all of the following elements: 

7. Behavior Conference  

6. Response Cost  
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1. Description of the problem behavior. The teacher describes the student's behavior and explains why it is 
presenting a problem in the classroom. 

2. Open-ended questions and student input. The teacher asks open-ended questions to fully understand what 
factors are contributing to the problem behavior.  

3. Problem-solving. Teacher and student discuss solutions to the problem behavior and agree to a plan. 

4. Disciplinary reminder. If appropriate, the teacher concludes the conference by informing the student of the 
disciplinary consequence that will occur if the problem behavior continues. 

When to Use: The behavior conference is a useful tool for the teacher who: 

 wishes to better understand reasons of the student problem behavior before acting.  

 wants to model that it is better for the student to communicate his or her needs to the teacher through discussion 
than by engaging in acting-out behaviors. 

Examples: Here are examples of a behavior conference: 

 A teacher approaches the desk of a student who appears upset to explore what triggered that student's 
current emotional distress and to figure out how best to respond to the situation. 

 A non-compliant student is taken aside by the teacher for a brief in-class conference, in which the teacher 
establishes that the student is in control of her behavior, states the behavioral expectations for the 
classroom, and informs the student that she will be given a disciplinary referral if her behaviors do not 
improve immediately.  

 

Description: Defusing techniques are any teacher actions taken to calm a student or otherwise defuse a situation 
with the potential for confrontation or emotional escalation (Daly & Sterba, 2011). 

When to Use: When the teacher judges that the student's negative emotions are a significant contributor to the 
problem behaviors, defusing techniques are appropriate to stabilize the situation. 

Examples: Here are examples of defusing techniques: 

 The teacher temporarily removes academic work from a student who is reacting negatively to the assignment. 

 The teacher encourages a student to sit in a quiet corner of the room for a few minutes to collect herself before 
conferencing with the teacher. 

 The teacher sends a  student to the guidance counselor to discuss the issue(s) causing him anger. 

8. Defusing Techniques  
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A 7th-grade English teacher, Mrs. Stevenson, decides to develop a behavior management menu to help her to 
respond more flexibly and effectively to common student misbehaviors in her classroom. Once that menu is in place, 
Mrs. Stevenson is able to manage two different student situations with success: 

Episode 1: Francine. A student, Francine, is in a morning section of class, whispering to two of her friends sitting 
nearby. Mrs. Stevenson can see that the whispering is beginning to distract students in proximity to Francine.  

 Behavioral Reminder. The teacher makes eye contact with Francine while teaching and puts a finger to her lips 
to signal that the student should stop talking and attend to instruction.  

 Environmental Adjustment. When Francine continues to talk to peers, the teacher moves her to a seat near the 
front of the room, away from her friends and close to the teacher.  

 Warning. Francine continues to clown at her desk, making faces and whispering comments to no one in 
particular.  The teacher approaches her desk and tells Francine quietly that if she continues to talk and distract 
other students, she will need to stay after class for a teacher conference, which will probably make her late for 
lunch. Francine’s behaviors improve immediately.  

Episode 2: Jay. A student, Jay, walks into English class after lunch one day appearing visibly upset. When Mrs. 
Stevenson directs the class to pull out a homework assignment for review, Jay sits in his seat looking flushed and 
angry. He does not take out his work. 

 Behavioral Reminder. The teacher approaches Jay and quietly asks that he pull out his homework. She then 
returns to the front of the room.  

 Behavior Conference. The teacher sees that Jay is still not getting out his homework. She gives the class a 5-
minute assignment to review their homework before submitting and uses that time to meet briefly with Jay in the 
hallway. She asks open-ended questions and discovers that Jay is angry about an incident that occurred at 
lunch.  

 Defusing Techniques. Based on information gathered during the behavior conference, the teacher decides that 
Jay needs to meet with a mental health staff member to talk through and resolve his issue from lunch. She 
issues Jay a pass. Ultimately, he meets for 20 minutes with the school psychologist, calms down, and is able to 
return to class.  
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Classroom Behavior Incident: Teacher Response Plan 

Directions: Complete this form to document strategies used to manage individual students' problem 
classroom behaviors. 

 
Student Name: ____________________________________________ Date: _______________________  

Person Completing Form: ____________________________________ Classroom: __________________ 

 Behavior Management Strategy Details. Include a description of each strategy used.  

 

1 
Behavioral Reminder  

 

2 
Academic Adjustment  

 

3 
Environmental Adjustment  

 

4 
Warning  

 

5 
Time-Out  

 

6 
Response Cost  

 

7 
Behavioral Conference  

 
8 

Defusing Techniques  

 
Narrative of Incident [Optional]: ____________________________________________________________________ 
 
_____________________________________________________________________________________________ 
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