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Response to Intervention

Access PPTs and other materials from this workshop at:

http://www.interventioncentral.org/clio
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Response to Intervention

Discussion: RTI at Mid Year: Discussion: RTI at Mid-Year: 
What are Your Accomplishments?

Id tif  il t  li h t th t Identify milestones or accomplishments that 
your school has achieved to date in implementing 
RTIRTI.
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Response to Intervention

Discussion: RTI at Mid Year: Discussion: RTI at Mid-Year: 
What are Your Challenges?

Id tif  h ll  th t till i t   h l Identify challenges that still exist as your school 
works to roll out RTI.
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Response to Intervention
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Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and 
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Response to Intervention

Classroom RTI: Essential ElementsClassroom RTI: Essential Elements

In the general-education classroom, the teacher g
promotes effective learning and appropriate 
behavior through these elements:g
1. Strong core instruction.
2. Effective group behavior management.g p g
3. Use of individual management strategies with targeted 

students (“classroom intervention plan”). ( p )
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Response to Intervention

Tier 1: Element 1: InstructionTier 1: Element 1: Instruction

Focus of Inquiry: Because it benefits all 
students, is the most efficient way to improve , y p
academic skills, and promotes positive 
behaviors  core instruction is the most behaviors, core instruction is the most 
important element of RTI. 
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Response to Intervention

Tier 1: Element 1: Instruction
• Delivering Strong Core Instruction. The teacher’s lesson and 

instructional activities hold attention and motivate through:
– Instructional match. Students are placed in work that provides them with 

an appropriate level of challenge (not too easy and not too difficult).
– Explicit instruction The teacher delivers instruction using modeling  – Explicit instruction. The teacher delivers instruction using modeling, 

demonstration, supervised student practice, etc. 
– High rate of student responding & engagement. There are sufficient 

“opportunities to respond” during the lesson to encourage students to be 
actively engaged and ‘show what they know’. 
Timely performance feedback Students receive feedback about their – Timely performance feedback. Students receive feedback about their 
performance on independent seatwork, as well as whole-group and 
small-group activities.

www.interventioncentral.org 8

Sources: Burns, M. K., VanDerHeyden, A. M., & Boice, C. H. (2008). Best practices in intensive academic interventions. In A. Thomas & J. 
Grimes (Eds.), Best practices in school psychology V (pp.1151-1162). Bethesda, MD: National Association of School Psychologists.
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Response to Intervention

How To: 
Implement 

Strong Core 
Instruction
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Response to Intervention

Tier 1: Element 1: Instruction: Building Capacity

• Create a checklist listing the essential elements 

Tier 1: Element 1: Instruction: Building Capacity

Create a checklist listing the essential elements 
of “direct instruction”. 

• Ensure that teachers know how to translate • Ensure that teachers know how to translate 
each checklist element into effective 
instructional practiceinstructional practice.

• Decide on how the checklist will be regularly 
d t  if  th t ti l l t   b i  used to verify that essential elements are being 

incorporated into lesson plans and delivered in 
th  l
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the classroom.
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Response to Intervention

Discussion: Strong Core Discussion: Strong Core 
Instruction

I  th   d i   h l t   th t Is there a need in your school to ensure that 
teachers know how to deliver high-quality ‘direct 
instruction’ to struggling learners?instruction  to struggling learners?
If so, what are some ideas (e.g., using a checklist) 
that will help teachers to expand their skills in this that will help teachers to expand their skills in this 
area?
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Response to Intervention

Tier 1: Element 2: Group ManagementTier 1: Element 2: Group Management

Focus of Inquiry: Well-managed classrooms 
are built on a foundation that includes teaching g
behavioral expectations to students and using 
proactive strategies to manage group proactive strategies to manage group 
behaviors.
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Response to Intervention

Tier 1: Element 2: Group Management
• Managing Group Behaviors. The teacher uses a range of 

strategies to promote classwide positive behaviors, such as:
– teaching behavioral expectations. Students have been explicitly taught 

classroom behavioral expectations. Those positive behaviors are 
acknowledged and reinforced on an ongoing basis (Fairbanks  Sugai  acknowledged and reinforced on an ongoing basis (Fairbanks, Sugai, 
Guardino, & Lathrop, 2007).

– training in basic routines. The teacher has clearly established routines to 
deal with common classroom activities (Sprick, Borgmeier, & Nolet, 2002) 
such as assigning and collecting homework and classwork or transitioning 
students efficiently between activitiesstudents efficiently between activities.

– providing active supervision. The teacher frequently moves about the 
classroom--strategically recognizing positive behaviors while redirecting 
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students who are off-task (De Pry & Sugai, 2002).



Response to Intervention

Tier 1: Element 2: Group Management: Building 
C

• Train all teachers in effective group 

Capacity
Train all teachers in effective group 
management strategies.

• Identify consultant(s) within your school or • Identify consultant(s) within your school or 
district who can provide additional support to 
individual teachers on group managementindividual teachers on group management.

• Schedule regular training updates for all faculty.
• Ensure that new hires receive introductory 

training.
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Response to Intervention

Tier 1: Element 3: Classroom InterventionTier 1: Element 3: Classroom Intervention

Focus of Inquiry: Because the teacher is the 
Tier 1 (classroom) RTI ‘first responder’ who can ( ) p
potentially assist any struggling student, 
schools should prepare necessary resources schools should prepare necessary resources 
and define clear guidelines for how to 
implement Tier 1academic implement Tier 1academic 
and/or behavioral interventions.
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Response to Intervention

Tier 1: Element 3: Classroom Intervention: Placement
Tier 1 Intervention Plan Development: The Process
• At Tier 1, problem-solving occurs when the teacher meets briefly p g y

with a team (e.g., grade-level team, instructional team, department) 
or a consultant.
Th  t h  d fi  th  t d t bl ( )  l t  i t ti ( )  • The teacher defines the student problem(s), selects intervention(s), 
decides how to monitor the intervention, and documents the 
intervention plan—with the guidance of the team or consultantintervention plan with the guidance of the team or consultant

• The teacher meets again with team or consultant several weeks 
later to check on the status of the intervention.

• The classroom teacher is the person primarily responsible for the 
integrity of the Tier 1 intervention plan.
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• The numbers of students requiring Tier 1 interventions depends on 
district decision-rules defining classroom ‘at-risk’ status.



Response to Intervention

Interventions: Scheduled or Contingency-Driven?Interventions: Scheduled or Contingency Driven?
One of the elements that separate academic from 

b h i l i t ti  i  th tbehavioral interventions is that:
• academic interventions can often be 

scheduled (e.g., a student is trained to use the 
Ask-Read-Tell worksheet with each assigned 
reading )—so their occurrence is predictable; but

• behavioral interventions are often contingency-g y
driven (administered contingent on the 
occurrence or possibility of a student behavior), 
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p y ),
such as use of praise or pre-correction.

17
Source: Barnett, D. W., Daly, E. J., Jones, K. M., & Lentz, F.E. (2004). Response to intervention: Empirically based special service 
decisions from single-case designs of increasing and decreasing intensity. Journal of Special Education, 38, 66-79.



Response to Intervention

Tier 1: Element 3: Classroom Intervention: Plans
D l i  I i  Pl  f  S ifi  S d  Th  • Developing Intervention Plans for Specific Students. The 
teacher is able to develop individual plans for ‘red-flag’ students-
using academic strategies  Examples include:using academic strategies. Examples include:
– Read-Ask-Paraphrase (reading comprehension). The student uses an 

organizer to summarize the main idea (with supporting details) for each g ( pp g )
paragraph in assigned informational text (Hagaman et al., 2010).

– Cover-Copy-Compare (skill acquisition). The student is given a sheet with 
spelling words or math facts with answers  The student studies each spelling words or math facts with answers. The student studies each 
spelling or math model, covers the model  and copies it from memory, 
uncovers and compares the copied version to the original correct model 
(Skinner, McLaughlin & Logan, 1997).

– Work Planning (self-regulation). The student completes an organizer 
dividing a global academic assignment into sub tasks  After the 
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dividing a global academic assignment into sub-tasks. After the 
assignment, the student reflects on performance, identifies future 
adjustments to increase success and efficiency (Martin et al., 2003). 



Response to Intervention

READ-ASK-
PARAPHRASE 

(RAP) Sheet: (RAP) Sheet: 
Reading 

Comprehension: 
C iti  St t  Cognitive Strategy 

(Available on 
Conference Web 

Page)
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Response to Intervention

9 x 7 = 63 9 x 7 = 63

9 x 2 = 18
9 x 4 = 36

Cover-Copy-
Compare Math 

9 x 4  36

9 x 1 = 9
p

Fact Student 
Worksheet

9 x 9 = 81
9 x 6 = 54
9 x 3 = 27

9  5  459 x 5 = 45
9 x 10 = 90
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9 x 8 = 72



Response to Intervention
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Source: Martin, J. E., Mithaug, D. E., Cox, P., Peterson, L. Y., Van Dycke, J. L., & Cash, M.E. (2003). Increasing self-
determination: Teaching students to plan, work, evaluate, and adjust. Exceptional Children, 69, 431-447.



Response to Intervention

Tier 1: Element 3: Classroom Intervention: Plans (Cont.)

• Developing Intervention Plans for Specific Students. The 
teacher is able to develop individual plans for ‘red-flag’ students-
using behavior management strategies such as:
– reducing response effort. Student motivation and compliance are boosted 

b  red cing the apparent ‘response effort’ of an academic task e g  b  by reducing the apparent ‘response effort’ of an academic task --e.g., by 
'chunking' an assignment; starting a reading or other homework 
assignment in class (Friman & Poling, 1995). 

– making high-probability requests. The student is given a series of 
requests that he/she has a high-probability of completing before being 
given a ‘challenging’ request (Belfiore  Basile  & Lee  2008)  making use given a challenging  request (Belfiore, Basile, & Lee, 2008), making use 
of behavioral momentum.

– planting behavioral reminders through pre-correction. The teacher heads 
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off problem behaviors by proactively prompting student(s) to show 
appropriate behaviors at “point of performance” (De Pry & Sugai, 2002).



Response to Intervention

How To: Create a Written 
Record of Classroom 

I t tiInterventions
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
C  i f ti  Th  i  ti  f th  f  i l d  • Case information. The opening section of the form includes 
general information about the case, including:

Target student– Target student
– Teacher/interventionist
– Date of the intervention planDate of the intervention plan
– Start and end dates for the intervention
– Description of the student problem to be addressed

www.interventioncentral.org 24



Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
I t ti Th  t h  d ib  th  id b d • Intervention. The teacher describes the evidence-based 
intervention(s) that will be used to address the identified 
student concern(s)  As a shortcut  the instructor can student concern(s). As a shortcut, the instructor can 
simply write the intervention name in this section and 
attach a more detailed intervention script/description to p p
the intervention plan.

25
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
M t i l Th  t h  li t   t i l  (  • Materials. The teacher lists any materials (e.g., 
flashcards, wordlists, worksheets) or other resources 
(e g  Internet connected computer) necessary for the (e.g., Internet-connected computer) necessary for the 
intervention.

26
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
T i i If d lt  d/  th  t t t d t i   • Training. If adults and/or the target student require any 
training prior to the intervention, the teacher records 
those training needs in this section of the formthose training needs in this section of the form.

27
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Response to Intervention

Creating a Written Record of Classroom Interventions: Form 
P M it i Th  t h  l t   th d t  • Progress-Monitoring. The teacher selects a method to 
monitor student progress during the intervention, to include:

what type of data is to be used– what type of data is to be used
– collects and enters student baseline (starting-point) information
– calculates an intervention outcome goalcalculates an intervention outcome goal
– The frequency that data will be collected.

28
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Response to Intervention

How To: Create a Written 
Record of Classroom 

I t tiInterventions
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Response to Intervention

Tier 1: Element 3: Classroom Intervention Plans: 

• Create a bank of research-based strategies suitable for 
Building Capacity

individual classroom academic or behavior intervention plans.
• Train all teachers in effective individual academic or behavior 

t t t imanagement strategies.
• Identify consultant(s) within your school or district who can 

provide additional support to individual teachers on creating provide additional support to individual teachers on creating 
individual plans.

• Select data sources (e.g., Office Disciplinary Referrals; Select data sources (e.g., Office Disciplinary Referrals; 
DIBELS) and set cut-points (e.g., more than 3 ODRs in a 
marking period; reading below 45 words per minute) to identify 
t d t  h  d Ti  1 l  i t ti  l  

www.interventioncentral.org

students who need Tier 1 classroom intervention plans. 
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Response to Intervention

Discussion: Classroom Discussion: Classroom 
Intervention

Di   t h ’ t d t di  f Discuss your teachers’ current understanding of 
Tier 1 interventions and ability to implement them.
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Response to Intervention

Tiers 2 & 3: How are they structured? 
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Response to Intervention

Matching Students to Appropriate 
I t ti  2 A hInterventions: 2 Approaches

The two widely used methods in RTI of selecting The two widely used methods in RTI of selecting 
interventions to provide to students are:

1. the Standard Treatment Protocol and
2 th  P bl S l i  P t l  2. the Problem-Solving Protocol. 

www.interventioncentral.org 33
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Response to Intervention

Standard Treatment Protocol: Packaged 
I t tiInterventions

In the standard-treatment protocol  children with similar In the standard treatment protocol, children with similar 
problems are matched to the same evidence-based 
scripted interventions. scripted interventions. 
This 'standard-treatment' approach :

ensures that students get access to high quality interventions– ensures that students get access to high-quality interventions,
– eliminates ambiguity about intervention selection, and

t li  th   f l ti  i t ti– streamlines the process of selecting interventions.
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Response to Intervention

Standard Treatment Protocol: ExampleStandard Treatment Protocol: Example

HELPS Program  This tutoring HELPS Program. This tutoring 
program (1:1; 15-minute 
sessions) uses several research-)
based components to build 
student reading fluency. Free 

t i l   b  f d t materials can be found at 
www.helpsprogram.org.
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Response to Intervention

Standard Treatment Protocol: ExampleStandard Treatment Protocol: Example

Check & Connect  This program targets dropout prevention  It Check & Connect. This program targets dropout prevention. It 
includes " close monitoring of school performance, as well as 
mentoring, case management, and other supports." The program g g g
has been found to have strong effects for 'staying in school' and 
'progressing in school' (What Works Clearinghouse). 
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Response to Intervention

Problem-Solving Protocol: Open-Ended 
I ti tiInvestigation

The problem-solving approach enlists a multi-disciplinary The problem solving approach enlists a multi disciplinary 
team to meet and design a multi-element intervention 
plan customized to the unique needs of an individual plan customized to the unique needs of an individual 
student. 
Because the problem solving protocol is open ended  it Because the problem-solving protocol is open-ended, it 
takes considerable time to develop an intervention. Yet 
the problem solving protocol is ideal for those students the problem-solving protocol is ideal for those students 
whose behavioral or academic needs are complex and 
for whom there is no 'standard approach' to treatment

www.interventioncentral.org

for whom there is no standard approach  to treatment.
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Response to Intervention

Standard-Treatment vs. Problem-Solving: 
Whi h i  b tt ?Which is better?

Many schools use a ‘hybrid’ model for behavioral 
i t ti  l ti  th t i  b th ff ti  d ffi i tintervention selection that is both effective and efficient:

• Tier 2: Standard-Treatment Protocol: Students with ‘low-intensity’ 
b h i   i k d  b  h l id  b h i l   behaviors are picked up by school-wide behavioral screeners or 
teacher referrals and matched to appropriate packaged programs 
such as the HELPS Program or Check & Connect  such as the HELPS Program or Check & Connect. 

• Tier 3: Problem-Solving Protocol. The RTI Problem-Solving Team 
creates interventions when students fail to respond to lesser creates interventions when students fail to respond to lesser 
interventions, display high-intensity behaviors, or show presenting 
problems that cannot be matched to packaged interventions.

www.interventioncentral.org
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Source: Jimerson, S. R., M. K. Burns, and A. M. VanDerHyden. 2007. “Response to Intervention at School: The Science and Practice of 
Assessment and Intervention.” In Handbook of Response to Intervention, edited by S. R. Jimerson, M. K. Burns, and A. M. VanDer-
Heyden, 3–9. New York, NY: Springer.



Response to Intervention

Tier 2: Targeted  Interventions

Focus of Inquiry: Tier 2 interventions occur Focus of Inquiry: Tier 2 interventions occur 
above and beyond core instruction, usually in 
small group format  Tier 2 interventions small-group format. Tier 2 interventions 
(academic or behavioral) are often ‘standard-
protocol’ programs that match common student 
intervention needs in a school.
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Response to Intervention
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Source: Grosche, M., & Volpe, R. J. (2013). Response-to-intervention (RTI) as a model to facilitate inclusion for students with learning and 
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Response to Intervention

Tier 2/3 Interventions: Quality Indicators
Each Tier 2/3 intervention plan shows evidence that:
• Instructional programs or practices are ‘evidence-based’.
• The intervention has been selected because it logically addressed the 

area(s) of academic or behavioral deficit for the target student (e.g., an 
intervention to address reading fluency was chosen for a student intervention to address reading fluency was chosen for a student 
whose primary deficit was in reading fluency).

• All students enrolled in the Tier 2/3 intervention group have the same 
shared intervention need.

• The student-teacher ratio in the group provides adequate student 
support: Tier 2 up to 7 students; Tier 3 up to 3 studentssupport: Tier 2 up to 7 students; Tier 3 up to 3 students.

• The intervention provides contact time adequate to the student 
academic deficit. Tier 2 interventions occur a minimum of 3-5 times per 
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week in sessions of 30 mins or more; Tier 3 interventions occur daily in 
sessions of 30 mins or more (Burns & Gibbons, 2008).
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Response to Intervention

Planning Tier 2 Interventions: Data Analysis Team
The school has established a Data Analysis Team at Tier 2 to evaluate 
the school-wide screening data collected three times per year and to 
place students who need Tier 2 interventions  place students who need Tier 2 interventions. 

The Data Analysis Team
• is knowledgeable of all intervention personnel and evidence-based 

programs available for Tier 2 interventions.
knows how to identify students who have failed to meet expected • knows how to identify students who have failed to meet expected 
screening benchmarks

• can use the benchmarks to estimate the risk for academic failure of 
each student picked up in the screening

• is able to match identified students to appropriate interventions while 
idi  t d t  ith ffi i t i t ti l t
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providing students with sufficient instructional support.
• can document the Tier 2 intervention set up for each student
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Response to Intervention

Where to Find Tier 2 
Behavioral Interventions:

National Center on Intensive National Center on Intensive 
Intervention Academic 
Intervention Tools Chart
htt // i t i i t tihttp://www.intensiveintervention.or
g/chart/behavioral-intervention-
chart 

Sponsored by the National Center 
on Intensive Intervention, this page 
provides ratings for behavior provides ratings for behavior 
intervention programs.

Users can streamline their search 

www.interventioncentral.org

by subject and grade level 
(elementary or middle school).



Response to Intervention

Best Evidence 
Encyclopedia
http://www.bestevidence.org/

This site provides reviews of 
evidence based reading and evidence-based reading and 
math programs.

The website is sponsored by The website is sponsored by 
the Johns Hopkins University 
School of Education's Center for 
Data-Driven Reform in 
Education (CDDRE) .
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Response to Intervention

Where to Find Tier 2 Where to Find Tier 2 
Behavioral Interventions:

Wh t W k  What Works 
Clearinghouse
http://ies.ed.gov/ncee/wwc/

This website reviews core 
instruction and intervention 
programs in student behavior programs in student behavior 
and dropout prevention, as well 
as number of academic areas.

The site reviews existing 
studies and draws conclusions 
about whether specific 

www.interventioncentral.org

p
intervention programs show 
evidence of effectiveness.



Response to Intervention

Caution About Tier 2 Supplemental Interventions: Avoid 
th  ‘H k H l ’ Tthe ‘Homework Help’ Trap

• Group-based interventions are an efficient Group based interventions are an efficient 
method to deliver targeted academic support to 
students (Burns & Gibbons, 2008).

• However, students should be matched to 
specific research-based interventions that p
address their specific needs.

• RTI Tier 2 intervention support should not take pp
the form of unfocused ‘homework help’, test 
preparation, or reteaching of 
l  t t
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Response to Intervention

Tier 2: Targeted Interventions: Building Capacity

• Review academic or behavioral/social-emotional 

Tier 2: Targeted Interventions: Building Capacity

screening and other school-wide data to note areas of 
student need.

• Inventory your current Tier 2/3 programs and services 
to verify quality. 

• In comparing student needs and current programs, 
identify potential gaps in your Tier 2 service continuum.

• Review additional programs by visiting  program-rating 
websites such as the What Works Clearinghouse.
S l t  th t fill i t ti  

www.interventioncentral.org

• Select programs that fill intervention gaps.
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Response to Intervention

Tier 3: Intensive Interventions

Focus of Inquiry: General-education students 
needing Tier 3 academic or behavioral services 
take up the greatest amount of RTI resources p g
and are at risk for referral to special education if 
they fail to improve  So these high-stakes they fail to improve. So these high stakes 
cases require  the RTI Problem-Solving 
Team  which follows a customized  Team, which follows a customized, 
team-based ‘problem-solving’ 

h
www.interventioncentral.org

approach.
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Response to Intervention
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Response to Intervention

Tier 3: Intensive Interventions: Problem-Solving Team
• At Tier 3, the RTI Problem-Solving Team (‘RTI Team’) meets on 

students with intensive academic or behavioral needs to develop 
customized intervention plans. 

• The RTI Team is prepared to develop Tier 3 plans for up to 5 
percent of students in a schoolpercent of students in a school.

• RTI Team meetings follow a version of the investigative ‘problem-
solving’ consultation model (e g  Bergan  1995)—to include:solving  consultation model (e.g., Bergan, 1995) to include:
– Problem Identification
– Problem Analysisy
– Plan Development and Implementation
– Problem Evaluation
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Source: Bergan, J. R. (1995). Evolution of a problem-solving model of consultation. Journal of Educational and Psychological 
Consultation, 6(2), 111-123.



Response to Intervention

Tier 3: Intensive Interventions: Problem-Solving Team
Case Example: Kevin: Grade 6
• Kevin has received small-group Tier 2 reading support (targeting 

his limited reading fluency and comprehension) for 4 months.
• Kevin has not made the expected progress in his Tier 2 reading 

program.
• Additionally, Kevin is becoming increasingly non-compliant in the 

l  d it  th  t h ’  d t d i t ti  ff t  classroom, despite the teacher’s documented intervention efforts 
to manage his behaviors.
B  K i ’  di  d l  d bl  b h i   • Because Kevin’s reading delays and problem behaviors are 
preventing academic success, he is referred to the RTI Problem-
Solving Team to develop a customized Tier 3 plan to address his 

www.interventioncentral.org

Solving Team to develop a customized Tier 3 plan to address his 
needs.
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Response to InterventionTier 3 Intervention Plan for Kevin: 6th Grade
The RTI Problem-Solving Team meets with Kevin’s instructional team and The RTI Problem Solving Team meets with Kevin s instructional team and 
Kevin’s mother to develop a customized ‘wrap-around’ intervention plan. Non-
compliance, delayed reading fluency/comprehension are target concerns:
Reading Teacher. Kevin is making ‘promising progress’ in his reading group but is not 
yet hitting his intervention goals. The RTI Team switches Kevin into an individual tutoring 
program (HELPS) to meet daily. (Sessions will alternately be led by the reading teacher 
and a paraprofessional.)
Classroom Teachers. Kevin is to be taught to use a self-directed cognitive strategy: 
ASK-READ-TELL (ART) with a reading partner to increase his comprehension of ASK READ TELL (ART) with a reading partner to increase his comprehension of 
challenging assigned readings. Teachers will also complete a daily Behavior Report 
Card tracking Kevin’s classroom compliance and will communicate ratings to home.
P t  K i ’  th   t   i t d l  di  fl  i t ti  ith Parent. Kevin’s mother agrees to use assisted-cloze reading fluency intervention with 
Kevin to get him started on challenging reading assignments. Also, based on school 
reports about compliance, Kevin’s mother will allow or withhold home privileges: e.g., 

 t  t   
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access to computer games. 
Student. Kevin is responsible for participating in the ASK-READ-TELL intervention, will 
self-rate his behaviors (Behavior Report Card) to compare results with teacher ratings.



Response to Intervention

RTI Team Roles

• Coordinator
• Facilitator
• Recorder
• Time Keeper
• Case ManagerCase Manager
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Response to InterventionRTI Team 
Role

Responsibilities Tips for RTI Teams

Facilitator Opens the meeting by welcoming the  Write a short p g y g
referring teacher(s), parents, and 
student; describing what is to be 
accomplished at the meeting  and how 

introductory ‘script’ to 
ensure that important 
points are always accomplished at the meeting, and how 

long the meeting will last.
Guides the Team through the stages of 
h  bl l i  

points are always 
reviewed at the start 
of the meeting.
C    li i  the problem-solving process.

Checks for agreement between Team 
members at important discussion points 

 Create a poster listing 
the steps of the 
meeting problem-p p

during the meeting.
Maintains control of the meeting (e.g., 
requesting that participants not engage 

g p
solving process as a 
visual guide to keep 
Team members on requesting that participants not engage 

in side-bar conversations, reminding 
the team to focus its problem-solving 
di i   th  f t   hi h 

Team members on 
task and to transition 
from one step to 

th
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discussion on those factors over which 
it has control--e.g., classroom 
instruction).

another.



Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Recorder Creates a record of the 
intervention meeting, including 
 d il d l  f  i i  

 Sit next to the 
facilitator for ease of 

i i  d i  a detailed plan for intervention 
and progress-monitoring.
Asks the Team for clarification 

communication during 
the meeting.

 When the Team is 
as needed about key 
discussion points, including 
phrasing of teacher ‘problem-

engaged in exploratory 
discussion, use 
‘scratch paper’ to phrasing of teacher problem-

identification’ statements and 
intervention descriptions.

scratch paper  to 
capture the main 
points. When the Team 

h  t  reaches agreement, 
recopy only the 
essential information 
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onto the formal 
meeting forms.



Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Time-Keeper Monitors the time 
allocated to each stage of 
h  i  d i f  

 Give the Team a ‘two-minute 
warning’ whenever time is 

i  l  d i    f the meeting and informs 
members when that time 
has expired.

running low during a stage of 
the meeting.

 If time runs out during a p g
meeting stage, announce 
the fact clearly. However, let 
the facilitator be responsible the facilitator be responsible 
for transitioning the team to 
the next meeting stage. 
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Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Case Manager Meets with the 
referring teacher(s) 
b i fl  i   h  

 If you discover, when you meet 
with a referring teacher prior to 
h  RTI T  i  h  hi   briefly prior to the 

initial RTI Team 
meeting to review the 

the RTI Team meeting, that his or 
her concern is vaguely worded, 
help the teacher to clarify the g

teacher referral form, 
clarify teacher 
concerns  decide 

p y
concern with the question “What 
does [teacher concern] look like 
in the classroom?”concerns, decide 

what additional data 
should be collected 

 th  t d t

in the classroom?
 After the RTI Team meeting, 

consider sending periodic emails 
t  th  f i  t h ( ) ki  on the student.

Touches base briefly 
with the referring 

to the referring teacher(s) asking 
them how the intervention is 
going and inviting them to inform 
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g
teacher(s) after the 
RTI Team meeting to 
check that the 

g g g
you if they require assistance. 



Response to Intervention

RTI Team Role Responsibilities Tips for RTI Teams

Coordinator Handles the logistics of 
RTI Team meetings, 
i l di  h d li  

 During the time set aside for 
weekly RTI Team meetings, 

 i  f  h  T   including scheduling 
meetings, reserving a 
meeting location, 

reserve time for the Tam to 
review new student referrals 
and to schedule them in the g ,

arranging coverage when 
necessary to allow 
teachers to attend 

meeting calendar.
 Define those coordinator 

duties that are clerical in teachers to attend 
meetings, and notifying 
Team members and 

f i  t h  f 

duties that are clerical in 
nature (e.g., scheduling 
meeting rooms, emailing 

ti  i it ti  t ) d referring teachers of 
scheduled meetings.

meeting invitations, etc.) and 
assign them to clerical staff.
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Response to Intervention

RTI Team Consultative Process: Initial Meeting: 30 Minutes

Step 1: Assess Teacher Concerns

RTI Team Consultative Process: Initial Meeting: 30 Minutes

Step 2: Inventory Student Strengths/Talents

Step 3: Review Background/Baseline DataStep 3: Review Background/Baseline Data

Step 4: Select Target Teacher Concerns

Step 5: Set Academic and/or Behavioral Outcome Goals and Methods for 
Progress-Monitoring

Step 6: Design an Intervention Plan

Step 7: Plan How to Share Meeting Information with the Student’s Parent(s)
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Step 8: Review Intervention & Monitoring Plans



Response to Intervention

C id  d i ti  th  RTI P bl S l i  T   th  
Tier 3: Intensive Interventions: Building Capacity

• Consider designating the RTI Problem-Solving Team as the 
logical and single destination for any RTI academic or 
behavioral/social-emotional referral requiring that educators behavioral/social emotional referral requiring that educators 
from more than one classroom implement a student behavior 
plan.

• Recruit a range of academic and behavioral consultants to 
serve on the RTI Problem-Solving Team. Screen RTI Team 
referrals and invite consultants to meetings only when cases referrals and invite consultants to meetings only when cases 
requiring their skills are scheduled.

• Develop guidelines for teachers on what is considered an Develop guidelines for teachers on what is considered an 
appropriate RTI academic or behavioral/social-emotional 
referral: e.g., the teacher attempts one classroom 
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intervention for 5 weeks, then completes a general request 
for RTI assistance.
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Response to Intervention

Avg Classroom Academic 
Performance Level

Discrepancy 1: Skill Gap Discrepancy 1: Skill Gap 
(Current 
Performance Level)

Discrepancy 2:
Gap in Rate of 
Learning (‘Slope 

Target 
Student

‘Dual Discrepancy’: RTI Model 

Learning ( Slope 
of Improvement’)
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Dual-Discrepancy : RTI Model 
of Learning Disability (Fuchs 2003)



Response to Intervention
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Response to Intervention

RTI: The Essentials

RTI L d hi  T Wh t t  RTI Leadership Team: What team 
oversees the development of RTI in 
a school or district—and what are 
that team’s specific duties?p
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Response to Intervention

Di t i t L l RTI L d hi  TDistrict-Level RTI Leadership Team
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Response to Intervention

RTI Leadership Team: Command-and-Control for RTI
The District-Level RTI Leadership Team guides the 
overall RTI process.

The group meets periodically (e.g., monthly) on an 
ongoing basis to evaluate the RTI project, shape its 
future direction, determine what resources the project 
requires  and allocate those resources  requires, and allocate those resources. 

The RTI Leadership Team also ensures that a standard The RTI Leadership Team also ensures that a standard 
RTI process is followed across individual schools.
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Response to Intervention
What is the Purpose of the RTI Leadership Team?

Th  RTI L d hi  T  h  l f i  (1)  d f  • The RTI Leadership Team has several functions: (1) to draft 
and update a district RTI implementation plan, (2) to keep all 
schools throughout the district in compliance with good RTI schools throughout the district in compliance with good RTI 
practices, and (3) to identify and make available to schools the 
resources required to implement RTI successfully. The RTI esou ces equ ed to p e e t success u y e
Leadership Team’s duties include:

• Drafting a multi-year plan that will guide the district in the g y p g
implementation of RTI while using existing resources. The 
team’s RTI Plan should encompass a three-year rollout 
schedule. 

• Supervising RTI implementation. The RTI Leadership Team 
 th t RTI i  i l t d i   if   
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oversees that RTI is implemented in a uniform manner 
throughout the school district. 
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Response to Intervention
Who Should Serve on the RTI Leadership Team?

Y  di t i t h ld bl   lti di i li  t  t    • Your district should assemble a multi-disciplinary team to serve as 
your RTI Leadership Team. 

• The team should include influential district administrators such as • The team should include influential district administrators such as 
those who control resources (e.g., staff development funds; 
instructional budgets) or supervise staff (e.g., school psychologists, g ) ( g y g
reading teachers) across the district that will participate in RTI. 

• Additionally, the team should have representatives from school 
b ildi  t  h l  th  t  t  k  li  f i ti   ith buildings to help the team to keep lines of communication open with 
its campuses. 

• Finally  the membership on the team should be balanced to include • Finally, the membership on the team should be balanced to include 
representatives from important stakeholder groups (e.g., building 
administrators, general education teachers, etc.). 
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Response to Intervention
Who Should RTI Leadership Team Meetings Be 

O i d?Organized?
• Team meetings should follow a fixed schedule, with a standard set of 

meeting agenda items regularly brought up for team discussion:meeting agenda items regularly brought up for team discussion:
• Regularly scheduled meetings. The RTI Leadership Team should meet at 

least monthly.y
• Standing meeting agenda. In addition to those topics brought up for 

discussion by team members, the RTI Leadership Team should establish 
a small set of ‘standing agenda’ items e g  ‘school wide literacy a small set of standing agenda  items— e.g., school-wide literacy 
screenings’, ‘resources for classroom interventions’, and ‘update in state 
RTI guidelines and regulations’.  

• Subcommittees. If the RTI Leadership Team is so large that frequent 
meetings are difficult to schedule and unwieldy to run, consider dividing 
the team’s work among subcommittees
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the team s work among subcommittees.
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Response to Intervention
How Can The RTI Leadership Team Find Resources 

t  S t RTI?to Support RTI?
• The great majority of school districts that implement RTI will do so largely 

by using their existing resources  by using their existing resources. 
• The RTI Leadership Team can help the school district to adopt an RTI 

model by systematically inventorying district and building resources y y y y g g
(personnel, instructional and assessment materials, staff development 
funds, etc.) that can be made available to support RTI. 
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Response to Intervention

RTI Leadership Team ‘Action Steps’
• Determine the team’s scope and responsibilities. At the district level, 

decide on what the scope, authority, and responsibilities of the RTI 
Leadership Team are to be. Be sure to confront potentially difficult Leadership Team are to be. Be sure to confront potentially difficult 
questions such as ‘Will the RTI Leadership Team’s RTI 
recommendations be binding on individual schools or merely advisory?’
R i   id li  h   i   RTI L d hi  T  • Review state guidelines that may impact your RTI Leadership Team. 
Review any relevant guidelines or regulations from your state department 
of education to determine whether the state offers guidance on the g
makeup and functioning of the RTI Leadership Team or content of an RTI 
district plan.
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Response to Intervention

RTI Leadership Team ‘Action Steps’
• Generate a recruitment list. Create a list of positions and/or personnel 

from school buildings and at the district level to be recruited for the RTI 
Leadership Team. Review the list to ensure that no important district Leadership Team. Review the list to ensure that no important district 
department, school/ program, or stakeholder group has been overlooked.

• Schedule meetings. Create a schedule of RTI Leadership Team 
i  f  h  f ll h l d  h  h  i  d  meetings for the full school year—and ensure that those meeting dates 

are shared with all team members.
• Draft a standing meeting agenda  Select topics to be put onto a standing Draft a standing meeting agenda. Select topics to be put onto a standing 

meeting agenda for the RTI Leadership Team. Set time aside 
occasionally at team meetings to discuss items should be removed from 
or added to the agendaor added to the agenda.

• [Optional] Develop a list of subcommittees. Divide the duties of the full 
RTI Leadership Team into subcommittees. For each subcommittee, 
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p ,
select a descriptive name, define its duties, and recruit members from the 
larger team.
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Response to Intervention

RTI Leadership Team ‘Action Steps’
• Conduct an inventory of RTI resources. As one of its first acts, the RTI 

Leadership Team should conduct a thorough inventory of resources 
available to support RTI at the district level and at each school. This available to support RTI at the district level and at each school. This 
inventory should be updated yearly.

• Coordinate with building-level RTI Implementation Teams. Ensure that 
h h l h    h d i h i l i  h  di i l l RTI each school has a group charged with implementing the district-level RTI 

Plan. At meetings of the RTI Leadership Team, have each building team 
briefly report on local progress made toward rolling out the RTI model.y p p g g
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Response to Intervention

Social-Emotional RTI: Building the Model

Schoolwide Screening & 
Progress-Monitoring. What Progress Monitoring. What 
measures can be used to identify 
students at risk for behavior or students at risk for behavior or 
social emotional problems and to 
t k th i   d i  track their progress during 
interventions?
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Response to Intervention

Social-Emotional RTI: Schoolwide Screeners
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Response to Intervention
Applications of Screening Data (Adapted from Stewart & Silberglit, 

2008)

Behavioral/social-emotional screening data can be 
used to:

• evaluate and improve classroom behavior climate 
and guide group behavior management.

• allocate resources to classrooms, grades, and 
buildings where student behavior needs are 
greatestgreatest.

• guide the creation of targeted Tier 2/3 
(supplemental behavior intervention) groups(supplemental behavior intervention) groups.

• set goals for improvement for students on Tier 2 and 
Tier 3 interventions
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Tier 3 interventions.
Source: Stewart, L. H. & Silberglit, B. (2008). Best practices in developing academic local norms. In A. Thomas & J. Grimes 
(Eds.), Best practices in school psychology V (pp. 225-242). Bethesda, MD: National Association of School Psychologists.



Response to Intervention

Schoolwide Behavior Screeners: Options
There are 3 general options that schools can choose 
from when developing a schoolwide screening plan for from when developing a schoolwide screening plan for 
behaviors:
1 Compilation of Office Disciplinary Referrals1. Compilation of Office Disciplinary Referrals
2. Brief Behavior Scales
3 Multi Gate Behavioral Screening3. Multi-Gate Behavioral Screening
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Response to Intervention

Schoolwide Behavior Screeners: Options
1. Office Discipline Referrals (ODRs). The school monitors 

student ODRs across the school year and applies the cut-scores 
b l  t  d t i  i k t t  d i  b h i l tbelow to determine risk status and assign behavioral support.

Number of 
ODRs/School Yr

Risk Status

0 1 Ti  1  U i l0-1 Tier 1: Universal
Behavior Management

2-5 Tier 2: Targeted Support2 5 Tier 2: Targeted Support
6 or more Tier 3: Intensive Support
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•Source: Horner, R. H., Sugai, G., Todd, A. W., & Lewis-Palmer, T. (2005). School-wide positive behavior support. In L. Bambara & L. Kern 
(Eds.). Individualized supports for students with problem behaviors: Designing positive behavior plans (pp. 359-390). New York: Guilford.



Response to Intervention

Sample Office Discipline Referral 
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Response to Intervention

Schoolwide Behavior Screeners: Options
1. Using Office Discipline Referrals (ODRs) as Screeners: 

Advantages & Limitations. 
Advantages of ODRs are that they are already being collected in most 
schools and accurately reveal classrooms in which teachers and students  
are experiencing serious behavior problemsare experiencing serious behavior problems.
As a limitation, in a typical school, there can be variability in who fills out 
ODRs and how referrals are completed. Variability can be controlled by:p y y
1. using a system like SWIS.ORG to regularize their ODR form and train 

teachers to use the form with greater consistency, or
2. interpreting a large number of ODRs for a particular student as an 

indicator that educator(s) working with that student need additional RTI 
assistance—but not presuming at the outset that the ODRs are solely a 

www.interventioncentral.org 79
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ass s a ce bu o p esu g a e ou se a e O s a e so e y a
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Response to Intervention

Schoolwide Behavior Screeners: Options
2. Brief Rating Scales. The general-education teacher completes a 

rating scale for each student. Any student found to have elevated 
  th  ti  i t t ld b  fl d f  dditi l scores on the rating instrument would be flagged for additional 

observation and/or assessment for possible RTI services.

An example of an RTI behavior rating-scale schoolwide screener 
is the Behavior Assessment System for Children, Behavioral and y ,
Emotional Screening System (BASC-2 BESS: Pearson), which is 
administered several times per year. Teacher time is about 5 
minutes per student. 
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Response to Intervention

Schoolwide Behavior Screeners: Options
2. Brief Rating Scales: Advantages & Limitations. A plus in 

using rating scales as behavioral screeners is that all students 
 di tl  d  d i  th  h  f  t d t h  are directly assessed, reducing the chances of a student who 

needs RTI behavior services being overlooked.

Limitations in the use of rating scales are that they do require 
significant teacher time to complete. Also, teachers may feel that g p , y
–in filling out the forms for all students--they are investing 
considerable time in verifying what the school already knows: 
that the majority of students in the class do not present with 
behavioral or social-emotional issues.
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Response to Intervention

Schoolwide Behavior Screeners: Options
3. Multiple-Gating Procedures. Typically, the screening process 

moves through a series of assessment levels or ‘gates’, with 
t d t  fl d t h l l f  dditi l t d/  students flagged at each level for additional assessment and/or 

observation to judge whether they need RTI behavior services.
Multiple-Gating Procedure: Behavior Screening:
Systematic Screening for Behavior Disorder (SSBD)
Gate 1 Each teacher nominates 3 students displaying highest rates in each Gate 1 Each teacher nominates 3 students displaying highest rates in each 

category: (1) externalizing and (2) internalizing behaviors.
Gate 2 The teacher next completes 2  rating scales for each nominated student 

to measure the frequency and severity of their behaviors   (1) The Criticalto measure the frequency and severity of their behaviors.  (1) The Critical
Events Index (CEI) and (2) The Combined Frequency Index (CFI).

Gate 3 An external observer then carries out systematic observations across
several settings of students who passed the first 2 gates to verify behavior 

www.interventioncentral.org 82
•Source: Gresham, F. M., Hunter, K. K., Corwin, E. P., & Fischer, A. J. (2013). Screening, assessment, treatment, and outcome evaluation 
of behavioral difficulties in an RTI mode. Exceptionality, 21, 19-33.

several settings of students who passed the first 2 gates to verify behavior 
problem in preparation for assignment of RTI services.



Response to Intervention

Schoolwide Behavior Screeners: Options
3. Multiple-Gating Procedures: Advantages & Limitations An 

obvious advantage in using a multiple-gating procedure is that it 
d  t h ’ i iti l ti  i t t   l  t d t  h  reduces teachers’ initial time investment, as only students who 

have a high likelihood of social-emotional or behavioral difficulties 
require follow-up rating scales or observationsrequire follow-up rating scales or observations.

A limitation of multiple gating is that it does require additional A limitation of multiple gating is that it does require additional 
time to complete when compared to a screening method like 
ODRs. 
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Response to Intervention

Schoolwide Behavior Screeners: A Work in Progress
While schoolwide screeners for academic problems 
have demonstrated their validity and reliability in have demonstrated their validity and reliability in 
schools, there is not yet general agreement (Volpe et 
al., 2010) about what kinds of behavioral screeners , )
are:
– most reliable and sensitive in identifying at-risk y g

students, and
– most efficient and cost-effective for use in schools.
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Response to Intervention

Schoolwide Screeners: The Behavioral Impact of 
A d iAcademics…

• Difficulties with academic performance are a 
f t  f b h i  bl  (Witt t l  frequent cause of behavior problems (Witt et al., 
2000). 

• Schools should adopt sensitive academic 
schoolwide screeners to identify students who 
struggle with basic skills and provide them with 
appropriate RTI Tier 2/3 academic support as one 
means to prevent or reduce motivation and 
behavior problems (Benner et al., 2013).
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Response to Intervention

Social-Emotional RTI: Progress-Monitoring
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Response to Intervention

Where to Find Behavior 
Progress-Monitoring Tools:

National Center on Intensive National Center on Intensive 
Intervention Behavior 
Progress Monitoring Tools 
Ch tChart
http://www.intensiveintervention.or
g/chart/behavioral-progress-
monitoring tools monitoring-tools 

Sponsored by the National Center 
on Intensive Intervention  this page on Intensive Intervention, this page 
provides ratings for behavior 
progress monitoring tools.
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Response to Intervention

Behavior Progress-Monitoring Tools: Daily Report Cards
The Direct Behavior Rating (DBR) Form is a Daily Report Card 
with a rating scale (0-100%) .
All materials for the DBR are free and available for download from: 
www.directbehaviorratings.org/
P t d  th  b it   t  t d d f  i  f th  DBRPosted on the website are two standard-form versions of the DBR:
– The 'Big Three': A DBR to rate the following general 

behaviors: (1) academically engaged  (2) respectful  (3) behaviors: (1) academically engaged, (2) respectful, (3) 
disruptive

– Standard form with fill-in behaviorsStandard form with fill in behaviors
The National Center on Intensive Intervention gives the Direct 

Behavior Rating Form high marks for sensitivity to student 

www.interventioncentral.org

behavior change.
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Response to Intervention

Behavior Progress-Monitoring Tools: Daily Report Cards
The Individualized Target Behavior Evaluation (ITBE) 
is a simple Daily Report Card that is structured as follows 
(Pelham, 2005):
– Rating items are worded to target specific behaviors of 

the student
– A criterion for success is set for each rating item (e.g., 

“Follows class rules with no more than 2 rule violations 
per period.")
Th   f t f  h ti  it  i  YES/NO– The response format for each rating item is YES/NO

– The ITBE includes columns to track the student across 
numerous periods or locations through the day
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numerous periods or locations through the day.
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Response to Intervention
Sample ITBE
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Response to Intervention

Behavior Progress-Monitoring Tools: Daily Report Cards
The Individualized Target Behavior Evaluation is:

– easy to complete
– a valid and reliable behavior measurea valid and reliable behavior measure
– sensitive to the short-term effects of behavioral 

interventions and medicationinterventions and medication
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