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How to: Focus Students With ADHD Through Antecedent Teaching 
Strategies: Cuing 
Because of inattention, students with Attention-Deficit Hyperactivity Disorder (ADHD) often perform below their level 
of ability on academic tasks such as math computation, word problems, or reading comprehension. However, 
teachers can often use simple verbal or visual cuing techniques to substantially improve these students' academic 
performance. Cuing techniques are considered to be positive antecedents that set the student up for greater success  
(Kern, Choutka, & Sokol, 2002). Such techniques are time-efficient, quick-acting, and non-intrusive. 

Here is a sampling of ideas for cuing student attention to improve academic performance: 

 Academic Strategy Examples: Visual & Verbal Attentional Cuing 

❑ VISUAL CUING: MATH COMPUTATION: STUDENT HIGHLIGHTING. 
Students who are inattentive or impulsive can improve their accuracy 
and fluency on math computation problems through student-performed 
highlighting. The student is given highlighters of several colors and a 
math computation sheet. Before completing the worksheet, the student 
is directed to color-code the problems on the sheet in a manner of his 
or her choosing (e.g., by level of difficulty, by math operation). The 
student then completes the highlighted worksheet. 

Kercood, S., & 
Grskovic, J. A. (2009). 
The effects of 
highlighting on the math 
computation 
performance and off-
task behavior of 
students with attention 
problems. Education 
and Treatment of 
Children, 32, 231-241.

❑ VISUAL CUING: MATH WORD PROBLEMS: HIGHLIGHT KEY 
TERMS. Students who have difficulties with inattention or impulsivity 
can increase rates of on-task behavior and accuracy on math word 
problems through highlighting of key terms. The teacher prepares the 
worksheet by using a colored highlighter to highlight a combination of 
8-11 key words and numbers for each math word problem. The 
student then completes the highlighted worksheet. 

Kercood, S., Zentall, S. 
S., Vinh, M., & Tom-
Wright, K. (2012). 
Attentional cuing in 
math word problems for 
girls at-risk for ADHD 
and their peers in 
general education 
settings. Contemporary 
Educational 
Psychology, 37, 106-
112. 

❑ VISUAL CUING: WRITING: USE COLORED PAPER TO INCREASE 
WRITING LEGIBILITY. Students with attention or impulsivity issues 
may improve the legibility of handwriting for spelling and writing tasks 
through use of colored writing paper. In preparation, the student is 
offered a range of colored paper choices ranging from pastels to 
bright, highly saturated (neon) hues. The paper in the color chosen by 
the student is then prepared by adding ruled lines for writing. 
Whenever the student has an important writing task in which legibility 
is important, he or she is encouraged to use writing paper of the 
preferred color. 

Imhof, M. (2004). 
Effects of color 
stimulation on 
handwriting 
performance of children 
with ADHD without and 
with additional learning 
disabilities. European 
Child & Adolescent 
Psychiatry, 13, 191-198.

❑ VERBAL CUING: READING COMPREHENSION: PROMPT WITH 
INCENTIVE. To boost student comprehension of a passage, use a 
verbal prompt before the reading paired with an incentive. Before the 
student begins reading a story or informational-text passage, the 

O'Shea, L. J., Sindelar, 
P. T., & O'Shea, D. J. 
(1985). The effects of 
repeated reading and 
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teacher says: "Read this story/passage out loud. Try to remember as 
much as you can about the story/passage. Then I will have you retell 
the main points of the story/passage. If you remember enough of the 
reading, you will get a sticker [or other prize or incentive]."  If the 
student needs a reminder during the reading, the teacher says: "Work 
on remembering as much of the reading as you can." At the end of the 
reading, the student is told to recount the main points of the passage 
and is awarded the promised incentive at the discretion of the teacher.

attentional cues on 
reading fluency and 
comprehension. Journal 
of Literacy Research, 
17(2), 129-142. 

 
Some of the strategies presented here can also be adapted for use with groups. For example, students could pair off 
to discuss and highlight math computation worksheets. Or the teacher could use an overhead projector to highlight 
key terms in assigned math word problems, while the students highlight the same terms on their own worksheets.  

Reference 

Kern, L., Choutka, C. M., & Sokol, N. G. (2002). Assessment-based antecedent interventions used in natural settings 
to reduce challenging behavior: An analysis of the literature. Education and Treatment of Children, 25(1), 113-130. 
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Use of High-Probability Requests to 
Increase Student Compliance: Examples 
from Research Studies 
 
Transitioning within academic tasks: Letter/word copying 
(Lee et al., 2004).  During independent work, two 2nd-grade 
students were directed to copy a letter several times from a 
model (a preferred, high-probability task) before being asked 
to copy a whole word from a model (less-preferred, low-
probability task). 
 
Transitioning within academic tasks: Math computation (Lee 
et al., 2004). Three students with IEPs from intermediate 
grades were presented with flashcards containing math 
computation problems. The students were to read off and 
solve each problem, flip the card over to check the actual 
answer against their solution, and then advance to the next 
card. For the activity, the teacher first created a series of 
cards containing low-probability computation problems that 
were less-preferred because of their difficulty. Then, before 
each low-probability problem, the teacher inserted 
flashcards with three easy (more-preferred, high-probability) 
computation problems. 
 
Transitioning between academic tasks: Independent math 
assignment (Wehby & Hollahan, 2000). This study focused 
on a middle-school student who often would not initiate 
independent math assignments.  The teacher compiled a list 
of high-probability requests related to the independent math 
assignment that the student would typically respond to--
e.g., 'write your name on the worksheet", "pick up your 
pencil", "take out a sheet of paper for the assignment", "look 
over the first problem". At the start of the independent 
seatwork activity, the teacher approached the student and 
randomly selected and delivered 3 requests from the high-
probability list. If the student ignored a request, the teacher 
would simply deliver another from the list until the student 
had successfully complied with 3 high-probability requests. 
Then the teacher delivered the less-preferred, low-
probability request: "Begin your independent assignment." 
 

How To: Increase Motivation in Students: High-Probability Requests  
 
Non-compliance is a frequent source of problem classroom behavior--driven by student attempts to escape or avoid 
challenging academic tasks (Packenham, Shute & Reid, 2004). For instance, when transitioning between educational 
activities a work-avoidant student may stall in beginning the next assignment. Or, during independent assignments, 
that same student may run out the clock by dawdling between work items. To increase compliance and work 
completion, teachers should identify strategies that prevent off-task behaviors but must also continue to hold students 
accountable for attaining rigorous academic standards. 
 
High-probability requests are one feasible classroom 
technique that can be effective in motivating students to 
engage in assigned classwork (Lee, 2006). The teacher 
first identifies an academic activity in which the student 
historically shows a low probability of completing 
because of non-compliance.  The teacher then embeds 
within that low-probability activity an introductory series 
of simple, brief 'high-probability' requests or tasks that 
this same student has an established track record of 
completing (Belfiore, Basile, & Lee, 2008).  
 
As the student completes several embedded high-
probability tasks in succession, he or she builds 
'behavioral momentum' in responding that increases the 
likelihood that the student will apply full effort when 
encountering the 'main event'--the more challenging, 
low-probability activity. (See the table Use of High-
Probability Requests to Increase Student Compliance: 
Examples from Research Studies for descriptions of 
how high-probability requests have been used 
successfully in school settings.) 
 
Use of high-probability requests offers the twin 
advantages of motivating students while encouraging 
high academic standards. Students can find the 
experience of completing simple, high-probability tasks 
to be intrinsically reinforcing--which fuels the behavioral 
momentum that gives this strategy its power (Lee et al., 
2004). At the same time, this approach offers teachers 
a means of holding non-compliant students to the same 
high academic expectations as their more cooperative 
classmates (Belfiore et al., 2008).  
 
A potential instructional advantage of the high-
probability request strategy should also be noted. 
Research suggests that student retention of learned 
material is heightened if that material is reviewed at 
intervals of several months or more from the initial 
learning (Pashler et al., 2007). If teachers are able to 
fold previously learned academic material (e.g., math 
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computation facts; course vocabulary items) into high-probability requests, they can both boost student work 
compliance and promote retention of essential skills or knowledge. 
 
Here are more detailed teacher guidelines from Lee (2006) for embedding high-probability requests to build 
behavioral momentum sufficient to motivate students to tackle less-preferred, low-probability academic activities: 
 
1. Identify incidents of non-compliant behavior. The teacher notes academic work-situations that initially have a low 

probability for completion because of student non-compliance (e.g., writing a journal entry; completing a 
worksheet with reflective questions tied to a reading assignment). The teacher also determines whether non-
compliance in each situation occurs within that task or in transitioning to that task. 
 

2. List high-probability tasks. Next, the teacher generates a list of high-probability tasks that the student is likely to 
comply with. These tasks should be brief (i.e., take 5 seconds or fewer to complete) and should logically link to 
the low-probability activity. For example, if the low-probability event is getting the student to start the writing of a 
journal entry (transitioning between academic activities), easy, high-probability tasks associated with beginning 
the writing task might include 'organize your writing materials',  'write a title', and  'list 3 ideas for the journal 
entry'. If the low-probability event is having the student complete a worksheet with reflective questions tied to an 
assigned reading (within-task), sample high-probability tasks associated with the worksheet could include 
questions asking the student to 'copy the title of this reading', or 'write down one interesting vocabulary term from 
the first paragraph'. 
 

3. Create activities with embedded high-probability tasks. The teacher then reworks the low-probability work-
situation to embed within it a series of high-probability tasks. If the target is to get the student to transition 
efficiently from one activity to another, the teacher inserts 3 high-probability requests at the start of the activity to 
create behavioral momentum. If the goal is to prod the student to efficiently complete an independent 
assignment without hesitating between items, the teacher inserts 3 high-probability requests before each 
challenging item on the assignment. 
 

4. Introduce the activities. The teacher rolls out the activities, now retooled to include embedded high-probability 
tasks or requests. The teacher is careful, when presenting directives aloud to the student, to pace those 
directives briskly: letting no more than 10 seconds elapse between student completion of one request and 
teacher delivery of the next request. The teacher should also monitor the student's performance. If the student 
does not comply quickly with selected high-probability requests, the teacher should replace those requests on 
future assignments with others that elicit prompt compliance. 
 

The guidelines offered here demonstrate how strategic use of high-probability requests can generate behavioral 
momentum and prevent compliance problems with individual students. However, teachers may also be able to 
creatively use high-probability sequences to motivate whole groups or even an entire class. For example, an 
instructor might decide to intersperse  3 'easy' (high-probability) items between each 'challenge' item on a math 
computation worksheet to be assigned to all students for independent seatwork. Or a teacher may routinely introduce 
in-class writing assignments by first verbally directing students to 'take out paper and pen', 'write your name on the 
paper', and 'copy this journal topic onto your paper'. The crucial factor in group use of high-probability sequences is 
that the teacher accurately identify what tasks are indeed motivating and likely to build behavioral momentum among 
the majority of students. 
  
References 
 
Belfiore, P. J., Basile, S. P., & Lee, D. L. (2008). Using a high probability command sequence to increase classroom 
compliance: The role of behavioral momentum. Journal of Behavioral Education, 17, 160-171. 
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Accommodations Finder: Checklist Maker

Sample 'Motivation' Accommodations

This report lists selected accommodations in one column and research citations for each in the next
column. A third column includes a space to write notes.

Accommodation Research Citation NOTES
 INCORPORATE STUDENT

INTERESTS.  Structure or rework
instruction or academic tasks to
incorporate topics of student interests. If
students are interested in NASCAR or
fashion, for example, the teacher can
work these topics into writing or math
lessons.

Kern, L, & Clemens, N.
(2007). Antecedent
strategies to promote
appropriate classroom
behavior. Psychology in the
Schools, 44(1), 65-75.

 

 OFFER CHOICE IN MODES OF TASK
COMPLETION. Allow the student two or
more choices for completing a given
academic task. For example, a student
may be given the option to use a
computer keyboard to write an essay
instead of writing it by hand -- or to
respond orally to math-facts on
flashcards rather than recording
answers on a math worksheet.

Kern, L, & Clemens, N.
(2007). Antecedent
strategies to promote
appropriate classroom
behavior. Psychology in the
Schools, 44(1), 65-75.

 

 OFFER CHOICE VIA ASSIGNMENT
SUBSTITUTION. Present the student
with two or more alternative activities to
choose from that contain equivalent
academic requirements.  For example,
an instructor who wants students to
review a chapter of the course textbook
might allow them the choices of reading
the passage independently or
discussing that passage in a structured
cooperative learning activity.

Kern, L, & Clemens, N.
(2007). Antecedent
strategies to promote
appropriate classroom
behavior. Psychology in the
Schools, 44(1), 65-75.

 

 OFFER CHOICE: TASK SEQUENCE.
When the student has several tasks to
complete during independent work time,
allow the student to select the order in
which she or he will complete those
tasks. When the student begins the
independent work, provide
encouragement and prompting as
needed to keep the student engaged.

Kern, L., Bambara, L., &
Fogt, J. (2002). Class-wide
curricular modification to
improve the behavior of
students with emotional or
behavioral disorders.
Behavioral Disorders, 27,
317-326.
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Accommodations Finder: Checklist Maker

Accommodation Research Citation NOTES
 PROVIDE ADULT ATTENTION. Provide

the student with brief, regular, repeated
doses of positive adult attention
(‘scheduled attention’) at times when
the student is behaving appropriately.
Examples of positive teacher attention
are greetings, brief conversations,
encouraging notes written on
assignments, and non-verbal signals
(e.g., thumbs-up).

Kern, L, & Clemens, N.
(2007). Antecedent
strategies to promote
appropriate classroom
behavior. Psychology in the
Schools, 44(1), 65-75.

 

 REWARD ACCURACY AND EFFORT
FOR BEGINNING LEARNERS. For the
student just acquiring an academic skill
who is not yet proficient, provide
encouragement and/or incentives for
overall effort and accuracy of any work
completed-- rather than focusing on
speed or total number of problems
finished.

Barkley, R. A. (2008). 80+
classroom accommodations
for children or teens with
ADHD. The ADHD Report,
16(4), 7-10.
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Accommodations Finder: Checklist Maker

Sample 'Self-Management'  Accommodations

This report lists selected accommodations in one column and research citations for each in the next
column. A third column includes a space to write notes.

Accommodation Research Citation NOTES
 ASSIGN A ‘FALL-BACK’ PEER.

Choose a peer whom the student can
call or email to get details about missing
or lost homework assignments.

Barkley, R. A. (2008). 80+
classroom accommodations
for children or teens with
ADHD. The ADHD Report,
16(4), 7-10.

 

 CREATE STUDENT ORGANZATION
FOLDER.  Help the student to create a
work folder to organizer materials for a
course or content area. The folder
should include dividers and color-coding
to organize materials by subject or topic.

Beech, M. (2010).
Accommodations: Assisting
students with disabilities.
Florida Department of
Education. Retrieved from ht
tp://www.fldoe.org/ese/pdf/a
ccomm-educator.pdf

 

 DEVELOP A STUDENT SELF-CHECK
ERROR CHECKLIST. Meet with the
student and generate a short list of the
most common errors that the student
habitually makes on course assignments
(e.g., ‘In writing assignments, some
words are illegible’, ‘Not all words at
sentence beginning are capitalized’.) 
Format that list as a customized
error-correction checklist. Instruct the
student to review completed
assignments using the error-correction
checklist before turning in the work.

Beech, M. (2010).
Accommodations: Assisting
students with disabilities.
Florida Department of
Education. Retrieved from ht
tp://www.fldoe.org/ese/pdf/a
ccomm-educator.pdf

 

 HIGHLIGHT ESSENTIAL MATERIAL.
Have the student use a highlighter to
identify key ideas and vocabulary in text.
If necessary, train the student in the skill
of highlighting only essential material
(e.g., with the teacher initially
highlighting a text selection and
comparing her/his highlights to those of
the student).

International Dyslexia
Association. (2002).
Accommodating students
with dyslexia in all
classroom settings.
Retrieved from
http://www.interdys.org/
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Accommodations Finder: Checklist Maker

Accommodation Research Citation NOTES
 PROMOTE STUDENT-DEVELOPED

STUDY SCHEDULES. Sit with the
student to develop daily (and perhaps
weekly and monthly) schedules to study
material from a course or content-area.
Meet periodically with the student to
update these study schedules, gradually
placing full responsibility on the student
to create the schedule independently
and bring to the instructor for review.

Gettinger, M., & Seibert, J.
K. (2002). Contributions of
study skills to academic
competence. School
Psychology Review, 31,
350-365.

 

 PROVIDE SCHEDULES/AGENDAS.
Provide the student with an academic
agenda or schedule for the class period
or school day. This agenda outlines the
instructional activities, independent
assignments, and other tasks to be
covered during the period, as well as
their approximate duration. Preview the
schedule with students to prepare them
for upcoming activities. To forestall
problem behaviors that might arise
during a long or challenging activity,
refer to the schedule at several points
during the activity in order both to
remind students of the time remaining
and (perhaps) to describe the next
activity to follow. Prepare students with
a brief prompt/warning to prepare them
for upcoming transitions between
activities.

Kern, L, & Clemens, N.
(2007). Antecedent
strategies to promote
appropriate classroom
behavior. Psychology in the
Schools, 44(1), 65-75.

 

 SELF-MONITOR STUDENT GOALS.
Meet with the student to develop one or
more classroom performance goals
(e.g., arriving to class on time;
completing independent assignments;
participating in class discussion). Have
the student monitor and chart her or his
performance during each class period.
Meet periodically with the student to
review performance.

Barkley, R. A. (2008). 80+
classroom accommodations
for children or teens with
ADHD. The ADHD Report,
16(4), 7-10.
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Accommodations Finder: Checklist Maker

Accommodation Research Citation NOTES
 TRAIN THE STUDENT IN BASIC

STUDY HABITS. Share study tips with
the student, including these
recommendations: (1) Schedule the
most difficult academic tasks and
content for times when the student has
peak energy; (2) break larger
assignments into smaller, more
manageable chunks; (3) mix and vary
study tasks (e.g., reading writing) to
avoid monotony; (4) show flexibility in
updating the study schedule to
accommodate unforeseen interruptions
or unexpected windfalls of study time.

Gettinger, M., & Seibert, J.
K. (2002). Contributions of
study skills to academic
competence. School
Psychology Review, 31,
350-365.

 

 TRAIN THE STUDENT TO REQUEST
ASSISTANCE. Meet with the student
and share your expectations for when
and how he or she should request help
during independent work. This training is
likely to include these elements: (1)
providing the student with simple fix-up
skills to use when stuck; (2)
self-identifying when the student needs
outside assistance (e.g., ‘If you have
worked for more than five minutes on a
math problem and are still not sure what
to do, it’s time to get help.’); and (3)
guidelines for seeking additional
assistance (e.g., ‘First, ask a peer for
help. If you are still stuck, come to my
desk for help.’). Create a checklist with
the assistance steps and tape it to the
student’s desk, place into his or her
work folder, or post on the wall.

Beech, M. (2010).
Accommodations: Assisting
students with disabilities.
Florida Department of
Education. Retrieved from ht
tp://www.fldoe.org/ese/pdf/a
ccomm-educator.pdf

 

 USE ‘VISUAL BLOCKERS’. Encourage
the student to reduce distractions on
assignments by using a blank sheet of
paper or similar aid to cover sections of
the page that the student is not currently
working on.

International Dyslexia
Association. (2002).
Accommodating students
with dyslexia in all
classroom settings.
Retrieved from
http://www.interdys.org/
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Accommodations Finder: Checklist Maker

Accommodation Research Citation NOTES
 USE DAILY HOMEWORK

ASSIGNMENT SHEET. Create an
assignment sheet for the student to
record daily homework assignments.
The sheet should include columns to
record individual homework tasks,
materials needed for each task, an
estimated amount of time needed to
complete each task, and whether the
student actually completes and turns in
each assignment task. Optionally, have
the student collect completed homework
assignment sheets and turn them in
each week to verify that they are being
used.

Barkley, R. A. (2008). 80+
classroom accommodations
for children or teens with
ADHD. The ADHD Report,
16(4), 7-10.
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How To: Motivate Students Through Teacher Praise 
As the majority of states across America adopt the Common Core Standards for reading and mathematics, teachers 
at all grade levels are eager to find tools that will encourage students to work harder to reach those ambitious 
outcome goals. Additionally, schools adopting Response to Intervention are seeking evidence-based strategies to 
motivate struggling students that can also be easily delivered in general-education classrooms.  

Teacher praise is one tool that can be a powerful motivator for students. Surprisingly, research suggests that praise 
is underused in both general- and special-education classrooms (Brophy, 1981; Hawkins & Heflin, 2011; Kern, 2007).   

 Praise: What the Research Says 

Effective teacher praise consists of two elements: (1) a description of noteworthy student academic performance or 
general behavior, and (2) a signal of teacher approval (Brophy, 1981; Burnett, 2001). The power of praise in 
changing student behavior is that it both indicates teacher approval and informs the student about how the praised 
academic performance or behavior conforms to teacher expectations (Burnett, 2001). As with any potential 
classroom reinforcer, praise has the ability to improve student academic or behavioral performance—but only if the 
student finds it reinforcing (Akin-Little et al., 2004). Here are several suggestions for shaping praise to increase its 
effectiveness: 

 Describe Noteworthy Student Behavior. Praise statements that lack a specific account of student behavior in 
observable terms are compromised—as they fail to give students performance feedback to guide their learning. 
For example, a praise statement such as 'Good job!' is inadequate because it lacks a behavioral description 
(Hawkins & Heflin, 2011). However, such a statement becomes acceptable when expanded to include a 
behavioral element: "You located eight strong source documents for your essay. Good job!" 
 

 Praise Effort and Accomplishment, Not Ability. There is some evidence that praise statements about general 
ability can actually reduce student appetite for risk-taking (Burnett, 2001). Therefore, teachers should generally 
steer clear of praise that includes assumptions about global student ability (e.g., "You are a really good math 
student!"; "I can tell from this essay that writing is no problem for you."). Praise should instead focus on specific 
examples of student effort or accomplishment (e.g., "It's obvious from your grade that you worked hard to 
prepare for this quiz. Great work!"). When praise singles out exertion and work-products, it can help students to 
see a direct link between the effort that they invest in a task and improved academic or behavioral performance. 
 

 Match the Method of Praise Delivery to Student Preferences. Teachers can deliver praise in a variety of 
ways and contexts. For example, an instructor may choose to praise a student in front of a class or work group 
or may instead deliver that praise in a private conversation or as written feedback on the student's assignment. 
When possible, the teacher should determine and abide by a student's preferences for receiving individual 
praise. It is worth noting that, while most students in elementary grades may easily accept public praise, 
evidence suggests that middle and high-school students actually prefer private praise (Burnett, 2001). So, when 
in doubt with older students, deliver praise in private rather than in public.  

Praise: Use in the Classroom 

Praise is a powerful motivating tool because it allows the teacher to selectively encourage different aspects of 
student production or output. For example, the teacher may use praise to boost the student's performance, praising 
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effort, accuracy, or speed on an assignment. Or the teacher may instead single out the student's work product and 
use praise to underscore how closely the actual product matches an external standard or goal set by the student. 
The table below presents descriptions of several types of praise-statements tied to various student goals: 

Praise: Goal Example 
Student Performance: Effort. Learning a new skill requires that the student 
work hard and put forth considerable effort--while often not seeing immediate 
improvement.  
 
For beginning learners, teacher praise can motivate and offer encouragement 
by focusing on effort ('seat-time') rather than on product (Daly et al., 2007).  

"Today in class, you wrote non-
stop through the entire writing 
period. I appreciate your hard 
work." 

Student Performance: Accuracy. When learning new academic material or 
behaviors, students move through distinct stages (Haring et al., 1978). Of 
these stages, the first and most challenging for struggling learners is 
acquisition. In the acquisition stage, the student is learning the rudiments of 
the skill and strives to respond correctly.  
 
The teacher can provide encouragement to students in this first stage of 
learning by praising student growth in accuracy of responding.  

"This week you were able to 
correctly define 15 of 20 biology 
terms. That is up from 8 last 
week. Terrific progress!"   

Student Performance: Fluency. When the student has progressed beyond 
the acquisition stage, the new goal may be to promote fluency (Haring et al., 
1978).  
 
Teacher praise can motivate the student to become more efficient on the 
academic task by emphasizing that learner's gains in fluency (a combination 
of accuracy and speed of responding). 

"You were able to compute 36 
correct digits in two minutes on 
today's math time drill 
worksheet. That's 4 digits more 
than earlier this week--
impressive!" 

Work Product: Student Goal-Setting. A motivating strategy for a reluctant 
learner is to have him or her set a goal before undertaking an academic task 
and then to report out at the conclusion of the task about whether the goal 
was reached.  
 
The teacher can then increase the motivating power of student goal-setting by 
offering praise when the student successfully sets and attains a goal. The 
praise statement states the original student goal and describes how the 
product has met the goal. 

"At the start of class, you set 
the goal of completing an 
outline for your paper. And I can 
see that the outline that you 
produced today looks great—it 
is well-structured and 
organized." 

Work Product: Using External Standard. Teacher praise often evaluates 
the student work product against some external standard.  
 
Praise tied to an external standard reminds the student that objective 
expectations exist for academic or behavioral performance (e.g., Common 
Core State Standards in reading and mathematics) and provides information 
about how closely the student's current performance conforms to those 
expectations. 
 
When comparing student work to an external standard, the teacher praise-
statement identifies the external standard and describes how closely the 
student's work has come to meeting the standard. 

"On this assignment, I can see 
that you successfully converted 
the original fractions to 
equivalent fractions before you 
subtracted. Congratulations—
you just showed mastery of one 
of our state Grade 5 math 
standards!" 

 

Praise: Troubleshooting 
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One reason that praise is often underused in middle and high school classrooms may be that teachers find it very 
difficult both to deliver effective group instruction and to provide (and keep track of) praise to individual students.  
Here are several informal self-monitoring ideas to help teachers to use praise with greater frequency and 
consistency: 

 Keep Daily Score. The teacher sets a goal of the number of praise-statements that he or she would like to 
deliver during a class period. During class, the teacher keeps a tally of praise statements delivered and 
compares that total to the goal. 
 

 Select Students for Praise: Goal-Setting and Checkup. Before each class, the teacher jots down the names 
of 4-5 students to single out for praise. (This activity can be done routinely as an extension of lesson-planning.) 
After the class, the teacher engages in self-monitoring by returning to this list and placing a checkmark next to 
the names of those students whom he or she actually praised at least once during the class period. 
 

 Make It Habit-Forming: Tie Praise to Classroom Routines. Like any other behavior, praise can be delivered 
more consistently when it becomes a habit. Here is an idea that takes advantage of the power of habit-formation 
by weaving praise into classroom routine:  (1) The teacher first defines various typical classroom activities during 
which praise is to be delivered (e.g., large-group instruction; student cooperative-learning activities; independent 
seatwork, etc.).  (2) For each type of activity, the teacher decides on a minimum number of group and/or 
individual praise statements that the instructor would like to deliver each day or class period as a part of the 
instructional routine (e.g., 'Large-group instruction: 5 praise-statements or more to the class or individual 
students', 'Independent seatwork: 4 praise-statements or more to individual students'). (3) The teacher initially 
monitors the number of praise-statements actually delivered during each activity and strives to bring those totals 
into alignment with the minimum levels previously established as goals. (4) As delivery of praise becomes 
associated with specific activities, the onset of a particular class activity such as large-group instruction serves 
as a reminder (trigger or stimulus) to deliver praise. In effect, praise becomes a habit embedded in classroom 
routine. 
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How To: Create Reward Menus That Motivate: Tips for Teachers 
 
Rewards are often central to effective school interventions.  As possible incentives that students 
can earn for appropriate school performance or conduct, these reinforcers (or ‘rewards’) often 
serve as the motivational ‘engine’ that drives successful interventions.     
 
Choosing rewards to use as incentives for a student intervention may seem simple and 
straightforward.  A reinforcer, however, probably will not be successful unless it passes three 
important tests:   
 

• Acceptability Test.  Does the teacher approve of using the reinforcer with this child?  Are 
parent(s) likely to approve the use of the reinforcer with their child?  

 
• Availability Test.  Is the reinforcer typically available in a school setting?  If not, can it be 

obtained with little inconvenience and at a cost affordable to staff or parents?  
 

• Motivation Test.  Does the child find the reinforcer to be motivating?   
 
Reward systems are usually most powerful when a student can select from a range of reward 
choices (‘reward menu’).  Offering students a menu of possible rewards is effective because it both 
gives students a meaningful choice of reinforcers and reduces the likelihood that the child will 
eventually tire of any specific reward.     
 
However, some children (e.g., those with Attention-Deficit Hyperactivity Disorder) may lose interest 
in specific reward choices more quickly than do their typical peers.  Teachers will want to regularly 
update and refresh reward menus for such children to ensure these reinforcers retain their power 
to positively shape those students’ behaviors.     
 
Creating a ‘Reward Deck.’  A Reward Deck is an idea that can help teachers to quickly select and 
regularly update student reward menus.  This strategy involves 5 steps:   
 

1. The teacher reviews a list of reward choices typically available in school settings.  
(Instructors can use the comprehensive sampling of possible school rewards that appears 
in the next section: Jackpot!  Ideas for Classroom Rewards.).  From this larger list, the 
teacher selects only those rewards that she or he approves of using, believes would be 
acceptable to other members of the school community (e.g., administration, parents), and 
finds feasible and affordable.   

 
2. The teacher writes out acceptable reward choices on index cards-- to create a master 

‘Reward Deck’     
 

3. Whenever the teacher wants to create a reward menu for a particular student, he or she 
first ‘screens’ reward choices that appear in the master Reward Deck and temporarily 
removes any that seem inappropriate for that specific case. (For example, the teacher may 
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screen out the reward ‘pizza party’ because it is too expensive to offer to a student who 
has only minor difficulties with homework completion.)    

 
4. The teacher then sits with the child and presents each of the reward choices remaining in 

the Reward Deck.  For each reward option, the child indicates whether he or she (a) likes 
the reward a lot, (b) likes the reward a little, or (c) doesn’t care for the reward. The teacher 
sorts the reward options into three piles that match these rating categories.     The teacher 
can then assemble that child’s Reward Menu using the student’s top choices (“like a lot”).  
If the instructor needs additional choices to fill out the rest of the menu, he or she can pull 
items from the student’s “like a little” category as well.      

 
5. (Optional but recommended) Periodically, the instructor can meet with the student and 

repeat the above procedure to ‘refresh’ the Reward Menu quickly and easily. 
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Student Rewards - Jackpot Reward Finder : Checklist Maker

Reward Ideas: Elementary Students

Review this survey of possible reinforcer/reward choices with the student and rate the student's liking of
each choice.

Reinforcer/Reward Idea Preferred by Student?
Yes/Maybe/No

1. Sit with friends of the student's choosing during instruction  
2. Select friends to sit with to complete a cooperative learning

activity
 

3. Select a friend as a 'study buddy' to work with on an
in-class assignment

 

4. Be given reserved cafeteria seating for the student and
several friends

 

5. 'Adopt' a younger student and be allowed to check in with
that student as a mentor

 

6. Eat lunch with a preferred adult  
7. Shadow a school staff member (e.g., principal, custodian)

for part or all of a day
 

8. Be the teacher's helper for the day  
9. Be a teacher helper in another classroom  

10. Sit next to the teacher during a lesson or activity  
11. Help the library media specialist  
12. Help the custodian  
13. Help a specials teacher (e.g., art, physical education,

music)
 

14. Choose a book to be read aloud in class  
15. Have 5 minutes on the Internet researching a topic of

interest
 

16. Listen to a book on tape/audio book  
17. Invite an older-student or  adult "reading buddy" to the

classroom to read with the student
 

18. Choose an in-class or homework assignment for the class  
19. Teach (or help the teacher to teach) a lesson  
20. Help the teacher to operate the SmartBoard or PowerPoint

projector
 

21. Get extra help from the teacher on a topic of the student's
choosing

 

22. Read to a younger child  
23. Read aloud using a tape recorder to tape the story  
24. Choose from a list of supervised school locations (e.g.,

library, another classroom) to complete an independent
reading assignment

 

25. Be given a pass to go to the library during free class time  
26. Serve as timekeeper for an activity, announcing a 5-minute

warning near end of the activity, and informing the group
when the activity is over

 

27. Help a classmate with an academic assignment  

www.interventioncentral.org • Copyright © 2009-2014 Jim Wright
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Student Rewards - Jackpot Reward Finder : Checklist Maker

Reinforcer/Reward Idea Preferred by Student?
Yes/Maybe/No

28. Receive a ticket to be redeemed at a later time for a
preferred activity

 

29. Choose any class job for the week  
30. Assign other students in the class to helping roles, chores,

or tasks
 

31. Have 5 minutes on the computer engaged in recreational
activities (e.g., visiting Internet sites)

 

32. Deliver the schoolwide announcements  
33. Design a school bulletin board for a cause or event  
34. Post artwork or school work on a class or hall bulletin

board
 

35. Make deliveries from the classroom to the office  
36. Play a favorite game  
37. Work on a jigsaw or other puzzle  
38. Use a 'special item' (e.g., art supplies, toy) available only

as a reward
 

39. Be the leader of a class game  
40. Choose a group game during recess  
41. Write or draw using a blackboard/whiteboard/easel paper  
42. Get extra specials time (e.g., gym, art, music) with another

class
 

43. Select a fun activity from the "Activity Shelf" (stocked with
play materials, games)

 

44. Take care of the class animal(s) for the day  
45. Watch part or all of a video (pre-selected by the teacher

and cleared with the student's parent)
 

46. Choose a video for the class to watch  
47. Take one turn in an ongoing board game with a staff

member (e.g., chess), with the staff member then taking
the next turn at a convenient time

 

48. Tell a joke or riddle to the class  
49. Sit wherever the student chooses in the classroom  
50. Listen to music while working  
51. Receive a silent "thumbs up" or other sign from teacher

indicating praise and approval
 

52. Be awarded a trophy, medal, or other honor for good
behavior or a caring attitude

 

53. Earn school supplies (e.g., pencil, eraser, pen, sticky
notes)

 

54. Receive an IOU redeemable for credit on one wrong item
on a future in-class quiz or homework assignment

 

55. Earn a ticket to be put into a drawing with other students
for prizes

 

56. Have a postcard or email sent to parent(s) to praise the
student

 

57. Be cited in the schoolwide announcements for academic
accomplishment, helping behavior, or appropriate conduct
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Student Rewards - Jackpot Reward Finder : Checklist Maker

Reinforcer/Reward Idea Preferred by Student?
Yes/Maybe/No

58. Call the parent(s) to praise the student  
59. Eat lunch at a preferred table  
60. Be allowed to sit in the teacher's chair for part or all of the

day
 

61. Be allowed to sit in the teacher's chair for part or all of the
day

 

62. Receive a certificate or note of appreciation from the
teacher or principal

 

63. Write with a special pen, pencil, or marker for the day  
64. Select a prize from the treasure box  
65. Select a reward sticker  
66. Receive a 'raffle ticket' on which the student writes his or

her name and drops into a fishbowl for later prize drawings
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Student Rewards - Jackpot Reward Finder : Checklist Maker

Reward Ideas: MS/HS Students

This list includes a column listing selected reward/reinforcer ideas, a second column listing the category
associated with each reward, and a third column with space for teacher notes.

Reinforcer/Reward Idea Reinforcer Category Teacher Notes
1. Sit with friends of the student's choosing Peer Attention  
2. Choose friends to sit with to complete a

cooperative learning activity
Peer Attention  

3. Have a 5-minute chat break at the end of
class

Peer Attention  

4. 'Adopt' a younger student and be allowed
to check in with that student as a mentor

Peer Attention  

5. Given reserved cafeteria seating for the
student and several friends

Peer Attention  

6. Select a friend as a 'study buddy' to work
with on an in-class assignment

Peer Attention  

7. Assist a coach of any sport Adult Attention  
8. Eat lunch with a preferred adult Adult Attention  
9. Given school release to shadow a business

owner for part or all of a day
Adult Attention  

10. Shadow a school staff member (e.g.,
principal, custodian) for part or all of a day

Adult Attention  

11. Serve as a student ambassador to greet
school guests and provide a tour of the
campus

Adult Attention  

12. Choose a text selection to be read aloud in
class

Academic Activity  

13. Choose an in-class or homework
assignment for the class

Academic Activity  

14. Listen to a book on tape/audio book Academic Activity  
15. Spend 5 minutes on the Internet

researching a topic of interest
Academic Activity  

16. Help a classmate with an academic
assignment

Academic Activity  

17. Earn a ticket for a 10-minute 'walk break'
from class (at a time agreed upon with the
teacher)

Non-Academic Activity  

18. Choose any class job for the week Non-Academic Activity  
19. Have 5 minutes on the computer engaged

in recreational activities (e.g., visiting
Internet sites

Non-Academic Activity  

20. Be admitted for free to a dance, game, or
other school activity

Non-Academic Activity  

21. Earn the right to make one move in an
ongoing chess match or other game of
strategy

Non-Academic Activity  

22. Deliver the schoolwide announcements Non-Academic Activity  
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Student Rewards - Jackpot Reward Finder : Checklist Maker

Reinforcer/Reward Idea Reinforcer Category Teacher Notes
23. Announce players at a school athletic

game
Non-Academic Activity  

24. Eat lunch at a preferred table Non-Academic Activity  
25. Post artwork or school work on a class or

hall bulletin board
Non-Academic Activity  

26. Design a school bulletin board for a cause
or event

Non-Academic Activity  

27. Be given a pass to get a drink whenever
the student chooses

Environmental Adjustment  

28. Sit wherever the student chooses in the
classroom

Environmental Adjustment  

29. Listen to music while working Environmental Adjustment  
30. Be given a library pass to complete in-class

independent assignments
Environmental Adjustment  

31. Earn school supplies (e.g., pencil, eraser,
pen, sticky notes)

Praise/Incentives/Prizes  

32. Earn a ticket allowing the student to skip
any one item on the homework assignment

Praise/Incentives/Prizes  

33. Select one item on the homework
assignment that the teacher will give credit
as a 'freebie'

Praise/Incentives/Prizes  

34. Apply points or tokens toward extra credit
grade

Praise/Incentives/Prizes  

35. Earn a ticket allowing the student to turn in
a late assignment with no penalty

Praise/Incentives/Prizes  

36. Earn a coupon to be redeemed with area
merchants for merchandise or food

Praise/Incentives/Prizes  

37. Earn a ticket to be put into a drawing with
other students for prizes

Praise/Incentives/Prizes  

38. Have a postcard or email sent to parent(s)
to praise the student

Praise/Incentives/Prizes  

39. Call the parent(s) to praise the student Praise/Incentives/Prizes  
40. Be given a pass to leave class 5 minutes

early
Praise/Incentives/Prizes  

41. Be cited in the schoolwide announcements
for academic accomplishment, helping
behavior, or appropriate conduct

Praise/Incentives/Prizes  

42. Receive a privileged parking spot for one
day

Praise/Incentives/Prizes  

43. Allowed to sit in the teacher's chair for part
or all of a period

Praise/Incentives/Prizes  
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How To: Build a Student Motivation Trap to Increase Academic 
Engagement 

 
Motivating a reluctant student to complete schoolwork is not easy. In a typical classroom, students can 
choose from a number of sources of potential reinforcement (Billington & DiTommaso, 2003)--and academic 
tasks often take a back seat to competing behaviors such as talking with peers. One way that teachers can 
increase the attractiveness of schoolwork is by structuring lessons or assignments around topics or activities 
of high interest to the student (Miller et al., 2003).In fact, with planning, the teacher can set up a 'trap' that uses 
motivating elements to capture a student's attention to complete academic tasks (Alber & Heward, 1996).  Here is a 6-
step blue-print for building an academic 'motivation trap' (adapted from Alber & Heward, 1996): 
 

 How to Set a 'Positive Motivation Trap': 6 Steps 

1 Choose an Academic Skill-Area. The teacher selects a significant academic-skill area in which the 
student is deficient--and this becomes the focus for the motivation trap. Examples include spelling, 
math computation, vocabulary development, reading comprehension, letter identification, writing/text 
production, and independent reading.  
 
The key question to be answered in this step is: "What academic area presents the greatest hurdle to 
this student's success and requires his/her motivation and engagement?"  

2 Identify a Target Behavior. Within the more general area of academic skill, the teacher identifies 
specific student academic behaviors that the instructor would like to increase via the motivation trap. 
Examples include working to acquire basic-multiplication math facts (academic skill: math 
computation), reading assigned articles without adult prompting (academic skill: independent 
reading), and writing in-class compositions of appropriate length (academic skill: writing/text 
production). 
 
When selecting specific target behaviors to increase, the teacher should consider starting small: that 
is, selecting modest academic behaviors that are easy to perform and of short duration. As the 
motivation trap takes effect and the student shows increased investment in the academic activity, the 
teacher can always lengthen student sessions or even revise the target behavior to be more 
ambitious.  
 
For example, an instructor might set as an initial behavior goal for math-computation that the student 
will respond to math-fact flashcards in 5-minute tutoring sessions. Later, as the motivation trap takes 
effect and the student shows increased energy and engagement, the teacher may lengthen the 
tutoring sessions to 10 minutes or alter the behavior target to have the student take responsibility for 
reviewing flashcards independently. 
 
When possible, it is also a good idea to select as targets those academic behaviors that can be 
practiced frequently and have the potential to give the student sustainable, real-world pay-offs (e.g., 
teacher praise, improved grades, positive peer interactions, etc.). 
 
The key question to be answered in this step is: "What specific academic behaviors are feasible, 
important targets for the student to increase?"  

3 Identify the Motivator: High-Interest Activities or Topics. The driving force behind the motivation trap 
is an activity or topic that is of high interest to the student, such as a sports team, fashion, music, a 
career interest. The teacher who is uncertain what motivates a particular student can pick up clues 
by talking with or observing the student (e.g., noting recurring topics he/she brings up, book or article 
themes that he/she is drawn to, preferred websites) or by talking with adults with a deeper knowledge 
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of the student (e.g., last year's teacher, parent). 
 
The key question to be answered in this step is: "What activity or topic is highly motivating for this 
student?"  

4 Link the Motivator and the Target Academic Behavior. The teacher 'sets the motivational trap' by 
connecting the motivator (activity or topic of high interest to the student) with the targeted academic 
behavior   (Alber & Heward,1996). The ways that an instructor might weave together student 
motivator and target behavior are limited only by the teacher's creativity. 
 
For example, the student who avidly follows a baseball team and is working on multiplication facts 
might be allowed to review a favorite baseball card after every ten correct responses to flashcards. 
On another day, the same student might draw a 2-column table in her notebook with the names of 
her favorite team and their fiercest rival at the top of the respective columns. As the student solves 
math-facts, she records the answers in the table--alternating between home team and rival--and at 
the end of the tutoring session adds up the 'score' to determine the winning team. 
 
The key question to be answered in this step is: "In what ways can the motivator (high-interest 
activity or topic) be linked to the academic activity to engage the student?"  

5 Assess Improvement in Student Engagement and on the Target Academic Behavior. Before a 
judgment can be made about whether the motivation trap is effective, the teacher must collect data 
on the academic skill and student interest-level .  While the teacher has wide latitude in determining 
what kind of data will be collected, that instructor will probably want to know two important outcomes: 
(1) Has the student's rate of academic engagement increased? (measure of motivation), and (2) are 
the student's target academic skills improving? (measure of academic mastery).  
 
For example, a tutor using math flashcards with a student may rate the student's daily level of 
participation (measure of motivation) and also keep a cumulative record of mastered facts by day 
(measure of academic mastery).  
 
The key question to be answered in this step is: "Does the data show that the motivation trap is 
improving student engagement and academic skills?"  

6 Revise and Troubleshoot the Intervention. A positive motivation trap is always dynamic, because 
conditions are always changing. So the teacher monitors the effectiveness of the trap and is ready to 
make revisions and corrections as needed.  
 
For example, as a student masters a target skill, the teacher will want to replace it with a more 
ambitious academic behavior goal. Or as a student is able to tolerate 5-minute tutoring sessions, 
those sessions may be extended to 10 minutes. Or, at different times of the year, a  teacher may 
update the professional leagues used to motivate a sports-focused student to match real-world 
sports schedules.  
 
The key question to be answered in this step is: "What revisions or corrections might be needed to 
maintain or strengthen the motivation trap?"  
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How To: Manage Problem Behaviors: Check-In/Check-Out 
Students can be motivated to improve classroom behaviors if they have both a clear roadmap of the teacher's 
behavioral expectations and incentives to work toward those behavioral goals.  This modified version of Check-
In/Check-Out (CI/CO) is a simple behavioral intervention package designed for use during a single 30- to 90-minute 
classroom period (Dart, Cook, Collins, Gresham & Chenier, 2012). The teacher checks in with the student to set 
behavioral goals at the start of the period, then checks out with the student at the close of the period to rate that 
student's conduct and award points or other incentives earned for attaining behavioral goal(s).  

Preparation. In preparation for using CI/CO, the teacher: 

 selects 3 to 4 behaviors to be targeted during the intervention. Whenever possible, these should be stated 
positively as DO behaviors (e.g., "Promptly and quietly follow teacher requests") rather than DON'T behaviors 
(e.g., "Don't dawdle or talk back when given a teacher request").  

 creates a Behavior Report Card (BRC) that incorporates the 3-4 target behaviors. A Behavior Report Card is a 
rating scale that the teacher uses to rate the student's behavior at the end of the class session or other 
evaluation period. A generic BRC suitable for use in check-in/check-out appears elsewhere in this document. 
Teachers can also create customized BRCs for free at: 
 
http://www.interventioncentral.org/teacher-resources/behavior-rating-scales-report-card-maker 

 decides on a daily reward/incentive that the student will earn if successful in displaying positive behaviors (e.g., 5 
minutes of free time; 3 'positive behavior points' to be redeemed in future for rewards from a prize box; parent 
phone call praising student). 

 sets a minimum rating on the BRC items that the student must attain to earn the selected reward/incentive. 

 meets with the student to explain the intervention, review behavioral expectations, demonstrate how the 
Behavior Report Card is to be filled out, and explain how the student can earn a daily reward/incentive. 

Procedure. During any class session or other evaluation period when CI/CO is in effect, the teacher follows these 3 
steps: 

1. Check-In. At the start of the class session, the teacher meets briefly with the student to review the behavioral 
goals on the Behavior Report Card and to provide encouragement. The teacher also prompts the student to set 
a behavioral goal on at least one of the target behaviors (e.g., "Today I will not leave my seat once without 
permission.").  

2. Monitoring/Evaluation. During the session, the teacher observes the student's behaviors. At the end of the 
session, the teacher rates the student's behaviors on the Behavior Report Card. 

3. Check-Out. At the end of the class session, the teacher again meets briefly with the student. The student 
reports out on whether he or she was able to attain the behavioral goal(s) discussed at check-in. The teacher 
then shares the BRC ratings. If the student has earned a reward/incentive, the teacher awards that reward and 
praises the student. If the student fails to earn the reward, the teacher provides encouragement about success in 
a future session. 
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Check-In/Check-Out: Behavior Report Card 
 
Student Name:_________________________________________________ Grade: __________ 
 
Person Completing This Report Card: ______________________________________________ 
 
Directions:  At the end of each school day, please rate the student on the behaviors below.  Write your ratings 
into the appropriate box on the right of the page and record the date of each rating.  You may also write daily 
comments about the student’s behavior on the back of this sheet. 

Student Behaviors MON 
__/__/__ 

TUES 
__/__/__ 

WED 
__/__/__ 

THURS 
__/__/__ 

FRI 
__/__/__ 

The student got along with classmates and 
used socially appropriate behaviors. 
     1    2    3  |  4    5    6  |  7    8    9 
Never/Seldom    Sometimes   Most/All of the Time 

     

The student was respectful to the teacher and 
other adults and complied with their requests 
in a timely manner. 
     1    2    3  |  4    5    6  |  7    8    9 
Never/Seldom    Sometimes   Most/All of the Time 

     

The student paid attention to teacher 
instructions and classroom lessons and 
focused on his/her work assignments. 
     1    2    3  |  4    5    6  |  7    8    9 
Never/Seldom    Sometimes   Most/All of the Time 

     

The student completed and turned in classwork 
and homework assignments. 
     0-19%   20-39%    40-59%    60-79%  80-100% 

     

(Optional Behavior) 
 
______________________________________
 
______________________________________ 
     1    2    3  |  4    5    6  |  7    8    9 
   Never/Seldom    Sometimes   Most/All of the Time 

     

 
Parent Sign-Off (Optional): I have reviewed this Behavior Report Card and discussed it with my 
child.  
 
Parent Signature:  ______________________________________  Date: _____________
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Check-In/Check-Out: Behavior Report Card: Progress-Monitoring Chart 
Directions: Plot daily teacher DBRC ratings and summarize notable teacher comments on the 
progress-monitoring charts below. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1 
2 
3 
4 
5 
6 
7 
8 
9 

1 
2 
3 
4 
5 
6 
7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 
1 
2 
3 
4 
5 
6 
7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 

Usually/Always 

Sometimes 

Never/Seldom 

Usually/Always 

Sometimes 

Never/Seldom 

The student got along with classmates and used socially appropriate behaviors. 

1 
2 
3 
4 
5 
6 
7 
8 
9 

1 
2 
3 
4 
5 
6 
7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 
1 
2 
3 
4 
5 
6 
7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 

Usually/Always 

Sometimes 

Never/Seldom 

Usually/Always 

Sometimes 

Never/Seldom 

The student was respectful to the teacher and other adults and complied with their 
requests in a timely manner. 

M  T  W  Th  F M  T  W  Th  F M  T  W  Th  F M  T  W  Th  F 
Wk 1: ___ / ___ / ___ Wk 2: ___ / ___ / ___ Wk 3: ___ / ___ / ___ Wk 4: ___ / ___ / ___ Start Date: 

Student Name: ______________________________________________________ 

1 
2 
3 
4 
5 
6 
7 
8 
9 

1 
2 
3 
4 
5 
6 
7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 
1 
2 
3 
4 
5 
6 
7 
8 
9 

M  T  W  Th  F M  T  W  Th  F 

Usually/Always 

Sometimes 

Never/Seldom 

Usually/Always 

Sometimes 

Never/Seldom 

The student paid attention to teacher instructions and classroom lessons and focused on 
his/her work assignments. 
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How To: Manage Problem Behaviors: Precision Requests 
Teacher requests are an important everyday tool for behavior management. The precision request structures 
communication with the student in a concise, predictable, respectful format that preserves adult authority and 
increases the likelihood of student compliance. Here are guidelines for using this communication tool (De Martini-
Scully, Bray, & Kehle, 2000; Musser, Bray, Kehle, & Jenson, 2001): 

Preparation. In preparation for using the precision request: 

 the teacher selects appropriate consequences for student non-compliance. Examples of appropriate 
consequences include loss of free time, phone call to a parent, loss of a point or token, or restriction of activities 
at recess. 

 the teacher meets with the student to reinforce the need to comply with adult requests and to inform the student 
of the consequences for non-compliance. 

Procedure. When making a precision request, the teacher follows these steps: 

1. Make first request: "Please...". The teacher states a brief request that starts with the word 'Please' and -- 
whenever possible--frames the request as a goal behavior rather than as a behavior to stop (e.g., "Rick, please 
open your math book and begin the assignment written on the board"). The teacher then waits 5 seconds for the 
student to comply. If the student complies, the teacher praises the student (e.g., "Thank you for starting your 
math assignment") .  

2. Make second request: "I Need...". If the student fails to comply with the first request within 5 seconds, the 
teacher repeats that request. This time, the teacher starts the request with the phrase "I need..." (e.g., "Rick, I 
need you to open your math book and begin the assignment written on the board"). Again, the teacher waits 5 
seconds for the student to comply. If the student complies, the teacher praises the student (e.g., "Thank you for 
starting your math assignment") . 

3. Deliver consequence for non-compliance. If the student fails to comply to the second request within 5 
seconds, the teacher follows through in delivering the pre-determined consequence for non-compliance. 

Integrity Check. It is very important when using this strategy to preface the first request with "please", to start the 
second request with "I need...", to praise the student for compliance, to wait a full 5 seconds after each request for 
student compliance before advancing to the next step, and to deliver consequences consistently for non-compliance. 

References 
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How To: Teach Students to Change Behaviors Through Self-
Monitoring 

 
Student self-monitoring is an effective tool for behavior change. Self-monitoring has two components, 
measurement and evaluation (Loftin, Gibb, & Skiba, 2005): That is, the student (1) measures and records 
his or her own behavior (measurement), and then (2) compares that recorded behavior to a pre-determined 
standard (evaluation). Self-monitoring can take many forms. One student may use a paper form to rate her 
study skills at the end of each class period, for example, while another student might verbally rate his social 
behaviors when approached by his teacher at random times across the school day.  
 
Self-monitoring takes advantage of a behavioral principle: the simple acts of measuring one's target 
behavior and comparing it to an external standard or goal can result in lasting improvements to that 
behavior. Self-monitoring is sometimes described as having 'reactive' effects (Kazdin, 1989), because 
students who measure and pay close attention to selected behaviors often react to this monitoring 
information by changing those target behaviors in the desired direction. 
 
In classroom settings, self-monitoring offers several advantages. Self-monitoring requires that the student 
be an active participant in the intervention, with responsibility for measuring and evaluating his or her 
behaviors. Also, in order to accurately self-evaluate behaviors, the student must first learn the teacher's 
behavioral expectations. That ability of a child or youth to understand and internalize the behavioral 
expectations of others is a milestone in the development of social skills. Finally, student self-monitoring data 
is typically economical to collect, even in a busy classroom, and can often be used to document the success 
of a behavioral intervention.  
 
There are many possible variations to student self-monitoring programs.  In order to be most effective, 
however, self-monitoring programs will usually include the following 7 steps: 
 
1. Define Behavior Target(s) to Self-Monitor 
The teacher and student select and carefully define one or more behaviors that the student will monitor.  
 
Targets for self-monitoring can include behaviors to increase (Webber et al., 1993), such as: 
 Focusing on the task or assignment (on-task). 
 Making positive statements to peers. 
 Completing work. 
 Complying with teacher requests. 
 Reading pages of text read during study periods. 
 Completing math computation problems. 
 
Self-monitoring can also focus on behaviors to decrease (Dunlap, Clarke, Jackson, Ramos, & Brinson, 
1995), such as: 
 Calling out. 
 Leaving one's seat. 
 Requesting teacher assistance. 

The teacher should meet privately with the student to discuss the behavior(s to be monitored. For each goal 
behavior, the teacher and student write a clear, specific behavioral definition that provides observable 'look-
fors' to indicate when the behavior is displayed. For example, 'on-task' can be made observable by defining 
it as "eyes on the teacher or desk-work". 
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2. Choose a Method for Recording Self-Monitoring Data 
Student self-monitoring does not necessarily require that monitoring data be written down. For example, a 
student who regularly consults a self-correction checklist before turning in math assignments or keeps a 
mental count of call-outs during large-group instruction may see behavioral improvements even if she does 
not commit her self-monitoring information to writing. However, creating a written record of self-monitoring 
data will allow the student to collect data over time to look for trends of improvement and to share self-
monitoring information with teachers and/or parents.  
 
Reviewed here are three convenient formats to structure the collection of self-monitoring data and to record 
the resulting behavioral data--rating scale, checklist, and frequency count (Chafouleas, Riley-Tillman, & 
Sugai, 2007): 
 
 Rating scale. A rating scale consists of one or more items that a student can use to complete a global 

rating of a corresponding number of behaviors (e.g., "How well did I: (1) stay in my seat?; (2) 
participate?; (3) avoid distracting others?; (4) follow directions?"). The rating scale usually has a 
qualitative, sliding-scale rating format (e.g., "poor...fair...good"). Rating scales are typically completed at 
the conclusion of a fixed observation period (e.g., after a class period; at the end of the school day). 
See the sample Behavior Rating Scale later in this article for an example of how to set up a rating scale 
to measure student behaviors. 
 

 Checklist. A checklist is a listing of behaviors (to be increased or decreased) that the student 
periodically reviews, checking off those behaviors actually displayed during the monitoring period. For 
example, a student may have a checklist for independent assignments that contains these 3 work-
readiness items: (1) I have all work materials needed, (2) My desk workspace is organized, (3) I 
understand the directions of this assignment. Before beginning independent work, that student reviews 
and verifies that these preparatory actions have been carried out. Checklists are helpful for monitoring 
multi-step behaviors (e.g., the plan-write-revise-edit stages of the writing process) or for monitoring 
clusters of several related behaviors (e.g., as illustrated in the work-readiness example cited above).  
Investigate the sample Behavior Checklist elsewhere in this article as a guide for setting up a behavior 
checklist. 
 

 Frequency count. In a frequency count, the student keeps a running tally of the number of times that a 
he or she displays a target behavior (e.g., number of call-outs or requests for teacher assistance) 
during an observation period. Check out the example, Frequency Count, further on in this article for 
advice on monitoring the frequency of student behaviors. 

 
3. Choose a Self-Monitoring Schedule 
Because self-monitoring requires that the student periodically measure his or her behavior, the teacher and 
student must decide on what schedule the monitoring will occur (Rafferty, 2010; Webber et al. 1993). Here 
are options: 
 
 Start of period or day. The student monitors at the start of the class period or school day. Sample 

behaviors suitable for 'start' intervals include arriving to class on time and having all required work 
materials. 

 
 End of period or day. The student monitors at the end of the class period or school day. Sample 

behaviors suitable for 'end' intervals include copying homework assignments from the board and global 
ratings of the student's behavior during that classroom period or school day. 
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 Scheduled transition points through period or day. The student monitors periodically during the class 

period or school day, with each monitoring episode tied to a scheduled, easily identified 'transition point' 
that naturally occurs in that classroom setting. A common transition point would be the student's moving 
from one learning activity to another (e.g., from independent seatwork to whole-class lecture). Sample 
behaviors suitable for 'transition point' intervals include the speed of the student's transition between 
activities and the student's general behavior during transition periods. 

 
 Start or end of assignments. As student academic work is often the focus of self-monitoring, a logical 

time-point for doing that monitoring is when beginning or finishing assignments. Sample behaviors 
suitable for 'start of assignments' include checking for the presence of all work materials and clearing 
the desk to create an uncluttered work space. Sample behaviors suitable for 'end of assignments' 
include ensuring that a writing assignment is legible and correctly formatted and applying a self-
correction checklist to a math assignment to catch and correct common mistakes. 
 

 Fixed intervals through period or day. The student monitors at fixed periods during the class period or 
school day (e.g., every 15 minutes; at the top of each hour). Sample behaviors suitable for 'fixed' 
intervals include overall classroom behaviors, attention and focus, social interactions with other 
students, and compliance with adult requests. 

 
4. Decide on a Monitoring Cue. 
Once the teacher and student have determined a monitoring schedule, they should decide on a cue to 
trigger student monitoring (Rafferty, 2010). Below are some options. (Note that most of these cuing methods 
can either be self-administered by the student or used by the teacher to cue one student, a small group, or 
even an entire class): 
 
 'Beep tape'.  The student is given an audio tape (or electronic audio file) with beeps spaced at fixed 

intervals whose rate matches the student's self-monitoring schedule. For example, a student monitors 
his on-task behavior every 5 minutes on a self-rating scale using an MP3 player with an audio-file beep 
tape with tones at 5 minute intervals. NOTE: Schools can download free fixed-interval beep tapes in 
MP3 format and in a range of interval-lengths from: http://www.interventioncentral.org/free-audio-
monitoring-tapes 
 

 Timer. The student or teacher sets a timer (e.g., kitchen timer, cell-phone timer, stopwatch) for a pre-set 
interval. When the timer rings, the student self-monitors behavior and then the timer is reset. For 
example, a student in a math class sets a cell-phone timer with vibration setting for 3-minute intervals 
during independent work. When the timer rings, the student counts up the number of math-computation 
problems completed during the interval.  
 

 Teacher-delivered cue.  The teacher delivers a cue to the student to remind him or her to self-monitor. 
For example, at the end of an in-class writing assignment, an English instructor prompts the class to 
review their compositions using self-correction checklists before turning in their work. 
 

 Student-delivered cue. The student is given responsibility to initiate self-monitoring informally without 
use of a timer, beep tape, or other external cue. For example, a student monitoring her understanding 
of assigned texts during in-class independent reading is directed to use a rating scale at least 3 times 
during the activity to rate and record her comprehension of the text --with the student determining how 
to space those self-checks. 

 
5. [Optional] Choose Rewards for Successful Behavior Change. 
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The teacher may want to choose suitable rewards to further motivate students to use self-monitoring to 
move toward positive behavior change (Loftin, Gibb, & Skiba, 2005). Teachers can increase the power of a 
self-monitoring program by rewarding students when they consistently achieve positive ratings. Remember, 
though, that students differ in what experiences, privileges, or objects they find positively reinforcing. Here 
are 3 ideas for figuring out what rewards will motivate a particular student:  
 
 Watch the student in action. Teachers can often get a very good idea of a student's preferred rewards, 

or reinforces, simply by observing the student across the school day. The locations where a student 
chooses to spend time, the people he or she chooses to interact with, and the activities the student 
engages in all provide hints about what the student finds rewarding. For example, one student may 
have a friend that he enjoys spending time with, suggesting that the student would view 'free time with a 
friend of your choice' as a motivating reward. Another student might frequently beg the teacher to be 
allowed to care for the class mascot, a pet rabbit—presenting the possible reward idea of 'five minutes 
petting the rabbit'.  

 
 Ask people who know the student well. Adults such as parents or past teachers who have interacted 

with the student regularly for months or years may be able to supply a list of ideas about rewards that 
will really motivate him or her.  

 
 Administer a reinforcer survey. Reinforcer surveys contain a list of possible rewards acceptable for use 

in a classroom. The teacher meets with the student to review each reinforcer item on the survey, and 
the student rates whether he or she finds the item to be a motivating reward. The teacher can then 
create a menu of possible rewards for the student using those reinforcers that the student rated as most 
motivating. (HINT: Teachers can conveniently create their own customized reinforcer surveys online at 
this web address: http://www.interventioncentral.org/teacher-resources/student-rewards-finder.) 

 
6. Conduct Periodic Accuracy Checks. 
Periodically, the teacher should check the student's self-monitoring data and procedures--particularly at the 
start of the monitoring--to ensure that the student is recording accurately (Webber et al., 1993). Random 
spot-checks tend to result in higher-quality student self-recording data. 
 
7. Fade the Self-Monitoring Plan. 
As the student attains his or her behavioral goals, self-monitoring procedures should be faded--that is, 
gradually simplified or discontinued (Loftin, Gibb, & Skiba, 2005; Rafferty, 2010). The goals in fading are (1) 
to streamline self-monitoring so that it becomes sustainable over the long term, while (2) maintaining the 
student's behavioral gains. Specific methods used in fading will vary, depending on the elements that make 
up the self-monitoring plan. Fading strategies might include condensing the monitoring format (e.g., distilling 
a 6-item checklist for monitoring classwork-readiness into a single question: "Am I ready to work?"), 
changing the monitoring cue (e.g., moving from use of an external beep-tape to student-delivered cues); 
and monitoring less frequently (e.g., having the student shift down from a daily monitoring schedule to 
monitoring twice per week on randomly selected days). 
 
References 
 
Chafouleas, S., Riley-Tillman, C., & Sugai, G. (2007). School-based behavioral assessment: Informing 
intervention and instruction. New York: Guilford Press. 
 
Dunlap, G., Clarke, S., Jackson, M., Ramos, E., & Brinson, S. (1995). Self-monitoring of classroom 
behaviors with students exhibiting emotional and behavioral challenges. School Psychology Quarterly, 10, 
165-177. 

35

Jim Wright, Presenter www.interventioncentral.org 35



 ‘How the Common Core Works’ Series © 2013 Jim Wright                               www.interventioncentral.org 5 

 
Kazdin, A. E. (1989). Behavior modification in applied settings (4th ed.). Pacific Gove, CA: Brooks/Cole. 
 
Loftin, R. L., Gibb, A. C., & Skiba, R. (2005). Using self-monitoring strategies to address behavior and 
academic issues. Impact, 18(2), 12-13. Retrieved from the Web site of the Institute on Community 
Integration, University of Minnesota (http://ici.umn.edu). 
 
Rafferty, L. A. (2010). Step-by-step: Teaching students to self-monitor. Teaching Exceptional Children, 43(2), 50-58. 
 
Webber, J., Scheuermann, B., McCall, C., & Coleman, M. (1993). Research on self-monitoring as a 
behavior management technique in special education classrooms: A descriptive review. Remedial & Special 
Education, 14(2), 38-56. 

36

Jim Wright, Presenter www.interventioncentral.org 36



 ‘How the Common Core Works’ Series © 2013 Jim Wright                               www.interventioncentral.org 6 

Student Self-Monitoring: Behavior Rating Scale 
 
This self-rating scale allows you to rate how well you carry out selected behaviors. 
 
How to Use This Behavior Rating Scale. This scale is to be used to rate your selected behaviors at the end of a pre-
determined period (e.g., after independent work; at the end of the school day; at the end of math class.) 
 
How to Set Up the Behavior Rating Scale:  Follow these steps to prepare the rating scale: 
 
 Select Behaviors. In the left column of the table below, write down up to 6 behavior goals that you plan to rate 

(e.g., stay in seat, complete seatwork, work well with others, participate in the activity, keep workspace clear). 
 Choose a Schedule for Completing the Rating Scale. Decide when you will fill out this self-rating scale (e.g., after 

independent work; at the end of the school day; at the end of math class; just before lunch and again at school 
dismissal). 
 
I plan to complete this rating scale on the following schedule:   
 
__________________________________________________________________________________________. 

 
 

Behaviors: 
How well did 
I... 

1 
Date 

 
____/____/____ 

2 
Date 

 
____/____/____ 

3 
Date 

 
____/____/____ 

4 
Date 

 
____/____/____ 

5 
Date 

 
____/____/____ 

 
  
 
 
 

 Good 
 Fair 
 Poor 

 Good 
 Fair 
 Poor 

 Good 
 Fair 
 Poor 

 Good 
 Fair 
 Poor 

 Good 
 Fair 
 Poor 

 
  
 
 
 

 Good 
 Fair 
 Poor 

 Good 
 Fair 
 Poor 

 Good 
 Fair 
 Poor 

 Good 
 Fair 
 Poor 

 Good 
 Fair 
 Poor 

 
  
 
 
 

 Good 
 Fair 
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 Good 
 Fair 
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 Good 
 Fair 
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 Fair 
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 Good 
 Fair 
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Student Self-Monitoring: Behavior Checklist 
Behavior checklists are simple way to 'check off' whether or not you carry out selected behaviors.  
 
How to Use This Behavior Checklist. This behavior checklist can be used before starting an activity to ensure that 
you are prepared (e.g., before beginning independent work) or after the activity (e.g., at the completion of independent 
work) to track whether you displayed target behaviors. This behavior checklist form allows you to list up to 6 different 
behaviors.  NOTE: Checklists are an excellent tool at the end of an assignment for you to use to check your work. 
 
How to Set Up the Behavior Checklist:  Follow these steps to prepare the checklist: 
 
 List Behaviors to Be Tracked. In the left column of the table below, write down up to 6 behaviors to make up your 

checklist. Good checklist items are those that can be easily verified as 'done' or 'not done' (e.g., arrived to class 
on time;  brought all work materials to class; avoided chatting with classmates during independent work time).  

 Choose a Schedule for Completing the Behavior Checklist. Decide when you will fill out this checklist (e.g., before 
or after independent work; at the start or end of the school day; before or after math class). 
 
I plan to complete this behavior checklist on the following schedule:  
 
__________________________________________________________________________________________. 

 

Behaviors: I 
engaged in 
these 
behaviors... 

1 
Date 

 
____/____/____ 

2 
Date 

 
____/____/____ 

3 
Date 

 
____/____/____ 

4 
Date 

 
____/____/____ 

5 
Date 

 
____/____/____ 

 
  
 
 
 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 
  
 
 
 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 
  
 
 
 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 
  
 
 
 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 
  
 
 
 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 

 Yes 
 No 
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Student Self-Monitoring: Frequency Count 
A frequency count is a recording of the number of times that a you engaged in a behavior during a specific time-period 
(e. g., during a class period). Frequency counts can be used to track behaviors that you want to increase or decrease. 
 
How to Use This Frequency-Count Form. With this frequency count form, you record each occurrence of the 
behavior with a tally-mark ('/'). At the end of the time-period, you add up the tally-marks to get a total sum of behaviors 
for that observation session. 
 
How to Set Up the Frequency-Count Form:  Follow these steps to prepare the frequency-count form: 
 
 Define the Target Frequency-Count Behavior. In the space below, describe the behavior that you will measure 

using a frequency count. (Here are some examples: "leaving my seat without teacher permission", "completing a 
math problem", "requesting teacher help", "talking with other students about off-task topics"):  
 
Target Behavior to Measure: ___________________________________________________________________ 
 

 Choose a Schedule for Conducting the Frequency Count. Decide when you will use the frequency-count form to 
track the target behavior:  
 
I plan to conduct the frequency count at the following time(s) and/or during the following activitie(s):  
 
__________________________________________________________________________________________. 

1 Tally Box: Write a mark ('/') in this box each time the target 
behavior occurs: 

 Total Behaviors 
for Session 

 
Date: ___/___/___ 

 
 
 >  

 

2 Tally Box: Write a mark ('/') in this box each time the target 
behavior occurs: 

 Total Behaviors 
for Session 

 
Date: ___/___/___ 

 
 
 >  

 

3 Tally Box: Write a mark ('/') in this box each time the target 
behavior occurs: 

 Total Behaviors 
for Session 

 
Date: ___/___/___ 

 
 
 >  

 

4 Tally Box: Write a mark ('/') in this box each time the target 
behavior occurs: 

 Total Behaviors 
for Session 

 
Date: ___/___/___ 

 
 
 >  

 

5 Tally Box: Write a mark ('/') in this box each time the target 
behavior occurs: 

 Total Behaviors 
for Session 

 
Date: ___/___/___ 

 
 
 >  
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How To: Use Academic Self-Monitoring in Student Assessment 
When a teacher discovers a large gap between a particular student's academic skills and the requirements of a 
reading or math Common Core State Standard, that instructor may decide to provide the student with a classroom 
academic intervention.  

Research suggests that the teacher should also routinely include the student in the intervention plan by having that 
student set and self-monitor his or her own relevant academic performance goals.  When students are able to set 
personal academic goals, take steps to meet those goals, and periodically reflect on their actual goal-attainment, they 
build important skills relating to self-regulation (Burnette et al., 2013). Self-regulated learners assume increasing 
responsibility for managing their own learning (Martin et al., 2003)--through the process of applying independent 
effort and adjusting learning goals over time to eventually bring their skills into alignment with grade-level 
expectations.  

There is a wide range of academic behaviors and work-products that could be the focus of student-developed goals. 
For example, a student who seldom completes in-class writing assignments may set the goal of turning in an 
assignment after each work session. Or a student needing to develop reading vocabulary may set the goal of 
keeping a vocabulary journal and recording terms and definitions for at least 10 new vocabulary terms per week. 
(See the table Student-Monitored Academic Goals below for additional examples of common academic problems and 
corresponding student-friendly goals .) 

Student-Monitored Academic Goals: Examples 

Academic Problem > 
Student-Monitored Goal 

Limited fluency in basic math-facts > Number of correct digits on a timed (5-minute) math-
fact worksheet 

Lack of homework completion > Number of days per week when homework is turned in 

Lack of independent reading > Number of pages or books read independently per 
week or month 

Lack of time spent engaged in 
independent study > Number of minutes per week spent in study-time 

Limited number of original sources cited 
in writing assignments > Number of research citations appearing in student 

composition 

 
How to Set Up Student Academic Self-Monitoring: Initial Planning Conference & Periodic Check-Ins 

The teacher who wants to start an academic self-monitoring plan will first meet with the student to assist in preparing 
the plan. Teachers can use the form Academic Self-Monitoring: Teacher / Student Planner Sheet appearing later in 
this document as an organizer to conduct an initial student conference and set up an academic self-monitoring plan. 
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For students who are younger, deficient in organizational skills, or poorly motivated, the teacher may also choose to 
check in at the beginning and end of each monitoring session-both to ensure that the student is setting goals and 
monitoring correctly and also to provide praise and encouragement.   

Below are the stages for preparing and launching the student academic self- monitoring plan.   

1. Set up the self-monitoring plan. In this initial planning meeting, the teacher facilitates the discussion but also 
prompts the student as much as possible to contribute to the plan. At this meeting, the teacher and student 
agree on the academic goal that the student is to track (e.g., 'multiplication math facts: 0-9'); select an objective 
measure to use in tracking progress on this task. (e.g., 'number of math-fact problems completed correctly on a 
5-minute timed worksheet'); agree on how frequently the goal will be assessed (e.g., 'every day during math 
independent seatwork'); and set an initial performance goal (e.g., '25 digits correct'). Optionally, the student and 
instructor may also agree on a rate of expected improvement per session to help with updating goals (e.g., 
'Ongoing goal: 1 additional digit correct than in the previous session'). 
 

2. [Optional] Self-monitoring: Pre-session. Before each self-monitoring session, the teacher meets briefly with the 
student to set a performance goal for that session.    
 

3. [Optional] Self-monitoring: Post-session. After each self-monitoring session, the teacher and student meet again. 
The student compares the actual performance with the goal. If the student attains the goal, the teacher praises 
the student. If the student falls short of the goal, the teacher provides encouragement about the next session.  
 

Student Self-Monitoring: Additional Advantages 
 
While an important benefit of academic self-monitoring is the reinforcement of student responsibility and self-
management skills, teachers may find several additional advantages: 

 Academic self-monitoring can increase on-task behavior. Directing students with significant levels of classroom 
inattention to self-monitor their academic productivity is at least as effective in improving their focus as having 
them track their rate of on-task behavior. And measuring the amount of work completed has the added benefit of 
boosting student academic output (Maag, Reid & DiGangi, 1993). So a teacher might prompt a chronically 
inattentive student to set an academic performance goal at the start of each independent-work session (e.g., to 
write 200 words; to answer 20 math computation problems), then check in with the student at the end of the 
session to verify that he or she has attained the goal. 
 

 Academic self-monitoring is a useful way to track academic learning time. The goal of instruction is to have 
students engaged in 'academic learning time', a state in which they are productively and successfully engaged in 
learning  (Gettinger & Seibert, 2002). While it can be difficult for teachers to measure academic learning time 
(ALT) directly, student self-monitoring of academic productivity can serve as a useful proxy measure of ALT. 
 

 Data collected by the student helps to document the intervention. With the increased emphasis on accountability 
in many schools, teachers are responsible for implementing, documenting, and monitoring classroom 
interventions. In some instances, the student's self-monitoring information can supplement data gathered by the 
teacher to more fully document the intervention's impact. As a product of the intervention, student-collected data 
can also be used to assess the integrity with which that intervention is carried out (Gansle & Noell, 2007).  
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Academic Target Examples 

 Fluency in basic math-facts 

 Homework completion 

 Independent reading 

 Time spent engaged in 
independent study 

Student-Monitoring Method  
Examples 

 Number of correct digits on a timed 
(5-minute) math-fact worksheet 

 Number of days per week when 
homework is turned in 

 Number of pages or books read 
independently per week or month 

Academic Self-Monitoring: Teacher / Student Planner Sheet 
Student : ___________________ Teacher: ___________________ Classroom/Grade: ________ Date: ________ 
 
Directions to the Teacher: Meet with the student and use this Planner Sheet to put together an academic self-
monitoring plan. 

STEP 1: Define the academic target that will be the focus of the self-
monitoring. Discuss with the student what academic area should be targeted 
for self-monitoring. Once you both agree on a monitoring target, write a 
problem-definition statement in the space provided (use the examples in the 
table on right as a guide): 

Problem-Definition Statement: ____________________________________ 
 
____________________________________________________________ 
STEP 2: Select a method for the student to self-monitor the academic problem.  Decide with the student how the 
academic problem is to be monitored and write that monitoring method into 
the space provided (use the examples in the table on right as a guide): 

Student Monitoring Method: ____________________________________ 
 
____________________________________________________________ 
 
____________________________________________________________ 
 
____________________________________________________________ 
STEP 3 [Optional]: Decide on a rate of improvement per monitoring session.  
You and the student can agree on a fixed rate of expected improvement per 
session--as a help in updating goals (e.g., 'Ongoing goal: To get 1 additional 
digit correct than in the previous session'; 'Ongoing goal: To write 5 additional words on the writing assignment than 
in the previous session'). 

Fixed rate of improvement per monitoring session: ____________________________________________________ 
 
_____________________________________________________________________________________________ 

STEP 4: [Optional] Arrange for check-ins. You and the student can agree to meet for pre-session check-ins (to 
calculate self-monitoring goals) and/or post-session check-ins (to verify successful data collection and provide 
reinforcement and encouragement) for each self-monitoring session.  

Will a pre-session check-in take place? ____ Y ____ N     Will a post-session check-in take place? ____ Y ____ N   

STEP 5: Fill in the student self-monitoring form. Based on the decisions reached at this planning conference, fill in 
the Academic Self-Monitoring: Student Recording Form and direct the student to begin the self-monitoring plan. 
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Academic Self-Monitoring: Student Recording Form 

Student Name: ____________________________ Classroom/Grade: _______________ School Year: __________ 

Academic Target 
 

 

 

Student Self-Monitoring Method Goal/Increase Per Session 
[Optional] 

 

 

 

 

Directions to the Student: This form allows you to track your academic performance. Every time that you self-
monitor, first record the date and set a goal that you hope to achieve, next perform the academic task, and finally 
record and evaluate your actual performance.  

1  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

2  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

3  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

4  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

5  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

6  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

7  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 
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Student Name: ____________________________ Classroom/Grade: _______________ School Year: __________ 

8  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

9  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

10  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

11  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

12  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

13  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

14  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

15  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

16  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

17  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

18  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

19  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

20  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 
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Academic Target Examples 

 Fluency in basic math-facts 

 Homework completion 

 Independent reading 

 Time spent engaged in 
independent study 

Student-Monitoring Method  
Examples 

 Number of correct digits on a timed 
(5-minute) math-fact worksheet 

 Number of days per week when 
homework is turned in 

 Number of pages or books read 
independently per week or month 

Academic Self-Monitoring: Teacher / Student Planner Sheet 
Student : ___________________ Teacher: ___________________ Classroom/Grade: ___________ Date: _____ 
 
Directions to the Teacher: Meet with the student and use this Planner Sheet to put together an academic self-
monitoring plan. 

STEP 1: Define the academic target that will be the focus of the self-
monitoring. Discuss with the student what academic area should be targeted 
for self-monitoring. Once you both agree on a monitoring target, write a 
problem-definition statement in the space provided (use the examples in the 
table on right as a guide): 

Problem-Definition Statement: ____________________________________ 
 
____________________________________________________________ 
STEP 2: Select a method for the student to self-monitor the academic problem.  Decide with the student how the 
academic problem is to be monitored and write that monitoring method into 
the space provided (use the examples in the table on right as a guide): 

Student Monitoring Method: ____________________________________ 
 
____________________________________________________________ 
 
____________________________________________________________ 
 
____________________________________________________________ 
STEP 3 [Optional]: Decide on a rate of improvement per monitoring session.  
You and the student can agree on a fixed rate of expected improvement per 
session--as a help in updating goals (e.g., 'Ongoing goal: To get 1 additional 
digit correct than in the previous session'; 'Ongoing goal: To write 5 additional words on the writing assignment than 
in the previous session'). 

Fixed rate of improvement per monitoring session: ____________________________________________________ 
 
_____________________________________________________________________________________________ 

STEP 4: [Optional] Arrange for check-ins. You and the student can agree to meet for pre-session check-ins (to 
calculate self-monitoring goals) and/or post-session check-ins (to verify successful data collection and provide 
reinforcement and encouragement) for each self-monitoring session.  

Will a pre-session check-in take place? ____ Y ____ N     Will a post-session check-in take place? ____ Y ____ N   

STEP 5: Fill in the student self-monitoring form. Based on the decisions reached at this planning conference, fill in 
the Academic Self-Monitoring: Student Recording Form and direct the student to begin the self-monitoring plan. 

Kevin H. Mrs. Staub Science 9 Oct 4, 2013 

Kevin needs to complete 

all assigned course readings in science on time. 

Kevin will keep a daily log of  

pages read from assigned readings.  

Not applicable.  

X 
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Academic Self-Monitoring: Student Recording Form 

Student Name: ____________________________ Classroom/Grade: _______________ School Year: __________ 

Academic Target 
 

 

 

Student Self-Monitoring Method Goal/Increase Per Session 
[Optional] 

 

 

 

 

Directions to the Student: This form allows you to track your academic performance. Every time that you self-
monitor, first record the date and set a goal that you hope to achieve, next perform the academic task, and finally 
record and evaluate your actual performance.  

1  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

2  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

3  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

4  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

5  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

6  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

7  
 
Date: _______ 

 
 
Goal: __________ 

 
 
Actual performance: ______________ 

 
 
Goal achieved?: ___Y ___ N 

My target is to complete all assigned course readings in 
science on time..  

NA  I will keep a daily log of pages read from assigned 
readings.  

Oct 7 

Oct 8 

Oct 9 

11 pages 
assigned 

10 pages 
assigned 

8 pages 
assigned 

8 pages read 

10 pages read 

8 pages read 

X

X

X

Kevin H. Science 9 2013-2014 
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How To: Manage Problem Behaviors: Self-Monitoring of Attention to 
Instruction 
An effective method to improve student conduct and academic participation is to have students monitor their own 
behaviors. In this self-monitoring intervention, students track their attention to instruction in 5-minute increments, then 
meet with the teacher to share those monitoring results and potentially earn a daily reward (Dart, Cook, Collins, 
Gresham & Chenier, 2012).  

Preparation. In preparation for using self-monitoring, the teacher: 

 identifies a time or activity when the student self-monitoring package is to be used (e.g., during large-group 
teacher lecture or whenever the student engages in independent math seatwork). Self-monitoring is ideal for use 
in session of up to 60 minutes. 

 develops a list of motivating rewards/incentives that the student can choose from each day if successful in 
displaying positive behaviors (e.g., 5 minutes of free time; parent phone call praising student; prize from prize-
box). NOTE: Teachers can find a listing of potential reward ideas at: 
 
http://www.interventioncentral.org/teacher-resources/student-rewards-finder 

 selects a timer device for the student to use when self-monitoring behavior (e.g., mechanical kitchen timer, smart 
phone timer application set on vibrate). NOTE: If the student has access to a device that can play MP3 
(electronic audio) files, teachers can download a 'beep-tape' with tones at 5-minute intervals that can serve as 
an ideal signal for student self-monitoring. Those free beep-tapes and instructions for use can be accessed at: 
 
http://www.interventioncentral.org/free-audio-monitoring-tapes 

 meets with the student to introduce him or her to the self-monitoring program, demonstrate how to use the timing 
device, and train the student in the steps of the daily self-monitoring procedure (described below). 

Procedure. During any class session or other evaluation period when self-monitoring is in effect, these procedures 
are followed: 

1. Set-Up. At the start of the session, the student is given a timer and a copy of the On-Task Self-Monitoring Sheet 
that appears elsewhere in this document.  

2. Self-Monitoring of Student Attention. During the self-monitoring phase, the student engages in the assigned 
academic activity. Whenever the timer signals the end of a 5-minute interval, the student finds the blank on the 
self-monitoring form that corresponds to the time interval and writes in 'Y' [YES] if on-task or 'N' [NO] if off-task. If 
using a manual timer, the student then resets the timer for the next 5-minute interval and resumes the academic 
activity. 
 
While the student is self-monitoring, the teacher also simultaneously monitors the student on the same schedule 
and records that student's on-task behavior using the On-Task Self-Monitoring Sheet.  
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3. Honor Check. At the end of the self-monitoring session, the student and teacher meet to compare monitoring 
results. 
 
If the student is found to have been on-task for at least 80 percent of the time and there is 100% agreement 
between teacher and student ratings, the student earns a daily reward to be chosen from the reward list. 
 
If the student falls short of the 80 percent on-task goal, the teacher offers encouragement and perhaps advice for 
attaining the goal in the next session. 
 
If the student and teacher ratings fail to agree 100% of the time, the teacher should clarify the behavioral 
definition of 'on-task' behavior for the academic task that the student was engaged in that day. The teacher can 
then offer encouragement and express confidence that student and teacher behavior ratings will fully align in the 
next session. 

Troubleshooting. The self-monitoring program described here includes default values (e.g., the student self-
monitors every 5 minutes; the student must be on-task for 80% of the time and have 100% agreement with teacher 
ratings to earn a daily reward; etc.). However, teachers should exercise good judgment and be willing to modify these 
defaults when warranted. For example, the teacher may direct a student with very high rates of off-task behavior to 
monitor attention every 3 minutes--with this monitoring interval being gradually lengthened to 5 minutes as that 
student's level of attending improves. Or to help a chronically inattentive student to taste success in this intervention, 
the teacher may initially set the success criterion as on-task for 60% of the time and only shift that cut-off up to 80% 
after the student is able to attain the more modest goal. 

Reference 

Dart, E. H., Cook, C. R., Collins, T. A., Gresham, F. M., & Chenier, J. S. (2012). Test driving interventions to increase 
treatment integrity and student outcomes. School Psychology Review, 41, 467-481. 
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On-Task Self-Monitoring Sheet for: ______________ 
Student Name: ________________________________ Date: _________________ Class: ___________________ 

Directions: Set your timer for ____ minutes. When the timer rings, check 'Y' for Yes if you were paying attention and 
doing your work at that moment. Check 'N' for No if you were not paying attention and doing your work. Then reset 
the timer for the same number of minutes and repeat these instructions until the end of the session. 

1 I am paying attention to the academic task.  Y    N 

2 I am paying attention to the academic task.  Y    N 

3 I am paying attention to the academic task.  Y    N 

4 I am paying attention to the academic task.  Y    N 

5 I am paying attention to the academic task.  Y    N 

6 I am paying attention to the academic task.  Y    N 

7 I am paying attention to the academic task.  Y    N 

8 I am paying attention to the academic task.  Y    N 

9 I am paying attention to the academic task.  Y    N 

10 I am paying attention to the academic task.  Y    N 

11 I am paying attention to the academic task.  Y    N 

12 I am paying attention to the academic task.  Y    N 

13 I am paying attention to the academic task.  Y    N 

14 I am paying attention to the academic task.  Y    N 

15 I am paying attention to the academic task.  Y    N 
 Percentage/On-Task Behavior: To calculate the percentage of on-task behavior 
for this session, (1) add up the number of 'Y' responses, (2) divide that number by 
the total number of intervals rated, and (3) multiply this quotient by 100. 

%/On-Task Behavior:  

________ % 
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How To: Prompt and Reinforce On-Task Behaviors Using Self-
Monitoring Checklists 
 
Student self-monitoring can be an effective means to improve general classroom conduct--especially if that 
intervention: 

1. targets positive, replacement behaviors (i.e., behaviors intended to replace problem behaviors); 

2. provides a reminder, or prompt, at the precise moment when the student needs to display the positive target 
behaviors; 

3. requires that the student compare and evaluate his or her current behaviors against the positive target 
behaviors; and 

4. is strengthened by teacher praise when the student shows progress with the positive target behaviors. 

The self-monitoring intervention presented here promotes student participation and responsible--and is convenient 
for classroom use (adapted from Whitford, Liaupsin, C. J., Umbreit, & Ferro, 2013). 

Two versions of the self-monitoring program appear below. In preparation for using either version, teacher and 
student will meet to develop a checklist of appropriate, positive behaviors ('replacement behaviors') that the student 
will use as the self-monitoring tool. A sample set of self-monitoring checklists appears later in this document. A free, 
online application for creating student self-monitoring checklists can also be accessed at: 

http://www.interventioncentral.org/tools/self-monitoring-checklist-maker 

Version 1: The student does a pre-session self-prompt and post-session self-evaluation. Before the self-
monitoring session, that student briefly previews the positive behavior targets. After the session, the student reviews 
the checklist and notes which of the positive behavior targets he or she actually displayed. The teacher then meets 
briefly with the student, reviews the completed checklist, (1) corrects the student if any of the ratings do not match the 
teacher's perception of observed behavior, and (2) provides praise if the student hit most or all of the behavior targets 
or encouragement if the student failed to attain the behavior targets. 

Version 2: The student does a pre-session self-prompt and monitors behaviors periodically during the 
session. In preparation for this intervention, the teacher chooses a timing option for the student to use during the 
self-monitoring phase (e.g., mechanical kitchen timer, smart phone timer application set on vibrate). NOTE: If the 
student has access to a device that can play MP3 (electronic audio) files, teachers can download a 'beep-tape' with 
tones at 5-minute intervals that can serve as an ideal signal for student self-monitoring. Those free beep-tapes and 
instructions for use can be accessed at: 
   
http://www.interventioncentral.org/free-audio-monitoring-tapes 
 
The teacher and student also determine a fixed-interval frequency (e.g., every 2 minutes; every 5 minutes) when the 
student will pause to evaluate and record his or her behavior. 
 
Before the self-monitoring session, the student briefly previews the positive behavior targets. During the self-
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monitoring session, the student pauses at the end of each interval (e.g., whenever the timer sounds or the beep-tape 
signals), the student reviews the checklist and records which of the positive behavior targets he or she actually 
displayed during the most recent interval. The student then resets the timer--if necessary-- and continues the activity. 
 
At the end of the session, the teacher meets briefly with the student to review the self-monitoring results. The 
instructor reviews the interval ratings, (1) corrects the student if any of the ratings do not match the teacher's 
perception of observed behavior, and (2) provides praise if the student hit most or all of the behavior targets or 
encouragement if the student failed to attain the behavior targets. 

Reference 
 
Whitford, D. K., Liaupsin, C. J., Umbreit, J., & Ferro, J. B. (2013). Implementation of a single comprehensive function-
based intervention across multiple classrooms for a high school student. Education and Treatment of Children, 36, 
147-167. 
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Student Self-Monitoring Checklists 
 
Here are sample items for a student's classroom self-monitoring checklist. 
 

  Checklist Item 

AT THE START OF CLASS: 
❑ I have a sharpened pencil. 

❑ I have a pen. 

❑ I have paper for taking notes. 

❑ I have my homework ready to turn in.

❑ I have put my cell phone away in my backpack.

❑ I have closed up my backpack and placed it on the floor.

❑ I have cleared my desk of unneeded materials.

❑ I am sitting quietly. 

❑ I am working on the assigned start-of-class activity.

WHEN THE TEACHER IS TALKING:

❑ I am looking at the teacher. 

❑ I am not talking to other students.

❑ I am sitting up straight. 

❑ I raise my hand and wait to be called on to comment or ask a question.

❑ I ask questions if I don't understand what is being taught.

❑ To avoid distracting myself or others, I do not play with objects at my desk. 

WHEN TOLD TO TAKE NOTES: 
❑ I am sitting up straight. 

❑ I am looking at the board or at the teacher.

❑ I am listening to the teacher's presentation.

❑ I am writing down my notes. 

❑ I am not talking to other students.

❑ To avoid distracting myself or others, I do not play with objects at my desk. 

WHEN WORKING WITH OTHER STUDENTS:

❑ I am talking only with my work partners.

❑ I participate in discussion with my partners.

❑ I do my share of the work when in pairs or groups.

❑ I do my share of the work when in pairs or groups.
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❑ I talk only about the topic(s) assigned by the teacher.

❑ I keep my voice level down so that I don't distract other students.

❑ I seek help from my partners if I don't understand something.

❑ I ask the teacher for help if my partners cannot answer my question.

WHEN WORKING ON AN INDEPENDENT ASSIGNMENT:

❑ I am sitting up straight. 

❑ I have cleared my desk of unneeded materials.

❑ I am working on the assignment.

❑ I am not talking to other students.

❑ To avoid distracting myself or others, I do not play with objects at my desk. 

❑ I ask my neighbor if I have a question about the assignment.

❑ I ask the teacher if I still have a question about the assignment.

❑ I use any extra time when I have finished the assignment to check my work. 

WHEN TAKING A QUIZ OR TEST:

❑ I look over the test at the start to decide how much time to spend on each section. 

❑ I am giving my full attention to working on the test.

❑ I am not talking to other students.

❑ I use any extra time when I have finished the test to check my answers.

WHILE TRAVELING THROUGH HALLWAYS:

❑ When in a group, I walk in single-file.

❑ When in a group, I look straight ahead.

❑ When in a group, I keep my hands to myself.

❑ When in a group, I am not talking to other students.

❑ When alone, I go straight to my destination.

❑ When alone, I do not stop to chat with others that I meet.

WHEN ENTERING THE ROOM DURING CLASS:

❑ I enter quietly and walk directly to my seat without drawing attention to myself. 

❑ I do not talk to other students. 

❑ I take out my work materials. 

❑ I immediately join the learning activity.

❑ I seek help from my neighbor if I don't understand what activity I am supposed to be doing.

❑ I seek help from the teacher if I still don't understand what activity I am supposed to be doing.
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WHEN LEAVING THE ROOM DURING CLASS:

❑ I have informed my teacher in advance of my reason for leaving class.

❑ I put away all work materials. 

❑ I do not talk to other students. 

❑ I leave my seat and exit the room quietly and without drawing attention to myself. 

AT THE END OF CLASS: 
❑ I am not talking to other students.

❑ I check that I have written down the homework assignment correctly and completely. 

❑ I put all work materials needed for homework into my backpack.

❑ I clear my desk or other workspace.

❑ I put all classroom materials back in their proper place.

❑ I wait to be dismissed by the teacher before leaving the classroom.
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Academic Survival Skills Checklists: 5 Ways to Help Students to 
Become Effective Self-Managing Learners 
Students who hope to achieve success on the ambitious Common Core State Standards must first cultivate a set of 
general 'academic survival skills' that they can apply to any coursework (DiPerna, 2006). Examples of academic 
survival skills include the student's ability to study effectively, be organized, and manage time well.  

When academic survival skills are described in global terms, though, it can be difficult to define them. For example, 
two teachers may have different understandings about what the term 'study skills' means. A solution is to complete a 
'task analysis'  of a given global academic-survival skill, dividing that larger skill into a checklist of component sub-
skills (Kazdin, 1989).  

With a checklist in hand that breaks a global academic survival skill into components, a teacher can judge whether a 
student possesses those essential building-block strategies that make up a larger global 'survival skills' term. 
Teachers have access to good sources of information to verify what academic survival skills a student possesses, 
including direct observation; interviews (of the student, past teacher, or parent); and student work products.  

 
Schools can find a number of valuable uses for 'academic survival skills' checklists, including the following: 

1. Consistent expectations among teachers. Teachers at a grade level, on an instructional team, or within an 
instructional department can work together to develop checklists for essential global academic-survival skills. As 
teachers  collaborate to create these checklists, they reach agreement on the essential skills that students need 
for academic success and can then consistently promote those skills across their classrooms. 

2. Proactive student skills training. One excellent use of these checklists is as a classwide student training tool. At 
the start of the school year, teachers can create checklists for those academic survival skills in which students 
are weak (e.g., study skills, time management) and use them as tools to train students in specific strategies to 
remediate these deficiencies. Several instructors working with the same group of students can even pool their 
efforts so that each teacher might be required to teach a checklist in only a single survival-skill area. 

3. Student skills self-check. Teachers can use academic survival-skills checklists to promote student responsibility. 
Students are provided with master copies of checklists and encouraged to develop their own customized 
checklists by selecting and editing those strategies likely to work best for them. Instructors can then hold 
students accountable to consult and use these individualized checklists to expand their repertoire of strategies 
for managing their own learning.  

4. Monitoring progress of academic survival-skills interventions. Often, intervention plans developed for middle and 
high school students include strategies to address academic survival-skill targets such as homework completion 

TIP: Teachers can access a free web application to create customized student-skill checklists. The Academic 
Survival Skills Checklist Maker provides a starter set of strategies to address homework, note-taking, 
organization, study, test-taking, and time management. Teachers can use the application to create and print 
customized checklists and can also save their checklists online. This application is available at: 
http://www.interventioncentral.org/tools/academic-survival-skills-checklist-maker 
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or organization. Checklists are a good way for teachers to measure the student's baseline use of academic 
survival skills in a targeted area prior to the start of the intervention. Checklists can also be used to calculate a 
student outcome goal that will signify a successful intervention and to measure (e.g., weekly) the student's 
progress in using an expanded range of academic survival-skills during the intervention period. 
 
 For example, a teacher may develop a checklist outlining 11 sub-skills that 
define her expectations for 'study skills'. Through interview, direct observation, and examination of student work 
products, the teacher ascertains that the student reliably used 7 of the 11 skills during baseline. She sets the 
outcome goal that--at the conclusion of a 5-week intervention period--the student will reliably use all 11 of those 
study sub-skills. Once per week during the intervention, the teacher meets with the student to review the 
checklist, record which additional study skills-if any--the student is now using, and chart this growth on a simple 
visual graph. 

5. Parent conferences. When teachers meet with parents to discuss student academic concerns, academic 
survival-skills checklists can serve as a vehicle to define expected student competencies and also to decide 
what specific school and home supports will most benefit the student. In addition, parents often appreciate 
receiving copies of these checklists to review with their child at home. 

When students struggle with global academic survival skills such as study, organization, or time management, those 
deficits can seem so all-encompassing as to inspire a sense of helplessness. In contrast, targeted and prescriptive 
checklists (such as those described here) that outline practical strategies to enhance school survival skills can serve 
as a tool to focus and empower teachers, parents, and students to accomplish the shared goal of turning every 
student into a effective, self-managing learner. 

References 

DiPerna, J. C. (2006). Academic enablers and student achievement: Implications for assessment and intervention 
services in the schools. Psychology in the Schools, 43, 7-17. 

Kazdin, A. E. (1989). Behavior modification in applied settings (4th ed.). Pacific Gove, CA: Brooks/Cole. 

 
 

 

57

Jim Wright, Presenter www.interventioncentral.org 57



Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills: HOMEWORK

This report includes (1) your selected Academic Survival Skill Checklist items and (2) a column for
notes.

Academic Survival Skills Checklist Notes
1. WRITE DOWN HOMEWORK ASSIGNMENTS

CORRECTLY. Make sure that you have copied down your
homework assignment(s) correctly and completely. If
necessary, approach the instructor before leaving the
classroom to seek clarification about the homework
assignment.

 

2. ASSEMBLE ALL NECESSARY HOMEWORK MATERIALS.
Make a list of those school work materials that you will need
for that night's homework assignments and ensure that you
have them before going home. School materials may include
the course text, copies of additional assigned readings, your
class notes, and partially completed assignments that are to
be finished as homework. Additionally, monitor your work
supplies at home (e.g., graph paper, pens, printer cartridges)
and replenish them as needed.

 

3. USE AVAILABLE SCHOOL TIME TO GET A START ON
HOMEWORK. Take advantage of open time in school (e.g.,
time given in class, study halls, etc) to get a start on your
homework. Getting a head start on homework in school can
reduce the amount of time needed to complete that work
later in the day. Also, if you start homework in school and run
into problems, you have a greater chance of being able to
seek out a teacher or fellow student to resolve those
problems proactively and thus successfully complete that
assignment.

 

4. CREATE AN OPTIMAL HOMEWORK SPACE. Create an
organized space at home for getting homework done. The
space can be temporary (e.g., kitchen table) or permanent
(e.g., a desk in your bedroom). It should be quiet, well-lit, and
include a table or desk large enough to lay out your work
materials and a comfortable chair.

 

5. SCHEDULE A REGULAR HOMEWORK TIME. Homework is
easier to complete if you set aside sufficient time in your
schedule to do it. If possible, your daily routine should
include a standing time when any homework is to be done. In
deciding when to schedule a homework period, consider
such factors as when your energy level is highest, when
surrounding distractions are less likely to occur, and when
shared resources such as a computer or printer may be
available for your use.

 

www.interventioncentral.org • Copyright © 2009-2012 Jim Wright
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills Checklist Notes
6. DEVELOP A DAILY HOMEWORK PLAN. Before beginning

your homework each day, take a few minutes to review all of
your homework assignments and to develop a work plan.
Your plan should include a listing of each homework task and
an estimate of how long it will take to complete that task. It is
a good rule of thumb to select the most difficult homework
task to complete first, when your energy and concentration
levels are likely to be at their peak. At the conclusion of your
homework session, review the plan, check off all completed
tasks, and reflect on whether your time estimates were
adequate for the various tasks.

 

7. DO NOT PROCRASTINATE ON LARGER HOMEWORK
TASKS. Some homework assignments (e.g., term papers)
require substantial work and successful completion of
several related sub-tasks before attaining the final goal. It is
a mistake to put off these larger assignments until the night
before they are due. Instead, when first assigned a
comprehensive task, break that task down into appropriate
sub-tasks. Next to each sub-task, list a target date for
completion. When compiling a daily homework plan, include
any sub-tasks with upcoming due dates. Monitor your
progress to ensure that you remain on schedule to complete
the larger assignment on time.

 

8. USE HOMEWORK SUPPORTS SUPPLIED BY YOUR
TEACHER. Make use of homework guides or resources of
any kind offered by your teacher. For example, be sure to
review the course syllabus for information about upcoming
homework, as well as any print or online listings of homework
assignments for the day or week. Take advantage of teacher
office hours to drop in and get help with homework as
needed.

 

9. GET YOUR HOMEWORK ORGANIZED. When several
homework tasks are assigned daily from several courses, the
total volume of work can quickly pile up. Adopt simple but
effective organizational strategies to keep track of all the
paperwork. For example, consider maintaining two file
folders labeled 'Work in Progress' and 'Completed Work'.
Make a point of emptying the 'Completed Work' folder each
day by turning in the finished homework.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills Checklist Notes
10. NOTE AREAS OF HOMEWORK CONFUSION. If you are

stuck on a homework item, be sure to note the specific
reason(s) that you are unable to complete it. For example,
you may have difficulty with a homework item because you
failed to comprehend a passage in your assigned reading
(note the problem by highlighting the confusing passage), do
not know the meaning of a term (note the problem by writing
down the unknown term), or do not understand the teacher's
assignment (note the problem by writing a comment on the
assignment worksheet). By recording the reason(s) that you
are unable successfully to complete a homework item, you
demonstrate to your teacher both that you made a good-faith
effort to do the work and that you are able to clearly explain
where you encountered the problem and why.

 

11. CHECK HOMEWORK QUALITY. Students can improve
homework performance by adopting quality self-checks. For
example, before turning in any homework writing task, you
might apply the SCOPE revision tool: check your
composition for Spelling-Capitalization-Order of
words-Punctuation-Expression of complete thoughts. If your
teacher has given you rubrics or other rating forms to
evaluate the quality of your work, these also may be useful
for evaluating your homework.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills: NOTE-TAKING

This report includes (1) your selected Academic Survival Skill Checklist items and (2) a column for
notes.

Academic Survival Skills Checklist Notes
1. SELECT AN OPTIMAL CLASSROOM LOCATION FOR

NOTE-TAKING . Sit at a location in the classroom where you
can hear the teacher clearly, see the board or overheads
easily,  and have few distractions.

 

2. ORGANIZE NOTES USING A LOGICAL FORMAT. Find an
organizational format for your notes that works for you.
Consider using visual cues such as indenting and text-based
cues such as number or letter outline format to indicate the
sequence and interrelationship of ideas.

 

3. MONITOR INSTRUCTOR CUES ABOUT IMPORTANT
MATERIAL. When taking notes, pay attention to cues given by
your instructor about what lecture content is important and
should be included in your course notes. Cues signifying
important lecture material include (1) information written on the
blackboard or whiteboard; (2) instructor labeling of specific
ideas or facts as important (e.g., "One crucial factor leading to
the Civil War was..."); (3) instructor repetition of key points;  (4)
significant time devoted during lecture to particular points or
concepts; (5) reviews of previously covered material given at
the start of class; and (6) summaries of material given at the
end of class.

 

4. BE PRECISE WHERE IT MATTERS. Much of your notes will
be paraphrased in your own words. If you want to remember
the exact wording of a key statement from your instructor,
though, put the statement into quotation marks. Use
abbreviations to save time--and be consistent in their use. Be
careful and correct in writing down specific formulas,
definitions, and important facts shared by the instructor.

 

5. KEEP NOTES BRIEF. Notes should be brief and to the point.
During lecture, record notes in the form of key terms and
phrases, rather than wordy sentences, to allow you both to
keep up with the instructor and to have time to reflect on the
content.

 

6. LABEL YOUR NOTES. Use a uniform header each day to
label your notes, including the date, speaker, class, and topic.
(Such a header is especially useful if you are taking notes on
loose sheets of paper that will later be added to the
appropriate notes-binder.) Number the pages for easy retrieval
and referencing.

 

7. REVIEW YOUR NOTES FOR CONTENT. Leave space after
each entry in your notes. Soon after class, review your notes
and add additional comments or expand descriptions as
needed to make your notes more intelligible.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills Checklist Notes
8. DEVELOP STRATEGIES TO FILL IN MISSING CONTENT.

All note-takers occasionally miss important content and must
find ways to fill in those information gaps. If the instructor is
moving so fast that you cannot fully capture the ideas
presented, jot down key terms or phrases and then approach
the teacher later to ask for help in filling in the missing content.
Also, consider making an agreement with other students in the
class to share notes with each other as needed to fill in
gaps--and to borrow copies of each other's notes on days
when one of you is absent.

 

9. USE INSTRUCTOR-SUPPLIED NOTES AS A HELP-NOT AS
A CRUTCH. The act of note-taking requires that the student
actively engage with and learn challenging course content.
Therefore, if the course instructor supplies the class with
copies of lecture notes, do not simply accept these notes
passively. Instead, take your own notes during lecture and use
the instructor's notes after class to fill in any gaps in your
notes.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills: ORGANIZATION

This report includes (1) your selected Academic Survival Skill Checklist items and (2) a column for
notes.

Academic Survival Skills Checklist Notes
1. MAINTAIN AN ORDERLY WORKSPACE. Organize your

home workspace so that you have a place for all of your
materials and can quickly find what you need. (Organized
does not mean super-neat. The goal is that you can locate an
item when you need it.) Group similar items (e.g., reference
books, writing materials) together for rapid access. Make a
point of picking up after each work session.

 

2. MANAGE THE PAPERFLOW. Have a system for handling
paper documents. For most students, this simple organizing
system can effectively manage paper documents: (1) Work in
Progress: Maintain a folder for current work-in-progress,
including any pending assignments and related materials; (2)
Reference Materials: For each course, reserve a section of
your notebook to store those documents that you are saving
for reference, including the course syllabus, past tests, and
other review materials; (3) Trash/Recycle: Throw out any
papers that you no longer need for pending work or future
reference. Also, consider the OHIO rule for most paper
documents: Only Handle It Once!

 

3. MAINTAIN A CURRENT 'TO DO' LIST. In paper or electronic
format, maintain a running list of errands to complete or
upcoming tasks to be accomplished. Place time in your
schedule to carry out these miscellaneous jobs and check off
each task as you complete it. Label those tasks that are
high-priority to ensure that you accomplish the most urgent
items first.

 

4. BACKPACKS AND LOCKERS: SCHEDULE REGULAR
CLEANOUTS. Stuff accumulates. Make a point at the end of
each week to clean out and straighten your backpack and
school locker. Toss out documents that you no longer need.
Put away in their rightful storage place clothing, food
containers, electronics, and other objects that otherwise start
to collect and clutter.

 

5. SCHOOL SUPPLIES: CREATE A GO BAG. Obtain a 'go bag'
(zippable pouch or other container) large enough to hold a
basic supply of school supplies, including pens, pencils, paper,
a calculator, and other essential work materials. Keep the go
bag in your backpack as a handy way to find work materials
for any course. Check the go bag daily and restock as needed.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills Checklist Notes
6. CREATE ROUTINES FOR RECURRING MULTI-STEP

TASKS. Routines convert open-ended tasks into a structured,
predictable, easy-to-follow sequence. The value of routines is
that they allow us to complete tasks efficiently and almost
without conscious thought--through force of habit. Examples of
recurring tasks that could be turned into predictable routines
are preparation for school, homework sessions, and exercise.
To convert a task to a routine, (1) select a time in your
schedule when you will carry out this recurring task, (2) write
down the steps that make up the task, and (3) list any
materials that you will need to carry out the task. For the first
few times that you carry out a newly-scripted routine, make a
point to monitor your performance (Did you do the task at the
scheduled time, follow the steps, have all materials ready?). 
With practice, that task quickly turns into a comfortable routine.

 

7. REDUCE YOUR MEMORY LOAD: CREATE CHECKLISTS.
For any recurring situation in which you are in danger of
forgetting to bring materials or carry out important tasks,
create and use checklists. For example, a student's checklist
may list items often forgotten in the rush to leave for school in
the morning: "Lunch, homework, sports clothes, calculator." Or
a student may consult this simple checklist at the end of class :
"Write down homework assignment, collect work materials for
homework, make sure today's homework is turned in before
leaving class."

 

8. CREATE MEETING LOGS FOR TEACHER CONFERENCES
AND STUDENT WORK GROUPS. As a student, you may not
attend many meetings. However, whenever you conference
with a teacher or attend a student study or work group
session, it is a good idea to write a brief 'log' entry
summarizing the outcome. It is particularly helpful to write
down meeting notes when you have committed to the teacher
or your peers to do something: e.g., to email your summary of
a research article to members of your study group or to turn in
a missing assignment to your teacher by the end of the week.
Jotting down a brief entry right after the meeting helps you to
remember your obligations and encourages you to put those
obligations into your schedule or onto your 'to do' list--where
you know they will not be overlooked.

 

9. USE ELECTRONIC REMINDERS AND PROMPTS. As
smartphones and other personal digital devices become more
common, you can take advantage of their features to better
organize your life. For example, set your cell phone alarm to
remember important appointments or daily tasks. Or send
yourself an email with a reminder of a task to be completed
before you go to sleep.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills: STUDY SKILLS

This report includes (1) your selected Academic Survival Skill Checklist items and (2) a column for
notes.

Academic Survival Skills Checklist Notes
1. MAINTAIN A STUDY SCHEDULE. Maintain a regular (e.g.,

daily) study schedule with sufficient time set aside to review
course content and information.

 

2. AVOID DISTRACTERS. When studying, avoid distracters
(e.g., cell phone, television, Internet) that can erode study
time and divert attention.

 

3. CREATE AN ORGANIZED STUDY SPACE. Prepare the
study environment by organizing a space and setting out all
necessary work materials before beginning study.

 

4. SET STUDY GOALS. Prior to a study session, define one or
more specific study goals to accomplish (e.g., to review
information for an upcoming quiz; to locate key information to
include in an essay).

 

5. MAKE A STUDY AGENDA. If studying multiple subjects in
one session, create a study agenda for that session with a
listing of the key information to be reviewed for each subject
and the time allocated for that review.

 

6. DO THE TOUGH STUDY WORK FIRST. Tackle the most
difficult or challenging study objectives first during study
sessions, when energy levels and ability to concentrate are
at their peak.

 

7. VARY ACTIVITIES. Mix up study activities during a study
session (e.g., alternating between reading and writing) to
maintain engagement and interest.

 

8. CHUNK A LARGE STUDY TASK INTO SMALLER UNITS. If
studying a large amount of material in a single session,
'chunk' the material into smaller units and take short breaks
between each unit to maintain focus.

 

9. TEACH CHALLENGING CONTENT. When studying complex
or challenging material, assume the role of instructor and
attempt to explain or describe the material to a real or
imagined listener. Teaching study material is an efficient way
to verify understanding.

 

10. HIGHLIGHT QUESTIONS. When reviewing notes or
completing course readings, use highlighters, margin notes,
sticky notes, or other notation methods to flag questions,
unknown vocabulary terms,  or areas of confusion for later
review with teacher or tutor.

 

11. SEEK HELP WHEN NEEED. Approach the teacher or tutor
for help as needed to answer questions or clear up areas of
confusion identified during study sessions.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills Checklist Notes
12. AVOID CRAM SESSIONS. Stay away from all-night cram

sessions before major tests. Cram sessions are ineffective
because they are inefficient and often leave students
exhausted and unable to perform their best on exams.
Instead, distribute study and test-review time across multiple
days and consider allocating an upward limit of about 1 hour
per study session to maintain focus and energy.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills: TIME MANAGEMENT

This report includes (1) your selected Academic Survival Skill Checklist items and (2) a column for
notes.

Academic Survival Skills Checklist Notes
1. CREATE A MASTER SCHEDULE. Develop a

Sunday-through-Saturday weekly master schedule for the
quarter, semester, or school year. In that schedule, (1) fill in
school classes and study periods, (2) include any regularly
scheduled activities such as commuting, sports, clubs,
lessons, or part-time jobs, (3) block out time for essential
activities such as eating and sleeping, and (4) include
adequate time for recreation. In the remaining blocks of open
time in the schedule, reserve a minimum amount of time each
day for study. Update this schedule whenever a significant
schedule change occurs. TIP: Consider labeling several
time-blocks as 'open' in the master schedule to accommodate
occasional unforeseen study or other time requirements.

 

2. KEEP A DAILY CALENDAR. Whether you use a paper or
electronic version, keep a calendar to track your changing
daily schedule. When constructing each daily calendar
schedule, it is most efficient to start with the structure of the
master schedule and then add any additional events
scheduled to occur on that day.

 

3. SCHEDULE PREVIEW AND REVIEW TIME FOR
DEMANDING COURSES. When possible, reserve time before
a challenging class to preview material to be covered and time
soon after the class session to review lecture notes. Write
these preview and review slots into your master schedule.

 

4. WHEN SCHEDULING, START WITH OUTCOME GOALS.
When developing a daily or weekly schedule, first list any
important goals to be accomplished by the end of that
scheduled time-period (e.g., to produce a 5-paragraph essay;
to complete a college application; to transcribe a set of paper
notes into electronic format). After developing the schedule,
double-check to ensure that you have incorporated sufficient
time and the correct sequencing of activities into that schedule
to attain those key goals.

 

5. USE UNEXPECTED POCKETS OF FREE TIME
EFFICIENTLY. Have a plan to make efficient use of small
amounts of unscheduled time that become available. Tasks
suitable for brief pockets of open time could include reviewing
and revising lecture notes, starting a homework assignment,
studying note-cards to prepare for an upcoming test, and
updating your study schedule for the following day.
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Academic Survival Skills Checklist Maker: Checklist Maker

Academic Survival Skills Checklist Notes
6. ALLOCATE DOUBLE TIME FOR SIGNIFICANT ACADEMIC

TASKS. When deciding how much time to schedule for a
substantial academic task, predict the time required--and then
double that estimate. People often reserve too little time for
demanding tasks--so doubling your time estimates can correct
for this over-optimistic bias.

 

7. TIME MANAGEMENT: REFLECT AND REVISE. At the end of
each week, review your time-management planning efforts
with a critical eye and note areas needing improvement. For
example, investigate whether the amount of time that you
typically set aside for study or other activities is sufficient,
whether you are actually sticking to your general schedule,
and whether there are important but overlooked activities or
tasks that need to be added to your schedule.
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Student Self-Directed Interventions Sheet: Guidelines for Use 
 This worksheet is an organizer that teachers, counselors, and other educators can use to develop a student-directed 
intervention. The framework is flexible. A single teacher, or guidance counselor, or entire instructional team can use 
the form when conferencing with a student. This form can also be very helpful to structure parent-teacher-student 
meetings to make them more productive and to document the intervention plans developed there. Below are 
educator guidelines to help the student complete the Student Self-Directed Interventions: Planning Sheet (attached).  

Section 1: Defining Your Goals 
Student Directions: Define 1-2 intervention goals that you would like to work on: 

The student is likely to need your assistance to select 1-2 specific goals to be the focus of the intervention. The 
defined goal(s) may include basic academic skills, cognitive strategies, and/or more general 'academic enabling' 
skills.  NOTE: If the presenting student problem stems from deficits in basic academic skills or cognitive strategies, 
you may want to review the appropriate reading or math Common Core State Standards for ideas on how to word the 
goal statement in standards-based form.  

 

Section 2: Selecting Student-Directed Interventions 
Student Directions: List up to 4 strategies that you will take on your own to reach your goal(s). 

The goal is for the student to take initiative in selecting several strategies that he or she is responsible for 
doing to reach the goal. As you assist the student in selecting and writing down self-help strategies, specify 
how frequently or under what conditions the student will use each strategy (e.g., "At the start of each class 
period, the student will review a checklist to ensure that she has all work materials."). The student form also 
allows you to meet with the student for follow-up sessions and to check off whether he or she is 
consistently using the self-help strategies. NOTE: The student may need training before he or she can use 
some strategies independently. Several sample student-directed solutions appear below: 

 Self-monitor preparation for class using a  
     student-created checklist  

 Bring all work materials to class 
 Write complete lecture notes 
 Maintain a clear, uncluttered work space 
 Create a structured work plan before  

     completing larger assignments 
 Complete additional readings to reinforce  

     understanding of course concepts, content 
 Take practice tests to prepare for actual  

     class or state tests 

 Write down homework assignment and double-check 
    for accuracy and completeness before leaving class 

 Ensure that all work materials for homework go home 
 Study course material on a regular review  

    schedule 
 Prepare nightly homework plans, check off completed  

     tasks 
 Use 'self-help' Internet sites (e.g., algebrahelp.com) to  

     find answers to questions 
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Section 3: Selecting Interventions Supported by Others 
Student Directions: List up to 4 types of assistance that you will obtain from others to reach your goal(s): 

In this section are listed those student supports that require assistance from others. As you help the student 
to choose and document strategies involving others, specify how frequently or under what conditions the 
student will use each strategy (e.g., "When the student has a question about lecture content or an 
assignment, he will bring that question to the teacher during her free period."). The student form also allows 
you to meet with the student for follow-up sessions and to check off whether he or she is continuing to use 
these 'other-assisted' strategies. Several sample 'interventions supported by others' appear below: 

 Use teacher-supplied guided notes in class 
 Seek instructor help during free periods 
 Receive tutoring services from peer or adult 
 Be assigned an adult mentor 
 Set up regular 'check-in' sessions with a 

     school staff member to monitor student's 
     intervention follow-through 

 Have the teacher review and sign off on 
    homework assignments written in the 
    student's notebook/course agenda 

 Create a study group with other students 
 Have parent(s) assist as 'homework coaches' to help 

     the student to organize, get started with, and complete 
     homework 

 Meet with the teacher for brief weekly conferences to  
    review course performance (e.g., grades, missing work,  
    etc.) 

 

Section 4: Measuring Progress Toward Your Goals 
Student Directions: Select up to 2 ways that you will measure progress toward your intervention goal(s): 

The task in this section is to select one or more ways that you and the student can track whether the 
intervention(s) being tried are actually effective in helping the student to achieve his or her goal(s). As you 
help the student to choose each method for monitoring progress, specify how frequently the data is to be 
collected (e.g., 'daily', 'weekly', 'after each tutoring session').  The student form also allows you to meet with 
the student for follow-up sessions and to check off whether the data is being collected consistently. Several 
sample methods for tracking student progress on intervention appear below: 

 'Academic Enabler' Skills Checklist 
 Behavior Report Card: To be completed by   

    the teacher and/or student 

 Homework Log 
 School/Home Note 
 Evaluation of Work Products 
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Section 5: Setting an Intervention 'Check-Up' Date 

Directions: Decide how many instructional weeks your intervention will last. Write in the intervention 'end 
date' (the calendar date when you will review progress to see if your current intervention plan is effective): 

The student must allocate sufficient time for the intervention to accurately judge whether it is a success. 
Generally, student interventions should last between 4 and 8 instructional weeks. You can assist the 
student in both setting a reasonable timespan for the intervention and (by consulting a school calendar) 
writing down the end-date to mark the conclusion of the intervention. 
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Student Self-Directed Interventions: Planning Sheet 

 
Student: __________________ Date: ___________ Teacher/Course: _______________  

Section 1: Defining Your Goals 
Directions: Define 1-2 intervention goals that you would like to work on. Try to be specific. 

1  

 

2  

 

 

Section 2: Selecting Student-Directed Interventions 
Directions: List up to 4 strategies that you will use on 
your own to reach your goal(s). 

Check-in Date: 
 
__________ 

Check-in Date: 
 
__________ 

Check-in Date: 
 
__________ 

1  

 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

2  

 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

3  

 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

4  

 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 
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Section 3: Selecting Interventions Supported by Others 
Directions: List up to 3 types of assistance that you plan 
to obtain from others to reach your goal(s): 

Check-in Date: 
 
__________ 

Check-in Date: 
 
__________ 

Check-in Date: 
 
__________ 

1  

 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

2  

 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

3  
 
 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

Strategy still in 
use?  Y  N 

Section 4: Measuring Progress Toward Your Goals 
Directions: Select up to 2 ways that you will measure 
progress toward your intervention goal(s).  

Check-in Date: 
 
__________ 

Check-in Date: 
 
__________ 

Check-in Date: 
 
__________ 

1  

 

Monitoring still in 
use?  Y  N 

Monitoring still in 
use?  Y  N 

Monitoring still in 
use?  Y  N 

2  

 

Monitoring still in 
use?  Y  N 

Monitoring still in 
use?  Y  N 

Monitoring still in 
use?  Y  N 

Section 5: Setting an Intervention 'Check-Up' Date 

Directions: Decide how many instructional weeks your intervention will last. Write in the intervention 'end 
date' (the calendar date when you will review progress to see if your current intervention plan is effective): 

 
Number of instructional weeks the intervention will last: _____________  End Date: _____/_____/_____ 
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Helping the Student Who is ‘Under Water’ With Late Assignments: 
A Structure for Teacher–Student Conferences 

When students fall behind in their classwork, they can quickly enter a downward spiral. They must 
stay caught up in their current assignments and also submit late assignments; as the work piles up, 
some students become overwhelmed and simply give up.  

In such cases, the teacher may want to meet with the student to help that student to create a work 
plan to catch up with late work. (It is also recommended that the parent attend such a conference, 
although parent participation is not required.) At the meeting, the teacher and student inventory 
what work is missing, negotiate a plan to complete that overdue work, and perhaps agree on a 
reasonable penalty when late work is turned in. Teacher, student (and parent, if attending) then sign 
off on the work plan. The teacher also ensures that the atmosphere at the meeting is supportive, 
rather than blaming, toward the student. And of course, any work plan hammered out at this 
meeting should seem attainable to the student.  

Here in greater detail are the steps that the teacher and student would follow at a meeting to 
renegotiate missing work: 

1. Inventory All Missing Work. The teacher reviews with the student all late or missing work. The 
student is given the opportunity to explain why the work has not yet been submitted.  

2. Negotiate a Plan to Complete Missing Work. The teacher and student create a log with entries 
for all of the missing assignments. Each entry includes a description of the missing assignment 
and a due date by which the student pledges to submit that work. This log becomes the 
student’s work plan. It is important that the submission dates for late assignments be realistic--
particularly for students who owe a considerable amount of late work and are also trying to keep 
caught up with current assignments.  A teacher and student may agree, for example, that the 
student will have two weeks to complete and submit four late writing assignments. NOTE: 
Review the form Student Late-Work Planning Form: Middle & High School that appears later in 
this handout as a tool to organize and document the student’s work plan.  

3. [Optional] Impose a Penalty for Missing Work. The teacher may decide to impose a penalty for 
the work being submitted late. Examples of possible penalties are a reduction of points (e.g., 
loss of 10 points per assignment) or the requirement that the student do additional work on the 
assignment than was required of his or her peers who turned it in on time.  If imposed, such 
penalties would be spelled out at this teacher-student conference. If penalties are given, they 
should be balanced and fair, permitting the teacher to impose appropriate consequences while 
allowing the student to still see a path to completing the missing work and passing the course.  

4. Periodically Check on the Status of the Missing-Work Plan. If the schedule agreed upon by 
teacher and student to complete and submit all late work exceeds two weeks, the teacher (or 
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other designated school contact, such as a counselor) should meet with the student weekly 
while the plan is in effect. At these meetings, the teacher checks in with the student to verify that 
he or she is attaining the plan milestones on time and still expects to meet the submission 
deadlines agreed upon. If obstacles to emerge, the teacher and student engage in problem-
solving to resolve them. 
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Student Late-Work Planning Form: Middle & High School 
Teacher: ______________________________ Course: ________________________________ 

Student: _______________________________ Date: _________/_____/___________________ 

 Directions: At a teacher-student conference, use this form to create a plan for the student to complete and 
submit missing or late work. 

Assignment Target Date 
for 

Completion 

NOTES 

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 

 

  

 
What penalty--if any--will be imposed for these late assignments? __________________________________ 
 
_______________________________________________________________________________________ 

_____________________ 
Student Signature 

_____________________ 
Teacher Signature 

_____________________ 
Parent Signature 
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How To: Improve Student Self-Management Through Work-Planning 
Skills: Plan, Work, Evaluate, Adjust 
It is no surprise to teachers that, when students have poor work-planning skills, their academic performance often 
suffers. Work-planning is the student's ability to inventory a collection of related sub-tasks to be done, set specific 
outcome goals that signify success on each sub-task, allocate time sufficient to carry out each sub-task, evaluate 
actual work performance, and make necessary adjustments in future work-planning as needed  ( Martin, Mithaug, 
Cox, Peterson, Van Dycke & Cash, 2003).. When students are deficient as work planners, the negative impact can 
be seen on in-class and homework assignments as well as on longer-term projects such as research papers. 
Teachers can develop students' work-planning skills by training them in a simple but effective sequence:  to plan 
upcoming work, complete the work, evaluate their work performance, and adjust their future work plans based on 
experience ( Martin et al., 2003). 

The vehicle for teachers to train students to develop strong work-planning skills is through conferencing: the teacher 
and student meet for a pre-work planning conference and then meet again after the work is completed at a self-
evaluation conference. NOTE: The Student Independent Work: Planning Tool that appears later in this document is a 
graphic organizer that can be used to structure and record these 2-part teacher-student conferences. 

Phase 1: Work-Planning Conference 

Before the student begins the assigned academic work, the teacher meets with the student to develop the work plan. 
(While the teacher often initially assumes a guiding role in the work-planning conference, the instructor gradually 
transfers  responsibility for developing the plan to the student as that student's capacity for planning grows.)  

There are 3 sections in the work-planning conference: (1) inventory the sub-tasks to be done, (2) assign an estimated 
time for completion, and (3) set a performance goal for each item on the task list: 

1. Inventory the sub-tasks to be done. The student describes each academic task in clear and specific terms (e.g., 
"Complete first 10 problems on page 48 of math book", "write an outline from notes for history essay").  For this 
part of the work plan, the teacher may need to model for the student how to divide larger global assignments into 
component tasks. 

2. Assign an estimated time for completion. The student decides how much time should be reserved to complete 
each task (e.g., For a math workbook assignment:  "20 minutes" or "11:20 to 11:40"). Because students with 
limited planning skills can make unrealistic time projections for task completion, the teacher may need to provide 
additional guidance and modeling in time estimation during the first few planning sessions. 

3. Set a performance goal. The student sets a performance goal to be achieved for each sub-task. Performance 
goals are dependent on the student and may reference the amount, accuracy, and/or qualitative ratings of the 
work: (e.g., for a reading assignment: "To read at least 5 pages from assigned text, and to take notes of the 
content"; for a math assignment: "At least 80% of problems correct"; for a writing assignment: "Rating of 4 or 
higher on class writing rubric").  The teacher can assist the student to set specific, achievable goals based on 
that student's current abilities and classroom curriculum expectations. 
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Phase 2: Self-Evaluation Conference 

When the work has been completed, the teacher and student meet again to evaluate the student's performance. 
There are 2 sections to this conference: (1) Compare the student's actual performance to the original student goal; 
and (2) adjust future expectations and performance in light of the experience gained from the recently completed 
work. 

1. Compare the student's actual performance to the original student goal. For each sub-task on the plan, the 
student compares his or her actual work performance to the original performance goal and notes whether the 
goal was achieved. In addition to noting whether the performance  goal was attained, the student evaluates 
whether the sub-task was completed within the time allocated.  

2. Adjust future expectations and performance. For each sub-task that the student failed to reach the performance 
goal within the time allocated, the student reflects on the experience and decides what adjustments to make on 
future assignments. For example, a student reviewing a homework work-plan who discovers that she reserved 
insufficient time to complete math word problems may state that, in future, she should allocate at least 30 
minutes for similar sub-tasks. Or a student who exceeds his performance goal of no more than 4 misspellings in 
a writing assignment may decide in future to keep a dictionary handy to check the spelling of questionable words 
before turning in writing assignments. 

References 

Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.
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Student Independent Work: Planning Tool 
Student: ________________________________  Teacher/Staff Member: __________________________ Date: ___/___/___ 

  Planning Planning Planning Self-Evaluation Self-Evaluation 

 Date: 

 

Sub-Task:  
Describe each assignment sub-task to be 
completed. 

Time Allocated: 
Estimate the time 
required for this 
task. E.g., "20 
mins"; "11:20-11:40" 

Performance Goal: 
Write your goal for the 
amount, accuracy, and/or 
quality of work to be 
completed. 

Actual Performance: 
After the assignment, record 
the amount, accuracy, 
and/or quality of the work 
actually completed. 

Goal Met?: Did 
you achieve the 
goal within the time 
allocated? 

1  

___/___/___ 

     

 YES   NO 

2  

___/___/___ 

     

 YES   NO 

3  

___/___/___ 

     

 YES   NO 

4  

___/___/___ 

     

 YES   NO 

Adjustment: Find any 'NO' responses in the Goal Met? column. In the space below, write the number of that goal and your plan to improve on that goal next time. 

 

Number of Goal Not Met & Action Plan to Fix: ______  ________________________________________________________________________________________ 

Number of Goal Not Met & Action Plan to Fix: ______  ________________________________________________________________________________________ 

Number of Goal Not Met & Action Plan to Fix: ______  ________________________________________________________________________________________ 
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How To: Reduce Time-Outs With Active Response Beads 
Students with behavioral disorders or ingrained patterns of non-compliant or defiant behaviors may receive in-class 
or out-of-class time-out as a disciplinary consequence. However, use of time-out (from reinforcement) has the 
serious drawback that students miss instruction while in time-out. Furthermore, because students are often directed 
to time-out when emotionally upset, there is a significant likelihood that they will resist the time-out placement, thus 
creating the potential for teacher-student power-struggles, classwide disruptions, and other negative outcomes.  

Active-Response Beads-Time Out (ARB-TO: Grskovic et al., 2004) is an intervention to replace in-class time-out that 
is easy to use. It promotes students' use of calm-down strategies when upset, enhances behavioral self-management 
skills, and minimizes exclusion from academic activities.  

Preparation. The teacher makes a sufficient number of  sets of Active Response Beads (ARBs) to use in this 
intervention--depending on whether the strategy is to be used with one student, a small group, or the entire class. 

The materials needed to create a single 
Active Response Bead set are: 

 ten 3/4-inch/1.9-cm beads with hole drilled 
through middle 

 A 38-cm/15-inch length of cord 

To make a set of Active Response Beads, the teacher strings the 10 beads on the cord and ties a knot at each end. 

Training. The teacher meets for at least 2 sessions with the student(s) who will be using the Active Response 
Beads-Time Out strategy. The teacher introduces ARB-TO as a way to self-manage emotions and classroom 
behaviors to increase classroom success and reduce number of time-outs. In each training session, the teacher and 
student practice steps of the ARB-TO procedure (outlined below). Training concludes when student(s) demonstrate 
understanding and compliance with the procedure.  

Procedure. The ARB-TO can be used whenever the student displays defiant, non-compliant, acting-out, or 
escalating behaviors (e.g., refuses to engage in classwork, leaves seat without permission, talks out, makes rude or 
inappropriate comments or gestures, or engages in less-serious acts of aggression or property destruction).  NOTE: 
Educators should be aware that the teacher's role in providing prompts, feedback, and praise to the student 
throughout the ARB steps is crucial to the intervention's success.  

Here are the 4 ARB-TO steps: 

 

1 Teacher Initiates  ARB-TO Strategy 

Teacher: The teacher directs the student to "go get an ARB". 

Student: The student walks to the teacher's desk (or other classroom location), picks up a set of Active 
Response Beads and returns to seat. 
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2 Student Uses Active Response Beads 

Teacher: The teacher praises compliance and directs the student to begin the  ARB-TO procedure:  

"Thanks for getting your ARB . You need think-time for [describe problem behavior]. Put your head on the 
desk and use your ARB." 

Student: The student puts head on desk and counts down slowly from 10 to 1. The student starts 
counting in an audible voice. With each number in the count, the student: 

 takes a deep breath and slowly releases; 
 moves a bead along the cord from the left to the right side of the ARB; 
 gradually reduces voice volume--to conclude in a whisper on the last number. 

 
Upon completing the count, the student raises head from desk. 

3 Student Returns ARB to the Teacher 

Teacher: The teacher praises successful use of the  ARB-TO strategy and prompts the student to return 
the ARB to the teacher 

"Good job using the ARB. Please bring it up to me." 

Student: The student gives the teacher the ARB and returns to seat. 

4 Teacher Redirects the Student to Academic Task 

Teacher: The teacher again praises use of  ARB-TO, directs the student to resume the academic task or 
rejoin the academic activity, and offers support as needed. 

"Thanks for using the ARB and for returning it to me. Please continue with your assignment/ rejoin our 
activity. I will be over to check on how you are doing in a moment." 

Student: The student resumes the academic task or rejoins the learning activity. 
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10 9 8 7 6 5 4 3 2 1 

Desk Dots 

Adaptations.  Here are two adaptations of the ARB-TO procedure to increase convenience and extend student 
skills: 

 Replace Beads With 'Desk Dots'. Teachers may want to use the student self-directed calm-down strategy 

represented by ARB-TO but also wish to avoid managing sets of beads or having emotionally upset students 
leave their seats to retrieve bead sets. A low-key adaptation of the ARB-TO is the substitution for the beads of a 
series of 10 dots numbered in descending order printed on a slip of paper and affixed to the student's desk. The 
student is then trained, when directed by the teacher, to apply the ARB-TO count-down/calm-down procedure 
using dots. 
 

 Train Students to Self-Manage Use of ARB-TO. As students become familiar with, and comfortable using, Active 
Response Beads-Time Out, the teacher can give those students their own bead sets. Students would then be 
encouraged to monitor their own emotional states and use the beads (or Desk Dots) when needed as a calming 
device--without teacher prompting.  

Reference 

Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out 
assignments for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral 
Education, 13(1), 25-36. 
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'Teaching the Tornado' in Grades 3-12: Next Steps Planning Guide
Use this sheet to plan your next steps to use content from this workshop to support ADHD students. 
 

Participants: __________________________________________________________________________________  

School: ________________________________________________________________ Date: ________________ 

GOAL 1: The student has developed the 'academic survival skills' necessary to successfully manage schoolwork. 

List the 'next steps' that you plan to follow to accomplish 
this goal: 
 
1. __________________________________________ 

 
2. __________________________________________ 

 
3. __________________________________________ 

 
4. __________________________________________ 

 
5. __________________________________________ 
 

Who in your school or district will you need to enlist to 
help you with this goal?: 
 
1. _________________________________________ 

 
2. _________________________________________ 

What resources will you need beyond those supplied in 
this training to accomplish the goal?  
 
1. _________________________________________ 

 
2. _________________________________________ 
 

 
Comments: ___________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 

GOAL 2:  The student is able to negotiate with adults to identify his or her learning needs and come up with a plan to 
meet those needs. 

List the 'next steps' that you plan to follow to accomplish 
this goal: 
 
1. __________________________________________ 

 
2. __________________________________________ 

 
3. __________________________________________ 

 
4. __________________________________________ 

 
5. __________________________________________ 
 

Who in your school or district will you need to enlist to 
help you with this goal?: 
 
1. _________________________________________ 

 
2. _________________________________________ 
What resources will you need beyond those supplied in 
this training to accomplish the goal?  
 
1. _________________________________________ 

 
2. _________________________________________ 
 

 
Comments: ___________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 
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GOAL 3:   The student is willing and able to self-administer appropriate intervention strategies when needed. 
 
List the 'next steps' that you plan to follow to accomplish 
this goal: 
 
1. __________________________________________ 

 
2. __________________________________________ 

 
3. __________________________________________ 

 
4. __________________________________________ 

 
5. __________________________________________ 
 

Who in your school or district will you need to enlist to 
help you with this goal?: 
 
1. _________________________________________ 

 
2. _________________________________________ 
What resources will you need beyond those supplied in 
this training to accomplish the goal?  
 
1. _________________________________________ 

 
2. _________________________________________ 
 

 
Comments: ___________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 

GOAL 4:   The classroom has the appropriate behavioral supports in place to ensure student success.

 
List the 'next steps' that you plan to follow to accomplish 
this goal: 
 
1. __________________________________________ 

 
2. __________________________________________ 

 
3. __________________________________________ 

 
4. __________________________________________ 

 
5. __________________________________________ 
 

Who in your school or district will you need to enlist to 
help you with this goal?: 
 
1. _________________________________________ 

 
2. _________________________________________ 
What resources will you need beyond those supplied in 
this training to accomplish the goal?  
 
3. _________________________________________ 

 
4. _________________________________________ 
 

 
Comments: ___________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 
 
_____________________________________________________________________________________________ 
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