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Response to Intervention

RTI: Academic & Behavioral Interventions

Academic Intervention ‘Big Ideas’. 
What are key concepts that should y p
guide schools in implementing 
academic interventions?academic interventions?

www.interventioncentral.org 5



Response to Intervention

Academic Interventions: 7 ‘Big Ideas’
• Academic problems should be clearly defined. Before a 

teacher can select interventions to address a student 
d i  bl  th  i t t  t b  bl  t  d ib  i  academic problem, the instructor must be able to describe in 

clear and specific terms just what the student problem is. In 
fact  the most important step in the entire process of fact, the most important step in the entire process of 
developing an intervention is to be able to describe correctly 
and specifically the problem that must be fixed (Bergan, p y p ( g ,
1995).

11
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Academic problems should be linked to their probable cause. 
Once an academic problem has been defined  the teacher Once an academic problem has been defined, the teacher 
will want to develop a hypothesis ('educated guess') about 
what issue is causing that problem  what issue is causing that problem. 

For example, a student may do poorly on a reading p y p y g
comprehension task because she lacks the necessary 
comprehension skills, is accurate but not yet fluent in those 
kill  h d  l d th  kill  b t f il d t  t i  th  skills, had once learned those skills but failed to retain them, 

can perform the skills but has limited endurance, or 
possesses the skills but does not recognize situations when 22
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possesses the skills but does not recognize situations when 
she should use them (Martens & Witt, 2004). 22



Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Intervention strategies should be research-based. When 
possible  the teacher sho ld incl de in an inter ention plan possible, the teacher should include in an intervention plan 
only those ideas supported by research. At present, there is 
no consensus on how to define 'research-based' interventions no consensus on how to define research based  interventions 
(Odom et al., 2005). However, a sensible rule of thumb to 
follow is that an intervention idea should be shown as 
effective in at least one study published in a reputable peer-
reviewed research journal before it is used in school 
i t ti  lintervention plans.

33
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Intervention plans should help students to access instruction--
b t not 'd mb do n' instr ction  When p tting together but not 'dumb down' instruction. When putting together 
classroom intervention plans, instructors can choose from 
among a wide array of strategies to help the student to among a wide array of strategies to help the student to 
achieve academic success. But teachers should take care 
not cross the line and modify core instruction for struggling y gg g
general-education students; that is, they should not hold 
underperforming students to a lesser academic standard than 
th i  l t  (Ti d l &  F h  1999)  their classmates (Tindal &  Fuchs, 1999). 

44
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Interventions should be documented in writing. When a 
teacher commits to de elop an academic inter ention to teacher commits to develop an academic intervention to 
support a student, that instructor should always create a 
written plan to document the intervention prior to written plan to document the intervention prior to 
implementing it (Burns & Gibbons, 2008).  

Writing out intervention plans help teachers to carry them out 
more consistently and be able to produce the plans when 

d d  f th t th   idi  t i k t d t  ith needed as proof that they are providing at-risk students with 
ongoing assistance. 

55
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Interventions should be documented in writing (cont.). In a 
ell kno n article  Miller (1956) cited a n mber of well-known article, Miller (1956) cited a number of 

psychological studies demonstrating that the average person 
is able to actively manage only about 7 discrete bits of is able to actively manage only about 7 discrete bits of 
information at one time--which explains why local phone 
numbers in the United States are 7 digits long. A teacher who g g
is running a whole classroom while trying to informally 
manage  even 1 or 2 individual student interventions in their 
h d  t  f   th  7 i f ti bit d i  heads must manage far more than 7 information-bits--and is 
thus is likely to overlook important details about instruction or 
intervention simply because of cognitive overload unless 

www.interventioncentral.org 11

intervention simply because of cognitive overload—unless 
those intervention plans are written down!



Response to Intervention

How To: Create a Written How To: Create a Written 
Record of Classroom 

InterventionsInterventions
Handout: pp. 21-23
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Response to Intervention
How To: Create a Written Record of Classroom Interventions
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Response to Intervention
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Response to Intervention

How To: Create a Written 
Record of Classroom 

I t tiInterventions
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Interventions should be carried out with integrity. The teacher 
sho ld monitor the integrit  of an   classroom inter ention should monitor the integrity of any  classroom intervention 
closely, ensuring that the actual intervention conforms as 
closely as possible to the guidelines contained in the written closely as possible to the guidelines contained in the written 
intervention plan (Gansle & Noell, 2007) and taking steps 
when needed to bring the intervention back into alignment g g
with good practices.

66
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Response to Intervention

Academic Interventions: 7 ‘Big Ideas’

• Goal-setting and progress-monitoring should be a part of all 
academic inter entions  At their core  academic inter entions academic interventions. At their core, academic interventions 
are intended to improve student performance (Duhon, 
Mesmer  Atkins  Greguson  & Olinger  2009)  But teachers Mesmer, Atkins, Greguson, & Olinger, 2009). But teachers 
cannot know with certainty whether a student is actually 
benefiting from an intervention unless they set specific g y p
outcome goals up front and then collect data periodically 
throughout the intervention to verify that these goals are met 
(W i ht 2007)  (Wright 2007). 

77
www.interventioncentral.org 18

77



Response to Intervention

RTI: Academic & Behavioral Interventions

Intervention Integrity. What are ways 
to measure the integrity with which to measure the integrity with which 
interventions are carried out?
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Response to Intervention

Why Assess Intervention Integrity?Why Assess Intervention Integrity?
When a struggling student fails to respond adequately to a 
series of evidence based interventions  that student is series of evidence-based interventions, that student is 
likely to face significant and potentially negative 
consequences, such as failing grades, long-term consequences, such as failing grades, long term 
suspension from school, or even placement in special 
education. 

It is crucial, then, that the school monitor the integrity with 
hi h d t  i l t h i t ti  l   th t which educators implement each intervention plan so that 

it can confidently rule out poor or limited intervention 
implementation of the intervention as a possible 

www.interventioncentral.org 20

implementation of the intervention as a possible 
explanation for any student’s ‘non-response’.



Response to Intervention

Intervention Integrity Check: Direct ObservationIntervention Integrity Check: Direct Observation

Intervention integrity is best assessed through 
di t b ti  (R h & Elli tt  2008)  direct observation (Roach & Elliott, 2008). 
– The key steps of the intervention are defined and 

f tt d   b ti l h kli t  formatted as an observational checklist. 
– An observer watches as the intervention is 

d t d d h k  ff  th  h kli t th  conducted and checks off on the checklist those 
steps that were correctly carried out.  The observer 
then computes the percentage of steps correctly then computes the percentage of steps correctly 
carried out.
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Response to Intervention

Limitations of Direct Observation as an Intervention Integrity Check

• Direct observations are time-consuming to conduct. 
• Teachers who serve as interventionists may at least 

i iti ll  d b ti  f th i  i t ti  initially regard observations of their intervention 
implementation as evaluations of their job performance, 
rather than as a child-focused RTI “quality check”. 

• An intervention-implementation checklist typically does 
not distinguish between--or differentially weight--those 
intervention steps that are more important from those intervention steps that are more important from those 
that are less so. If two teachers implement the same 10-
step intervention plan, for example, with one instructor 
omitting a critical step and the other omitting a fairly omitting a critical step and the other omitting a fairly 
trivial step, both can still attain the same implementation 
score of steps correctly completed.

www.interventioncentral.org 22

Source: Gansle, K. A., & Noell, G. H. (2007). The fundamental role of intervention implementation in assessing response to 
intervention. In S. R. Jimerson, M. K. Burns, & A. M. VanDerHeyden (Eds.), Response to intervention: The science and 
practice of assessment and intervention (pp. 244-251).



Response to Intervention
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Response to Intervention

Supplemental Methods to Collect Data About Intervention Integrity 

Teacher Self-Ratings: As a form of self-monitoring, 
directing interventionists to rate the integrity of their own 
interventions may prompt higher rates of compliance interventions may prompt higher rates of compliance 
(e.g., Kazdin, 1989). However, because teacher self-
ratings tend to be ‘upwardly biased (Gansle & Noell, 
2007  p  247)  they should not be relied upon as the sole 2007, p. 247), they should not be relied upon as the sole 
rating of intervention integrity. One suggestion for 
collecting regular teacher reports on intervention 
i l t ti  i   i t  i  t   D il  implementation in a convenient manner is to use Daily 
Behavior Reports (DBRs; Chafouleas, Riley-Tillman,, & 
Sugai, 2007). 

Sources: 
Chafouleas, S., Riley-Tillman, T.C., & Sugai, G. (2007). School-based behavioral assessment: Informing intervention and 
instruction. New York: Guilford Press.
Gansle  K  A  & Noell  G  H  (2007)  The fundamental role of intervention implementation in assessing response to 
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Gansle, K. A., & Noell, G. H. (2007). The fundamental role of intervention implementation in assessing response to 
intervention. In S. R. Jimerson, M. K. Burns, & A. M. VanDerHeyden (Eds.), Response to intervention: The science and 
practice of assessment and intervention (pp. 244-251).
Kazdin, A. E. (1989). Behavior modification in applied settings (4th ed.). Pacific Gove, CA: Brooks/Cole..



Response to Intervention
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Intervention 

Integrity Self-Ratingg y g

Intervention Contact 
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Response to Intervention

Supplemental Methods to Collect Data About Intervention Integrity 

Intervention Permanent Products: If an 
intervention plan naturally yields permanent intervention plan naturally yields permanent 
products (e.g., completed scoring sheets, lists of 
spelling words mastered  behavioral sticker spelling words mastered, behavioral sticker 
charts), these products can be periodically 
collected and evaluated as another indicator of collected and evaluated as another indicator of 
intervention integrity (Gansle & Noell, 2007).

Source:
Gansle, K. A., & Noell, G. H. (2007). The fundamental role of intervention implementation in assessing response to 
intervention. In S. R. Jimerson, M. K. Burns, & A. M. VanDerHeyden (Eds.), Response to intervention: The science and 
practice of assessment and intervention (pp  244-251)
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Response to Intervention

Intervention Integrity: Verify Through a Mix of Information Sourcesg y y g

Schools should consider monitoring intervention integrity 
through a mix of direct and indirect means, including 
direct observation and permanent products (Gansle & 
Noell  2007)  as well as interventionist self ratings (Roach Noell, 2007), as well as interventionist self-ratings (Roach 
& Elliott, 2008).

Source: 
Gansle, K. A., & Noell, G. H. (2007). The fundamental role of intervention implementation in assessing response to 
intervention. In S. R. Jimerson, M. K. Burns, & A. M. VanDerHeyden (Eds.), Response to intervention: The science and 
practice of assessment and intervention (pp  244-251)
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practice of assessment and intervention (pp. 244 251).
Roach, A. T., & Elliott, S. N. (2008). Best practices in facilitating and evaluating intervention integrity. In A. Thomas & J. Grimes 
(Eds.), Best practices in school psychology V (pp.195-208).
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Response to Intervention

‘S l ti  M th d  t  T k I t ti  I t it ’‘Selecting Methods to Track Intervention Integrity’…
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Response to Intervention

RTI: Academic & Behavioral Interventions

Academic Interventions: A Sampler. 
What are some examples of researchWhat are some examples of research-
based academic interventions?
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Response to Intervention

Kindergarten: Counting & CardinalityKindergarten: Counting & Cardinality

Source: National Governors Association Center for Best Practices & Council of Chief State School Officers. (2010). Common core 
state standards for mathematics. Washington, DC: Authors. Retrieved from http://www.corestandards.org/ p. 11
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Response to Intervention

Building Number Sense Through a Counting Board Game

DESCRIPTION: The student plays a number-based 
board game to build skills related to 'number sense'  board game to build skills related to number sense , 
including number identification, counting, estimation 
skills, and ability to visualize and access specific skills, and ability to visualize and access specific 
number values using an internal number-line (Siegler, 
2009).
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Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development 
Perspectives, 3(2), 118-124.



Response to Intervention

Building Number Sense Through a Counting Board Game

MATERIALS:
G t N b  Li  R ! f• Great Number Line Race! form

• Spinner divided into two equal regions marked "1" and 
"2" ti l  (NOTE  If  i  i  t il bl  th  "2" respectively. (NOTE: If a spinner is not available, the 
interventionist can purchase a small blank wooden 
block from a crafts store and mark three of the sides of block from a crafts store and mark three of the sides of 
the block with the number "1" and three sides with the 
number "2".))
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Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development 
Perspectives, 3(2), 118-124.



Response to Intervention
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Response to Intervention

Building Number Sense Through a Counting Board Game

INTERVENTION STEPS: A counting-board game session lasts 
12 to 15 minutes  with each game within the session lasting 2-4 12 to 15 minutes, with each game within the session lasting 2 4 
minutes. Here are the steps:

1. Introduce the Rules of the Game. The student is told that he or 
she will attempt to beat another player (either another student or 
the interventionist). The student is then given a penny or other 
small object to serve as a game piece. The student is told that j g p
players takes turns spinning the spinner (or, alternatively, 
tossing the block) to learn how many spaces they can move on 
the Great Number Line Race! board  the Great Number Line Race! board. 

Each player then advances the game piece, moving it forward 
through the numbered boxes of the game-board to match the 

www.interventioncentral.org

number "1" or "2" selected in the spin or block toss.
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Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development 
Perspectives, 3(2), 118-124.



Response to Intervention

Building Number Sense Through a Counting Board Game

INTERVENTION STEPS: A counting-board game session lasts 
12 to 15 minutes  with each game within the session lasting 2-4 12 to 15 minutes, with each game within the session lasting 2 4 
minutes. Here are the steps:

1. Introduce the Rules of the Game (cont.).

When advancing the game piece, the player must call out the 
number of each numbered box as he or she passes over it. For p
example, if the player has a game piece on box 7 and spins a 
"2", that player advances the game piece two spaces, while 
calling out "8" and "9" (the names of the numbered boxes that calling out 8  and 9  (the names of the numbered boxes that 
the game piece moves across during that turn).

www.interventioncentral.org 38

Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development 
Perspectives, 3(2), 118-124.



Response to Intervention

Building Number Sense Through a Counting Board Game

INTERVENTION STEPS: A counting-board game session lasts 12 to 
15 minutes  with each game within the session lasting 2-4 minutes  15 minutes, with each game within the session lasting 2 4 minutes. 
Here are the steps:

2. Record Game Outcomes. At the conclusion of each game, the 
interventionist records the winner using the form found on the Great 
Number Line Race! form. The session continues with additional 
games being played for a total of 12-15 minutes.g g p y

3. Continue the Intervention Up to an Hour of Cumulative Play. The 
counting-board game continues until the student has accrued a total 
f t l t  h  f l   lti l  d  (Th  t f of at least one hour of play across multiple days. (The amount of 

cumulative play can be calculated by adding up the daily time spent in 
the game as recorded on the Great Number Line Race! form.)
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Source: Siegler, R. S. (2009). Improving the numerical understanding of children from low-income families. Child Development 
Perspectives, 3(2), 118-124.



Response to Intervention
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Response to Intervention

Grade 2: Operations & Algebraic ThinkingGrade 2: Operations & Algebraic Thinking

Source: National Governors Association Center for Best Practices & Council of Chief State School Officers. (2010). Common core 
state standards for mathematics. Washington, DC: Authors. Retrieved from http://www.corestandards.org/ p. 19
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Response to Intervention

Cover-Copy-Compare: Math Facts

In this intervention to promote acquisition of 
th f t  th  t d t i  i   h t ith th  math facts, the student is given a sheet with the 

math facts with answers. The student looks at 
h th d l   th  d l  b i fl  d each math model, covers the model  briefly and 

copies it from memory, then compares the 
i d i  t  th  i i l t d l copied version to the original correct model 

(Skinner, McLaughlin & Logan, 1997).
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Response to Intervention

9 x 7 = 63 9 x 7 = 63

9 x 2 = 18
9 x 4 = 36

Cover-Copy-
Compare Math 

9 x 4  36

9 x 1 = 9
p

Fact Student 
Worksheet

9 x 9 = 81
9 x 6 = 54
9 x 3 = 27

9  5  459 x 5 = 45
9 x 10 = 90
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Response to Intervention

Reading Standards: Foundation Skills for K-5Reading Standards: Foundation Skills for K 5
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Source: National Governors Association Center for Best Practices & Council of Chief State School Officers. (2010). Common 
core state standards for English language arts and literacy in history/social studies, science, and technical subjects. 
Washington, DC: Authors. Retrieved from http://www.corestandards.org/ p. 17



Response to Intervention

Classroom Academic Interventions: Reading Fluency
• ASSISTED CLOZE INTERVENTION: INCREASE READING FLUENCY. 

Fluency is the goal of this reading intervention. Sessions last 10-15 minutes. 
The teacher selects a passage at the student's instructional level.  The The teacher selects a passage at the student s instructional level.  The 
teacher reads aloud from the passage while the student follows along silently 
and tracks the place in the text with a finger. Intermittently, the teacher 
pauses and the student is expected to read aloud the next word in passage  pauses and the student is expected to read aloud the next word in passage. 
Then the teacher continues reading. The process continues until the entire 
passage has been read. Then the student is directed to read the text aloud 
while the teacher follows along silently. Whenever the student commits a 
reading error or hesitates for 3 seconds or longer (whether during the 
assisted cloze or independent reading phase), the teacher stops the student, assisted cloze or independent reading phase), the teacher stops the student, 
points to and says the error word, has the student read the word aloud 
correctly, has the student read the surrounding phrase that includes the error 
word  and then continues the current reading activity  
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word, and then continues the current reading activity. 

Source: Homan, S. P., Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students' 
fluency and comprehension. Journal of Educational Research, 87(2), 94-99.



Response to Intervention

Classroom Academic Interventions: Reading Fluency
• PAIRED READING: INCREASE READING FLUENCY. This reading fluency 

intervention prompts the student to read independently with prompt corrective 
feedback. Each session lasts 10-15 minutes, using an engaging passage at feedback. Each session lasts 10 15 minutes, using an engaging passage at 
the student's instructional level. Teacher and student begin the session 
reading aloud in unison. During the session, at the student’s choosing, 
he/she gives a silent signal (e g  lightly tapping the teacher's wrist); at this he/she gives a silent signal (e.g., lightly tapping the teacher's wrist); at this 
signal, the teacher stops reading aloud and instead follows along silently 
while the student continues to read aloud. Whenever the student commits a 
reading error or hesitates for 3 seconds or longer (during either unison or 
independent reading), the teacher stops the student, points to and says the 
error word, has the student read the word aloud correctly, has the student error word, has the student read the word aloud correctly, has the student 
read the surrounding phrase that includes the error word, and resumes 
reading in unison. The teacher also praises the student for using the silent 
signal to read aloud independently and occasionally praises other aspects of 
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signal to read aloud independently and occasionally praises other aspects of 
the student's reading performance or effort.

Source: Homan, S. P., Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetive strategies on students' 
fluency and comprehension. Journal of Educational Research, 87(2), 94-99.



Response to Intervention

Reading Standards for Informational Text: 6-12Reading Standards for Informational Text: 6 12
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Source: National Governors Association Center for Best Practices & Council of Chief State School Officers. (2010). Common 
core state standards for English language arts and literacy in history/social studies, science, and technical subjects. 
Washington, DC: Authors. Retrieved from http://www.corestandards.org/ p. 38



Response to Intervention

Reading Comprehension: Self-Management Strategies
• READING-REFLECTION PAUSES: This strategy is useful both for 

students who need to monitor their understanding as well as those 
who benefit from brief breaks when engaging in intensive reading 
as a means to build up endurance as attentive readers. The 
t d t d id    di  i t l (   f  t  student decides on a reading interval (e.g., every four sentences; 

every 3 minutes; at the end of each paragraph). At the end of each 
interval  the student pauses briefly to recall the main points of the interval, the student pauses briefly to recall the main points of the 
reading. If the student has questions or is uncertain about the 
content, the student rereads part or all of the section just read., p j

11
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Source: Hedin, L. R., & Conderman, G. (2010). Teaching students to comprehend informational text through rereading. The 
Reading Teacher, 63(7), 556–565.
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Response to Intervention

Reading Comprehension: Self-Management Strategies
• RETAIN TEXT INFORMATION WITH PARAPHRASING (RAP). 

The student is trained to use a 3-step cognitive strategy when 
reading each paragraph of an informational-text passage: (1) 
READ the paragraph; (2) ASK oneself what the main idea of the 
paragraph is and what two key details support that main idea; (3) paragraph is and what two key details support that main idea; (3) 
PARAPHRASE the main idea and two supporting details into one's 
own words. This 3-step strategy is easily memorized using the own words. This 3 step strategy is easily memorized using the 
acronym RAP (read-ask-paraphrase). OPTIONAL BUT 
RECOMMENDED: Create an organizer sheet with spaces for the 
student to record main idea and supporting details of multiple 
paragraphs—to be used with the RAP strategy-to be used as an 

i  d ifi bl  k d t 22
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organizer and verifiable work product.
Source: Hagaman, J. L., Casey, K. J., & Reid, R. (2010). The effects of the paraphrasing strategy on the reading 
comprehension of young students. Remedial and Special Education, 33, 110-123.

22



Response to Intervention

RTI: Academic & Behavioral Interventions

Sample Behavioral Interventions  Sample Behavioral Interventions. 
What are examples of behavioral 
strategies that can be used in strategies that can be used in 
classrooms to increase compliance 
and connect with students? 
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Response to Intervention

Behavior Management Strategies: Academic Focus
• BEHAVIORAL MOMENTUM: INCREASING COMPLIANCE. 

Students with low-frustration tolerance or lack of confidence 
 b lk h  k d t  l t  h ll i  d i  may balk when asked to complete challenging academic 

tasks assigned as independent seatwork. A strategy to 
increase the probability that a student will attempt a increase the probability that a student will attempt a 
challenging academic task is to precede that task with a short 
series of brief, easy academic tasks. (For example, a student , y ( p ,
may do three easy problems on a math worksheet before 
encountering a challenge problem.) The student builds 
'behavioral momentum' in completing the easy items and is 
thus 'primed' to attempt the challenge item that might 
otherwise derail them  11
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otherwise derail them. 11



Response to Intervention

Behavior Management Strategies: Academic Focus
• REDUCE RESPONSE EFFORT: INCREASING 

COMPLIANCE. Teachers can increase student motivation 
d li  th h  th d th t d  th  and compliance through any method that reduces the 

apparent ‘response effort’ of an academic task- so long as 
that method does not hold the student to a lesser academic that method does not hold the student to a lesser academic 
standard than classmates. Appropriate response-effort 
examples include (1) breaking a larger student assignment p ( ) g g g
into smaller ‘chunks’ and providing the student with 
performance feedback and praise for each completed ‘chunk’ 
of assigned work, and (2) arranging for students to start 
challenging reading or homework assignments in class as a 
cooperative activity and then complete the remainder on their 22
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cooperative activity and then complete the remainder on their 
own. 22



Response to Intervention

Behavior Management Strategies: Communication Tools
• EMPHASIZE THE POSITIVE IN TEACHER REQUESTS: 

INCREASING STUDENT COMPLIANCE. When an 
i t t '  t h   iti  ' i '  th t t h  i  l  instructor's request has a positive 'spin', that teacher is less 
likely to trigger a power struggle and more likely to gain 
student compliance  Whenever possible  the teacher avoids student compliance. Whenever possible, the teacher avoids 
using negative phrasing (e.g., "If you don't return to your seat, 
I can’t help you with your assignment"). Instead, the teacher p y y g ) ,
restates requests in positive terms (e.g., "I will be over to help 
you on the assignment just as soon as you return to your 
seat").

33
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Response to Intervention

Lack of Teacher-Student Relationship: What to Avoid
• What the Research Says: At times, instructors and students 

can fall into a ‘negative reinforcement trap’ (Maag, 2001; p. g p ( g, ; p
176) that actively undercuts positive relationships: A student 
who has difficulty with the classwork misbehaves and is then 

 b  h  h   h  i i l’  ffi  B h h  d sent by the teacher to the principal’s office. Both teacher and 
student are reinforced by the student’s exclusion from the 
classroom: The teacher is negatively reinforced by having a classroom: The teacher is negatively reinforced by having a 
difficult student removed from the room and the student is 
also negatively reinforced by being allowed to escape the a so egat e y e o ced by be g a o ed to escape t e
challenging classwork. Because this scenario is reinforcing to 
both parties, it is very likely to be repeated with increasing 

www.interventioncentral.org

frequency unless the teacher intervenes to break the negative 
cycle. 
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Response to Intervention

Behavior Management Strategies: Relationship-Building
• MAINTAIN A HIGH RATIO OF POSITIVE INTERACTIONS: 

BUILDING STUDENT CONNECTIONS. Teachers can 
i  th  dd  f b ildi   iti  l ti hi  ith  increase the odds of building a positive relationship with any 
student by maintaining a ratio of at least three positive 
teacher-student interactions (e g  greeting  positive teacher-student interactions (e.g., greeting, positive 
conversation, high-five) for every negative (disciplinary) 
interaction (e.g., reprimand).( g , p )

44
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Response to Intervention

Behavior Management Strategies: Relationship-Building
• STRIVE FOR DAILY POSITIVE INTERACTIONS: BUILDING 

STUDENT CONNECTIONS. If the teacher lacks a positive 
l ti hi  ith  ti l  t d t  th  t h  k  th  relationship with a particular student, the teacher makes the 

commitment to have at least one positive verbal interaction 
per class period with that student (e g  greeting at the door  per class period with that student (e.g., greeting at the door, 
positive conversation, praise for student discussion 
comments). Whenever possible, the teacher continues to ) p ,
interact in positive ways with the student throughout the rest 
of the class period through both verbal (e.g., praise comment 
after a student remark) and non-verbal (e.g., thumbs-up sign, 
smile) means. In all such interactions, the teacher maintains a 
polite  respectful tone 55
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Response to Intervention

Behavior Management Strategies: Relationship-Building
• TEACHER GREETING: INCREASE ACADEMIC 

ENGAGEMENT. A personalized greeting at the start of a 
l  i d  b t l  l l  f d i  t  class period can boost class levels of academic engagement. 

The teacher spends a few seconds greeting each student by 
name at the classroom door at the beginning of classname at the classroom door at the beginning of class.

66
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Response to Intervention

Behavior Management Strategies: Relationship-Building
• 'TWO-BY-TEN': STRUCTURING POSITIVE TEACHER-

STUDENT INTERACTIONS. The teacher makes a 
it t t  h   2 i t  ti  ith th  t d t commitment to have a 2-minute conversation with the student 

across 10 consecutive school days (20 minutes of cumulative 
positive contact)  This strategy (‘non-contingent teacher positive contact). This strategy ( non-contingent teacher 
attention’) can be helpful with students who lack a positive 
connection with the teacher.

77
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Response to Intervention

Intervention Planner for 
Behavior
http://www.interventioncentral.org/
tools/behavior-intervention-planner

This application presents a range of This application presents a range of 
intervention strategies to address 
behavior. Some of the strategies 
target student motivationtarget student motivation.
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Response to Intervention

RTI: Academic & Behavioral Interventions

Next Steps. What are the 
recommended ‘next steps’ for this recommended ‘next steps’ for this 
module?
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Response to Intervention

Interventions: Recommended Next Steps…Interventions: Recommended Next Steps…
1. Build an Academic Intervention Bank. Develop an 

intervention bank with academic strategies (e g  intervention bank with academic strategies (e.g., 
reading, math, writing) for classroom teacher use.

2. Build a Behavioral Intervention Bank. Develop an 
intervention bank with behavioral strategies for g
classroom teacher use in managing individual 
students and larger groups.
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Response to Intervention

Interventions: Recommended Next Steps…Interventions: Recommended Next Steps…
3. Provide Coaching Support. Identify 'coaches' on staff 

with expertise in various types of behavioral and with expertise in various types of behavioral and 
academic strategies to assist teachers with 
intervention development and implementation.intervention development and implementation.

4. Measure Intervention Integrity. Create guidelines for g y g
interventionists to measure the integrity of the 
interventions that they carry out.
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Response to Intervention

Handout: Next Steps: p. 34Handout: Next Steps: p. 34
• In your groups, discuss the 

t t d content and 
recommendations for ‘next 
t ’ t d i  thi  steps’ presented in this 

portion of the workshop.
• Jot down any immediate 

next steps that you think 
are important to prepare to 
support your schools in 
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RTI.


