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Response to Intervention

ADHD  D fi iti  ADHD: Definition 
“a neurological condition that involves problems with inattention a neurological condition that involves problems with inattention 
and hyperactivity-impulsivity that are developmentally 
inconsistent with the age of the child. [This condition] is a g [ ]
function of developmental failure in the brain circuitry that 
monitors inhibition and self-control. This loss of self-regulation 
impairs other important brain functions crucial for maintaining 
attention, including the ability to defer immediate rewards for 
later gain ”later gain...
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Source: Identifying and Treating Attention Deficit Hyperactivity Disorder: A Resource for School 
and Home (2003). U.S. Department of Education.



Response to Intervention

ADHD  3 S b T  f th  Di d  ADHD: 3 Sub-Types of the Disorder 

• Predominantly inattentive presentation“ ”• Predominantly inattentive presentation
• Predominantly hyperactive-impulsive presentation
• Combined presentation
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Source: Centers for Disease Control & Prevention (2013). ADHD: Symptoms & diagnosis. Retrieved from 
http://www.cdc.gov/ncbddd/adhd/diagnosis.html



Response to Intervention

ADHD: Symptoms 
Inattention
Six or more of the following symptoms of inattention have “ ”been present for at least 6 months to a point that is 

inappropriate for developmental level
 Often does not give close attention to details or makes  Often does not give close attention to details or makes 

careless mistakes in schoolwork, work, or other activities.
 Often has trouble keeping attention on tasks or play 

activities.
 Often does not seem to listen when spoken to directly.
 Often does not follow through on instructions and fails to  Often does not follow through on instructions and fails to 

finish schoolwork, chores, or duties in the workplace (loses 
focus, gets sidetracked).
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Source: Centers for Disease Control & Prevention (2013). ADHD: Symptoms & diagnosis. Retrieved from 
http://www.cdc.gov/ncbddd/adhd/diagnosis.html
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ADHD: Symptoms 
Inattention (Cont.)
Six or more of the following symptoms of inattention have been “ ”present for at least 6 months to a point that is inappropriate 

for developmental level
 Often has trouble organizing activities Often has trouble organizing activities.
 Often avoids, dislikes, or doesn't want to do things that take a 

lot of mental effort for a long period of time (such as 
schoolwork or homework).

 Often loses things needed for tasks and activities (e.g. toys, 
school assignments  pencils  books  or tools)school assignments, pencils, books, or tools).

 Is often easily distracted.
 Is often forgetful in daily activities.
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Source: Centers for Disease Control & Prevention (2013). ADHD: Symptoms & diagnosis. Retrieved from 
http://www.cdc.gov/ncbddd/adhd/diagnosis.html



Response to Intervention

ADHD: Symptoms 
Hyperactivity
Six or more of the following symptoms of hyperactivity-impulsivity “ ”have been present for at least 6 months to an extent that is 
disruptive and inappropriate for developmental level

 Often fidgets with hands or feet or squirms in seat when sitting still  Often fidgets with hands or feet or squirms in seat when sitting still 
is expected.

 Often gets up from seat when remaining in seat is expected.
 Often excessively runs about or climbs when and where it is not 

appropriate (adolescents or adults may feel very restless).
 Often has trouble playing or doing leisure activities quietly Often has trouble playing or doing leisure activities quietly.
 Is often "on the go" or often acts as if "driven by a motor".
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Source: Centers for Disease Control & Prevention (2013). ADHD: Symptoms & diagnosis. Retrieved from 
http://www.cdc.gov/ncbddd/adhd/diagnosis.html
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ADHD: Symptoms 
Hyperactivity (Cont.)
Six or more of the following symptoms of hyperactivity-impulsivity “ ”have been present for at least 6 months to an extent that is 
disruptive and inappropriate for developmental level

 Often talks excessively Often talks excessively.
 Often blurts out answers before questions have been finished.
 Often has trouble waiting one's turn.g
 Often interrupts or intrudes on others (e.g., butts into 

conversations or games).
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Source: Centers for Disease Control & Prevention (2013). ADHD: Symptoms & diagnosis. Retrieved from 
http://www.cdc.gov/ncbddd/adhd/diagnosis.html
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ADHD: Symptoms 
Other Diagnostic Requirements:
In addition, the following conditions must be met:“ ”• Several inattentive or hyperactive-impulsive symptoms were 

present before age 12 years.
• Several symptoms are present in two or more setting  (e g  at • Several symptoms are present in two or more setting, (e.g., at 

home, school or work; with friends or relatives; in other 
activities).

• There is clear evidence that the symptoms interfere with, or 
reduce the quality of, social, school, or work functioning.

• The symptoms do not happen only during the course of • The symptoms do not happen only during the course of 
schizophrenia or another psychotic disorder. The symptoms are 
not better explained by another mental disorder (e.g. Mood 
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Disorder, Anxiety Disorder, Dissociative Disorder, or a 
Personality Disorder).

Source: Centers for Disease Control & Prevention (2013). ADHD: Symptoms & diagnosis. Retrieved from 
http://www.cdc.gov/ncbddd/adhd/diagnosis.html
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ADHD
ADHD: Common Comorbid 
Disorders (40-60% Affected)

Mood 

Disorders (40 60% Affected)

Mood 
Disorders
(18%)

Learning
Disabilities

C d t O iti l

(18%)Disabilities
20-30%

Conduct 
Disorder
20-40%

Oppositional
Defiant Disorder
30-50% 20-40%30-50%

Sources: 
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Strock, M. (2003) . Attention Deficit Hyperactivity Disorder. 

National Institute of Mental Health; American Academy of Pediatrics Website: http://www.aap.org/



Response to Intervention

ADHD  I t  St d tADHD: Impact on Students
• The student’s ADHD symptoms may differ across settings • The student s ADHD symptoms may differ across settings 

and situations. On tasks or situations that demand impulse 
control and focused attention, ADHD symptoms are most , y p
likely to appear.
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Source: Strock, M. (2003) . Attention Deficit Hyperactivity Disorder. National Institute of Mental 
Health (NIMH)



Response to Intervention

ADHD  I t  St d tADHD: Impact on Students
Teachers may misjudge the ADHD student’s Teachers may misjudge the ADHD student s 
• inattention as willful ignoring of adults (inattention) or 

daydreamingdaydreaming
• impulsive behavior as purposeful ‘acting out’ or 

attention-seeking. attention seeking. 
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Response to Intervention

Domains of ADHD

Attention/Focus
Lower Than Age-Peers Age Appropriate

Impulse Control
Lower Than Age-Peers Age Appropriate

Level of Activity/Motor Behaviors

www.interventioncentral.org 14

y
Higher Than Age-Peers Age Appropriate



Response to Intervention
Example: Two Students Identified 

With ADHDWith ADHD

• STUDENT A-Angela: Quiet student. Not a behavior 
bl S id b h t h t b ‘l t i f ’ tproblem. Said by her teacher to be ‘lost in a fog’ most 

of the time. Has low grades.
(Predominantly Inattentive Presentation)

• STUDENT B-Benny: Is always the center of attention. 
Will blurt out answers in class without raising his handWill blurt out answers in class without raising his hand, 
whether he knows the correct answer or not! Fidgets, 
squirms, and taps his pencil loud enough to distract 
students around him. When the teacher assesses 
Benny one-on-one, he shows that he can do grade-
level work. 
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(Predominantly Hyperactive-Impulsive Presentation)
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Domains of ADHD

Attention/Focus
A B

Lower Than Age-Peers Age Appropriate

AB
Impulse Control

AB
Lower Than Age-Peers Age Appropriate

Level of Activity/Motor Behaviors
AB

www.interventioncentral.org 16

y
Higher Than Age-Peers Age Appropriate



Response to Intervention

ADHD & Medication 

• Stimulants are most widely prescribed treatment
• Generally, stimulants are safe for children
• The most common side effects of stimulants are The most common side effects of stimulants are 

loss of appetite, insomnia, increased anxiety, or 
irritability irritability 

• About 1 in 10 children does not respond to 
medication for ADHDmedication for ADHD
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Source: Strock, M. (2003) . Attention Deficit Hyperactivity Disorder. National Institute of Mental 
Health (NIMH)



Response to Intervention

ADHD & Medication (cont.)

• Stimulant medication can be very effective but does 
not typically result in ‘fully normal behavior’ (e.g., 
only 38% of children in one large stimulant study 
had behaviors in typical range after one year)
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Source: American Academy of Pediatrics (2001) Clinical Practice Guideline: Treatment of the 
school-age child with Attention-Deficit/Hyperactivity Disorder
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ADHD  M th  Ab t It  C  ADHD: Myths About Its Cause… 

R h ff   id  th t ADHD i  d Research offers no evidence that ADHD is caused 
by the following:
• Eating too much sugar 
• Food additives 
• Allergies 
• Immunizations • Immunizations 
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Source: American Academy of Pediatrics Website: http://www.aap.org/
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ADHD  P t ti l C  ADHD: Potential Causes… 

Whil  th   f  ADHD i  t hild  i  While the reason for ADHD in most children is 
unknown, here are some known risk factors:
• Brain injury
• Environmental exposures (e.g., lead)p ( g , )
• Alcohol and tobacco use during pregnancy
• Premature delivery• Premature delivery
• Low birth weight
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Source: Centers for Disease Control & Prevention (2013). Facts about ADHD. Retrieved from 
http://www.cdc.gov/ncbddd/adhd/facts.html
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Facts About ADHD: From CDC Parent Surveyy
• Approximately 11% of children 4-17 years of age (6.4 

million) have been diagnosed with ADHD as of 2011“ ”million) have been diagnosed with ADHD as of 2011.
• The percentage of children with an ADHD diagnosis 

continues to increase  from 7 8% in 2003 to 9 5% in 2007 continues to increase, from 7.8% in 2003 to 9.5% in 2007 
and to 11.0% in 2011.

• Boys (13 2%) were more likely than girls (5 6%) to have • Boys (13.2%) were more likely than girls (5.6%) to have 
ever been diagnosed with ADHD.

• Prevalence of ADHD diagnosis varied substantially by Prevalence of ADHD diagnosis varied substantially by 
state, from a low of 5.6% in Nevada to a high of 18.7% in 
Kentucky.

www.interventioncentral.org 21

Source: Centers for Disease Control & Prevention (2013)  Attention Deficit/Hyperactivity Disorder (ADHD). 
Retrieved from http://www.cdc.gov/ncbddd/adhd/data.html



Response to Intervention

NY Times: The Selling of ADHDg
Few dispute that classic A.D.H.D., historically estimated to 
affect 5 percent of children, is a legitimate disability that “ ”impedes success at school, work and personal life. Medication 
often assuages the severe impulsiveness and inability to 
concentrate  allowing a person’s underlying drive and concentrate, allowing a person s underlying drive and 
intelligence to emerge.

But even some of the field’s longtime advocates say the zeal to But even some of the field s longtime advocates say the zeal to 
find and treat every A.D.H.D. child has led to too many people 
with scant symptoms receiving the diagnosis and medication. 
The disorder is now the second most frequent long-term 
diagnosis made in children, narrowly trailing asthma, according 
to a New York Times analysis of C D C  data
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to a New York Times analysis of C.D.C. data.
Source: Schwarz, A. (2013, December 15). The selling of Attention Deficit Disorder. The New York Times, 
p. A1.



Response to Intervention

NY Times: The Selling of ADHDg

Behind that growth has been drug company marketing 
that has stretched the image of classic A D H D  to “ ”that has stretched the image of classic A.D.H.D. to 
include relatively normal behavior like carelessness and 
impatience, and has often overstated the pills’ benefits. p , p
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Source: Schwarz, A. (2013, December 15). The selling of Attention Deficit Disorder. The New York Times, 
p. A1.
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American Academy of Pediatrics (2000) 
ADHD Clinical Practice Guideline 

RECOMMENDATION 2: The treating clinician  parents  RECOMMENDATION 2: The treating clinician, parents, 
and the child, in collaboration with school personnel, 
should specify appropriate target outcomes to guide p y pp p g g
management…

The process of developing target outcomes requires input 
from parents, children, and teachers, as well as other 

h l l h  il bl  d i tschool personnel where available and appropriate.
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Source: American Academy of Pediatrics. (2000). Clinical practice guideline: diagnosis and evaluation of 
the child with attention-deficit/hyperactivity disorder. Pediatrics, 105, 1158–70. p. 1036-7.
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American Academy of Pediatrics (2000) 
ADHD Clinical Practice Guideline 

RECOMMENDATION 3: The clinician should recommend RECOMMENDATION 3: The clinician should recommend 
stimulant medication and/or behavior therapy, as 
appropriate, to improve target outcomes in children with pp p , p g
ADHD.
…For most children, stimulant medication is highly effective in 
the management of the core symptoms of ADHD. For many 
children, behavioral interventions are valuable as primary 
t t t    dj t i  th  t f ADHD  b d treatment or as an adjunct in the management of ADHD, based 
on the nature of coexisting conditions, specific target outcomes, 
and family circumstances

www.interventioncentral.org

and family circumstances.
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Source: American Academy of Pediatrics. (2000). Clinical practice guideline: diagnosis and evaluation of 
the child with attention-deficit/hyperactivity disorder. Pediatrics, 105, 1158–70. p. 1037.
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ADHD: Appropriate Target Outcomes ADHD: Appropriate Target Outcomes 

• Improvements in relationships with parents, p p p
siblings, teachers, and peers

• Decreased disruptive behaviorsDecreased disruptive behaviors
• Improved academic performance (volume of work, 

efficiency  completion  accuracy)efficiency, completion, accuracy)
• Increased independence in self-care or homework
• Enhanced safety in the community (e.g., 

skateboarding, bicycle-riding)
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Source: American Academy of Pediatrics. (2000). Clinical practice guideline: diagnosis and evaluation of 
the child with attention-deficit/hyperactivity disorder. Pediatrics, 105, 1158–70. p. 1036-7.
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Small-Group Activity: ADHD ‘Look-fors’

• As a team, create a list of ‘look-
fors’ (behaviors or other fors  (behaviors or other 
evidence) that suggest that a 
student may have student may have 
Attention-Deficit Hyperactivity 
Disorder.

• Be prepared to share your 
fi di  ith th  l  findings with the larger group.
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Student Self-Monitoring. How does 
t d t lf it i  k d h  student self-monitoring work—and how 

can a teacher set up an effective self-
monitoring program?
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Response to Intervention

ABC Time-lineABC Time line
The ABC (Antecedent-Behavior-Consequence) timeline shows 

( )the elements that contribute to student behaviors: (a) the 
Antecedent, or trigger; (b) the student Behavior; and (c) the 
Consequence of that behaviorConsequence of that behavior.

ABC Timeline 

A CB
www.interventioncentral.org 2929

A CB
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Student Self-Monitoring: Advantages
When students take a role in monitoring their own 
behaviors  several benefits can occur (Rhode et al  1983):behaviors, several benefits can occur (Rhode et al., 1983):

• Students can become more independent– increasing their Students can become more independent increasing their 
self-regulation/self-management skills as they monitor their 
progress toward behavioral goals.progress toward behavioral goals.

• There is also evidence that student-directed interventions 
such as self-monitoring are less likely to fail (be such as self monitoring are less likely to fail (be 
extinguished) than interventions solely implemented by 
others.

www.interventioncentral.org 30
Source: Rhode, G., Morgan, D. P., & Young, K. R. (1983). Generalization and maintenance of treatment gains of behaviorally handicapped 
students from resource rooms to regular classrooms using self-evaluation procedures. Journal of Applied Behavior Analysis, 16, 171-188.
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How To: Teach Students to Change 
Behaviors Through Self-Monitoring pp. 32-39 

1 Define Behavior Target(s) to Self Monitor1. Define Behavior Target(s) to Self-Monitor.
2. Choose a Method for Recording Self-Monitoring Data.
3 Choose a Self Monitoring Schedule3. Choose a Self-Monitoring Schedule.
4. Decide on a Monitoring Cue.
5 [O ti l] Ch  R d  f  S f l B h i  Ch5. [Optional] Choose Rewards for Successful Behavior Change.
6. Conduct Periodic Accuracy Checks. 
7. Fade the Self-Monitoring Plan.
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1. Define Behavior Target(s) to Monitor
The teacher and student meet privately to select and define 
one or more behaviors that the student will monitor. 
Targets for self-monitoring can include behaviors to 
increase, such as:
– Focusing on the task or assignment (on-task).
– Making positive statements to peers.

Self-monitoring can also focus on behaviors to decrease, 
such as:
– Calling out.
– Leaving one's seat.
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1. Define Behavior Target(s) to Monitor (Cont.)

For each goal behavior, the teacher and student write a 
clear, specific behavioral definition that provides observable 
'look-fors' to indicate when the behavior is displayed. 
For example, 'on-task' can be made observable by defining 
it as "eyes on the teacher or desk-work".
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Response to Intervention

2. Choose a Method for Recording Self-
M it i  D t

The three most common methods for student self-monitoring 

Monitoring Data
g

are:

• Rating scale.
• Checklist.
• Frequency count.
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Self-
Monitoring Monitoring 
Methods:

Rating 
Scale 
p. 37
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Self-
Monitoring Monitoring 
Methods:
Checklist

p. 38
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Self-
Monitoring Monitoring 
Methods:

Frequency
Count
p. 39
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3. Choose a Self-Monitoring Schedule
Because self-monitoring requires that the student 
periodically measure his or her behavior, the teacher and 
t d t t d id   h t h d l  th  it i  ill student must decide on what schedule the monitoring will 

occur (Rafferty, 2010; Webber et al. 1993):

– Start of period or day. The student monitors at the start of the 
class period or school day. Sample behaviors suitable for 'start' p y p
intervals include arriving to class on time and having all required 
work materials.
End of period or day The student monitors at the end of the class – End of period or day. The student monitors at the end of the class 
period or school day. Sample behaviors suitable for 'end' intervals 
include copying homework assignments from the board and 

www.interventioncentral.org

global ratings of the student's behavior during that classroom 
period or school day.
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Response to Intervention

3. Choose a Self-Monitoring Schedule (Cont.)

• Scheduled transition points through period or day. The student 
monitors periodically during the class period or school day, with each monitors periodically during the class period or school day, with each 
monitoring episode tied to a scheduled, easily identified 'transition 
point' that naturally occurs in that classroom setting. 

• Start or end of assignments. As student academic work is often the 
focus of self-monitoring, a logical time-point for doing that monitoring g g p g g
is when beginning or finishing assignments.

• Fixed intervals through period or day The student monitors at fixed • Fixed intervals through period or day. The student monitors at fixed 
periods during the class period or school day (e.g., every 15 
minutes; at the top of each hour). Sample behaviors suitable for 

www.interventioncentral.org

'fixed' intervals include overall classroom behaviors, attention, social 
interactions, and compliance.
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Response to Intervention

Activity: Using an Hourglass as a Timer

At your tables:
• Generate ideas for how students 

might use a 3-minute hourglass to 
monitor their own behaviors.

www.interventioncentral.org
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Hourglass Timer: The Power of Low-TechHourglass Timer: The Power of Low Tech
An hourglass timer can be inexpensive and 
durable. And for some students, it generates less durable. And for some students, it generates less 
anxiety than traditional ‘beep’ timers. Here are 
examples of its use:

• Student work periods: The student works for 5 minutes, 
then gets a brief escape break.

• Help requests: Each help request starts the timer--the 
student cannot seek additional help from the teacher 

til th  ti  h  i duntil the timer has expired.
• Transitions: The student attempts to complete a 

t iti  (  t  i  hi  d k d b i   

www.interventioncentral.org

transition (e.g., to organize his desk and begin an 
independent assignment) before the timer runs out.
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Response to Intervention

4. Decide on a Monitoring Cue
– 'Beep tape'. The student is given an audio tape (or electronic audio 

file) with beeps spaced at fixed intervals whose rate matches the 
student's self-monitoring schedule. For example, a student 
monitors his on-task behavior every 5 minutes on a self-rating 
scale using an MP3 player with an audio-file beep tape with tones g p y p p
at 5 minute intervals. 

Ti  Th  t d t  t h  t   ti  (  kit h  ti  ll– Timer. The student or teacher sets a timer (e.g., kitchen timer, cell-
phone timer, stopwatch) for a pre-set interval. When the timer rings, 
the student self-monitors behavior and then the timer is reset. For 
example, a student in a math class sets a cell-phone timer with 
vibration setting for 3-minute intervals during independent work. 
When the timer rings  the student counts up the number of math-

www.interventioncentral.org

When the timer rings, the student counts up the number of math
computation problems completed during the interval. 
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Response to Intervention

4. Decide on a Monitoring Cue (Cont.)
• Teacher-delivered cue. The teacher delivers a cue to the 

student to remind him or her to self-monitor. For example, at the 
end of an in-class writing assignment, an English instructor 
prompts the class to review their compositions using self-
correction checklists before turning in their work.g

• Student-delivered cue. The student is given responsibility to 
i iti t  lf it i  i f ll  ith t  f  ti  b  initiate self-monitoring informally without use of a timer, beep 
tape, or other external cue. For example, a student monitoring 
her understanding of assigned texts during in-class 
independent reading is directed to use a rating scale at least 3 
times during the activity to rate and record her comprehension 
of the text --with the student determining how to space the self-
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of the text with the student determining how to space the self
checks.
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Response to Intervention

Interval Recording: Tech SolutionsInterval Recording: Tech Solutions
• Schools can purchase devices or apps to simplify the 

process of fixed or variable interval self monitoring  process of fixed- or variable-interval self-monitoring. 
One example of such a device/app product is 
MotivAider:MotivAider:

www.interventioncentral.org 45
Source: http://habitchange.com/
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Tutorial: How to Use Fixed-Interval Audio 
Tapes in Behavior Management

When collecting data and implementing interventions  the • When collecting data and implementing interventions, the 
educator must often pay close attention to the passage of 
time  For example:time. For example:
– An observer measuring a student's level of classroom attention 

may choose to assess that student's on-task behavior every 20 
seconds during an independent seatwork assignment. 

– A teacher who wishes to use more praise-statements to motivate 
the class may attempt to praise positive student behaviors at least the class may attempt to praise positive student behaviors at least 
once every 3 minutes during large-group instruction. 

– A student may need a reminder every 5 minutes to use 

www.interventioncentral.org

comprehension fix-up strategies during independent reading.
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Tutorial: How to Use Fixed-Interval Audio 
Tapes in Behavior Management

When assessment or intervention requires that specific • When assessment or intervention requires that specific 
actions be performed at fixed intervals, one helpful solution 
is for the educator to use a fixed-interval audio tape  is for the educator to use a fixed interval audio tape. 

• Such a tape has pre-recorded tones (i.e., 'beeps')  occurring 
at fixed intervals (e.g., every 30 seconds; every 2 minutes; at fixed intervals (e.g., every 30 seconds; every 2 minutes; 
etc.) to cue the educator to collect a behavioral observation 
or implement an element of an intervention plan. Think of 
fixed-interval audio tapes as the 'soundtrack' for effective 
assessment and intervention work.
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Response to InterventionBeep Tapes: Examples of Use
TEACHER. A teacher who wishes to use more praise-statements to 
motivate the class decides to praise positive student behaviors at least once 
every 4 minutes during large-group instruction. y g g g p

EXTERNAL OBSERVER. An observer measuring a student's level of 
classroom attention chooses to assess that student's on-task behavior every classroom attention chooses to assess that student s on task behavior every 
20 seconds during an independent seatwork assignment. 

STUDENT. A student is reminded every 5 minutes to use a checklist to self-
rate academic engagement and to measure work output.

WHOLE CLASS. A class of students is signaled to apply reading-
comprehension fix-up skills every 3 minutes during an in-class reading 

www.interventioncentral.org

comprehension fix up skills every 3 minutes during an in class reading 
assignment.
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Fixed-Interval Audio Files
http://www interventioncentral org/http://www.interventioncentral.org/
free-audio-monitoring-tapes

This web page contains audio files in This web page contains audio files in 
MP3 format. Each ‘tape’ lasts 30 
minutes. Fixed intervals on the tapes 
range from 10 seconds to five g
minutes.

www.interventioncentral.org



Response to Intervention
5. [Optional] Choose Rewards for 

S f l B h i  Ch
The teacher may want to choose suitable rewards to further 

Successful Behavior Change
y

motivate students to use self-monitoring to move toward 
positive behavior change (Loftin, Gibb, & Skiba, 2005). 
Teachers can increase the power of a self-monitoring 
program by rewarding students when they consistently 
achieve positive ratings  Here are 3 ideas for figuring out achieve positive ratings. Here are 3 ideas for figuring out 
what rewards will motivate a particular student: 

• Watch the student in action• Watch the student in action.
• Ask people who know the student well.
• Administer a reinforcer survey
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• Administer a reinforcer survey.
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Response to Intervention

6. Conduct Periodic Accuracy Checks

Periodically, the teacher should check the student's self-

y

y,
monitoring data and procedures--particularly at the start of 
the monitoring--to ensure that the student is recording 
accurately (Webber et al., 1993). Random spot-checks tend 
to result in higher-quality student self-recording data. 
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Response to Intervention

7. Fade the Self-Monitoring Plan

As the student attains his or her behavioral goals, self-

g

g ,
monitoring procedures should be faded--that is, gradually 
simplified or discontinued. 

The goals in fading are (1) to streamline self-monitoring so 
th t it b  t i bl   th  l  t  hil  (2) that it becomes sustainable over the long term, while (2) 
maintaining the student's behavioral gains. 
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7. Fade the Self-Monitoring Plan (Cont.)

Specific methods used in fading will vary, depending on the 

g ( )

p g y, p g
elements that make up the self-monitoring plan. 

Fading strategies might include condensing the monitoring 
format (e.g., distilling a 6-item checklist for monitoring 
classwork-readiness into a single question: "Am I ready to 
work?"), changing the monitoring cue (e.g., moving from 

 f  t l b t  t  t d t d li d )  use of an external beep-tape to student-delivered cues); 
and monitoring less frequently (e.g., having the student shift 
down from a daily monitoring schedule to monitoring twice 
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down from a daily monitoring schedule to monitoring twice 
per week on randomly selected days).
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Response to Intervention

How To: Teach Students to Change 
Behaviors Through Self-Monitoring 

1 Define Behavior Target(s) to Self Monitor1. Define Behavior Target(s) to Self-Monitor.
2. Choose a Method for Recording Self-Monitoring Data.
3 Choose a Self Monitoring Schedule3. Choose a Self-Monitoring Schedule.
4. Decide on a Monitoring Cue.
5 [O ti l] Ch  R d  f  S f l B h i  Ch5. [Optional] Choose Rewards for Successful Behavior Change.
6. Conduct Periodic Accuracy Checks. 
7. Fade the Self-Monitoring Plan.
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Response to Intervention

S lf M it i  P k  Att ti  t  Self-Monitoring Package: Attention to 
Instruction  pp. 48-50
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Response to Intervention

Self-Monitoring Package: Attention to Instruction g g

• An effective method to improve student conduct and 
d i  ti i ti  i  t  h  t d t  it  th i  academic participation is to have students monitor their 

own behaviors. In this self-monitoring intervention, 
students track their attention to instruction in 5 minute students track their attention to instruction in 5-minute 
increments, then meet with the teacher to share those 
monitoring results and potentially earn a daily reward g p y y
(Dart, Cook, Collins, Gresham & Chenier, 2012). 
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Response to Intervention

Self-Monitoring Package: Attention to Instruction 
Preparation. In preparation for using self-monitoring, the 

teacher:
• identifies a time or activity of up to 60 minutes when self-

monitoring is to be used (e.g., during large-group teacher 
l t  )  lecture ). 

• develops a list of motivating rewards/incentives that the 
t d t  h  f  h d  if f lstudent can choose from each day if successful.

• selects a timer device for the student to use in self-
monitoring (e g  kitchen timer  smart phone timer  app)  monitoring (e.g., kitchen timer, smart phone timer  app). 

• Introduces the student to the self-monitoring program.
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Response to Intervention

Self-Monitoring Package: Attention to Instruction 
Procedure. During any class session or other evaluation period when 

self-monitoring is in effect, these procedures are followed:
1 S t U At th  t t f th  i  th  t d t i  i   ti  d 1. Set-Up. At the start of the session, the student is given a timer and 

a copy of the On-Task Self-Monitoring Sheet. 
2. Self-Monitoring of Student Attention. During the self-monitoring Se o to g o Stude t tte t o u g e se o o g

phase, the student engages in the assigned academic activity. 
Whenever the timer signals the end of a 5-minute interval, the 
student finds the blank on the self monitoring form that student finds the blank on the self-monitoring form that 
corresponds to the time interval, writes in 'Y' [YES] if on-task or 'N' 
[NO] if off-task, and resets the timer if necessary. 

www.interventioncentral.org 58
Source: Dart, E. H., Cook, C. R., Collins, T. A., Gresham, F. M., & Chenier, J. S. (2012). Test driving interventions to increase treatment 
integrity and student outcomes. School Psychology Review, 41, 467-481..



Response to Intervention
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Response to Intervention

Self-Monitoring Package: Attention to Instruction 
Procedure. During any class session or other evaluation period when 

self-monitoring is in effect, these procedures are followed:
3 H  Ch k At th  d f th  lf it i  i  th  3. Honor Check. At the end of the self-monitoring session, the 

student and teacher meet to compare monitoring results.
• If the student is found to have been on-task for at least 80 percent e s ude s ou d o a e bee o as o a eas 80 pe ce

of the time and there is 100% agreement between teacher and 
student ratings, the student earns a daily reward.
If th  t d t f ll  h t f th  80 t t k l  th  t h  • If the student falls short of the 80 percent on-task goal, the teacher 
offers encouragement, advice to attain the goal in the next session.

• If the student and teacher ratings fail to agree 100% of the time, If the student and teacher ratings fail to agree 100% of the time, 
the teacher should clarify the behavioral definition of 'on-task' 
behavior for the academic task that the student was engaged in 
that day  
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that day. 
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Response to Intervention

S lf M it i  P k  A d i  Self-Monitoring Package: Academic 
Productivity pp. 40-47
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Response to Intervention

Academic Productivity: A Proxy Measure of Attention
Measuring a student’s time on-task can be helpful. 
But some argue that a better measure is student But some argue that a better measure is student 
attention is academic production—the amount of 
work a student completes in a specific time-frame work a student completes in a specific time-frame 
(Maag et al., 1993). Because the student must be 
on-task to complete work  measures of academic on-task to complete work, measures of academic 
production are good indicators of attention. As a 
bonus  when productivity is measured directly  bonus, when productivity is measured directly, 
students tend to make stronger academic 
progress
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progress.
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Response to Intervention

Academic Productivity: A Proxy Measure of Attention
Research suggests that the teacher should routinely 
include the student in an academic intervention plan by p y
having that student set and self-monitor his or her own 
relevant academic performance goals.  
When students are able to set personal academic goals, 
take steps to meet those goals, and periodically reflect on 
th i  t l l tt i t  th  b ild i t t kill  their actual goal-attainment, they build important skills 
relating to self-regulation (Burnette et al., 2013). Self-
regulated learners also can take on increasing regulated learners also can take on increasing 
responsibility for managing their own learning (Martin et 
al., 2003).
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Response to Intervention

Academic 
Productivity: 

A Proxy Measure of A Proxy Measure of 
Attention

p  46p. 46

Source: Maag, J. W., Reid, R., & DiGangi, S. 
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Response to Intervention

Academic 
Productivity: 

A Proxy Measure of A Proxy Measure of 
Attention

p  47p. 47

Source: Maag, J. W., Reid, R., & DiGangi, S. 
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Response to Intervention

Self Monitoring: Academic ProductivitySelf-Monitoring: Academic Productivity

Review the guidelines for helping • Review the guidelines for helping 
students to track their academic 
productivity on pp  40-47productivity on pp. 40-47.

• Discuss how you might use this 
organizer with your own studentsorganizer with your own students.

• What problems might you foresee? 
How could you address them? How could you address them? 
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Response to Intervention

S lf M it i  P k  G l Cl  Self-Monitoring Package: General Classroom 
Behaviors pp. 51-55
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Response to Intervention

Self-Monitoring: General Classroom Behaviors
Student self-monitoring can be an effective means to 
improve general classroom conduct--especially if that p g p y
intervention:

1. targets positive, replacement behaviors (i.e., 
behaviors intended to replace problem behaviors);

2. provides a reminder, or prompt, at the precise 
moment when the student needs to display the 
positive target behaviors;

3. requires that the student compare and evaluate his or 
her current behaviors against the target behaviors; 

4 i  t th d b  t h  i h  th  t d t 
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4. is strengthened by teacher praise when the student 
shows progress with the positive target behaviors.
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Response to Intervention

Self-Monitoring: General Classroom Behaviors
Preparation. Teacher and student meet to develop a checklist 
of appropriate, positive behaviors ('replacement behaviors') 
that the student will use as the self-monitoring tool. 

A free, online application for creating student self-monitoring 
checklists is available at:

htt // i t ti t l /t l / lf it i

www.interventioncentral.org

– http://www.interventioncentral.org/tools/self-monitoring-
checklist-maker
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Response to Intervention

Self-Monitoring: General Classroom Behaviors
Implementation. Version 1: The student does a pre-
session self-prompt and post-session self-evaluation.

• Before the self-monitoring session, that student briefly 
previews the positive behavior targets. 

• After the session, the student reviews the checklist and notes 
which of the positive behavior targets he or she actually 
di l d  displayed. 

• The teacher meets briefly with the student, reviews the 
completed checklist  (1) corrects the student if any of the completed checklist, (1) corrects the student if any of the 
ratings do not match the teacher's perception of observed 
behavior  and (2) provides praise or encouragement
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behavior, and (2) provides praise or encouragement.
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Response to Intervention

Self-Monitoring: General Classroom Behaviors
Implementation. Version 1: The student does a pre-
session self-prompt and post-session self-evaluation.
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Response to Intervention

Self-Monitoring: General Classroom Behaviors
• Implementation. Version 2: The student does a pre-session 

self-prompt and monitors behaviors periodically during the 
i I  ti  f  thi  i t ti  th  t h  h   session. In preparation for this intervention, the teacher chooses a 

timing option for the student to use during the self-monitoring 
phase (e.g., mechanical kitchen timer, smart phone timer phase (e.g., mechanical kitchen timer, smart phone timer 
application set on vibrate, beep-tape). 

• The teacher and student select a fixed-interval frequency (e.g., 
every 2 minutes; every 5 minutes).

• Before each session, the student briefly previews behavior targets. 
• During session, the student pauses at the end of each time-interval 

to review the checklist, record positive behaviors displayed.
At th  d f th  i  th  t h  t  b i fl  ith th  t d t 
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• At the end of the session, the teacher meets briefly with the student 
to review the self-monitoring results, praise or encourage.
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Response to Intervention

Self-Monitoring: General Classroom Behaviors
• Implementation. Version 2: The student does a pre-session 

self-prompt and monitors behaviors periodically during the 
isession.
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Response to Intervention

Student Self-Monitoring Example
P tiPreparation

• Mr. Franklin chooses to have his student, Ricky, monitor , y,
his behavior during large-group instruction, using a 3-
minute beep-tape (Whitford et al., 2013). 

• He contacts the Technology Department and is loaned 
an inexpensive 
MP3 l  f  th  t d t’  MP3 player for the student’s use.

• Mr. Franklin downloads a free MP3 audio file for self-
it i  ( ith 3 i t  fi d i t l t ) f  monitoring (with 3-minute fixed-interval tones) from 

Intervention Central (www.interventioncentral.org).
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Response to Intervention

Fixed-Interval Audio Files
http://www interventioncentral org/http://www.interventioncentral.org/
free-audio-monitoring-tapes

This web page contains audio files in This web page contains audio files in 
MP3 format. Each ‘tape’ lasts 30 
minutes. Fixed intervals on the tapes 
range from 10 seconds to five g
minutes.
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Response to Intervention

Student Self-Monitoring Example
Ri k ’  Ch kli tRicky’s Checklist
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Response to Intervention

Student Self-Monitoring Example
T i iTraining
• Mr. Franklin meets with Ricky to:Mr. Franklin meets with Ricky to:

– demonstrate how to use the MP3 player to play the 
self-monitoring audio tape.se o o g aud o ape

– reviews self-monitoring checklist items to ensure that 
Ricky understands them clearly.y y

– trains the student in use of the self-monitoring 
checklist (i.e., at each 3-minute tone, to rate what 
target on-task behaviors he displays).
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Response to Intervention

Student Self-Monitoring Example
I l t ti  & F diImplementation & Fading
• During large-group instruction, Mr. Franklin cues Ricky to g g g p , y

preview his self-monitoring checklist and to use the beep-
tape to self-monitor his behaviors. 

• Mr. Franklin reviews completed self-ratings with Ricky.
• Mr. Franklin praises Ricky, both during and after lecture 

sessions, for improvements in on-task behavior.
• Within 2 weeks, Ricky shows marked improvement in rate of 

on-task behavior during teacher lecture. 
• Mr. Franklin ‘fades’ the intervention by having the student 

lf it  i t itt tl   d  d hil  i i  
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self-monitor intermittently on random days—while praising 
improved on-task behavior every day—then discontinues.
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Response to Intervention

Self-Monitoring Checklist 
Maker
http://www.interventioncentral.org/
tools/self-monitoring-checklist-
maker

This free application allows 
teachers to create customized 
checklists for students to monitor checklists for students to monitor 
their own classroom behaviors.

Once created, checklists can be ,
downloaded in PDF (Adobe 
Acrobat) or RTF (Microsoft Word 
and Google Docs) format.
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Response to Intervention

Behavior Report Cards. What are 
B h i  R t C d  d h t i   Behavior Report Cards and what is an 
example of an intervention that uses 
them?
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Response to Intervention

The Problem That This Tool Addresses: 
B h i  R t C dBehavior Report Card

Most traditional methods of behavioral data collection 
are time-consuming to collect and difficult to juggle for 
a classroom teacher. 

What is needed is a simple behavior-collection method 
that can be completed quickly and on a daily basis.
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Response to Intervention

Behavior Report Card: What It Is…Behavior Report Card: What It Is…
• A behavior report card is a customized rating 

l t d b  th  t h  t  t  i  scale created by the teacher to rate various 
target student behaviors on a daily basis.

• If a teacher can describe and observe a student 
behavior, it can be tracked using a behavior 
report card.

• Examples of behaviors to track using a behavior p g
report card include: Hyperactivity, work 
completion, organizational skills, and compliance 
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p , g , p
with teacher requests.
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Response to Intervention

Behavior Report Card MakerBehavior Report Card Maker
• Helps teachers to define student problem(s) more 

clearlyclearly.
• Reframes student concern(s) as replacement 

behaviors  to increase the likelihood for success with behaviors, to increase the likelihood for success with 
the academic or behavioral intervention.

• Provides a fixed response format each day to increase Provides a fixed response format each day to increase 
the consistency of feedback about the teacher’s 
concern(s).( )

• Can serve as a vehicle to engage other important 
players (student and parent) in defining the problem(s), 
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monitoring progress, and implementing interventions.
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Response to Intervention

Behavior Report Card 
MakerMaker

www.interventioncentral.org
Example: Daily Report Card
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Response to Intervention

B h i  R t C d Behavior Report Card 
Maker

Generate teacher-
created behavior rating 
scales for daily scales for daily 
behavioral assessment.

www.interventioncentral.org

URL: http://www.interventioncentral.org/teacher-resources/
behavior-rating-scales-report-card-maker



Response to Intervention
Behavior Report Card Intervention: Check In/Check Out

pp  27 30pp. 27-30
• Students can be motivated to improve classroom behaviors if 

they have a roadmap of the teacher's behavioral expectations they have a roadmap of the teacher s behavioral expectations 
and incentives to work toward those behavioral goals.  

• This modified version of Check-In/Check-Out (CI/CO) is a • This modified version of Check-In/Check-Out (CI/CO) is a 
simple behavioral intervention package designed for use 
during a single 30- to 90-minute classroom period.g g p

• The teacher checks in with the student to set behavioral goals 
at the start of the period, then checks out with the student at 
the close of the period to rate that student's conduct and 
award points or other incentives earned for attaining 
b h i l l( )  
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behavioral goal(s). 
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Source: Dart, E. H., Cook, C. R., Collins, T. A., Gresham, F. M., & Chenier, J. S. (2012). Test driving interventions to increase treatment 
integrity and student outcomes. School Psychology Review, 41, 467-481.



Response to Intervention

Behavior Report 
C d I t ti  Card Intervention: 

Check In/Check Out 
pp. 29-30
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Response to Intervention
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Response to Intervention
Behavior Report Card Intervention: Check In/Check Out

Preparation. In preparation for using CI/CO, the teacher:
• selects 3 to 4 behaviors to be targeted during the intervention. 
• creates a Behavior Report Card (BRC) that incorporates the 

3-4 target behaviors. 
• decides on a daily reward/incentive that the student will earn if 

successful in displaying positive behaviors (e.g., 5 minutes of 
f  ti  3 ' iti  b h i  i t ')free time; 3 'positive behavior points').

• sets a minimum rating on the BRC items that the student 
must attain to earn the selected reward/incentivemust attain to earn the selected reward/incentive.

• meets with the student to explain the intervention.
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Response to Intervention
Behavior Report Card Intervention: Check In/Check Out

Procedure. During any class session or other evaluation period 
when CI/CO is in effect, the teacher follows these 3 steps:

1. Check-In. At the start of the class session, the teacher 
meets briefly with the student to review the behavioral goals 
on the Behavior Report Card and to provide encouragement  on the Behavior Report Card and to provide encouragement. 
The teacher also prompts the student to set a behavioral 
goal on at least one of the target behaviors (e.g., "Today I goal on at least one of the target behaviors (e.g., Today I 
will not leave my seat once without permission."). 

2. Monitoring/Evaluation. During the session, the teacher g g ,
observes the student's behaviors. At the end of the session, 
the teacher rates the student's behaviors on the Behavior 
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Report Card. and a reward or encouragement.
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Response to Intervention
Behavior Report Card Intervention: Check In/Check Out

Procedure (Cont.). During any class session or other evaluation 
period when CI/CO is in effect, the teacher follows these 3 
tsteps:

3 Ch k O t At th  d f th  l  i  th  t h  3. Check-Out. At the end of the class session, the teacher 
again meets briefly with the student. The student reports out 
on whether he or she was able to attain the behavioral on whether he or she was able to attain the behavioral 
goal(s) discussed at check-in. The teacher then shares the 
BRC ratings and gives praise and a reward or g g p
encouragement.
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Response to Intervention

Planning Activity Report Out Procedures
R i   t bl  b• Review your table number.

• Before beginning your  activity, select 1-2 
members of your table who will visit another 
table as ‘ambassadors’ for the report-out part of 
the activity. 

• During the report-out, your ambassadors will visit g p , y
another table

Activity : Your table number +1–Activity : Your table number +1
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Response to Intervention
Activity: Select a Self-
Monitoring ToolMonitoring Tool
• Review the self-

monitoring ideas 
Student Self-Monitoring Toolkit
1 ‘How To’ Guide: 7 Steps for Setting Up Any monitoring ideas 

discussed at this 
training.

1. How To  Guide: 7 Steps for Setting Up Any 
Self-Monitoring Program p. 32

2. Self-Monitoring: Attention p. 48
• Select one of those 

self-monitoring 
approaches that you 

g p
3. Self-Monitoring: Academic Productivity p. 40
4. Self-Monitoring: General Classroom 

B h i   51approaches that you 
would like to use in 
your classroom

Behaviors p. 51
5. Self-Monitoring: Check-In/Check-Out: 

Behavior Report Cards p  27
• Discuss your 

selected monitoring 
t l ith  

Behavior Report Cards p. 27
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tool with your 
colleagues.
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Response to Intervention

S lf M it i  P k  A d i  S i l Self-Monitoring Package: Academic Survival 
Skills  pp. 56-68
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Response to Intervention

The Problem That This Tool Addresses: 
A d i  S i l Skill  Ch kli tAcademic Survival Skills Checklist
Students who would achieve academic success must first 

lti t   t f l ' d i  i l kill ' th t th  cultivate a set of general 'academic survival skills' that they 
can apply to any coursework (DiPerna, 2006). 
E l  f d i  i l kill  i l d  th  bilit  t  Examples of academic survival skills include the ability to 
study effectively, be organized, and manage time well. 
Students with ADHD are particularly vulnerable to problems Students with ADHD are particularly vulnerable to problems 
with these skills. 
When academic survival skills are described in global terms, When academic survival skills are described in global terms, 
they can be difficult to define. For example, two teachers may 
have different understandings about what 'study skills' means. 
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Response to Intervention

Academic Survival Skills Checklist: What It Is…Academic Survival Skills Checklist: What It Is…
• The teacher selects a global skill (e.g., 

h k l ti  i d d t t k)  homework completion; independent seatwork). 
The teacher then breaks the global skill down 
i t   h kli t f t b kill  A  into a checklist of component sub-skills. An 
observer (e.g., teacher, another adult, or even 
th  t d t)  th   th  h kli t t  t  the student) can then use the checklist to note 
whether a student successfully displays each of 
th  b kill    i  d  the sub-skills on a given day. 
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Response to Intervention
Academic Survival Skills Checklist: Time Management 

ExampleExample
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Response to Intervention
Academic Survival Skills Checklist: Time Management 

ExampleExample
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Response to Intervention
Academic Survival Skills Checklist: Time Management 

ExampleExample
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Response to Intervention
Academic Survival Skills Checklist: Time Management 

ExampleExample
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Consistent expectations among teachers. Teachers at a grade 
level, on an instructional team, or within an instructional 
department can work together to develop checklists for department can work together to develop checklists for 
essential global academic-survival skills. As teachers  
collaborate to create these checklists  they reach agreement collaborate to create these checklists, they reach agreement 
on the essential skills that students need for academic 
success and can then consistently promote those skills across y
their classrooms.

11
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Proactive student skills training. One excellent use of these 
checklists is as a classwide student training tool. At the start of 
the school year  teachers can create checklists for those the school year, teachers can create checklists for those 
academic survival skills in which students are weak (e.g., 
study skills  time management) and use them as tools to train study skills, time management) and use them as tools to train 
students in specific strategies to remediate these deficiencies. 
Several instructors working with the same group of students g g
can even pool their efforts so that each teacher might be 
required to teach a checklist in only a single survival-skill area.

22
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Student skills self-check. Teachers can use academic survival-
skills checklists to promote student responsibility. Students are 
provided with master copies of checklists and encouraged to provided with master copies of checklists and encouraged to 
develop their own customized checklists by selecting and 
editing those strategies likely to work best for them  Instructors editing those strategies likely to work best for them. Instructors 
can then hold students accountable to consult and use these 
individualized checklists to expand their repertoire of strategies g
for managing their own learning. 

33
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Monitoring progress of academic survival-skills interventions. 
Often, intervention plans developed for middle and high school 
students include strategies to address academic survival skill students include strategies to address academic survival-skill 
targets such as homework completion or organization. 
Checklists are a good way for teachers to measure the Checklists are a good way for teachers to measure the 
student's baseline use of academic survival skills in a targeted 
area prior to the start of the intervention. Checklists can also 
be used to calculate a student outcome goal that will signify a 
successful intervention and to measure (e.g., weekly) the 
t d t'   i  i   d d  f d i  student's progress in using an expanded range of academic 

survival-skills during the intervention period.

44
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Parent conferences. When teachers meet with parents to 
discuss student academic concerns, academic survival-skills 
checklists can serve as a vehicle to define expected student checklists can serve as a vehicle to define expected student 
competencies and also to decide what specific school and 
home supports will most benefit the student  In addition  home supports will most benefit the student. In addition, 
parents often appreciate receiving copies of these checklists to 
review with their child at home.

55
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Response to Intervention

Academic Survival Skills 
Checklist MakerChecklist Maker
http://www.interventioncentral.org/
tools/academic-survival-skills-
checklist-makerchecklist maker

The Academic Survival Skills 
Checklist Maker provides a starter set p
of strategies to address:

•homework
• note-taking
• organization
•study skills

ti  t  • time management. 

Teachers can use the application to 
create and print customized checklists 
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and can also save their checklists 
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Response to Intervention

Activity: Academic Survival Skills ChecklistsActivity: Academic Survival Skills Checklists

Discuss using some version of these • Discuss using some version of these 
Academic Survival Skills Checklists 
with your studentswith your students.
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Response to Intervention

S lf M it i  P k  A d i  S i l Self-Monitoring Package: Academic Survival 
Skills  pp. 56-68
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Response to Intervention

The Problem That This Tool Addresses: 
A d i  S i l Skill  Ch kli tAcademic Survival Skills Checklist
Students who would achieve academic success must first 

lti t   t f l ' d i  i l kill ' th t th  cultivate a set of general 'academic survival skills' that they 
can apply to any coursework (DiPerna, 2006). 
E l  f d i  i l kill  i l d  th  bilit  t  Examples of academic survival skills include the ability to 
study effectively, be organized, and manage time well. 
Students with ADHD are particularly vulnerable to problems Students with ADHD are particularly vulnerable to problems 
with these skills. 
When academic survival skills are described in global terms, When academic survival skills are described in global terms, 
they can be difficult to define. For example, two teachers may 
have different understandings about what 'study skills' means. 
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Source: DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention 
services in the schools. Psychology in the Schools, 43, 7-17.



Response to Intervention

Academic Survival Skills Checklist: What It Is…Academic Survival Skills Checklist: What It Is…
• The teacher selects a global skill (e.g., 

h k l ti  i d d t t k)  homework completion; independent seatwork). 
The teacher then breaks the global skill down 
i t   h kli t f t b kill  A  into a checklist of component sub-skills. An 
observer (e.g., teacher, another adult, or even 
th  t d t)  th   th  h kli t t  t  the student) can then use the checklist to note 
whether a student successfully displays each of 
th  b kill    i  d  the sub-skills on a given day. 
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Response to Intervention
Academic Survival Skills Checklist: Time Management 

ExampleExample
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Response to Intervention
Academic Survival Skills Checklist: Time Management 

ExampleExample
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Response to Intervention
Academic Survival Skills Checklist: Time Management 

ExampleExample
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Response to Intervention
Academic Survival Skills Checklist: Time Management 

ExampleExample
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Consistent expectations among teachers. Teachers at a grade 
level, on an instructional team, or within an instructional 
department can work together to develop checklists for department can work together to develop checklists for 
essential global academic-survival skills. As teachers  
collaborate to create these checklists  they reach agreement collaborate to create these checklists, they reach agreement 
on the essential skills that students need for academic 
success and can then consistently promote those skills across y
their classrooms.

11
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Proactive student skills training. One excellent use of these 
checklists is as a classwide student training tool. At the start of 
the school year  teachers can create checklists for those the school year, teachers can create checklists for those 
academic survival skills in which students are weak (e.g., 
study skills  time management) and use them as tools to train study skills, time management) and use them as tools to train 
students in specific strategies to remediate these deficiencies. 
Several instructors working with the same group of students g g
can even pool their efforts so that each teacher might be 
required to teach a checklist in only a single survival-skill area.

22
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Student skills self-check. Teachers can use academic survival-
skills checklists to promote student responsibility. Students are 
provided with master copies of checklists and encouraged to provided with master copies of checklists and encouraged to 
develop their own customized checklists by selecting and 
editing those strategies likely to work best for them  Instructors editing those strategies likely to work best for them. Instructors 
can then hold students accountable to consult and use these 
individualized checklists to expand their repertoire of strategies g
for managing their own learning. 

33
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Monitoring progress of academic survival-skills interventions. 
Often, intervention plans developed for middle and high school 
students include strategies to address academic survival skill students include strategies to address academic survival-skill 
targets such as homework completion or organization. 
Checklists are a good way for teachers to measure the Checklists are a good way for teachers to measure the 
student's baseline use of academic survival skills in a targeted 
area prior to the start of the intervention. Checklists can also 
be used to calculate a student outcome goal that will signify a 
successful intervention and to measure (e.g., weekly) the 
t d t'   i  i   d d  f d i  student's progress in using an expanded range of academic 

survival-skills during the intervention period.

44
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Response to Intervention

Academic Survival Skills Checklists: 5 Uses
Parent conferences. When teachers meet with parents to 
discuss student academic concerns, academic survival-skills 
checklists can serve as a vehicle to define expected student checklists can serve as a vehicle to define expected student 
competencies and also to decide what specific school and 
home supports will most benefit the student  In addition  home supports will most benefit the student. In addition, 
parents often appreciate receiving copies of these checklists to 
review with their child at home.

55
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Response to Intervention

Academic Survival Skills 
Checklist MakerChecklist Maker
http://www.interventioncentral.org/
tools/academic-survival-skills-
checklist-makerchecklist maker

The Academic Survival Skills 
Checklist Maker provides a starter set p
of strategies to address:

•homework
• note-taking
• organization
•study skills

ti  t  • time management. 

Teachers can use the application to 
create and print customized checklists 
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create and print customized checklists 
and can also save their checklists 
online. 



Response to Intervention

Activity: Academic Survival Skills ChecklistsActivity: Academic Survival Skills Checklists

Discuss using some version of these • Discuss using some version of these 
Academic Survival Skills Checklists 
with your studentswith your students.
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Response to Intervention

Antecedent Strategies. What are 
t t i  th t t h    t  strategies that teachers can use to 

help the ADHD student to increase 
academic engagement? 
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Response to Intervention

Antecedent Strategies to Manage Behavior: 
P ti  Ch  t  th  E i tProactive Changes to the Environment

“Antecedent interventions typically involve some type 
of  environmental rearrangement. ”
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Source: Kern, L., Choutka, C. M., & Sokol, N. G. (2002). Assessment-based antecedent interventions used in natural settings to 
reduce challenging behaviors: An analysis of the literature. Education & Treatment of Children, 25, 113-130.  p. 113.



Response to Intervention

ABC Time-lineABC Time line
The ABC (Antecedent-Behavior-Consequence) timeline shows 

( )the elements that contribute to student behaviors: (a) the 
Antecedent, or trigger; (b) the student Behavior; and (c) the 
Consequence of that behaviorConsequence of that behavior.

ABC Timeline 

A CB
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Response to Intervention

Advantages of Antecedent Strategies vs. ‘Reactive 
Approaches’

1 Can prevent behavior problems from occurring1. Can prevent behavior problems from occurring
2. Are typically ‘quick acting’
3 Can result in an instructional environment that 3. Can result in an instructional environment that 

better promotes student learning
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Source: Kern, L. & Clemens, N. H. (2007). Antecedent strategies to promote appropriate classroom behavior. Psychology in the 
Schools, 44, 65-75.



Response to Intervention

How To…Increase Motivation How To…Increase Motivation 
Through ‘High-Probability’ Requests pp. 4-6
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Response to Intervention

TUTORIAL: How To…Increase Motivation 
Through ‘High-Probability’ Requests

High probability requests are a useful technique to motivate High-probability requests are a useful technique to motivate 
students to engage in assigned classwork (Lee, 2006). The 
teacher first identifies an academic activity in which the y
student historically shows a low probability of completing 
because of non-compliance.  The teacher then embeds within 
that low-probability activity an introductory series of simple, 
brief 'high-probability' requests or tasks that this same student 
has an established track record of completing (Belfiore  has an established track record of completing (Belfiore, 
Basile, & Lee, 2008). 

www.interventioncentral.org 127



Response to Intervention

TUTORIAL: How To…Increase Motivation 
Th h ‘Hi h P b bilit ’ R t  (C t )Through ‘High-Probability’ Requests (Cont.)

Here are 4 steps to using high probability requests:Here are 4 steps to using high-probability requests:

1 Identify incidents of non-compliant behavior The teacher 1. Identify incidents of non-compliant behavior. The teacher 
notes academic work-situations that initially have a low 
probability for completion because of student non-p y p
compliance (e.g., writing a journal entry; completing a 
worksheet with reflective questions tied to a reading 

)assignment). The teacher also determines whether non-
compliance in each situation occurs within that task or in 
transitioning to that task
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transitioning to that task.
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Response to Intervention

TUTORIAL: How To…Increase Motivation 
Th h ‘Hi h P b bilit ’ R t  (C t )Through ‘High-Probability’ Requests (Cont.)

2. List high-probability tasks. Next, the teacher generates a list of 
hi h b bilit  t k  th t th  t d t i  lik l  t  l  ith  high-probability tasks that the student is likely to comply with. 
These tasks should be brief (i.e., take 5 seconds or fewer to 
complete) and should logically link to the low probability complete) and should logically link to the low-probability 
activity. 

For example, if the low-probability event is getting the student 
to start the writing of a journal entry (transitioning between 
academic activities), easy, high-probability tasks associated 
with beginning the writing task might include 'organize your 
writing materials'   'write a title'  and  'list 3 ideas for the journal 

www.interventioncentral.org

writing materials ,  write a title , and  list 3 ideas for the journal 
entry'. 
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Response to Intervention

TUTORIAL: How To…Increase Motivation 
Th h ‘Hi h P b bilit ’ R t  (C t )Through ‘High-Probability’ Requests (Cont.)

3. Create activities with embedded high-probability tasks. The 
t h  th  k  th  l b bilit  k it ti  t  teacher then reworks the low-probability work-situation to 
embed within it a series of high-probability tasks. 
St ti   ti it  If th  t t i  t  t th  t d t t  t iti  • Starting an activity: If the target is to get the student to transition 
efficiently from one activity to another, the teacher inserts 3 
high-probability requests at the start of the activity to create high probability requests at the start of the activity to create 
behavioral momentum. 

• Continuing an activity: If the goal is to prod the student to Continuing an activity: If the goal is to prod the student to 
efficiently complete an independent assignment without 
hesitating between items, the teacher inserts 3 high-probability 
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requests before each challenging item on the assignment.
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Response to Intervention

TUTORIAL: How To…Increase Motivation 
Th h ‘Hi h P b bilit ’ R t  (C t )Through ‘High-Probability’ Requests (Cont.)

4. Introduce the activities. The teacher rolls out the activities, now 
t l d t  i l d  b dd d hi h b bilit  t k   retooled to include embedded high-probability tasks or 

requests. 

The teacher is careful, when presenting directives aloud to the 
student, to pace those directives briskly: letting no more than 10 , p y g
seconds elapse between student completion of one request 
and teacher delivery of the next request. The teacher should 
also monitor the student's performance. If the student does not 
comply quickly with selected high-probability requests, the 
teacher should replace those requests on future assignments 
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teacher should replace those requests on future assignments 
with others that elicit prompt compliance.
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Response to Intervention

TUTORIAL: How To…Increase Motivation 
Th h ‘Hi h P b bilit ’ R t  (C t )Through ‘High-Probability’ Requests (Cont.)

TIP: Consider using high-probability sequences to motivate 
h l      ti  l  whole groups or even an entire class. 

F  l   i t t  i ht d id  t  i t   3 ' ' • For example, an instructor might decide to intersperse  3 'easy' 
(high-probability) items between each 'challenge' item on a 
math computation worksheet to be assigned to all students for math computation worksheet to be assigned to all students for 
independent seatwork. 

• Or a teacher may routinely introduce in-class writing Or a teacher may routinely introduce in class writing 
assignments by first verbally directing students to 'take out 
paper and pen', 'write your name on the paper', and 'copy this 
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journal topic onto your paper'.
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Response to Intervention

‘High-Probability’ Requests: Examplesg y q p

• Transitioning within academic tasks: Letter/word copying (Lee et 
l  2004)   D i  i d d t k  t  2 d d  t d t  al., 2004).  During independent work, two 2nd-grade students 

were directed to copy a letter several times from a model (a 
preferred  high probability task) before being asked to copy a preferred, high-probability task) before being asked to copy a 
whole word from a model (less-preferred, low-probability task).
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Response to Intervention

‘High-Probability’ Requests: Examplesg y q p

• Transitioning within academic tasks: Math computation (Lee et 
l  2004)  Th  t d t  ith IEP  f  i t di t  d  al., 2004). Three students with IEPs from intermediate grades 

were presented with flashcards containing math computation 
problems  The students were to read off and solve each problems. The students were to read off and solve each 
problem, flip the card over to check the actual answer against 
their solution, and then advance to the next card. For the activity, , y,
the teacher first created a series of cards containing low-
probability computation problems that were less-preferred 
because of their difficulty. Then, before each low-probability 
problem, the teacher inserted flashcards with three easy (more-
preferred  high probability) computation problems
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preferred, high-probability) computation problems.
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Response to Intervention

‘High-Probability’ Requests: Examplesg y q p

• Transitioning between academic tasks: Independent math 
i t (W hb  & H ll h  2000)  Th  t h  il d  assignment (Wehby & Hollahan, 2000). The teacher compiled a 

list of high-probability requests related to the independent math 
assignment that a middle school student would typically respond assignment that a middle-school student would typically respond 
to--e.g., “write your name on the worksheet", "pick up your 
pencil", "take out a sheet of paper for the assignment", "look over p , p p g ,
the first problem". At the start of the independent activity, the 
teacher approached the student and randomly selected and 
delivered requests from the high-probability list until the student 
had successfully complied with 3 high-probability requests. Then 
the teacher delivered the less preferred  low probability request: 
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the teacher delivered the less-preferred, low-probability request: 
"Begin your independent assignment."
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Response to Intervention

How to: Focus Students With ADHD 
Th h A t d t T hiThrough Antecedent Teaching

Strategies: Cueing pp. 4-6
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Response to Intervention

Academic Strategies: Visual & Verbal Attentional Cuing
• VISUAL CUING: MATH COMPUTATION: STUDENT 

HIGHLIGHTING. Students who are inattentive or impulsive 
 i  th i   d fl   th t ti  can improve their accuracy and fluency on math computation 

problems through student-performed highlighting. The 
student is given highlighters of several colors and a math student is given highlighters of several colors and a math 
computation sheet. Before completing the worksheet, the 
student is directed to color-code the problems on the sheet in p
a manner of his or her choosing (e.g., by level of difficulty, by 
math operation). The student then completes the highlighted 
worksheet.

11
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Response to Intervention

Academic Strategies: Visual & Verbal Attentional Cuing
• VISUAL CUING: MATH WORD PROBLEMS: HIGHLIGHT 

KEY TERMS. Students who have difficulties with inattention 
 i l i it   i  t  f t k b h i  d or impulsivity can increase rates of on-task behavior and 

accuracy on math word problems through highlighting of key 
terms  The teacher prepares the worksheet by using a terms. The teacher prepares the worksheet by using a 
colored highlighter to highlight a combination of 8-11 key 
words and numbers for each math word problem. The student p
then completes the highlighted worksheet.

22
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Response to Intervention

Academic Strategies: Visual & Verbal Attentional Cuing
• VISUAL CUING: WRITING: USE COLORED PAPER TO 

INCREASE WRITING LEGIBILITY. Students with attention or 
i l i it  i   i  th  l ibilit  f h d iti  f  impulsivity issues may improve the legibility of handwriting for 
spelling and writing tasks through use of colored writing 
paper  In preparation  the student is offered a range of paper. In preparation, the student is offered a range of 
colored paper choices ranging from pastels to bright, highly 
saturated (neon) hues. The paper in the color chosen by the ( ) p p y
student is then prepared by adding ruled lines for writing. 
Whenever the student has an important writing task in which 
legibility is important, he or she is encouraged to use writing 
paper of the preferred color.

33
www.interventioncentral.org 139

33



Response to Intervention

Academic Strategies: Visual & Verbal Attentional Cuing
• VERBAL CUING: READING COMPREHENSION: PROMPT 

WITH INCENTIVE. To boost comprehension, use a verbal 
t b f  th  di  i d ith  i ti  B f  prompt before the reading paired with an incentive. Before 

the student starts a story or informational-text passage, the 
teacher says: "Read this story/passage out loud  Try to teacher says: Read this story/passage out loud. Try to 
remember as much as you can about the story/passage. 
Then I will have you retell the main points of what you read. If y p y
you remember enough of the reading, you will get a sticker 
[or other incentive]."  If the student needs a reminder while 
reading, the teacher says: "Work on remembering as much of 
the reading as you can." After the reading, the student is told 
to recount the main points of the passage  receiving the 44
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to recount the main points of the passage, receiving the 
promised incentive at teacher discretion. 44



Response to Intervention

Li ki  I t ti  t  Hi h I t t T i  Linking Instruction to High-Interest Topics: 
Setting the Motivation Trap pp. 24-26
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive 
Motivation Trap’: 6 Steps

Motivating a reluctant student to complete schoolwork is not Motivating a reluctant student to complete schoolwork is not 
easy. In a typical classroom, students can choose from a 
number of sources of potential reinforcement (Billington & p ( g &
DiTommaso, 2003)--and academic tasks often take a back 
seat to competing behaviors such as talking with peers. One 
way that teachers can increase the attractiveness of 
schoolwork is by structuring lessons or assignments around 
topics or activities of high interest to the student (Miller et al  topics or activities of high interest to the student (Miller et al., 
2003).In fact, with planning, the teacher can set up a 'trap' 
that uses motivating elements to capture a student's attention 
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that uses motivating elements to capture a student s attention 
to complete academic tasks (Alber & Heward, 1996). 
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Response to Intervention
TUTORIAL: How To…Set a ‘Positive Motivation Trap’

1. Choose an Academic Skill-Area. The teacher selects a 
significant academic-skill area in which the student is g
deficient--and this becomes the focus for the motivation 
trap. Examples include spelling, math computation, 

b l  d l t  di  h i  l tt  vocabulary development, reading comprehension, letter 
identification, writing/text production, and independent 
reading  reading. 

The key question to be answered in this step is: "What y q p
academic area presents the greatest hurdle to this student's 
success and requires his/her motivation and engagement?"
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive Motivation Trap’
2. Identify a Target Behavior. Within the more general area 

of academic skill, the teacher identifies specific student 
academic beha iors to increase ia the moti ation trap  academic behaviors to increase via the motivation trap. 
Examples include working to acquire basic-multiplication 
math facts (academic skill: math computation)  reading math facts (academic skill: math computation), reading 
assigned articles without adult prompting (academic skill: 
independent reading), and writing in-class compositions of p g) g p
appropriate length (academic skill: writing/text production).
When selecting specific target behaviors to increase, the g p g
teacher should consider starting small: that is, selecting 
modest academic behaviors that are easy to perform and of 
h t d ti  
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short duration. 
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive Motivation Trap’

2. Identify a Target Behavior (Cont). When possible, it is also a 
good idea to select as targets those academic behaviors good idea to select as targets those academic behaviors 
that can be practiced frequently and have the potential to 
give the student sustainable, real-world pay-offs (e.g., give the student sustainable, real world pay offs (e.g., 
teacher praise, improved grades, positive peer interactions, 
etc.).

The key question to be answered in this step is: "What 
ifi  d i  b h i   f ibl  i t t t t  specific academic behaviors are feasible, important targets 

for the student to increase?"
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive Motivation Trap’
3. Identify the Motivator: High-Interest Activities or Topics. 

The driving force behind the motivation trap is an activity or 
topic that is of high interest to the st dent  s ch as a sports topic that is of high interest to the student, such as a sports 
team, fashion, music, a career interest. The teacher who is 
uncertain what motivates a particular student can pick up uncertain what motivates a particular student can pick up 
clues by talking with or observing the student (e.g., noting 
recurring topics he/she brings up, book or article themes g p g p
that he/she is drawn to, preferred websites) or by talking 
with adults with a deeper knowledge of the student (e.g., 
l t '  t h  t)last year's teacher, parent).

The key question to be answered in this step is: "What 
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The key question to be answered in this step is: What 
activity or topic is highly motivating for this student?" 
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive Motivation Trap’
4. Link the Motivator and the Target Academic Behavior. 

The teacher 'sets the motivational trap' by connecting the 
moti ator (acti it  or topic of high interest to the st dent) ith motivator (activity or topic of high interest to the student) with 
the targeted academic behavior   (Alber & Heward,1996). 
Linkages between the student motivator and target behavior Linkages between the student motivator and target behavior 
are limited only by the teacher's creativity.

The key question to be answered in this step is: "In what ways 
can the motivator (high-interest activity or topic) be linked to 
th  d i  ti it  t   th  t d t?"the academic activity to engage the student?"
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive Motivation Trap’
4. Link the Motivator and the Target Academic 

Behavior (Cont.). For example, the student who avidly follows 
a baseball team and is orking on m ltiplication facts might a baseball team and is working on multiplication facts might 
be allowed to review a favorite baseball card after every ten 
correct responses to flashcards  correct responses to flashcards. 

On another day, the same student might draw a 2-column y g
table in her notebook with the names of her favorite team and 
a rival at the top of the respective columns. As the student 

l  th f t  h  d  th   i  th  t blsolves math-facts, she records the answers in the table--
alternating between home team and rival--and at the end of 
the tutoring session adds up the 'score' to determine the 
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the tutoring session adds up the score  to determine the 
winning team.
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive Motivation Trap’
5. Assess Improvement in Student Engagement and on 

the Target Academic Behavior. Before a judgment can be 
made abo t hether the moti ation trap is effecti e  the made about whether the motivation trap is effective, the 
teacher must collect data on the academic skill and student 
interest-level   interest level .  

While the teacher has wide latitude in determining what kind g
of data will be collected, that instructor will probably want to 
know two important outcomes: (1) Has the student's rate of 

d i  t i d? (  f ti ti )  academic engagement increased? (measure of motivation), 
and (2) are the student's target academic skills improving? 
(measure of academic mastery)  

www.interventioncentral.org

(measure of academic mastery). 
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive Motivation Trap’
5. Assess Improvement in Student Engagement and on 

the Target Academic Behavior (Cont.). 

The key question to be answered in this step is: "Does the 
data show that the motivation trap is improving student data show that the motivation trap is improving student 
engagement and academic skills?“

For example, a tutor using math flashcards with a student 
may rate the student's daily level of participation (measure of 

ti ti ) d l  k   l ti  d f t d motivation) and also keep a cumulative record of mastered 
facts by day (measure of academic mastery).
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Response to Intervention

TUTORIAL: How To…Set a ‘Positive Motivation Trap’
6. Revise and Troubleshoot the Intervention. A positive 

motivation trap is always dynamic, because conditions are 
al a s changing  So the teacher monitors the effecti eness of always changing. So the teacher monitors the effectiveness of 
the trap and makes revisions and corrections as needed. 

The key question to be answered in this step is: "What 
revisions or corrections might be needed to maintain or g
strengthen the motivation trap?“
For example, as a student masters a target skill, the teacher p , g ,
will want to replace it with a more ambitious academic-
behavior goal. Or as a student is able to tolerate 5-minute 
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tutoring sessions, those sessions may be extended to 10 
minutes. 
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Response to Intervention

A d ti  Id  M ti ti   7 8Accommodation Ideas: Motivation pp. 7-8
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Response to Intervention

Instructional Adjustments/Accommodations: Motivationst uct o a djust e ts/ cco odat o s ot at o

• OFFER CHOICE IN MODES OF TASK COMPLETION. Allow the 
student two or more choices for completing a given academic task. 
For example, a student may be given the option to use a computer 
k b d t  it    i t d f iti  it b  h d  t  keyboard to write an essay instead of writing it by hand -- or to 
respond orally to math-facts on flashcards rather than recording 
answers on a math worksheetanswers on a math worksheet.

11
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Source: Kern, L, & Clemens, N. (2007). Antecedent strategies to promote appropriate classroom behavior. Psychology in the 
Schools, 44(1), 65-75.
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Response to Intervention

Instructional Adjustments/Accommodations: Motivationst uct o a djust e ts/ cco odat o s ot at o

• OFFER CHOICE VIA ASSIGNMENT SUBSTITUTION. Present 
the student with two or more alternative activities to choose from 
that contain equivalent academic requirements.  For example, an 
i t t  h  t  t d t  t  i   h t  f th   instructor who wants students to review a chapter of the course 
textbook might allow them the choices of reading the passage 
independently or discussing that passage in a structured independently or discussing that passage in a structured 
cooperative learning activity.

22
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Source: Kern, L, & Clemens, N. (2007). Antecedent strategies to promote appropriate classroom behavior. Psychology in the 
Schools, 44(1), 65-75.
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Response to Intervention

Instructional Adjustments/Accommodations: Motivationst uct o a djust e ts/ cco odat o s ot at o

• OFFER CHOICE: TASK SEQUENCE. When the student has 
several tasks to complete during independent work time, allow the 
student to select the order in which she or he will complete those 
t k  Wh  th  t d t b i  th  i d d t k  id  tasks. When the student begins the independent work, provide 
encouragement and prompting as needed to keep the student 
engagedengaged.

33
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Source: Kern, L., Bambara, L., & Fogt, J. (2002). Class-wide curricular modification to improve the behavior of students with 
emotional or behavioral disorders. Behavioral Disorders, 27, 317-326.
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Response to Intervention

Instructional Adjustments/Accommodations: Motivationst uct o a djust e ts/ cco odat o s ot at o

• PROVIDE ADULT ATTENTION. Provide the student with brief, 
regular, repeated doses of positive adult attention (‘scheduled 
attention’) at times when the student is behaving appropriately. 
E l  f iti  t h  tt ti   ti  b i f Examples of positive teacher attention are greetings, brief 
conversations, encouraging notes written on assignments, and 
non verbal signals (e g  thumbs up)non-verbal signals (e.g., thumbs-up).

44
www.interventioncentral.org 156

Source: Kern, L, & Clemens, N. (2007). Antecedent strategies to promote appropriate classroom behavior. Psychology in the 
Schools, 44(1), 65-75.
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Response to Intervention

Instructional Adjustments/Accommodations: Motivationst uct o a djust e ts/ cco odat o s ot at o

• REWARD ACCURACY AND EFFORT FOR BEGINNING 
LEARNERS. For the student just acquiring an academic skill who 
is not yet proficient, provide encouragement and/or incentives for 

ll ff t d  f  k l t d th  th  overall effort and accuracy of any work completed-- rather than 
focusing on speed or total number of problems finished.

55
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Source: Barkley, R. A. (2008). 80+ classroom accommodations for children or teens with ADHD. The ADHD Report, 16(4), 7-10. 55



Response to Intervention

• REDUCE RESPONSE EFFORT: INCREASING REDUCE RESPONSE EFFORT: INCREASING 
COMPLIANCE. Teachers can increase student motivation 
and compliance through any method that reduces the p g y
apparent ‘response effort’ of an academic task- so long as 
that method does not hold the student to a lesser academic 
t d d th  l t  A i t  ff t standard than classmates. Appropriate response-effort 

examples include (1) breaking a larger student assignment 
into smaller ‘chunks’ and providing the student with into smaller chunks  and providing the student with 
performance feedback and praise for each completed ‘chunk’ 
of assigned work, and (2) arranging for students to start g , ( ) g g
challenging reading or homework assignments in class as a 
cooperative activity and then complete the remainder on their 

66
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Response to Intervention

Accommodation Ideas: Self-Management Accommodation Ideas: Self Management 
pp. 9-12
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Response to Intervention

• ASSIGN A ‘FALL-BACK’ PEER. Choose a peer whom the student p
can call or email to get details about missing or lost homework 
assignments.

11
www.interventioncentral.org 160

Source: Barkley, R. A. (2008). 80+ classroom accommodations for children or teens with ADHD. The ADHD Report,16(4), 7-10. 11



Response to Intervention

• CREATE STUDENT ORGANZATION FOLDER.  Help the student p
to create a work folder to organize materials for a course or 
content area. The folder should include dividers and color-coding 
t  i  t i l  b  bj t  t ito organize materials by subject or topic.

22
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Source: Beech, M. (2010). Accommodations: Assisting students with disabilities. Florida Department of Education. Retrieved 
from http://www.fldoe.org/ese/pdf/accomm-educator.pdf 22



Response to Intervention

• HIGHLIGHT ESSENTIAL MATERIAL. Have the student use a 
highlighter to identify key ideas and vocabulary in text. If 
necessary, train the student in the skill of highlighting only 

ti l t i l (  ith th  t h  i iti ll  hi hli hti   t t essential material (e.g., with the teacher initially highlighting a text 
selection and comparing her/his highlights to those of the student).

33
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Source: International Dyslexia Association. (2002). Accommodating students with dyslexia in all classroom settings. Retrieved 
from http://www.interdys.org/ 33



Response to Intervention

• PROMOTE STUDENT-DEVELOPED STUDY SCHEDULES. Sit 
with the student to develop daily (and perhaps weekly and 
monthly) schedules to study material from a course or content-

 M t i di ll  ith th  t d t t  d t  th  t d  area. Meet periodically with the student to update these study 
schedules, gradually placing full responsibility on the student to 
create the schedule independently and bring to the instructor for create the schedule independently and bring to the instructor for 
review.

44
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Source: Gettinger, M., & Seibert, J. K. (2002). Contributions of study skills to academic competence. School Psychology 
Review, 31, 350-365. 44



Response to Intervention

• PROVIDE SCHEDULES/AGENDAS. Provide the student with an 
academic agenda or schedule for the class period or school day. 
This agenda outlines the instructional activities, independent 

i t  d th  t k  t  b  d   ll  th i  assignments, and other tasks to be covered, as well as their 
approximate duration. Preview the schedule to prepare students 
for upcoming activities  To forestall problem behaviors that might for upcoming activities. To forestall problem behaviors that might 
arise during a long or challenging activity, refer to the schedule at 
several points during the activity in order both to remind students p g y
of the time remaining and (perhaps) to describe the next activity to 
follow. Prepare students with a brief prompt/warning to prepare 

55
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them for upcoming transitions between activities.
Source: Kern, L, & Clemens, N. (2007). Antecedent strategies to promote appropriate classroom behavior. Psychology in the 
Schools, 44(1), 65-75. 55



Response to Intervention

• SELF-MONITOR STUDENT GOALS. Meet with the student to 
develop one or more classroom performance goals (e.g., arriving 
to class on time; completing independent assignments; 

ti i ti  i  l  di i )  H  th  t d t it  d participating in class discussion). Have the student monitor and 
chart her or his performance during each class period. Meet 
periodically with the student to review performanceperiodically with the student to review performance.

66
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Source: Barkley, R. A. (2008). 80+ classroom accommodations for children or teens with ADHD. The ADHD Report, 16(4), 7-10. 66



Response to Intervention

• TRAIN THE STUDENT TO REQUEST ASSISTANCE. Meet with 
the student and share your expectations for when and how he or 
she should request help during independent work. This training is 
lik l  t  i l d  th  l t  (1) idi  th  t d t ith likely to include these elements: (1) providing the student with 
simple fix-up skills to use when stuck; (2) self-identifying when the 
student needs outside assistance (e g  ‘If you have worked for student needs outside assistance (e.g., If you have worked for 
more than five minutes on a math problem and are still not sure 
what to do, it’s time to get help.’); and (3) guidelines for seeking , g p ); ( ) g g
additional assistance (e.g., ‘First, ask a peer for help. If you are 
still stuck, come to my desk for help.’). Create a checklist with the 

77
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assistance steps for the student.
Source: Beech, M. (2010). Accommodations: Assisting students with disabilities. Florida Department of Education. Retrieved 
from http://www.fldoe.org/ese/pdf/accomm-educator.pdf 77



Response to Intervention

• USE ‘VISUAL BLOCKERS’. Encourage the student to reduce g
distractions on assignments by using a blank sheet of paper or 
similar aid to cover sections of the page that the student is not 

tl  ki  currently working on.

88
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Source: International Dyslexia Association. (2002). Accommodating students with dyslexia in all classroom settings. Retrieved 
from http://www.interdys.org/ 88



Response to Intervention

• USE DAILY HOMEWORK ASSIGNMENT SHEET. Create an 
assignment sheet for the student to record daily homework 
assignments. The sheet should include columns to record 
i di id l h k t k  t i l  d d f  h t k   individual homework tasks, materials needed for each task, an 
estimated amount of time needed to complete each task, and 
whether the student actually completes and turns in each whether the student actually completes and turns in each 
assignment task. Optionally, have the student collect completed 
homework assignment sheets and turn them in each week to g
verify that they are being used.

99
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Source: Barkley, R. A. (2008). 80+ classroom accommodations for children or teens with ADHD. The ADHD Report, 16(4), 7-10. 99



Response to Intervention

AccommodationFinder
http://www.interventioncentral.org/
tools/accommodationfindertools/accommodationfinder

This application allows the user to 
browse a set of 60+ classroom browse a set of 60+ classroom 
accommodations to put together a 
unique plan for a struggling learner. 
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Response to Intervention
Activity: Select a Self-
Monitoring ToolMonitoring Tool
• Review the 

antecedent strategies 
Antecedent Strategies
1 High-Probability Requests p  4antecedent strategies 

discussed at this 
training.

1. High-Probability Requests p. 4
2. Antecedent Cueing p. 2
3 ‘Motivation Trap’ p  24• Select one of those 

approaches that you 
would like to use in 

3. Motivation Trap  p. 24
4. Accommodations: Motivation p.7
5 A d ti  S lf M t  9would like to use in 

your classroom
• Discuss the idea(s) 

5. Accommodations: Self-Management p. 9

scuss e dea(s)
that you select with 
your colleagues.
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Response to Intervention

Reinforcing the Student. How can 
teachers use reinforcers to motivate teachers use reinforcers to motivate 
students with ADHD to increase 
academic engagement? academic engagement? 
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Response to Intervention

ABC Time-lineABC Time line
The ABC (Antecedent-Behavior-Consequence) timeline shows 

( )the elements that contribute to student behaviors: (a) the 
Antecedent, or trigger; (b) the student Behavior; and (c) the 
Consequence of that behaviorConsequence of that behavior.

ABC Timeline 

A CB
www.interventioncentral.org 172172

A CB



Response to Intervention

U i  P i  t  R i f  D i d B h i  Using Praise to Reinforce Desired Behavior 
pp. 13-16

www.interventioncentral.org 173



Response to Intervention

Terminology: Reinforcers vs. ‘Rewards’gy

“Cognitive research has … been criticized for 
f ili  t  k   di ti ti  b t  d  failing to make any distinction between rewards 
and reinforcement. These two terms cannot be 

d l  A i f  i   t th t used synonymously. A reinforcer is an event that 
increases the frequency of the target behavior it 
f ll  d  d i   l t  follows, and a reward is a pleasant occurrence 
that has not been shown to necessarily 
t th  b h i  “strengthen behavior. “
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Source: Akin-Little, K. A., Eckert, T. L., Lovett, B. J., & Little, S. G. (2004). Extrinsic reinforcement in the classroom: Bribery or 
best practice. School Psychology Review, 33, 344-362.



Response to Intervention

Praise: A Powerful, Underused Motivator pp. 13-15Praise: A Powerful, Underused Motivator pp. 13 15
• Teacher praise is “a naturalistic and nonintrusive 

 th t h  b  h  t  b  ff ti  i  consequence that has been shown to be effective in 
classroom management and for increasing task 

t hil  d i  bl  b h i ” engagement while reducing problem behavior.” 
(Hawkins & Heflin, 2011, p. 97).

• Surprisingly, research suggests that praise is 
underused in both general- and special-education 
classrooms (Kern & Clemens, 2007). 
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Response to Intervention

Shaping Praise to Increase Effectiveness
• Describe Noteworthy Student Behavior. Effective teacher 

praise consists of two elements: (1) a description of 
noteworthy student academic performance or general 
behavior, and (2) a signal of teacher approval (Brophy, 
1981  B tt  2001)  1981; Burnett, 2001). 

For example  a vague praise statement such as 'Good job!'For example, a vague praise statement such as Good job!
becomes acceptable when expanded to include a 
behavioral element: "You located eight strong source g g
documents for your essay. Good job!"
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Response to Intervention

Shaping Praise to Increase Effectiveness
• Praise Effort and Accomplishment, Not Ability. There is 

evidence that praise statements about general ability can 
actually reduce student appetite for risk-taking. 

Th f  t h  h ld ll  t  l  f i  th t Therefore, teachers should generally steer clear of praise that 
includes assumptions about global student ability (e.g., "You 
are a really good math student!"; "I can tell from this essay that are a really good math student! ; I can tell from this essay that 
writing is no problem for you."). Praise should instead focus on 
specific examples of student effort or accomplishment (e.g., "It's p p p ( g ,
obvious from your grade that you worked hard to prepare for 
this quiz. Great work!"). This helps students to see a direct link 
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between the effort that they invest in a task and improved 
academic or behavioral performance.
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Response to Intervention

Shaping Praise to Increase Effectiveness
• Match the Method of Praise Delivery to Student 

Preferences. Teachers can deliver praise in a variety of ways 
and contexts. For example, an instructor may choose to praise 
a student in front of a class or work group or may instead 
d li  th t i  i   i t  ti    itt  deliver that praise in a private conversation or as written 
feedback on the student's assignment. 

When possible, the teacher should determine and abide by a 
student's preferences for receiving individual praise. When in p g p
doubt with older students, deliver praise in private rather than in 
public. 
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Response to Intervention

Big Ideas: The Four Stages of Learning Can Be 
S d U  i  th  ‘I t ti l Hi h  Summed Up in the ‘Instructional Hierarchy 

(Available on Conference Web Page)

Student learning can be thought of as a multi-stage process. The 
universal stages of learning include:
Acquisition: The student is just acquiring the skill• Acquisition: The student is just acquiring the skill.

• Fluency: The student can perform the skill but 
must make that skill ‘automatic’.

• Generalization: The student must perform the skill 
across situations or settings.

• Adaptation: The student confronts novel task Adaptation: The student confronts novel task 
demands that require that the student adapt a 
current skill to meet new requirements.
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Source: Haring, N.G., Lovitt, T.C., Eaton, M.D., & Hansen, C.L. (1978). The fourth R: Research in the classroom. Columbus, 
OH: Charles E. Merrill Publishing Co.



Response to Intervention

Praise: Goal ExamplePraise: Goal Example
Student Performance: Effort. Learning a 

 kill i  th t th  t d t k h d 
"Today in class, you 

t  t  new skill requires that the student work hard 
and put forth considerable effort--while often 

t i  i di t  i t  

wrote non-stop 
through the entire 

iti  i d  I not seeing immediate improvement. 
For beginning learners, teacher praise can 

ti t  d ff  t b  

writing period. I 
appreciate your 
h d k "motivate and offer encouragement by 

focusing on effort ('seat-time') rather than on 
d t (D l  t l  2007)  

hard work."

product (Daly et al., 2007). 
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Response to Intervention

Praise: Goal ExamplePraise: Goal Example
Student Performance: Accuracy. When 
l i   d i  t i l  b h i  

"This week you 
 bl  t  learning new academic material or behaviors, 

students move through distinct stages (Haring et 
l  1978)  Of th  t  th  fi t d t 

were able to 
correctly define 
15 f 20 bi l  al., 1978). Of these stages, the first and most 

challenging for struggling learners is acquisition. 
I  th  i iti  t  th  t d t i  l i  

15 of 20 biology 
terms. That is up 
f  8 l t k  In the acquisition stage, the student is learning 

the rudiments of the skill and strives to respond 
tl  

from 8 last week. 
Terrific progress!"

correctly. 
The teacher can provide encouragement to 

d  i  hi  fi   f l i  b  i i  

www.interventioncentral.org

students in this first stage of learning by praising 
student growth in accuracy of responding. 



Response to Intervention

Praise: Goal ExamplePraise: Goal Example
Student Performance: Fluency. When the 
t d t h  d b d th  i iti  

"You were able to 
t  36 student has progressed beyond the acquisition 

stage, the new goal may be to promote fluency 
(H i  t l  1978)  

compute 36 
correct digits in 
t  i t   (Haring et al., 1978). 

Teacher praise can motivate the student to 
b   ffi i t  th  d i  t k b  

two minutes on 
today's math time 
d ill k h t  become more efficient on the academic task by 

emphasizing that learner's gains in fluency (a 
bi ti  f  d d f 

drill worksheet. 
That's 4 digits 

 th  li  combination of accuracy and speed of 
responding).

more than earlier 
this week--
i i !"
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impressive!"



Response to Intervention

Praise: Goal Example
Work Product: Student Goal-Setting. A 
motivating strategy for a reluctant learner is 

"At the start of 
class  you set the motivating strategy for a reluctant learner is 

to have him or her set a goal on an academic 
task and to report out at the conclusion of the 

class, you set the 
goal of completing 
an outline for your task and to report out at the conclusion of the 

task about whether the goal was reached. 
The teacher can then increase the motivating 

an outline for your 
paper. And I can 
see that the outline The teacher can then increase the motivating 

power of student goal-setting by offering 
praise when the student successfully sets 

see that the outline 
that you produced 
today looks praise when the student successfully sets 

and attains a goal. The praise statement 
states the original student goal and describes 

today looks 
great—it is well-
structured and 
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states the original student goal and describes 
how the product has met the goal.

structured and 
organized."



Response to Intervention

Praise: Goal Example
Work Product: Using External Standard.
Teacher praise often evaluates the student 

"On this assignment, 
you successfully Teacher praise often evaluates the student 

work product against some external 
standard  Praise tied to an external 

you successfully 
converted the 
original fractions to standard. Praise tied to an external 

standard reminds the student that objective 
expectations exist for academic or 

original fractions to 
equivalent fractions 
before subtracting  expectations exist for academic or 

behavioral performance (e.g., Common 
Core State Standards in reading/

before subtracting. 
Great—you just 
showed mastery of Core State Standards in reading/

mathematics) and provides information 
about how closely current performance 

showed mastery of 
one of our Grade 5 
math standards!"

www.interventioncentral.org

about how closely current performance 
conforms to those expectations.

math standards!



Response to Intervention

Ideas to Increase Use of Classroom Praise
• Keep Daily Score. The teacher sets a goal of the number of 

praise-statements that he or she would like to deliver during a 
class period. During class, the teacher keeps a tally of praise 
statements delivered and compares that total to the goal.

• Select Students for Praise: Goal-Setting and Checkup.
Before each class, the teacher jots down the names of 4-5 
students to single out for praise  (This activity can be done students to single out for praise. (This activity can be done 
routinely as an extension of lesson-planning.) After the class, 
the teacher engages in self-monitoring by returning to this list the teacher engages in self monitoring by returning to this list 
and placing a checkmark next to the names of those students 
whom he or she actually praised at least once during the class 
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period.
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Response to Intervention

Ideas to Increase Use of Classroom Praise
• Make It Habit-Forming: Tie Praise to Classroom Routines.

Here is an idea to weave praise into classroom routine:  (1) The 
teacher defines typical classroom activities during which praise 
is to be delivered (e.g., large-group instruction; student 

ti l i  ti iti  i d d t t k)   (2) F  cooperative-learning activities; independent seatwork).  (2) For 
each activity, the teacher decides on a minimum number of 
praise statements to be delivered each day or class period praise statements to be delivered each day or class period 
(e.g., 'Large-group instruction: 5 praise-statements or more to 
the class or individual students', 'Independent seatwork: 4 , p
praise-statements or more to individual students'). (3) The 
teacher initially monitors praise-statements actually delivered 
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and strives to bring those totals up to the praise-goals. (4) 
When praise becomes a habit, monitoring can be discontinued.
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Response to Intervention
What if the Student Does Not Respond to Praise?
St d t  ti  d  t d t  i  i ll  i  Students sometimes do not respond to praise, especially in 
large-group settings. If so, consider these suggestions:

1. Be sure that your praise is authentic. For example, praise only 
those aspects of a student’s work or behavior that are truly praise-

th  Oth i  th  t d t  fi d th  i  t  b  h  d worthy. Otherwise the student may find the praise to be phony and 
aversive.

2. Deliver the student praise in private conversations or in written p p
format. The discrete delivery of praise can reduce or prevent 
potential public embarrassment.

3. For low-performing students, praise effort as well as product. 3. For low performing students, praise effort as well as product. 
While a struggling writer may write an essay that does not merit 
high praise, for example, the teacher may instead praise the amount 
of time that the student was willing to put into the composition and 
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of time that the student was willing to put into the composition and 
also point out how the current writing product shows improvements 
over the student’s own previous writing attempts.



Response to Intervention

U i   R i f  (R d )  M ti t  Using  Reinforcers (Rewards) as Motivators 
pp. 17-23
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Response to Intervention

Use of Rewards in Schools: What the Research Says…y

• The use of external rewards (‘reinforcers’) can serve as a 
temporary strategy to encourage a reluctant student to 
become invested in completing school work and 
demonstrating appropriate behaviors (Akin Little  Eckert  demonstrating appropriate behaviors (Akin-Little, Eckert, 
Lovett, & Little, 2004). As the student puts increased effort 
into academics and behavior to earn teacher-administered into academics and behavior to earn teacher administered 
reinforcers, the student may in turn begin to experience 
such positive natural reinforcers as improved grades, 
increased peer acceptance, a greater sense of self-efficacy 
in course content, and higher rates of teacher and parent 

l  Th  t h   th  f d  d h  f ll  
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approval. The teacher can then fade and perhaps fully 
eliminate the use of rewards.
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Response to InterventionCreating ‘Reward Deck’: Steps

www.interventioncentral.org 190Source: Wright, J. (2008). The power of RTI: Classroom management strategies (K-6). Port Chester, NY: NPR, Inc.



Response to Intervention

Tutorial: How to Conduct a Reinforcer Survey 
Cto Create a ‘Reward Menu’

1. The teacher collects a series of feasible classroom ideas 
for possible student reinforcers, writing each idea onto a 
separate index card. This serves as a master ‘reinforcer
deck’ that the teacher can reusedeck  that the teacher can reuse.

2 The teacher meets with the student individually to review 2. The teacher meets with the student individually to review 
the reward ideas in the master reinforce deck. The student 
states whether he or she ‘likes’ each reinforce idea ‘a lot’ , ,
‘a little’ or ‘not at all’ and the teacher sorts the reinforcer
cards accordingly into separate piles. The reinforce ideas 
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that the student selected as ‘liking a lot’ will be used to 
create a customized reinforcer menu for the student. 
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Response to Intervention

Tutorial: How to Conduct a Reinforcer Survey 
Cto Create a ‘Reward Menu’

3. Whenever the student meets teacher-established 
criteria to earn a reward, that student selects one from 
the reinforce menuthe reinforce menu.

4 If the reward menu appears to be losing its reinforcing 4. If the reward menu appears to be losing its reinforcing 
power, the teacher can repeat the steps above with the 
student to update and refresh the reward menu.p
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Response to Intervention

Activity: Conduct a Reinforcer Surveyy y
• Pair off, with one taking the role of ‘teacher’ and the 

other the role of ‘student’other the role of student .
• Look up the appropriate reinforcer surey for the 

students that you work with:students that you work with:
Elementary Reinforcer Survey: pp. 19-21
Secondary Reinforcer Survey: pp. 22-23

• Teacher: Review the sample reinforcer choices with p
your ‘student’, asking whether the student likes each 
reward choice a lot (‘2’), a little (‘1’), or not at all (‘0’). 

www.interventioncentral.org
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( ) ( ) ( )
Record the student’s responses.



Response to Intervention

Reinforcer Survey Activity: Items 1-8 of 16
Review these reinforcer ideas with your ‘student’. For each 
idea, record whether the student likes the idea a lot (‘2’), a 
little (‘1’)  or not at all (‘0’)

Reinforcer/Reward Idea

1 Select friends to sit with to complete a cooperative learning activity

little ( 1 ), or not at all ( 0 ).

1. Select friends to sit with to complete a cooperative learning activity

2. Be the teacher's helper for the day

3. Have 5 minutes on the Internet researching a topic of interestg p

4. Work on a jigsaw or other puzzle

5. Be given reserved cafeteria seating for the student and several friends

6. Help a specials teacher (e.g., art, physical education, music)
7. Choose from a list of supervised school locations (e.g., library, another 

classroom) to complete an independent reading assignment
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classroom) to complete an independent reading assignment

8. Play a favorite game



Response to Intervention

Reinforcer Survey Activity: Items 9-16 of 16
Review these reinforcer ideas with your ‘student’. For each 
idea, record whether the student likes the idea a lot (‘2’), a 
little (‘1’)  or not at all (‘0’)

Reinforcer/Reward Idea

little ( 1 ), or not at all ( 0 ).

9. 'Adopt' a younger student and be allowed to check in with that student as a 
mentor

10.Help the custodian
11.Help the teacher to operate the SmartBoard or PowerPoint projector

12.Receive a ticket to be redeemed at a later time for a preferred activity

13.Select a friend as a 'study buddy' to work with on an in-class assignment

14.Sit next to the teacher during a lesson or activity
15 Listen to a book on tape/audio book
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15.Listen to a book on tape/audio book
16.Post artwork or school work on a class or hall bulletin board



Response to Intervention

Reinforcer/Reward Idea Reinforcer Category
1. Select friends to sit with to complete a cooperative 

learning activity
Peer Attention

2. Be the teacher's helper for the day Adult Attentionp y
3. Have 5 minutes on the Internet researching a topic of 

interest
Academic Activity

4. Work on a jigsaw or other puzzle Non-Academic4. Work on a jigsaw or other puzzle Non Academic 
Activity

5. Be given reserved cafeteria seating for the student and 
several friends

Peer Attention
several friends

6. Help a specials teacher (e.g., art, physical education, 
music)

Adult Attention

7 Choose from a list of supervised school locations (e g Academic Activity7. Choose from a list of supervised school locations (e.g., 
library, another classroom) to complete an independent 
reading assignment

Academic Activity

8 Pl f it N A d i
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8. Play a favorite game Non-Academic 
Activity



Response to Intervention

Reinforcer/Reward Idea Reinforcer
Category

9. 'Adopt' a younger student and be allowed to check in Peer Attention9. Adopt  a younger student and be allowed to check in 
with that student as a mentor

Peer Attention

10.Help the custodian Adult Attention
11 Help the teacher to operate the SmartBoard or Academic Activity11.Help the teacher to operate the SmartBoard or 

PowerPoint projector
Academic Activity

12.Receive a ticket to be redeemed at a later time for a 
preferred activity

Non-Academic 
Activitypreferred activity Activity

13.Select a friend as a 'study buddy' to work with on an in-
class assignment

Peer Attention

14 Sit t t th t h d i l ti it Ad lt Att ti14.Sit next to the teacher during a lesson or activity Adult Attention
15.Listen to a book on tape/audio book Academic Activity
16.Post artwork or school work on a class or hall bulletin Non-Academic 

www.interventioncentral.org
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Response to Intervention

Activity: Conduct a Reinforcer Survey: Analysis
A l  th   f  ‘ t d t’  D     Analyze the responses of your ‘student’. Do you see a 
pattern of preferred type of rewards?:
Elementary Survey
• Peer Attention: Items 1-5

Ad lt Att ti  It  6 13

MS/HS Survey
• Peer Attention: Items 1-6

Ad lt Att ti  It  7 11• Adult Attention: Items 6-13
• Academic Activity: Items 14-27

N A d i  A ti it  It  

• Adult Attention: Items 7-11
• Academic Activity: Items 12-16

N A d i  A ti it  It  • Non-Academic Activity: Items 
28-48

• Environmental Adjustment: 

• Non-Academic Activity: Items 
17-26

• Environmental Adjustment: • Environmental Adjustment: 
Items 49-50

• Praise/Incentives/Prizes: Items  

• Environmental Adjustment: 
Items 27-30

• Praise/Incentives/Prizes: Items  

www.interventioncentral.org
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Response to Intervention

Jackpot! Reward Finder
htt // i t ti t l /http://www.interventioncentral.org/
tools/jackpot-reward-finder

The Jackpot Reward Finder is a The Jackpot Reward Finder is a 
collection of ideas for classroom 
rewards for both elementary and 
secondary levels. Teachers can put secondary levels. Teachers can put 
together their own individualized 
menus of rewards and even create 
reinforcer/reward surveys to review y
with students.
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Response to Intervention

Student Self-Regulation. What are g
other ways to train students to be self-
managing  self-advocating learners?managing, self advocating learners?
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Response to Intervention

Structuring a Conference With the Student 
Wh  i  ‘U d  W t ’ With L t  W kWho is ‘Under Water’ With Late Work

pp. 74-76
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Response to Intervention
Negotiating Missing Work: Student-Teacher 

C fConference
When students fall behind in their classwork, they can 
quickly enter a downward spiral  Some students become quickly enter a downward spiral. Some students become 
overwhelmed and simply give up. 
In such cases  the teacher may want to meet with the In such cases, the teacher may want to meet with the 
student –and if possible, a parent--to help that student to 
create a work plan to catch up with late work. p p
At the meeting, the teacher and student inventory what 
work is missing, negotiate a plan to complete that overdue g, g p p
work, and perhaps agree on a reasonable penalty when 
late work is turned in. All attending then sign off on the 

k l  Th  h  l   h  h  h  
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work plan. The teacher also ensures that the atmosphere 
at the meeting is supportive.
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Response to Intervention
Negotiating Missing Work: Student-Teacher 

C f  (C t )Conference (Cont.)
Here in greater detail are the steps that the teacher and 
student would follow at a meeting to renegotiate missing student would follow at a meeting to renegotiate missing 
work:

1 Inventory All Missing Work  The teacher reviews with the 1. Inventory All Missing Work. The teacher reviews with the 
student all late or missing work. The student is given the 
opportunity to explain why the work has not yet been pp y p y y
submitted. 
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Response to Intervention
Negotiating Missing Work: Student-Teacher 

C f  (C t )Conference (Cont.)

2 N ti t   Pl  t  C l t  Mi i  W k  Th  t h  2. Negotiate a Plan to Complete Missing Work. The teacher 
and student create a log with entries for all missing 
assignments  Each entry includes a description of the assignments. Each entry includes a description of the 
missing assignment and a due date by which the student 
pledges to submit that work. This log becomes the p g g
student’s work plan. Submission dates for late 
assignments should be realistic--particularly for students 
who owe a considerable amount of late work and are 
also trying to keep caught up with current assignments.  
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Response to Intervention
Negotiating Missing Work: Student-Teacher 

C f  (C t )Conference (Cont.)
3. [Optional] Impose a Penalty for Missing Work. The 

teacher may decide to impose a penalty for the work teacher may decide to impose a penalty for the work 
being submitted late. Examples of possible penalties are 
a reduction of points (e.g., loss of 10 points per a reduction of points (e.g., loss of 10 points per 
assignment) or the requirement that the student do 
additional work on the assignment than was required of 
his or her peers who turned it in on time.  If imposed, 
such penalties would be spelled out at this teacher-
t d t f  A  lti  h ld b  b l d student conference. Any penalties should be balanced 

and fair, permitting the teacher to impose appropriate 
consequences while allowing the student to still see a 
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consequences while allowing the student to still see a 
path to completing missing work and passing the course. 
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Response to Intervention
Negotiating Missing Work: Student-Teacher 

C f  (C t )Conference (Cont.)
4. Periodically Check on the Status of the Missing-Work 

Plan  If the schedule agreed upon by teacher and Plan. If the schedule agreed upon by teacher and 
student to complete and submit all late work exceeds 
two weeks, the teacher (or other designated school two weeks, the teacher (or other designated school 
contact, such as a counselor) should meet with the 
student weekly while the plan is in effect. At these 
meetings, the teacher checks in with the student to verify 
that he or she is attaining the plan milestones on time 

d till t  t  t th  b i i  d dli  and still expects to meet the submission deadlines 
agreed upon. If obstacles to emerge, the teacher and 
student engage in problem-solving to resolve them
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student engage in problem-solving to resolve them.
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Response to Intervention

How To…Help the Student Develop Work-
Pl i  Skill  Pl  E l t  Adj tPlanning Skills: Plan, Evaluate, Adjust

pp. 77-79
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
The student is trained to follow a plan>work>self-

evaluate>adjust sequence in work planning:

Work-Planning Skills: Plan, Evaluate, Adjust

evaluate>adjust sequence in work-planning:
• Plan. The student creates a work plan: inventorying a 

collection of related tasks to be done  setting specific collection of related tasks to be done, setting specific 
outcome goals that signify success on each task, 
allocating time sufficient to carry out each task.allocating time sufficient to carry out each task.

• Work. The student completes the work.
• Self-Evaluate. The student compares actual work Self Evaluate. The student compares actual work 

performance to the outcome goals to evaluate success.
• Adjust. The student determines what to do differently in 
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Adjust. The student determines what to do differently in 
the future to improve performance and outcomes.

209
Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.



Response to Intervention

p. 79
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
PLANNING: The teacher & student meet prior to the work 

to create a plan  with 3 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

to create a plan, with 3 phases to the meeting:
1. Task. The student describes each academic task in 

clear and specific terms (e g  "Complete first 10 clear and specific terms (e.g., Complete first 10 
problems on page 48 of math book", "write an outline 
from notes for history essay"). from notes for history essay ). 

For this part of the work plan, the teacher may need to 
model for the student how to divide larger global 
assignments into component tasks. in the future to 
improve performance and outcomes
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improve performance and outcomes.
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
PLANNING: The teacher & student meet prior to the work 

to create a plan  with 3 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

to create a plan, with 3 phases to the meeting:
2. Time Allocated. The student decides how much time 

should be reserved to complete each task (e g  For a should be reserved to complete each task (e.g., For a 
math workbook assignment:  "20 minutes" or "11:20 to 
11:40"). 11:40 ). 

Because students with limited planning skills can make 
unrealistic time projections for task completion, the 
teacher may need to provide initial guidance and 
modeling in time estimation
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modeling in time estimation.
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
PLANNING: The teacher & student meet prior to the work 

to create a plan  with 3 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

to create a plan, with 3 phases to the meeting:
3. Performance Goal. The student sets a performance 

goal to be achieved for each task  Performance goals goal to be achieved for each task. Performance goals 
are dependent on the student and may reference the 
amount, accuracy, and/or qualitative ratings of the amount, accuracy, and/or qualitative ratings of the 
work: (e.g., for a reading assignment: "To read at least 
5 pages from assigned text, and to take notes of the 
content"; for a math assignment: "At least 80% of 
problems correct"; for a writing assignment: "Rating of 
4 or higher on class writing rubric")   
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4 or higher on class writing rubric").  
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
SELF-EVALUATION: The teacher & student meet after the 

work to evaluate with 2 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

work to evaluate with 2 phases to the meeting:
1. Comparison of Performance Goal to Actual 

Performance  For each task on the plan  the student Performance. For each task on the plan, the student 
compares his or her actual work performance to the 
original performance goal and notes whether the goal original performance goal and notes whether the goal 
was achieved. In addition to noting whether the 
performance  goal was attained, the student evaluates 
whether the task was completed within the time 
allocated. 
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Response to Intervention
TUTORIAL: How To…Help the Student Develop 

Work Planning Skills: Plan  Evaluate  Adjust
SELF-EVALUATION: The teacher & student meet after the 

work to evaluate with 2 phases to the meeting:

Work-Planning Skills: Plan, Evaluate, Adjust

work to evaluate with 2 phases to the meeting:
2. Adjustment. For each task that the student failed to 

reach the performance goal within the time allocated  reach the performance goal within the time allocated, 
the student reflects on the experience and decides 
what adjustments to make on future assignments. For what adjustments to make on future assignments. For 
example, a student reviewing a homework work-plan 
who discovers that she reserved insufficient time to 
complete math word problems may state that, in future, 
she should allocate at least 30 minutes for similar 
tasks
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tasks.
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p. 79

www.interventioncentral.org 216
Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.



Response to Intervention
Self-Regulation Skills: Work-Plan Conference
• Review the structure for student 

work-planning conferences shared 
today  Discuss how you might use or 

STUDENTWORK-PLANNING 
P d P t Pl i  today. Discuss how you might use or 

adapt it to train students in work 
planning  

Pre- and Post-Planning 
Conferences

PLANNINGplanning. 
• Consider questions such as:
What assignments you might use 

1. Task
2. Time AllocatedWhat assignments you might use 

it for: in-class? homework? 
longer-term assignments?

3. Performance Goal
SELF-EVALUATIONg g

Who might conference with the 
student: teacher? counselor? 

1. Comparison of 
Performance Goal to 
Actual Performance

www.interventioncentral.org 217

mentor? 2. Adjustment



Response to Intervention
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Response to Intervention
Activity: ‘Next 
Steps’ Planning Workshop: Gaining the Instructional Edge in Grades Steps  Planning 
• Review the key 

points discussed in 

3-12: How to Find & Fix Academic Skill Deficits
1. ADHD: Overview & Key Concepts 
2 S lf M it i  St d t   S lf M  f points discussed in 

this workshop (on 
right). 

2. Self-Monitoring: Students as Self-Managers of 
Behavioral Change 

3. Building Academic Success: Antecedent 
• Each participant 

should choose 2-3 
‘next steps’ to use 

g
Strategies to Cue, Motivate, Accommodate 

4. Reinforcers: Building Incentives into Student 
I t ti   next steps  to use 

information from the 
training back at your 

Interventions , 
5. Online Tools:

-Self-Monitoring Checklist Maker
school.

• Be prepared to 
t t!

Self Monitoring Checklist Maker
-Behavior Report Card Maker
-Jackpot Reward Finder
Academic Survival Skills Checklist Maker

www.interventioncentral.org

report out!
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-Academic Survival Skills Checklist Maker
-Accommodations Finder


