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Response to Intervention

Access PPTs and other materials from this workshop at:

http://www.interventioncentral.org/hi_doe
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Response to Intervention

RTI: Webinar: 5 December 2013

Where should CAST schools be in RTI
iImplementation at this point?

www.interventioncentral.org




Response to Intervention

RTI Implementation: Year 1: Month 5

Schools implementing RTI should:

» Have shared an overview of the RTI model with
staff.

« Have begun to assemble Tier 1 intervention
resources and forms for teacher use.

* Be preparing a staff development for teachers in
the specifics of how to carry out, document, and
monitor progress of Tier 1 interventions.

www.interventioncentral.org
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RTI Implementation: Year 1 (Cont.)

Schools implementing RTI should:

 Have begun to inventory their Tier 2/3 programs to
determine which are research-based and where
program gaps exist.

 Be Investigating (and perhaps piloting) schoolwide
screening tools that meet their needs.

« Be assembling a Tier 3 Problem-Solving Team that
can meet on individual students to create
customized intervention plans as needed.

www.interventioncentral.org




Response to Intervention

RTI Implementation: Year 1 (Cont.)

Schools implementing RTI should:

» Have a Complex Area RTI Leadership Team In
place (or soon to be in place) to create an RTI
Implementation plan for the remainder of the school
year.

www.interventioncentral.org




Response to Intervention

RTI: Webinar: 5 December 2013

Where can teachers find more
academic intervention ideas than are

currently available on Intervention
Central?

www.interventioncentral.org
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Response to Intervention

Word Boxes/Word Sort

o This Intervention strengthens K-1 students’
phonics/alphabetics skills.

Word Boxes: Phonics Practice Sheet

Student: Date: Interventionist;

www.interventioncentral.org
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Response to Intervention

Building Sight-Word
Vocabulary: 4 Methods

« Teachers can
choose one
or more
methods to
help students
to acquire
sight
vocabulary.

How To: Build Sight-Word Vocabulary: 4 Methods

Repid rcognifion of sight woeds i & key foundetion skill thed supports fre devsiopment of rsding fusncy [Hudson,
Torgesen, Lane, & Tuener, 3002, MICHHD, 2000). Below are four quick and simple Bitoring inlervenfons that
promate shident acquistion of common =ight wond=. While of course beackers can employ fese ideas, schooks
shiould al=o considar making sfficient uze of nor-instrucSonsl personnel (2.3, support waff, pamipecieasiorals, adull
or pesr fufiors ) o =sepse ax sighl-wond infepserfionists |Buers B Gibbors, 2008}

Sight Words: Flashcards: Single-Response (Ferds, Beffioee & Skisner, 1987). The hize hes = deck of 3
flashcards with sight woeds. Pricr bo the sezsion, Bre ffice sets p 2e2sion cilerion for mesteny: e.q. ) B shedend will
name all sight words in the deck comaclly 3 lires in & row. The sassion opere with e hior saying fo fe shudent
e s quing fo practice some wonds.” The fufor shows sach flashcard to the: student with fe prompt, “Look af this
word and say the word.” Ethe shudent meponds: correctly within 3 seconds, e fubor says, "Yes, e word is jwond].”
If the studenl responds incoereclly, the ulor says, "No, the word is [woed]. Say [word].” e shident hesinies for
longer than 3 seconds, fe tulor says, "The word = [wond]. Say [wond].” When ol flashcards have been presenizd,
the bufior shuffles the cards and repeats. When fhe sheden] alining be mastery criterion, e bior repeats e abowe
procedures with & new deck of 5 sight woeds.

Sight Words: Flashcards: Direct instrucBon [Ruwe, Mc_sughlin, Derizy, & John=on, 2011). The fubor prepares =
deck of 10 fazhcards with sight wonds. Price fo the session, the fulor sets & seszion criterion for masiery: 2., the
shudent wil name all sight words in e deck coredly 3 Bmes in & row. The fufior shows each cand fo fee sfudent and
=iz, “What &= this woed ™ I tre shudend rames the card comedlly within 2 seconds, ihe fulor puts the coed af the
back of the deck and presenis fre next card. f the shien] rames the cand incomedly or hesitates for longer than 2
sacorsds, Bt card Empgoranly becomes s 'dell caed”. The brbor [1) shows fee deill cand, =ays the sight word sloud|
and kias e shudend repeat the sight woed comedy, [2) reburms Bt drill card fo e deck 2 places back from the front
of the shack, [3) following esch subsequent appearsnce of the drll card continues o re-plece i 2 paces from e
beginning of the stack wntil the shudent responds o & correcly 3 Emes in succession, and (4] fhen ends e dil-card
procedure by placing that flashcard of e back of the stack. When the ulor hes reviewsd sl of fe flashcands in e
=stack ol least once and has no dell cards in play, Bre buloe shufles the cands before again presenfing hem bo the
shudent. When the shudent atfsine the mastery ciedon, the bulor repeats the sbove procedures with 2 new deck of
10 =zight word=.

Sight Words: Flash Cards: Folding-in [Saransk, Fierup, & Pace, 2011). The bulor restes & deck of fashcards
taken from & mastber sight word st (2., Dolch word I1). In preparstion for the inberventon, e bior shows 2ach
flashcard from Ere masler deck in the shudent. Any cored trat the shudent & able o read coreclly within 3 z2econds i=
sorled info 8 “known” pile, while any card at e shdent reads incorrecly or heziiales on for moee than 3 seconds i
soeled| info an "unknown” ple. Befiore ench sexzion, the bilor cresfes & daily deck of 10 cards, with 3 dresm from Be
“urknown” pile and 7 dmen fom the “lnosm” pile. The fulor shuffles fa deck, presents sach coaed o the shudent
and says, “Whal = fis word ™ Fihe shuden] meponds comeclly within 3 seconds, the bubor says, “Yies, the word i
[woed] " I the: shudent msponds incormecy, the bior says, "No, the word i jword]. Say [word).” e shudent
hesitstes fior longer Bhan 3 seconds, the hior says, "The woed is [word]. Say [word].” When all flashcards hawe been
presanhed, the fubor shufles the cads and regeals. When the student i sble b2 read sll sight words in e dsiy deck
correclly 3 Emes in 8 row, the deily deck is updeisd: The tubor pulls eny 3 cards from the daily deck, places them in
the "known” pie, snd adds 3 rew cards fom the "unknown” pile bo the disily deck. The buor then shufes snd regents:
the abawe procedure.

www.interventioncentral.org
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Response to Intervention

Building Math-Fact Proficiency: Self-Administered Folding-In
Technigue (SAFI)

The math-fact self-administered folding-in intervention
(math-fact SAFI) trains students to take charge of their
own Intervention to acquire and develop fluency In
math-facts. Using flash cards, the student reviews
math-facts with immediate performance feedback,
engages in repeated practice to correct errors, and
records on a running log those math-facts that have
been mastered. An additional advantage of this
Intervention Is that it has been shown to be effective
with middle-school students.

Source: Hulac, D. M., Dejong, K., & Benson, N. (2012). Can students run their own interventions?: A self-administered math fluency
intervention. Psychology in the Schools, 49, 526-538.
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Math-Facts SAFI: Student Checklist Huse, Deiong, & Senson, 20121

Camied
Ot ?

Intervention Step

1. Start with the daily stack of cards from the last session. Or create a new
"daily stack™ by taking 7 cards from your weekly "known" stack and 3 cards
from your weekly "unknown” stack and shuffling them.

2. Take the first card from the top of the daily stack and place it flat on the table.

3. Read the math-fact on the card and write the answer on the dry-erase board
within 3 seconds.

4. Turn the card over and compare the answer that you wrote to the answer on
the card.

Math Facts
SAFI: Student

5. If your answer is correct, sort that card into a “daily known" pile. If your
answer is incorrect, sort that card into a “daily unknown” pile—-then practice by
writing the math-fact and correct answer on your dry-erase board three times
In a row.

Checklist

6. Continue until you have answered all 10 daily cards. Then look at the daily
"known" and "unknown® card stacks. If all daily cards are in the "known”
stack, draw a star in the bottom left corner of your dry-erase board.

7. Shuffie the 10 cards in the daily card deck.

8. Continue reviewing all 10 cards in the daily deck as explained in steps 2-7
until you have drawn three stars in the bottom left corner of the dry-erase
board. (In other words, continue until you have answered all 10 cards without
error in a single run-through and have accomplished this feat a fotal of three
times in the session.)

9. When you have eamed 3 stars, consider the entire daily stack to be "known”
cards. 30 it's now time o update the daily deck.

10. Take any 3 cards from your current daily 10-card deck and transfer them to
the weekly "known™ deck. Then, on the Siudent Log: Mastered Math-acts
form, record the math-facts and current date for the 3 cards that you transfer.
Congratulations! These now count as mastersd math-facts!

11. Next, take 3 cards from the weekly "unknown” stack and add them to your
current daily deck to bring it back up to 10 cards.

12. Begin reviewing the daily stack again (as outlined in steps 2-7) until your time
runs out.

13. Before ending the session, place rubber-bands around the weekly "known”
and "unknown" decks and the daily stack that you are currently working on.
Also, be sure that your Student [og: Mastered Math-facts form is up-to-date.




ReS pO n Sirategic Note-Taking: Worksheet [Boyle, 2013; Boyle & Weishaar, 2001)

First Page s _1__ Shudent: Courss\Clas Ciss

Strategic Note-Taking | |-

Background Knowlsdge. Bedoes te bechure, jof down amything Bat you slready know sbout this fogic [in senfences,
phesses, or keywornds)

« Students are taught

a strategy to
|dent|fy and record :.l,alnF'ulnI:E,: Secaed any new mpodart poits and relsbed detais covered n this par of the lechure:

key lecture
Information.

Summary: Befors continuing with your ncle-iaking, weite brisfly of how the key vocabulary: Jof down new
poinks [zied sibowe are relsfed to sach other: wocaulary kermz from this part of
the |lechure:
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Response to Intervention

Active Response Beads-Time Oult:

 Active-Response Beads-Time Out (ARB-TO) Is an
Intervention to replace in-class time-out that is easy to
use. It promotes students' use of a relaxation strategy
(count down from 10 using beads as manipulatives and
with deep breathing) when upset. This intervention
enhances behavioral self-management skills and
minimizes exclusion from academic activities.

Pe,

Source: Grskovic, J. A., Hall, A. M. Montgomery D. J., Vargas, A. U., Zentall, S. S., & Belfiore, P. J. (2004). Reducing time-out assignments
for students with emotional/behavioral disorders in a self-contained classroom. Journal of Behavioral Education, 13(1), 25-36..
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Intervention Central
http://www.interventioncentral.org

Intervention Central has a range
of free academic and behavioral
Intervention ideas that span the

grade levels.

New additions to the site include
online applications to create
customized academic and
behavioral intervention plans.

The site also allows users to
create free accounts and to save
documents created with IC tools.
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Evidence-Based

Intervention Network
http://ebi.missouri.edu/

The EBI Network is a source for
Intervention scripts for academic
and behavioral problems, along
with videos modeling intervention
practices.

Sponsored by the School
Psychology Program at the
University of Missouri, the site
contains other intervention
resources as well, including
documents to help schools to
better define the presenting
student problem(s) and match

them to appropriate interventions.

e

welcome to the EBI Hetwork!

Thi EEl Mebwork has been developsd to prowide guldance In the selectlon and
Implementabion of avkdsmoe-based Intersanblone Im tha dassroam saiting. To this and, four
general sections Feve bean developsd Mfor sour use.

Evidente Bazed Inkervention Section

In this sacton 3 collscHon of swldence basad Intersentlon (academic and behavioral)l haea
been collecked and sorted Into cabagpores bo help wou saledt the fght EBI for the Job. Sheoet
Intervention briefs, modeling wideos and overdews ol Bw eyvidente bate Ffor the
Inbensentions are: presented For qach EEL To start using this sectlon please go bo B "Howr
b Salect an EBF page.

IFyou'ng Inberasted Inam In depth redaw off EBI wsing
thee Punctbomal Pramewori used In tha EB niebwmri
ke @ Lok ok RTT Appiicalions Wisdume - Acaskermic
i Batukorl Indonaabhons = nd e s00n D Ds
suslisms KT Application, Wsime 2 Accoonant,
Analyss, and Dactdon Mading T books wire

waricten Dy B devslopss of the EBIl Mebwork with D
Makt Burng, Or. &manda VanDerHayden and Dr.
Elmberly Clbbons. Thess books prowidae 3 though
oweralaw of EBl saleddon at the whale schoals, class
witde and Indhidual child level a5 well a5 guldance
concerming assessment, analysls and dedsion-
making. The books & & part of the Practical
Intarvantiom In the Schools Serles Boos Serles
wihich has & mumbssr of weiny usaiful books ko suppart:
EBI i In thes: Siheleorke.

| Resources

Problem Solving Team

This sectlon has assorted resources bo assist beadhwirs, schoel basad problam solving beams
and schools as they devwelop thalr problem solving beams. This seodon ks gearad to provida
simpla materals b0 help educabors select EBI and brack afTecthveness I an AT mosdel

Foundations of Problem Solving

This sectlon has bean added bo howss 3 series of doowmsnds cublining B Foundatonsl
sklls aned Information necessary for wsng & problsm sohdng spproach when woirking with
children wha exhilblt scademic or behaworal problams. The Pollowing ks a Usk of axamoles of
such skilsInfarmation;

= Whak s an evidends based Inbsnsention?
® el are e common ressons Por academic and behasor problems?

= Eulldlng stromg relatonshlps In dEssrooms
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Response to Intervention

Cognitive Strategy UNIVERSITY OF NEERASKA-LINCOLN L |
Instruction N Cognitive Strateqy Instruction D e @ a8 4

http://cehs.unl.edu/csi/

UHIL*= =1 Homa ®

The Cognitive Strategy Instruction
site was developed by the Special
Education Department at the
University of Nebraska-Lincoln.

The site specializes in cognitive | == ===
strategies that students can learn
to be more successful and 3

Indepenqent In com pletl ng YOUR FEEDBACK RELATED LINKS CONTACTING L3 SHARE THES PAGE
academic tasks. R o s

= - T & Golisl
= Collcge of Bhcalics & Human == ==
Communta for tho pege = Epccial BEdocaton &
e Coorumicalicn
dadE= s Z0EL Saridcy Mom Ccric
" = ¥O mex mITTEIE
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Lirvrin' | EERIG

and guality axmrance: provided By fic wcl Goveloper Metwerk | wac |
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Response to Intervention

RTI: Webinar: 5 December 2013

What are examples of interventions
appropriate for the 3 Tiers of RTI?

www.interventioncentral.org
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RTI ‘Pyramid of

Interventions’

Universal interventions.

Available to all students in a

Tier 1
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Response to Intervention

A
[\
RTI Support: Tier 1 (Classroom) Intervention Q

Tier 1 interventions are intended for ‘red flag’ students who struggle
In the content area(s) and require additional individualized teacher
support during core instruction. To successfully implement Tier 1
Interventions, a teacher will need:

 Clear criteria to identify Tier 1 intervention students (e.g., students
who are failing the course on a 5-week grade report).

« Research-based strategies to address the student’s academic (and
perhaps motivational) deficits.

A streamlined form to document (‘script’) the Tier 1 intervention plan.

 The ability to collect and interpret classroom data to judge whether
the Tier 1 intervention is working.

 Guidelines for how long to implement the Tier 1 intervention before
seeking additional RTI help for the student.

Sources: Wright, J. (2012). RTI Success in Secondary Schools: A toolkit for middle and high schools. Port Chester, NY:
National Professional Resources, Inc.

www.interventioncentral.org 21




Response to Intervention

Ask-Read-Tell (ART)
Cognitive Strategy

« The student Is taught a
strategy to use during
iIndependent reading
that includes pre-
reading, reading, and
post-reading phases. A
graphic organizer
helps to structure the
student steps.

ASK-READ-TELL (ART): Student Worksheet mecatm etz 2010)

Mame PaszagePage Mumbers: Date;

Directions: Uss the checklist below to guide your reading of thiz passage. Check off cach step when completed.

Step 1: Goal Before Reading: | look at the title of the passage and ASK myself these questions:
0O Whatis the main topic of the passage? What does it discuss?
O What information do | already know about this topic?

Bazed on the tike, what are two quesiions about this passage’s fopic that | would ke to have answered in miy
reading?.

1 ?

2 7

Step 2: Goal While Reading: | READ the passage carefully for full understanding:
(1 While reading, | stop after each paragraph fo ask, "Did | understand what | just read™

O I | do understand the paragraph, | mark it with 2 phus sign (+) and continue reading.
If | do not understznd the paragraph, | mark it with 2 mirmes (-) sion and
- rencad the paragraph;
- glow my reading;
- focus my Fuff attertion on what | am reading;
- ungerling any wonds that | do not know and try to figues them out from the: reading (contex)

Step 3: Goal After Reading: | TELL what | learned from the passage:
(1 Based on my neading, here are answers to my two questions from Seep 1

1

(1 When | mest wath my peer pariner, we TELL each other what we leamed from the passage, sharing our
gquestions and answers. Then we talk about any ofer inferesting information from e reading.
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Response to Intervention

Interventions at Tiers 2 & 3: Standard-Treatment vs. Problem-
Solving

Standard-Protocol. Programs based on scientifically valid instructional
practices (‘standard treatment protocol’) are created to address frequent
student referral concerns. These services are provided outside of core
Instruction.

An elementary school, for example, may put into place the HELPS tutoring
program (www.helpsprogram.org: targeting reading fluency) to address
large numbers of students with delayed reading fluency skills.

*An advantage of the standard-protocol approach is that it is efficient and
consistent: groups of students can be put into these group interventions to
receive a highly standardized intervention.

*A limitation of the standard-protocol is that these group often cannot be
Individualized easily to accommodate a specific student’s unique needs.

www.interventioncentral.org
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Response to Intervention

RTI Interventions: Standard-Treatment vs. Problem-Solving

Problem-solving. When intervention plans are developed to match the
unigue profile of a particular student’s strengths and weaknesses, this
approach is called the ‘problem-solving” model.

The problem-solving approach is open-ended and investigative—and
addresses the ‘whole child’.

*An advantage of the problem-solving approach is that the intervention can
be customized to the student’s needs.

*A limitation of the problem-solving approach is that developing intervention

plans for individual students can be time-consuming and resource-intensive.

www.interventioncentral.org
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Response to Intervention

Tier 2: Standard-Treatment Protocol

Students are selected for Tier 2 through one of two paths:

1. they are picked up proactively in a schoolwide academic
screening and are found to fall below the 20t to 25t
percentile (‘some risk’ range), or

2. they have not responded sufficiently to a Tier 1
(classroom) intervention and are judged to need
supplemental intervention support provided at Tier 2.

Tier 2 interventions are typically standard-treatment protocol
(generic programs matched to common student problems:
e.g., reading fluency or math problem-solving).

A schoolwide ‘Data Analysis Team'’ is an efficient means to
manage student selection and placement in Tier 2.
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Response to Intervention

Selecting Performance ‘Cut-Points’ for Tier 2/3
Services: Example using EasyCBM Norms

Grade 3 Reading Measures
Passage Reading
Percentile | Fluency

Fall Wint Sprg

108 J[31] 64 60

RTI Tiers

2LV 51 81 81
sOH 83 114 115
75t 108 147 144
51 WPM | 20%ile oo™ 138 173 173

_ Source: EasyCBM: (2010). Interpreting the EasyCBM progress monitoring test
10%I|e results. Retrieved February 22, 2011, from
http://lwww.easycbm.com/static/files/pdfs/info/ProgMonScorelnterpretation. pdf

|

31 WPM
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Response to Intervention

Tler 2 Interventions: Key Points
Tier 2 interventions are supplemental; they take place outside of
core instruction.

If group-based, Tier 2 interventions are capped at 5-7 students to
preserve effectiveness and integrity.

10-15% of the student population may qualify for Tier 2 support.

Academic interventions at Tier 2 typically target ‘off-level’ skills
(e.g., teaching basic math facts or vocabulary).

Programs or practices used at Tier 2 are supported by research.

Interventions are monitored at least 2X/month and typically last
6-8 instructional weeks.
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Response to Intervention

Group-Based Repeated Reading

(Available on Conference Web Page)

An effective group repeated reading intervention
(Klubnik & Ardoin, 2010) has been developed that
allows a tutor to work on reading fluency with up to 3
students in a group format. This tutoring package
Includes several components:

— Assisted Cloze preview (tutor reads text aloud)

— Group repeated-reading (alternating among students)

— Phrase-drill error correction (drill correct reading)

— Contingent rewards for good reading behaviors

A tutoring session using this group intervention will last
about 15 minutes.

Source: Klubnik, C., & Ardoin, S. P. (2010). Examining immediate and maintenance effects of a reading intervention package
on generalization materials: Individual versus group implementation. Journal of Behavioral Education, 19, 7-29.




Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Student Mame: Beading Groom Shdants Diate:

Rater: Tutor Classroom:

Directions: Review each of the Behavior Report Card items below. For each item. rate the degres to which the student showed the
behavior or met the behavior goal.

Student 1 Student 2 Student 3
When asked fo read aloud, | did my best
reading.
The degree to which Reading Group Students met ) () )
this behawior goal .1. Il%} ? ". Il%'j ? '1. ll:?l ?
& @ ©
1 H 3
When others were reading, [ paid close
attention.
The degree to which Reading Group Students met @ @ @
this behawior goal 1 ) 3 1 3 3 i 2 3
@ @ &
i i i
I s howed good behawviors and followed all
directions quickly.
The degres to which Reading Group Students met L S L
this bahavior goal {:? {? {?
& @ ©
1 H 3
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Response to Intervention

Group Repeated Reading Intervention Behavior Rating Scale

Stedent Mame: Beading Group Stidants Diate:

Rater: Tutor Classnoom:

Directions: Review each of the Behavior Report Card itemns below. For each item, rate the degree to which the student showed the
behavior or met the behavior goal.

Student 1 Stuwdent 2 Student 3
When asked fo read alowd, | did my best
reading.
How well Reading Group Students did in meeting P F G P F G P F G
thE bEmllliDr gu.al? 1III-J12-JJ ---a 1 |.112.aa ---3 1 I-sz-ll- 3
1 s K|
Foar Far  Good
When ofhers were reading, | paid close
atfention.
How well Reading Group Students did in meeating F F G P F G F F G
the behavior goal? .23 L P S 1.3
) 1 s 3
Fogr Far  Good
| showed good behaviors and followed all
directions guichly.
How well Reading Group Students did in meesting P F G P F G F F G
the behavior goal? 1...2....3 1...2....3 1...2...3
1 £ 3
Foar Far  Good
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Response to Intervention

Tier 3 Interventions: ‘Problem-Solving’ Approach

Schools define Tier 3 interventions in one of two ways:

1. Failure to Respond to Lesser Interventions. The student
requires an intervention sufficiently intensive (e.g., group size
of 3 or fewer; daily sessions of 30 minutes or more) to quality
as Tier 3, or

2. Case Complexity. The student has multiple factors (e.g.,
academic and behavioral) that demand immediate attention,
and require an open-ended problem-solving approach.

The RTI Problem-Solving Team is the appropriate group to
oversee Tier 3 interventions, (1) ensuring fair access to
Intensive resources and (2) having the breadth of knowledge
to design unigue, customized interventions.
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Response to Intervention

Tier 3 Interventions: ‘Problem-Solving’ Approach

Tier 3 interventions are often customized ‘wrap-around plans’ that

fit the student’s

needs and are matched to available resources.

These stakeholders might have a role in Tier 3 intervention plans:

— Reading/Math Intervention Teacher: The student may receive
Intensive group-based or individual reading or math support.

— Classroom T
support mig

‘eachers: Strategies for academic/behavioral
Nt be selected to strengthen core instruction.

— Parent(s): T

ne parent(s) may assist with school-home reward

systems, coaching of student homework completion, etc.

— Student: The student can assume an intervention (e.g.,
behavioral self-monitoring; academic survival skills).
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Response to Intervention

Tier 3 Inte

'vention Example: Kevin

Kevin is a 6™ grac

e student who has received small-group

Tier 2 reading support (targeting his limited reading fluency
and comprehension) for 4 months.

Kevin has not made the expected progress in his Tier 2

reading program.

Additionally, Kevin is becoming increasingly non-compliant
In the classroom, despite the teacher’s documented
Intervention efforts to manage his behaviors.

Because Kevin's reading delays and problem behaviors are
preventing academic success, he is referred to the RTI
Problem-Solving Team to develop a customized Tier 3 plan
to address his needs.
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Tier 3 Intervention Plan for Kevin: 6t" Grade

The RTI Problem-Solving Team meets with Kevin’s instructional team and
Kevin’s mother to develop a customized ‘wrap-around’ intervention plan. Non-
compliance, delayed reading fluency/comprehension are target concerns:

Reading Teacher. Kevin is making ‘promising progress’ in his reading group but is not
yet hitting his intervention goals. The RTI Team switches Kevin into an individual tutoring
program (HELPS) to meet dally. (Sessions will alternately be led by the reading teacher
and a paraprofessional.)

Classroom Teachers. Kevin is to be taught to use a self-directed cognitive strategy:
ASK-READ-TELL (ART) with a reading partner to increase his comprehension of
challenging assigned readings. Teachers will also complete a daily Behavior Report
Card tracking Kevin's classroom compliance and will communicate ratings to home.

Parent. Kevin's mother agrees to use assisted-cloze reading fluency intervention with
Kevin to get him started on challenging reading assignments. Also, based on school
reports about compliance, Kevin's mother will allow or withhold home privileges: e.g.,
access to computer games.

Student. Kevin is responsible for participating in the ASK-READ-TELL intervention, will
self-rate his behaviors (Behavior Report Card) to compare results with teacher ratings.



Response to Intervention

ntervention Program Example:
HELPS (www.helpsprogram.org)

HELPS (Helping Early Literacy with Practice Strategies) Is a free
tutoring program that targets student reading fluency skills.
Developed by Dr. John Begeny of North Carolina State University,

the program is an evidence-based intervention package that
Includes:

— adult modeling of fluent reading,

— repeated reading of passages by the student,
— phrase-drill error correction,

— verbal cueing and retell check to encourage student reading
comprehension,

— reward procedures to engage and encourage the student reader.

www.interventioncentral.org
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HELPS Reading Fluency

Program
www.helpsprogram.org
LINK AVAILABLE ON
CONFERENCE WEB PAGE

>

One-on-0One
Program Is Now
Available!
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from ths progrem, and bow
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rEaD more (D
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Resj

ASK-READ-TELL
(ART): Reading
Comprehension:
Cognitive Strategy
(Available on
Conference Web
Page)

ASK-READ-TELL (ART): Student Worksheet mccatm eta, 2010)

Mame: PazzagePage Numbers: Date;

Directions: Llss the checklist below to guide your reading of this passage. Check off each step when completed.

Step 1: Goal Before Reading: | loeok at the title of the passage and ASK myself these guestions:
O Whatis the main topic of the passage? What does i discuss?
O Whatinformation do | already know about this topic?

reading?:

1 7

2 ?

Step 2: Goal While Reading: | READ the passage carefully for full understanding:
OO While reading, | stop after each paragraph fo ask, "Did | understand what | just read™

O | do underciand the paragraph, | mark it with a plus =gn |+) and continue reading.
If | do not understand the paragraph, | mark it with & mines (-) sion and
- rerean the paragraph;
- Elow my reading;
- focus my Fulf attention on wiat | am reading;
- underline any words that | do not know and try to figurs them out from the: reading [contexd)

Wy

Step 3: Goal After Reading: | TELL what | leamed from the passage:
[0 Baszsd on my reading, here are answers to my two questions from Step 1

1

OO When | mest with my peer pariner, we TELL each other what we leamed from the passage, sharing our
gquestions and answers. Then we talk about any ofher interesting information from e reading.




Longwood High School Behavior Report Card

Student Mame: _Brian Dhate:

Rater: _Wr Wiright Classroom: _Clascroom 345

Directions: Review each of the Behavior Report Card items below. For each item, rate the
degree towhich the student showed the behavior or met the behavior goal.

Befween classes, Brian fraveled quickly from one class fo another, avoided spending too much
time socializing with other students, and did not bother other sfudents or adulis along the route.

B e h aVi Or Did Brian succeed in this behavior goal?
Report U YES AdNO

Brian avoided emgagimng in rough, physical ‘horse-play" with other students af lunch.

Brian spoke respectfully and complied within 1 minute with adult requests without argument or
complaint.

The behavior goal was:

J Accomplished [ Not Accomplished

Brian spoke withouf argument or
complaint.
The behavior goal was:

O Accomplished [ Not Accomplished

| have reviewed this completed Behavior Report with my child.

blentor Signature: Dhate:

Comments:




Rd Behavior Report Card Maker E

m

If you hawve any suggeshons or comments sbowt Hhis fool, plesse mail me.
ng's Repgrt Card r Switch to Expert Mode
[ | sove s

Enter the basic form information

Behavior Repornt Cards are customized behavior rating forms that educators can use o evaluate the student's globa
behawiors on a daily basis or even more frequenthy. Use this application to create your own Behavior Report Card with

B e h aVI Or R e po rt Card rating items unigue o the student that you are rating. Complets the fizlds below as the first step in creating your Behavior
Repadt Card.
Maker

Raport cand titls l.ﬂ.l Paraon to NN out tha report card l.ﬂl
Roy's Behavior Report Card Mr. Wiright
Directions l&l Sfudent's classroom @

Generate teaCher- Beview mach of the Behavior Report Ca=zd Room 345

item= kbhelow. For =ach item, rate the ~
degrea to which the =todent =howed the student'a firet and last nams (&)

created behavior rating behavios ox met the behavios goal.
scales for daily Gencer @ [ [3]

. antfamllyl.ﬂ.l an EEI‘ifE Funlal:&l.ﬂ.l 10 |::'.|E|
behavioral assessment.

Append slgnaturs saction l.ﬂ.l

Inatructicne for report card BIQHBH&.‘ Peraon to sign the report cand l.ﬂ.l
I have reviewed this= completed B=haviox Farent
Beport with my child.

Previous MNext

URL: http://www.Interventioncentral.org/teacher-resources/
behavior-rating-scales-report-card-maker
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Response to Intervention

Classroom Academic Interventions: Reading Fluency

« ASSISTED CLOZE INTERVENTION: INCREASE READING
FLUENCY. The teacher selects a passage at the student's
Instructional level. The teacher reads aloud from the passage
while the student follows along silently and tracks the place in the
text with a finger. Intermittently, the teacher pauses and the
student is expected to read aloud the next word in passage.

The process continues until the entire passage has been read.
Then the student is directed to read the text aloud while the
teacher follows along silently. Whenever the student commits a
reading error or hesitates for 3 seconds or longer, the teacher
provides error correction.

Source: Homan, S. P, Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetitive strategies on students'
fluency and comprehension. Journal of Educational Research, 87(2), 94-99. 40




Response to Intervention

RTI: Webinar: 5 December 2013

How does a school go about finding
the right schoolwide screening tools?

www.interventioncentral.org

41




Response to Intervention

Building-Wide Screening: Assessing All Students
(Stewart & Silberglit, 2008)
Screening data in basic academic skills are collected
at least 3 times per year (fall, winter, spring) from all
students.

* Schools should consider using ‘curriculum-linked’
measures such as Curriculum-Based Measurement
that will show generalized student growth in
response to learning.

* |f possible, schools should consider avoiding
‘curriculum-locked’ measures that are tied to a

surce: SIDGIE.COMMBLCIAl IDSTUCHANAL RIOOKAM. thomss & 2. orimes

(Eds.), Best practices in school psychology V (pp. 225-242). Bethesda, MD: National Association of School Psychologlsts

www.interventioncentral. org
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Response to Intervention

Building-Wide Screening: Using a Wide Variety of Data

(Stewart & Silberglit, 2008)

Screenings can be compiled using:

 Fluency measures such as Curriculum-Based
Measurement (e.g., AIMSweb, DIBELS, EasyCBM)

» EXisting data, such as office disciplinary referrals.

« Computer-delivered assessments, e.g., Measures of
Academic Progress (MAP) from www.nwea.org

Source: Stewart, L. H. & Silberglit, B. (2008). Best practices in developing academic local norms. In A. Thomas & J. Grimes
(Eds.), Best practices in school psychology V (pp. 225-242). Bethesda, MD: National Association of School Psychologists.

www.interventioncentral.org
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Response to Intervention

Applications of Screening Data (stewart & sibergit, 2008)

Screening data can be used to:

 Evaluate and improve the current core
instructional program.

* Allocate resources to classrooms, grades, and
buildings where student academic needs are
greatest.

 Guide the creation of targeted Tier 2/3
(supplemental intervention) groups.

 Set academic goals for improvement for
students on Tier 2 and Tier 3 interventions.

Source: Stewart, L. H. & Silberglit, B. (2008). Best practices in developing academic local norms. In A. Thomas & J. Grimes
(Eds.), Best practices in school psychology V (pp. 225-242). Bethesda, MD: National Association of School Psychologists.
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Response to Intervention

CCSS: Grade 4 ELA Fluency Goal

4. Read with sufficient accuracy and fluency

C ﬂl‘I’iPTEhE‘IlEE Ol1.

o 5].1 ! F ort

a. Read grade-level text with purpose and
understanding.

b. Read grade-level prose and poetry orally with
accuracy, appropriate rate, and expression on
successive readings.

c. Llse context to confirm or self-correct word
recognition and understanding, rereading as

NECes3dry.

Source: New York State P-12 Common Core Learning Standards for English Language Arts & Literacy. (2010). Retrieved from
http://www.p12.nysed.gov/ciai/common_core_standards/pdfdocs/p12_common_core_learning_standards_ela.pdf p. 24




Response to Intervention

Five Core Components of Reading

« “Phonemic Awareness: The ability to hear and
manipulate sounds in words.

« Alphabetic Principle: The ability to associate sounds
with letters and use these sounds to form words.

 Fluency with Text: The effortless, automatic ability to
read words In connected text.

 Vocabulary: The ability to understand (receptive) and
use (expressive) words to acquire and convey meaning.

« Comprehension: The complex cognitive process
Involving the intentional interaction between reader and
text to convey meaning.”

SOURCE: Big ideas in beginning reading. University of Oregon. Retrieved September 23, 20012, from
http://reading.uoregon.edu/index.php



Response to Intervention

National Reading Panel Report (2000): Conclusions Regarding
Importance of Oral Reading Fluency:

“An extensive review of the literature indicates that
classroom practices that encourage repeated oral
reading with feedback and guidance leads to
meaningful improvements in reading expertise for
students—for good readers as well as those who are
experiencing difficulties.”p. 3-3

www.interventioncentral.org
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Response to Intervention

Schoolwide Screening Tools: 2 Types

Schoolwide screening tools tend to fall into 2 broad
categories:

1. Basic Skills. These screeners sample basic
academic skills such as oral reading fluency
and math computation fluency. An example is
DIBELS Next.

The assumption built into basic-skills screeners
IS that students who lack proficiency in these
foundation skills will struggle to attain the
Common Core Standards.

www.interventioncentral.org
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Response to Intervention

Purchase the

Published Version

You can purchase the published
version of DIBELS Next by visiting
Cambium/Sopris's website.

Visit Cambium/Sopris

What are DIBELS?

DIBELS for

Mobile Devices

Amplify's mCLASS: DIBELS Next is
compatible with the most common
mobile touch devices

Visit Amplify

DIBELS Next

DIBELS is an assessment used to measure the acquisition of early
literacy skills from kindergarten through sixth grade.

About Us

Meetthe DIBELS Authors

DIBELS Mext

IDEL Home Page

Transition to DIBELS Next Today

IDAPEL Home Page

Current Research Projects

Getting Started With DIBELS Brochure
Transitioning to DIBELS Next

DIBELS Next® Benchmark Goals

Publications and
Presentations

Download from
Dynamic Measurement Group
If you don't have an account yet, you will

need to sign up before downloading the
materials

Forgot your password? Llpdate your information

and reset your password
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Response to Intervention

Basic-Skills Screener Example: DIBELS Next

“DIBELS ORF [Oral Reading Fluency] is a standardized,
individually administered test of accuracy and reading
fluency with connected text for students in grades 1
through 5 and above. It Is a standardized set of passages
and administration procedures designed to identify
children who may need additional instructional support,
and monitor progress toward instructional goals.”

SOURCE: National Center on Response to Intervention. Screening Tools Chart. Retrieved on 1 December 2012 from
http://www.rtidsuccess.org/screeningTools




Curriculum-Based Measures (CBMs)

CBM

Letter Sound
Fluency/Letter Name
Fluency

Oral Reading Fluency

Reading
Comprehension
Fluency (Maze)

Early Math Fluency

Computation Fluency

Written Expression

Skill Area

Alphabetics/
Phonics

Reading Fluency

Reading
Comprehension

Number Sense

Math Fact
Fluency

Mechanics/
Conventions of
Writing

Activity

1 Minute: Student reads letter names or sounds from a
randomly generated list.

1 Minute: Student reads aloud from a text passage.

3 Minutes: Student reads silently from a Maze passage
and selects correct word in each choice item that restores
meaning to the passage.

1 Minute: Student completes an Early Math Fluency probe:
(1) Quantity Discrimination; (2) Missing Number; or (3)
Number Identification

2 Minutes: Student completes math facts and receives
credit for each correct digit.

4 Minutes: Student reads a story-starter (sentence stem),
then produces a writing sample that can be scored for
Total Words Written, Correctly Spelled Words, Correct
Writing Sequences.



Response to Intervention

Schoolwide Screening Tools: 2 Types (Cont.)

Schoolwide screening tools tend to fall into 2 broad
categories:

2. Curriculum Skills. These screeners sample
student skills and knowledge that correspond to
grade-level curriculum expectations. An
example Is Measures of Academic Progress.

The assumption built into curriculum-skills
screeners Is that when teachers can map the
‘holes’ In a student’s academic skills, they can
adjust instruction to address those gaps.
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52




Response to Intervention

=
Morfwest Evaluafion Associafion
ABOUT NWEA

OUR RESEARCH

PRODUCTS & SERVICES

Common Core MAP

Azzessments

MAPE Overview
M APE
MAPE for Science

MAPE for Primary
Grades

Skillz Pointer

Children's Progress
Academic
Assessment (CPAA)

End of Course
L zzezzments

Formative Aszzezzment
ltem Bank

Events | ContactUs | Heportslogin | Partner Support

_ Q
FRE)in G LN

Measures of Academic
Progress

Understanding each student's academic level gives
teachers the power to help them excel MAPE
computerized adaptive assessments are the tools
that make it possible — providing educators with the
detailed information they need to build curriculum and
meet their students’ needs, one child at a time.

L
MAP

MAP OVERVIEW MAP ALICHMENT MAP SCORING USIMG THE DATA
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Response to Intervention

Curriculum Skills Screener Example: Measures
of Academic Progress

“MAP Is a system of computerized adaptive assessments,
meaning that each student taking a MAP test receives a
set of items that is optimal for the student's ability level.
The MAP Mathematics, Reading, and Language Usage
tests are avallable for students in Grades 2-10.”

SOURCE: National Center on Response to Intervention. Screening Tools Chart. Retrieved on 1 December 2012 from
http://www.rtidsuccess.org/screeningTools




Response to Intervention

Schoolwide Screening Tools: Selecting Tools

that Matc

Schools s

n Current Student Group Performance

nould select screening tools that will provide

valuable added information about current schoolwide

academic

performance.

In schools where a substantial number of general-education

students struggle with basic academic skills, that school
should select “basic-skills” tools for schoolwide screening.

Schools in which the great majority of general-education

students (e.g., 90% or more) fall at or above proficiency on
basic-skills screenings may want to adopt a “curriculum-skills

screener”

that provides more complete information about

each student’s skill set.
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