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Response to Intervention
Using Problem-Solving Teams Within the Framework of RTI

RTI Problem-Solving Team: Basics:g
What is the purpose of RTI Teams and 
what research supports their use?what research supports their use?
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Response to Intervention

RTI Assumption: Struggling Students Are ‘Typical’ 
U til P  Oth iUntil Proven Otherwise…

RTI logic assumes that:
A t d t h  b i  t  t l  i  l d ti  i  t i l  – A student who begins to struggle in general education is typical, 
and that

– It is general education’s responsibility to find the instructional It is general education s responsibility to find the instructional 
strategies that will unlock the student’s learning potential

Only when the student shows through well-documented 
interventions that he or she has ‘failed to respond to 
intervention’ does RTI begin to investigate the possibility 
th t th  t d t  h   l i  di bilit   th  that the student may have a learning disability or other 
special education condition.
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Response to Intervention

Avg Classroom Academic 
Performance Level

Discrepancy 1: Skill Gap Discrepancy 1: Skill Gap 
(Current 
Performance Level)

Discrepancy 2:
Gap in Rate of 
Learning (‘Slope 

Target 
Student

‘Dual Discrepancy’: RTI Model 

Learning ( Slope 
of Improvement’)
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of Learning Disability (Fuchs 2003)



Response to Intervention

RTI ‘Pyramid of 
Tier 3: Intensive interventionsInterventions’ Tier 3: Intensive interventions.
Students who are ‘non-
responders’ to Tiers 1 & 2 are 

Tier 3

referred to the RTI Team for more 
intensive interventions.

Tier 2 Individualized 
interventions. Subset of 
students receive interventions Tier 2

Tier 1: Universal interventions

students receive interventions 
targeting specific needs. 

Tier 1
Tier 1: Universal interventions.
Available to all students in a 
classroom or school. Can consist 
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strategies or supports.



Response to Intervention

Complementary RTI Models: Standard Treatment 
& P bl S l i  P t l& Problem-Solving Protocols

“The two most commonly used RTI approaches are (1) The two most commonly used RTI approaches are (1) 
standard treatment and (2) problem-solving protocol.
While these two approaches to RTI are sometimes 
d ib d  b i   diff t f  h th  th  described as being very different from each other, they 
actually have several common elements, and both fit 
within a problem-solving framework. In practice, many within a problem solving framework. In practice, many 
schools and districts combine or blend aspects of the 
two approaches to fit their needs.”
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Source: Duffy, H. (August 2007). Meeting the needs of significantly struggling learners in high school. Washington, DC: National High 
School Center. Retrieved from http://www.betterhighschools.org/pubs/  p. 5



Response to Intervention
Interventions at Tiers 2 & 3: Standard-Treatment vs. Problem-

SolvingSolving
Standard-Protocol. Programs based on scientifically valid instructional 
practices (‘standard treatment protocol’) are created to address frequent 
t d t f l  Th  i   id d t id  f  student referral concerns. These services are provided outside of core 

instruction. 

An elementary school  for example  may put into place the HELPS tutoring An elementary school, for example, may put into place the HELPS tutoring 
program (www.helpsprogram.org: targeting reading fluency) to address 
large numbers of students with delayed reading fluency skills. 

•An advantage of the standard-protocol approach is that it is efficient and 
consistent: groups of students can be put into these group interventions to 

i   hi hl  t d di d i t ti  receive a highly standardized intervention. 

•A limitation of the standard-protocol is that these group often cannot be 
individualized easily to accommodate a specific student’s unique needs  
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Response to Intervention

RTI Support: Tier 2: Standard-Treatment  Protocol

• Tier 2 interventions are supplemental; they take place outside of 
core instruction  core instruction. 

• If group-based, Tier 2 interventions are capped at 5-7 students to 
preserve effectiveness and integrity  preserve effectiveness and integrity. 

• 10-15% of the student population may qualify for Tier 2 support.
• Academic interventions at Tier 2 are typically ‘standard-protocol’ • Academic interventions at Tier 2 are typically standard-protocol  

and  target ‘off-level’ skills (e.g., teaching basic math facts; 
reading fluency; vocabulary).g y; y)

• Programs or practices used at Tier 2 are supported by research.
• Interventions are monitored at least 2X/month and typically last 

www.interventioncentral.org

Interventions are monitored at least 2X/month and typically last 
6-8 instructional weeks.
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Response to Intervention

Tier 2: Standard-Treatment Protocol
Students are selected for Tier 2 through one of two paths:
1. they are picked up proactively in a schoolwide academic 

screening and are found to fall below the 20th to 25th

percentile (‘some risk’ range), or
2. they have not responded sufficiently to a Tier 1 

(classroom) intervention and are judged to need 
supplemental intervention support provided at Tier 2supplemental intervention support provided at Tier 2.

A h l id ‘D t  A l i  T ’ i   ffi i t  t  A schoolwide ‘Data Analysis Team’ is an efficient means to 
manage student selection and placement in Tier 2.
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Response to Intervention

RTI Interventions: Standard-Treatment vs. Problem-Solving
Problem-solving. When intervention plans are developed to match the 
unique profile of a particular student’s strengths and weaknesses, this 

h i  ll d th  ‘ bl l i ’ d l  approach is called the ‘problem-solving’ model. 

The problem-solving approach is open-ended and investigative—and 
addresses the ‘whole child’  addresses the whole child . 

•An advantage of the problem-solving approach is that the intervention can 
be customized to the student’s needs  be customized to the student s needs. 

•A limitation of the problem-solving approach is that developing intervention 
plans for individual students can be time-consuming and resource-intensive.plans for individual students can be time consuming and resource intensive.
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Response to Intervention

RTI Support: Tier 3 (Intensive): Problem-Solving
Tier 3 interventions are the most intensive offered in a school 
setting:

• About 5 % of a general-education student population may 
qualify for Tier 3 supports. Typically, the RTI Problem-Solving 
Team meets to develop intervention plans for Tier 3 studentsTeam meets to develop intervention plans for Tier 3 students.

• Tier 3 interventions are provided 4-5 days per week for 
sessions of 30 minutes or more. 

• The student-teacher ratio is flexible but should allow the student 
to receive intensive, individualized instruction (e.g., capped at 3 
t d t )  students). 

• The academic or behavioral progress of students in Tier 3 
interventions is monitored at least weekly   
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interventions is monitored at least weekly.  
Source: Burns, M. K., & Gibbons, K. A. (2008). Implementing response-to-intervention in elementary and secondary schools. 
Routledge: New York.



Response to Intervention

Tier 3 Interventions: ‘Problem-Solving’ Approach
Schools define Tier 3 interventions in one of two ways:
1. Failure to Respond to Lesser Interventions. The student 

requires an intervention sufficiently intensive (e.g., group size 
of 3 or fewer; daily sessions of 30 minutes or more) to quality 

 Ti  3  as Tier 3, or
2. Case Complexity. The student has multiple factors (e.g., 

academic and behavioral) that demand immediate attention  academic and behavioral) that demand immediate attention, 
and require an open-ended problem-solving approach.

The RTI Problem Solving Team is the appropriate group to The RTI Problem-Solving Team is the appropriate group to 
oversee Tier 3 interventions, (1) ensuring fair access to 
intensive resources and (2) having the breadth of knowledge 
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( ) g g
to design unique, customized interventions.
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Response to Intervention

Tier 3 Interventions: ‘Problem-Solving’ Approach
Tier 3 interventions are often customized ‘wrap-around plans’ that 
fit the student’s needs and are matched to available resources. 
Th  t k h ld  i ht h   l  i  Ti  3 i t ti  lThese stakeholders might have a role in Tier 3 intervention plans:
– Reading/Math Intervention Teacher: The student may receive 

i t i  b d  i di id l di   th tintensive group-based or individual reading or math support.
– Classroom Teachers: Strategies for academic/behavioral 

support might be selected to strengthen core instructionsupport might be selected to strengthen core instruction.
– Parent(s): The parent(s) may assist with school-home reward 

systems  coaching of student homework completion  etcsystems, coaching of student homework completion, etc.
– Student: The student can assume an intervention (e.g., 

behavioral self-monitoring; academic survival skills)

www.interventioncentral.org

behavioral self monitoring; academic survival skills).
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Response to Intervention

Tier 3 Interventions Are Developed With Assistance 
f  h  S h l’  RTI (P bl S l i ) Tfrom the School’s RTI (Problem-Solving) Team

Effective RTI Teams:
• Are multi-disciplinary and include classroom teachers among 

their members
• Follow a structured ‘problem-solving’ model
• Use data to analyze the academic or behavioral problem and 

match the student to effective, evidence-based interventions
• Develop a detailed research-based intervention plan to help 

staff with implementation
• Check up on the teacher’s success in carrying out the 

i t ti  (‘i t ti  i t it ’)
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Response to Intervention

Teachers may be motivated to refer students to your RTI Team 
b th

• can engage in collegial conversations about better ways to help 
t li  l

because they…

struggling learners
• learn instructional and behavior-management strategies that 

th    ith i il  t d t  i  th  f tthey can use with similar students in the future
• increase their teaching time

 bl  t    i t ti   d t  i  • are able to access more intervention resources and supports in 
the building than if they work alone 
f l l  i l t d h  d li  ith h ll i  kid• feel less isolated when dealing with challenging kids

• have help in documenting their intervention efforts

www.interventioncentral.org 17



Response to Intervention

Focus on School Factors That We Can Control
“Some factors in students’ lives (such as family divorce, moving 
frequently, drug use, and poor teaching) lower the probabilityq y, g , p g) p y
that these students will learn and/or get along with others. These 
are often referred to as risk factors…Risk factors do not assure 
student failure. Risk factors simply make the odds of failure 
greater. Aligning assessment and instruction allows teachers…to 
introduce new factors into the student’s life that raise the introduce new factors into the student s life that raise the 
probability of learning. These are often called protective factors 
since they protect against the risks associated with risk since they protect against the risks associated with risk 
factors…The use of protective factors to raise the probability of 
learning is often referred to as resilience.”
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Source: Hosp, J. L. (2008). Best practices in aligning academic assessment with instruction. In A. Thomas & J. Grimes (Eds.), 
Best practices in school psychology V (pp.363-376). Bethesda, MD: National Association of School Psychologists.



Response to Intervention

How Is a Secondary RTI Problem-
S l i  T  Lik   MASH U it?Solving Team Like a MASH Unit?
• The RTI Team must deal with complex situations with 

li it d  d ti ht ti li  ft  b i  f d t  limited resources and tight timelines, often being forced to 
select from among numerous ‘intervention targets’ (e.g., 
attendance, motivation, basic skill deficits, higher-level , , , g
deficits in cognitive strategies) when working with 
struggling students.
The ‘problem solving’ approach is flexible  allowing the • The ‘problem-solving’ approach is flexible, allowing the 
RTI Team quickly to sift through a complex student case 
to identify and address the most important ‘blockers’ to y p
academic success.

• Timelines for success are often short-term (e.g., to get the 
student to pass a course or a state test)  measured in 
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student to pass a course or a state test), measured in 
weeks or months.



Response to Intervention

RTI Problem-Solving Teams: RecommendationsRTI Problem Solving Teams: Recommendations
• RTI Teams should be multi-disciplinary, to include 

teachers  administration  and support staff (e g  school teachers, administration, and support staff (e.g., school 
psychologist, guidance counselors).

• Fixed times should be set aside each week for the RTI • Fixed times should be set aside each week for the RTI 
Team to meet on student referrals.

• Sufficient time (i e  30 minutes) should be reserved for Sufficient time (i.e., 30 minutes) should be reserved for 
initial student referrals to allow adequate discussion and 
intervention planning.p g
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Response to Intervention

Secondary RTI Teams: Combining Consistency & 
Fl ibilitFlexibility

• Schools should ensure that RTI Teams follow a 
structured problem-solving model.

• Schools do have flexibility in when and where they use 
the RTI problem-solving model. For example:
– If a person (e.g., school psychologist, school 

administrator) is trained to facilitate an RTI Team 
meeting, that meeting can be scheduled during 
shared teacher planning times or during parentshared teacher planning times or during parent-
teacher conferences.
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Response to Intervention

RTI T  RTI Team 
Effectiveness Self-

R ti  S lRating Scale

pp. 32-33 pp
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Response to Intervention

Team Activity: Complete the RTI 

• As a group, use the RTI Team 

y p
Team Meeting Quality Indicators Checklist

Effective RTI Teams:g p,
Quality Indicators Checklist to 
evaluate your current student 
problem solving team’s level of 

• Are multi-disciplinary and include teachers 
among their members

• Follow a structured ‘problem-solving’ modelproblem-solving team s level of 
functioning. If your school does 
not have a formal problem-

• Use data to analyze the academic problem 
and match the student to effective, 
evidence-based interventions
D l   d t il d h b d 

p
solving team in place, rate your 
school’s current informal
problem-solving efforts

• Develop a detailed research-based 
intervention plan to help staff with 
implementation

• Check up on the teacher’s success in problem-solving efforts. Check up on the teacher s success in 
carrying out the intervention (‘intervention 
integrity’)
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Response to Intervention
Using Problem-Solving Teams Within the Framework of RTI

RTI Problem-Solving Team: Roles & 
Meeting Structure: What are the Meeting Structure: What are the 
roles of RTI Team members and how 
are the meetings structured ?
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Response to Intervention

Team Roles p.5
• Coordinator

Facilitator• Facilitator
• Recorder
• Time Keeper• Time Keeper
• Case Manager
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Response to InterventionRTI Team 
Role

Responsibilities Tips for RTI Teams

Facilitator Opens the meeting by welcoming the  Write a short p g y g
referring teacher(s), parents, and 
student; describing what is to be 
accomplished at the meeting  and how 

introductory ‘script’ to 
ensure that important 
points are always accomplished at the meeting, and how 

long the meeting will last.
Guides the Team through the stages of 
h  bl l i  

points are always 
reviewed at the start 
of the meeting.
C    li i  the problem-solving process.

Checks for agreement between Team 
members at important discussion points 

 Create a poster listing 
the steps of the 
meeting problem-p p

during the meeting.
Maintains control of the meeting (e.g., 
requesting that participants not engage 

g p
solving process as a 
visual guide to keep 
Team members on requesting that participants not engage 

in side-bar conversations, reminding 
the team to focus its problem-solving 
di i   th  f t   hi h 

Team members on 
task and to transition 
from one step to 

th

www.interventioncentral.org

discussion on those factors over which 
it has control--e.g., classroom 
instruction).

another.



Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Recorder Creates a record of the 
intervention meeting, including 
 d il d l  f  i i  

 Sit next to the 
facilitator for ease of 

i i  d i  a detailed plan for intervention 
and progress-monitoring.
Asks the Team for clarification 

communication during 
the meeting.

 When the Team is 
as needed about key 
discussion points, including 
phrasing of teacher ‘problem-

engaged in exploratory 
discussion, use 
‘scratch paper’ to phrasing of teacher problem-

identification’ statements and 
intervention descriptions.

scratch paper  to 
capture the main 
points. When the Team 

h  t  reaches agreement, 
recopy only the 
essential information 

www.interventioncentral.org
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Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Time-Keeper Monitors the time 
allocated to each stage of 
h  i  d i f  

 Give the Team a ‘two-minute 
warning’ whenever time is 

i  l  d i    f the meeting and informs 
members when that time 
has expired.

running low during a stage of 
the meeting.

 If time runs out during a p g
meeting stage, announce 
the fact clearly. However, let 
the facilitator be responsible the facilitator be responsible 
for transitioning the team to 
the next meeting stage. 
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Response to Intervention

RTI Team 
R l

Responsibilities Tips for RTI Teams
Role
Case 
Manager

Meets with the referring 
teacher(s) briefly prior to 

 If you discover, when you meet 
with a referring teacher prior to 

the initial RTI Team 
meeting to review the 
teacher referral form, 

the RTI Team meeting, that his or 
her concern is vaguely worded, 
help the teacher to clarify the teacher referral form, 

clarify teacher concerns, 
decide what additional data 
should be collected on the 

help the teacher to clarify the 
concern with the question “What 
does [teacher concern] look like 
in the classroom?”should be collected on the 

student.
Touches base briefly with 

in the classroom?
 After the RTI Team meeting, 

consider sending periodic emails 
the referring teacher(s) 
after the RTI Team meeting 
to check that the 

to the referring teacher(s) asking 
them how the intervention is 
going and inviting them to inform 

www.interventioncentral.org

to check that the 
intervention plan is running 
smoothly. 

going and inviting them to inform 
you if they require assistance. 



Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Coordinator Handles the logistics of 
RTI Team meetings, 
i l di  h d li  

 During the time set aside for 
weekly RTI Team meetings, 

 i  f  h  T   including scheduling 
meetings, reserving a 
meeting location, 

reserve time for the Tam to 
review new student referrals 
and to schedule them in the g ,

arranging coverage when 
necessary to allow 
teachers to attend 

meeting calendar.
 Define those coordinator 

duties that are clerical in teachers to attend 
meetings, and notifying 
Team members and 

f i  t h  f 

duties that are clerical in 
nature (e.g., scheduling 
meeting rooms, emailing 

ti  i it ti  t ) d referring teachers of 
scheduled meetings.

meeting invitations, etc.) and 
assign them to clerical staff.
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Response to Intervention

Team Activity: What Routine Data Should Be Routinely 
C ll t d P i  t  RTI T  M ti ?Collected Prior to RTI Team Meetings?

At your table:y

• Inventory the information commonly collected and stored on 
students in your school. students in your school. 

• List the ‘core set’ of data from your school that should be 
routinely brought to RTI Team meetings  Next to each data routinely brought to RTI Team meetings. Next to each data 
source, note WHO is supposed to bring it!

D id   h  t  d l   t  f ‘ i li d • Decide on how to develop a roster of ‘specialized 
assessment’ personnel (for more targeted data collection 
such as behavioral observations and academic fluency—

www.interventioncentral.org 31

such as behavioral observations and academic fluency
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Response to Intervention
RTI Team Consultative Process: Initial Meeting: 30 Minutes 
pp 14-20

Step 1: Assess Teacher Concerns

pp. 14-20

Step 2: Inventory Student Strengths/Talents

Step 3: Review Background/Baseline DataStep 3: Review Background/Baseline Data

Step 4: Select Target Teacher Concerns

Step 5: Set Academic and/or Behavioral Outcome Goals and Methods for 
Progress-Monitoring

Step 6: Design an Intervention Plan

Step 7: Plan How to Share Meeting Information with the Student’s Parent(s)

www.interventioncentral.org

Step 8: Review Intervention & Monitoring Plans



Response to Intervention

RTI Problem-Solving 
Teams: Sample Teams: Sample 

Introductory Script p. 13
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Response to Intervention

Team Activity: Write Your RTI Team’s Intro Script p. 13

At your table:At your table:

• Review the sample RTI Team meeting 
i t d t  i tintroductory script.

• List the main points that you believe an 
introductory script should accomplish.

• Draft your own version of an introductory y y
script suitable for your school. 

www.interventioncentral.org 34



Response to Intervention
Using Problem-Solving Teams Within the Framework of RTI

RTI Problem-Solving Team: Case 
Manager: How can a case manager g g
help to streamline and improve the 
quality of RTI Problem-Solving Team quality of RTI Problem Solving Team 
meetings? pp. 6-7
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Response to Intervention

Case Manager: Pre-MeetingCase Manager: Pre Meeting
• Prior to an initial RTI Problem-Solving Team meeting, it 

is recommended that a case manager from the RTI is recommended that a case manager from the RTI 
Team schedule a brief (15-20 minute) ‘pre-meeting’ with 
the referring teacher. The purpose of this pre-meeting is the referring teacher. The purpose of this pre meeting is 
for the case manager to share with the teacher the 
purpose of the upcoming full RTI Team meeting, to 
clarify student referral concerns, and to decide what 
data should be collected and brought to the RTI Team 

ti  meeting. 
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Response to Intervention

Case Manager: Pre-Meeting StepsCase Manager: Pre Meeting Steps
Here is a recommended agenda for the case manager-

teacher pre meeting:teacher pre-meeting:
1. Explain the purpose of the upcoming RTI Problem-

Solving Team meeting: The case manager explains Solving Team meeting: The case manager explains 
that the RTI Team meeting goals are to (a) fully 
understand the nature of the student’s academic 
and/or behavioral problems; (b) develop an evidence-
based intervention plan for the student; and (c) set a 
goal for student improvement and select means to 
monitor the student’s response to the intervention 
plan
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plan.
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Response to Intervention

Case Manager: Pre-Meeting StepsCase Manager: Pre Meeting Steps
2. Define the student referral concern(s) in clear, specific 

terms  The case manager reviews with the teacher the terms. The case manager reviews with the teacher the 
most important student referral concern(s), helping the 
teacher to define those concern(s) in clear, specific, teacher to define those concern(s) in clear, specific, 
observable terms. The teacher is also prompted to 
prioritize his or her top 1-2 student concerns.  
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Response to Intervention

Case Manager: Pre-Meeting StepsCase Manager: Pre Meeting Steps
3. Decide what data should be brought to the RTI Team 

meeting The case manager and teacher decide what meeting. The case manager and teacher decide what 
student data should be collected and brought to the 
RTI Team meeting to provide insight into the nature of RTI Team meeting to provide insight into the nature of 
the student’s presenting concern(s). 
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Response to Intervention

Case Manager: Pre-Meeting StepsCase Manager: Pre Meeting Steps
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Response to Intervention

Case Manager: TipsCase Manager: Tips
• If you discover, when you meet with a referring teacher 

prior to the RTI Team meeting  that his or her concern is prior to the RTI Team meeting, that his or her concern is 
vaguely worded, help the teacher to clarify the concern 
with the question “What does [teacher concern] look like with the question What does [teacher concern] look like 
in the classroom?”

• After the RTI Team meeting, consider sending periodic g, g p
emails to the referring teacher(s) asking them how the 
intervention is going and inviting them to inform you if 
they require assistance. 
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Response to Intervention

Team Activity: Defining the RTI Team ‘Pre-Team Activity: Defining the RTI Team Pre
Meeting’
At your table:At your table:

• Review the RTI Team case manager ‘pre-meeting’ format 
d ib d i  thi  k h  described in this workshop. 

• List who in your school might serve as case manager.

• Brainstorm ideas for finding the time for a brief ‘pre-meeting’ 
between the case manager and referring teacher.g g
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Response to Intervention

RTI Problem-Solving g
Teams: Promoting 
Student InvolvementStudent Involvement
Jim Wright
www.interventioncentral.org
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Response to Intervention
Using Problem-Solving Teams Within the Framework of RTI

RTI Problem-Solving Teams & 
Students: How can the RTI ProblemStudents: How can the RTI Problem-
Solving Team promote student 
involvement in the process?
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Response to Intervention

RTI: Promoting Student Involvement RTI: Promoting Student Involvement 
• Schools should strongly consider having middle and 

high school students attend and take part in their own high school students attend and take part in their own 
RTI Problem-Solving Team meetings for two reasons. 
First, as students mature, their teachers expect that First, as students mature, their teachers expect that 
they will take responsibility in advocating for their own 
learning needs. Second, students are more likely to fully 
commit to RTI intervention plans if they attend the RTI 
Team meeting and have a voice in the creation of those 

l   plans.  
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Response to Intervention

RTI: Promoting Student InvolvementRTI: Promoting Student Involvement
• Before the RTI Team Meeting. The student should be 

adequately prepared to attend the RTI Team meeting by first adequately prepared to attend the RTI Team meeting by first 
engaging in a ‘pre-meeting’ with a school staff member whom the 
student knows and trusts (e.g., school counselor, teacher, 
d i i t t )  B  ti  th  t d t ith  t t d t  administrator). By connecting the student with a trusted mentor 

figure who can help that student to navigate the RTI process, the 
school improves the odds that the disengaged or unmotivated 
student will feel an increased sense of connection and 
commitment to their own school performance (Bridgeland,  
DiIulio   & Morison  2006)  DiIulio,  & Morison, 2006). 
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Response to Intervention

RTI: Promoting Student InvolvementRTI: Promoting Student Involvement
• A student  RTI ‘pre-meeting’ can be quite brief, lasting perhaps 15-20 

minutes   Here is a simple agenda for the meeting:minutes.  Here is a simple agenda for the meeting:
• Share information about the student problem(s).
• Describe the purpose and steps of the RTI Problem-Solving Team p p p g

meeting.
• Stress the student’s importance in the intervention plan. 

H  th  t d t d ib  hi   h  l i  d• Have the student describe his or her learning needs.
• Invite the student to attend the RTI Team meeting. 
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Response to Intervention

RTI: Promoting Student InvolvementRTI: Promoting Student Involvement
• During the RTI Team Meeting. If the student agrees to attend the RTI 

Team meeting  he or she participates fully in the meeting  Teachers and Team meeting, he or she participates fully in the meeting. Teachers and 
other staff attending the meeting make an effort to keep the atmosphere 
positive and focused on finding solutions to the student’s presenting 

( )  A  h i t ti  id  i  di d  th  t  h k  i  concern(s). As each intervention idea is discussed, the team checks in 
with the student to determine that the student (a) fully understands how 
to access or participate in the intervention element being proposed and 
(b) is willing to take part in that intervention element. If the student 
appears hesitant or resistant, the team should work with the student 
either to win the student over to the proposed intervention idea or to find either to win the student over to the proposed intervention idea or to find 
an alternative intervention that will accomplish the same goal. 

• At the end of the RTI Team meeting, each of the intervention ideas that is 
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dependent on student participation for success is copied into the School 
Success Intervention Plan.
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Response to Intervention

RTI: Promoting Student InvolvementRTI: Promoting Student Involvement
• After the RTI Team Meeting. If the school discovers that the student is 

not carrying out his or her responsibilities as spelled out by the not carrying out his or her responsibilities as spelled out by the 
intervention plan, it is recommended that the staff member assigned as 
the RTI contact meet with the student and parent. At that meeting, the 
d lt t t h k  ith th  t d t t  k   th tadult contact checks with the student to make sure that:

• the intervention plan continues to be relevant and appropriate for 
addressing the student’s academic or behavioral needsg

• the  student understands and call access all intervention elements 
outlined on the School Success Intervention Plan. 

• adults participating in the intervention plan (e.g., classroom teachers) are 
carrying out their parts of the plan.
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Response to Intervention

Starting RTI in Your Secondary School: Enlisting 
t d t  i  i t ti  lstudents in intervention plans

As a team:
• Talk about strategies to prepare students to 

be self-advocates in taking responsibility 
for their own learning. Discuss ways to 
motivate students to feel comfortable in 
accessing (and responsible FOR accessing (and responsible FOR 
accessing) intervention resources in the 
schoolschool.
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Response to Intervention
Using Problem-Solving Teams Within the Framework of RTI

RTI Problem-Solving Team Plan:
What is an example of a plan What is an example of a plan 
developed by a Tier 3 RTI Problem-
Solving Team?
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Response to Intervention

Tier 3 Intervention Example: Kevin
• Kevin is a 7th grade student who has received small-group 

Tier 2 reading support (targeting his limited reading fluency Tier 2 reading support (targeting his limited reading fluency 
and comprehension) for 4 months.

• Kevin has not made the expected progress in his Tier 2 p p g
reading program.

• Additionally, Kevin is becoming increasingly non-compliant y g g y p
in the classroom, despite the teacher’s documented 
intervention efforts to manage his behaviors.

• Because Kevin’s reading delays and problem behaviors are 
preventing academic success, he is referred to the RTI 
P bl S l i  T  t  d l   t i d Ti  3 l  
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Problem-Solving Team to develop a customized Tier 3 plan 
to address his needs.
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Response to InterventionTier 3 Intervention Plan for Kevin: 7th Grade
The RTI Problem-Solving Team meets with Kevin’s instructional team and The RTI Problem Solving Team meets with Kevin s instructional team and 
Kevin’s mother to develop a customized ‘wrap-around’ intervention plan. Non-
compliance, delayed reading fluency/comprehension are target concerns:
Reading Teacher. Kevin is making ‘promising progress’ in his reading group but is not 
yet hitting his intervention goals. The RTI Team switches Kevin into an individual tutoring 
program (HELPS) to meet daily. (Sessions will alternately be led by the reading teacher 
and a paraprofessional.)
Classroom Teachers. Kevin is to be taught to use a self-directed cognitive strategy: 
ASK-READ-TELL (ART) with a reading partner to increase his comprehension of ASK READ TELL (ART) with a reading partner to increase his comprehension of 
challenging assigned readings. Teachers will also complete a daily Behavior Report 
Card tracking Kevin’s classroom compliance and will communicate ratings to home.
P t  K i ’  th   t   i t d l  di  fl  i t ti  ith Parent. Kevin’s mother agrees to use assisted-cloze reading fluency intervention with 
Kevin to get him started on challenging reading assignments. Also, based on school 
reports about compliance, Kevin’s mother will allow or withhold home privileges: e.g., 

 t  t   
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access to computer games. 
Student. Kevin is responsible for participating in the ASK-READ-TELL intervention, will 
self-rate his behaviors (Behavior Report Card) to compare results with teacher ratings.



Response to Intervention

Intervention Program Example: 
HELPS ( h l )

• HELPS (Helping Early Literacy with Practice Strategies) is a free 

HELPS (www.helpsprogram.org)
( p g y y g )

tutoring program that targets student reading fluency skills. 
Developed by Dr. John Begeny of North Carolina State University, 
the program is an evidence-based intervention package that 
includes: 

adult modeling of fluent reading  – adult modeling of fluent reading, 
– repeated reading of passages by the student, 
– phrase-drill error correction  phrase drill error correction, 
– verbal cueing and retell check to encourage student reading 

comprehension, 
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– reward procedures to engage and encourage the student reader.
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Response to Intervention

HELPS Reading Fluency 
ProgramProgram

www.helpsprogram.org
LINK AVAILABLE ON 

CONFERENCE WEB PAGECONFERENCE WEB PAGE
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Response to Intervention

ASK-READ-TELL 
(ART): Reading 

Comprehension: Comprehension: 
Cognitive Strategy
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Response to Intervention

Behavior Behavior 
Report 
Card: Card: 

Example
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Response to Intervention

B h i  R t C d Behavior Report Card 
Maker

Generate teacher-
created behavior rating 
scales for daily scales for daily 
behavioral assessment.
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URL: http://www.interventioncentral.org/teacher-resources/
behavior-rating-scales-report-card-maker



Response to Intervention

Classroom Academic Interventions: Reading Fluency
• ASSISTED CLOZE INTERVENTION: INCREASE READING 

FLUENCY. The teacher selects a passage at the student's 
i t ti l l l   Th  t h  d  l d f  th   instructional level.  The teacher reads aloud from the passage 
while the student follows along silently and tracks the place in the 
text with a finger  Intermittently  the teacher pauses and the text with a finger. Intermittently, the teacher pauses and the 
student is expected to read aloud the next word in passage. 

The process continues until the entire passage has been read. 
Then the student is directed to read the text aloud while the 
t h  f ll  l  il tl  Wh  th  t d t it   teacher follows along silently. Whenever the student commits a 
reading error or hesitates for 3 seconds or longer, the teacher 
provides error correction
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provides error correction.
Source: Homan, S. P., Klesius, J. P, & Hite, C. (1993). Effects of repeated readings and nonrepetitive strategies on students' 
fluency and comprehension. Journal of Educational Research, 87(2), 94-99.


