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Response-to-Intervention School Readiness Survey 
 
Introduction. The RTI School Readiness Survey is an informal measure designed to help schools 
to identify which elements of RTI that they are already skilled in and which elements that they 
should continue to develop. 
 
Directions. This survey is divided into the following sections: 
 

1. RTI: Understand the Model 
2. RTI: Use Teams to Problem-Solve 
3. RTI: Select the Right Intervention 
4. RTI: Monitor Student Progress 
5. RTI: Graph Data for Visual Analysis 
 

Complete the items in each section. After you have finished the entire survey, identify any sections 
in which your school needs to improve its performance.  
 
Next, go to RTI_WIRE, the online directory of free Response-to-Intervention resources, at:  
 
http://www.jimwrightonline.com/php/rti/rti_wire.php 
 
RTI_WIRE is organized into categories matched to those on this survey, so that you can 
conveniently look up the information that your school needs to successfully put the RTI model into 
place.
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1. RTI: Understand 

the Model 

0 
Lack skills 
or basic 
knowledge 
of this 
model 

1 
Just starting 
to learn this 
model 
(Beginning 
Phase) 

2 
Developing 
an awareness 
of this model 
(Intermediate 
Phase) 

3 
Fully 
knowledgeable 
in this model 
(Advanced 
Phase) 

Staff members of successful RTI schools understand the RTI 
model and believe that this approach will benefit teachers as 
well as struggling learners. 

    

At my school:     

♦ the principal strongly supports  Response-to-Intervention as a 
model for identifying educational disabilities. 

    

♦ the staff has received an overview of the RTI model, 
understands its general features, and knows how RTI differs 
from the traditional 'test discrepancy' approach 

    

♦ the majority of the staff (80 percent or more) appears ready to 
give the RTI model a try, believing that it may benefit teachers 
as well as students. 

    

♦ all programs or resources that are intended to improve 
students' academics or behaviors are inventoried and 
organized into three levels, or Tiers.  
(Tier I contains programs available to all students, such as 
classwide tutoring. Tier II addresses the needs of students 
who show emerging deficits and includes individualized 
intervention plans designed by the school's Intervention Team. 
Tier III is the most intensive level of assistance available in a 
school and includes special education services as well as such 
supports as Wrap-Around Teams for psychiatrically involved 
students.) 

    

 
 2. RTI: Use Teams to 

Problem-Solve 

0 
Lack skills 
or basic 
knowledge 
of this 
practice 

1 
Just starting 
to learn this 
practice 
(Beginning 
Phase) 

2 
Developing 
skill with this 
practice 
(Intermediate 
Phase) 

3 
Fully 
competent in 
this practice 
(Advanced 
Phase) 

Successful RTI schools support teachers in the RTI process 
by encouraging them to refer struggling students to an 
Intervention Team. This Team is multi-disciplinary and follows 
a structured problem-solving model. 

    

My school's Intervention Team…     

♦ is multi-disciplinary, and has members who carry a high 
degree of credibility with other staff in the building. 

    

♦ follows a formal problem-solving model during  
meetings. 
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3. RTI: Select the Right 

Intervention 

0 
Lack skills 
or basic 
knowledge 
of this 
practice 

1 
Just starting 
to learn this 
practice 
(Beginning 
Phase) 

2 
Developing 
skill with this 
practice 
(Intermediate 
Phase) 

3 
Fully 
competent in 
this practice 
(Advanced 
Phase) 

Successful RTI schools select interventions that match the 
student's underlying deficits or concerns, are scientifically 
based, and are feasible given the resources available.  

    

My school…     

♦ has put together a library of effective, research-based 
intervention ideas for common student referral concerns--such 
as poor reading fluency and defiant behavior. 

    

♦ considers  the likely 'root causes' of the student's academic or 
behavioral difficulties (e.g., skill deficit, lack of motivation) and 
chooses intervention strategies that logically address those root 
causes. 

    

♦ tailors intervention ideas as needed to be usable in real-world 
classrooms while being careful to preserve the 'treatment' 
qualities that make each intervention effective. 

    

♦ formats intervention strategies as step-by-step teacher-friendly 
'scripts' containing enough detail so that educators can easily 
understand how to put them into practice. 

    

♦ follows up with teachers soon after a classroom intervention 
has been put into place to ensure that the instructor has been 
able to start the intervention and is implementing it correctly,. 

    

♦ creates an atmosphere in which the referring teacher feels 
welcomed and supported. 

    

♦ collects background information / baseline data on the student 
to be used at the initial Intervention Team meeting. 

    

♦ has inventoried school-wide resources that it can use in Team 
interventions. 

    

♦ selects academic & behavioral interventions that are 
'scientifically based' 

    

♦ sets clear, objective, measurable goals for student progress     
♦ selects methods of assessment (e.g., Curriculum-Based 

Measurement, DIBELS) to track student progress at least 
weekly during the intervention. 

    

♦ documents  the quality of the referring teacher's efforts in 
implementing the intervention ('intervention integrity'). 

    

♦ holds 'follow-up' meetings with the referring teacher to review 
student progress and judge whether the intervention was 
effective. 
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4. RTI: Monitor Student 

Progress 

0 
Lack skills 
or basic 
knowledge 
of this 
practice 

1 
Just starting 
to learn this 
practice 
(Beginning 
Phase) 

2 
Developing 
skill with this 
practice 
(Intermediate 
Phase) 

3 
Fully 
competent in 
this practice 
(Advanced 
Phase) 

Successful RTI schools have the capacity to collect baseline 
data, as well as to conduct frequent progress monitoring of 
students in academic and behavioral areas. 

    

My school can…     

♦ conduct structured classroom observations of students to 
determine rates of on-task behavior, academic engagement, 
work completion, and rates of positive or negative interactions 
with adults. 

    

♦ collect and assess student work products to  assess the 
completeness and accuracy of the work--and to estimate the 
student time required to produce the work. 

    

♦ administer and score curriculum-based measurement (CBM) 
probes in basic skill areas: phonemic awareness, reading 
fluency, math computation, and writing. 

    

♦ use  local or research norms (e.g., CBM), or criterion-based 
benchmarks (e.g., DIBELS) to judge the magnitude of a 
student's delays in basic academic skills. 

    

♦ create Daily Behavior Report Cards (DBRCs) or other 
customized rating forms to allow the instructor to evaluate key 
student academic and general behaviors on a daily basis. 

    

 
 5. RTI: Graph Data for 

Visual Analysis 

0 
Lack skills 
or basic 
knowledge 
of this 
practice 

1 
Just starting 
to learn this 
practice 
(Beginning 
Phase) 

2 
Developing 
skill with this 
practice 
(Intermediate 
Phase) 

3 
Fully 
competent in 
this practice 
(Advanced 
Phase) 

Successful RTI schools routinely transform progress-monitoring 
data into visual displays such as time-series graphs to share with 
teachers, Intervention Team members, parents, and others. These 
displays demonstrate whether the student is benefiting from the 
intervention. 

    

My school can…     

♦ convert progress-monitoring data into visual displays such as 
time-series graphs to aid in instructional and behavioral 
decision-making. 
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RTI/Secondary: Top Tasks for 

Implementing RTI at the Middle 
& High School Level 

0 
Work has 
not yet 
begun 
toward the 
goal 

1 
Work toward 
the goal has 
begun 
(Beginning 
Phase) 

2 
Progress has 
been made 
but the goal 
has not yet 
been attained 
(Intermediate 
Phase) 

3 
This goal has 
been 
accomplished 
(Advanced 
Phase) 

My middle or high school has:  0 1 2 3 
Screening procedures in place to locate students at risk. The school has procedures 
and decision rules to identify students who should be referred to the RTI Problem-
Solving Team for academic or behavioral concerns. For example, the school may  
♦ Monitor 5- and 10-week grade reports and refer any student who receives two or 

more failing grades. 
♦ Track office disciplinary referrals and refer students with repeated referrals who 

have not responded positively to lesser forms of intervention such as an 
administrator/parent conference. 

♦ Monitor student attendance and tardiness rates. 
♦ Maintain a ‘watch list’ of at-risk students from year to year, including students 

transferring into the school from lower grades. 
♦ Screen the student population with academic measures -- e.g., Oral Reading 

Fluency, CBM Reading Comprehension Maze Passages, CBM Math 
Computation, Measures of Academic Progress (MAP) from www.nwea.org. 

    

Reached a shared understanding among faculty about how to provide Tier 1 
interventions in a consistent manner across classrooms. Standardizing Tier 1 
interventions across the school requires:   
♦ Consensus regarding the minimum effort that is reasonable for teachers to 

expend in Tier 1 (classroom) interventions  
♦ Creation of a menu of feasible classroom strategies to address common student 

concerns such as lack of organization skills or limited reading comprehension  
♦ Provision of staff development, coaching and other support to teachers initially 

to encourage their adoption of an expanded range of Tier 1 interventions. 
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RTI/Secondary: Top Tasks for Implementing RTI at the 

Middle & High School Level 

0 
Work has 
not yet 
begun 
toward the 
goal 

1 
Work toward 
the goal has 
begun 
(Beginning 
Phase) 

2 
Progress has 
been made but 
the goal has 
not yet been 
attained 
(Intermediate 
Phase) 

3 
This goal has 
been 
accomplished 
(Advanced 
Phase) 

My middle or high school has:  0 1 2 3 
Made supplemental academic interventions available for students found at-risk 
through school-wide screenings. The school has established supplemental (Tier 2) 
services where appropriate for students struggling with academic skills.  Those 
services may be delivered through small-group instruction or computer-assisted 
instruction. 
 
♦ Tier 2 groups should be capped at 7 students. All students enrolled a given 

group should have a similar set of academic needs to allow them all to benefit 
from the same group intervention procedures.  Instruction/interventions should 
be evidence-based. 

♦ Tier 2 computer-assisted instruction should be evidence-based. 

    

Put into place a formal process for Tier 3 (RTI Team) referrals. The school has a 
defined process in place for referring students to the RTI Team.  That referral 
process includes these elements: 
 
♦ Student referrals can originate from a number of sources (e.g., classroom 

teachers, school social workers, school psychologists, guidance counselor, 
administration, parent, etc.). 

♦  People who can refer students understand the profile of academic or behavioral 
concerns that warrant referring a student to the RTI Team.  

♦ The school designates a small number of contact people (e.g., school social 
worker, school psychologist, guidance counselors, school administration) 
through whom student referrals are channeled. 
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RTI/Secondary: Top Tasks for Implementing RTI at the 

Middle & High School Level 

0 
Work has 
not yet 
begun 
toward the 
goal 

1 
Work toward 
the goal has 
begun 
(Beginning 
Phase) 

2 
Progress has 
been made but 
the goal has 
not yet been 
attained 
(Intermediate 
Phase) 

3 
This goal has 
been 
accomplished 
(Advanced 
Phase) 

My middle or high school has:  0 1 2 3 
Created consistent and fair policies throughout the school for homework 
assignments and acceptance of late work. Ideas to be considered for a schoolwide 
homework/late work policy include:   
 
♦ Setting a reasonable cap on the amount that homework counts toward the 

course grade (e.g., 10-20 percent).  
♦ Establishing guidelines across classrooms for the acceptance of late work, 

including penalties and conditions (such as illness) under which those penalties 
are to be waived.  

♦ Requiring that all teachers hand out periodic (e.g., weekly) outlines detailing all 
upcoming classwork and homework assignments.  

♦ Allowing the RTI Team latitude on a case-by-case basis to modify a student’s 
homework expectations or allow an extension in the acceptance of late student 
work if evidence shows that the student has otherwise mastered essential 
course concepts (e.g., the student is passing quizzes and tests). 
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RTI/Secondary: Top Tasks for Implementing RTI at the 

Middle & High School Level 

0 
Work has 
not yet 
begun 
toward the 
goal 

1 
Work toward 
the goal has 
begun 
(Beginning 
Phase) 

2 
Progress has 
been made but 
the goal has 
not yet been 
attained 
(Intermediate 
Phase) 

3 
This goal has 
been 
accomplished 
(Advanced 
Phase) 

My middle or high school’s RTI Team has:  0 1 2 3 
Adopted an efficient problem-solving model. The problem-solving team is a multi-
disciplinary team that meets regularly to discuss student referrals. This ‘RTI Team’:  
 
♦ Follows a consistent, structured problem-solving model. 
♦ Schedules initial meetings to discuss student concerns and follow-up meetings 

to review student progress and judge whether the intervention plan was 
effective. 

♦ Develops written intervention plans with sufficient detail to ensure that the 
intervention is implemented with fidelity across settings and people. 

♦ Builds an ‘intervention bank’ of research-based intervention ideas for common 
student academic and behavioral concerns. 

    

Identified RTI-relevant existing (archival) data to be routinely brought to RTI Team 
meetings.  The RTI Team surveys the data already collected and stored by the 
school (existing or ‘archival’ data’) and decides (1) what specific data should 
routinely be brought to RTI Team meetings and (2) who is responsible for bringing it. 
Examples of data that would be useful at initial intervention team meetings include: 
 
♦ Attendance records 
♦ Current quiz, test, and homework grades 
♦ Office disciplinary referral information. 
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RTI/Secondary: Top Tasks for Implementing RTI at the 

Middle & High School Level 

0 
Work has 
not yet 
begun 
toward the 
goal 

1 
Work toward 
the goal has 
begun 
(Beginning 
Phase) 

2 
Progress has 
been made but 
the goal has 
not yet been 
attained 
(Intermediate 
Phase) 

3 
This goal has 
been 
accomplished 
(Advanced 
Phase) 

My middle or high school’s RTI Team has:  0 1 2 3 
Inventoried intervention resources available in the building or district for use by the 
RTI Team. The inventory should include:  
 
♦ Formal programs or services available to at-risk students,  
♦ Specific personnel with specialized training in academic or behavioral 

interventions (who can serve as consultants or coaches to teachers) 
♦ Curriculum materials – including computer-assisted instructional or remedial 

programs—that can be included in student intervention plans when appropriate.  
 

Once inventoried, intervention resources should be organized into a list by 
presenting student concerns, with information about how each resource can be 
accessed by the RTI Team. 

    

Mapped adolescent and family services offered by local human-services agencies. 
Through the RTI Team or other vehicle, the school has: 
 
♦ Surveyed the range of relevant agency services or programs offered in the 

community that target adolescents or families. 
♦ Identified referral procedures and key contacts in local agencies to access their 

programs or services. 
♦ Developed the capability (with agency and family/student agreement) to invite 

agency representatives to join the RTI Team in ‘wrap-around’ intervention-
planning meetings.  
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RTI/Secondary: Top Tasks for Implementing RTI at the 

Middle & High School Level 

0 
Work has 
not yet 
begun 
toward the 
goal 

1 
Work toward 
the goal has 
begun 
(Beginning 
Phase) 

2 
Progress has 
been made but 
the goal has 
not yet been 
attained 
(Intermediate 
Phase) 

3 
This goal has 
been 
accomplished 
(Advanced 
Phase) 

My middle or high school’s RTI Team has:  0 1 2 3 
Developed a process to train students to be self-advocating, self-managing learners. 
The school recognizes that students have important responsibilities in middle and 
high school interventions. To accomplish this goal, the school:  
 
♦ Provides training to students in how to analyze their learning needs and 

advocate for those needs. 
♦ Creates the expectation that students will be invited to RTI Team meetings when 

appropriate. 
♦ Develops a student ‘intervention contract’ listing those elements of the 

intervention plan that require student participation--to ensure understanding and 
motivation for compliance. 

    

The capacity to monitor student progress during interventions. The RTI Team has 
the capacity using reliable, valid measures to track student progress in response to 
intervention plans and can make data-based decisions within several weeks whether 
those plans are effective. 
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Frequently Asked Questions about RTI  
 

1. What is Response to Intervention (RTI)? RTI is a school-wide model of student support. While all students can 
benefit from the RTI model, a primary focus is students in general-education classrooms who are struggling with 
academic and/or behavior problems. The foundation of RTI in any school is strong core instruction happening in 
all classrooms The school also uses screening data such as brief academic assessments, disciplinary office 
referrals, attendance, and grades to identify students who need additional intervention assistance. The school 
then designs individualized intervention plans for those at-risk students to meet their learning needs. All 
interventions used under RTI should be ‘evidence-based’: that is, they have been shown through rigorous 
research to be effective in school settings. When the school puts students on intervention plans, the school 
collects baseline data to estimate the student’s current performance in the area(s) of academic or behavioral 
difficulty and sets goals for improvement. During the intervention, the student is monitored periodically so that 
the school can judge in a short amount of time (e.g., 6-8 instructional weeks) whether a particular intervention 
plan is effective.  

2. What type of student is RTI designed to help? The RTI model benefits all students. The first area of focus for 
RTI is on high-quality universal instruction. In a typical school, however, it is estimated that about 20 percent of 
the general-education student population may not be successful even when receiving high-quality classroom 
instruction. These ‘difficult-to-teach’ students require more specialized intervention plans to supplement their 
core instruction. Schools can also see benefits in applying the standards of the RTI model to special education 
students.  Schools should expect, for example, that the IEPs (Individualized Education Programs) of special 
needs students will contain evidence-based instructional and behavior management strategies, identify student 
baseline and performance goal levels, and require the collection of progress-monitoring data to determine if 
those students are in fact reaching their performance goals. 

3. How does RTI organize a school’s intervention services? RTI intervention services are set up in a multi-tier 
system, with intervention plans becoming increasingly intensive as students face a higher risk of school failure. 
The first tier of RTI support, Tier 1, is universal instruction/intervention and is available to all students.  Tier 1 is 
the responsibility of the classroom teacher, who delivers strong core instruction and also employs a range of 
feasible, practical strategies to provide additional academic or behavioral support for struggling students.  It 
should be noted that a classroom Tier 1 intervention plan continues as a required foundation even for those 
students who may eventually go on to receive more intensive intervention assistance at Tiers 2 and 3. 
 
In a typical school, up to 20 percent of students will need additional interventions to address academic delays 
beyond what is available in the classroom. Most of these students would receive supplemental Tier 2 
intervention services. When setting up Tier 2 services, a school will typically adopt what is referred to as the 
‘standard treatment protocol’ approach. That is, the school identifies common areas of student concern (e.g., 
deficits in general academic vocabulary, limited reading comprehension ‘fix up’ skills) and purchase or create an 
evidence-based ‘standard treatment’ program to target these student academic deficits. Tier 2 services are most 
often delivered in small groups (capped at 6-7 students) or via computer-based learning.  
 
Approximately 5 percent of general-education students in a typical school receive Tier 3 intervention support in a 
given year. The profile of a Tier 3 student is one who has not responded to lesser interventions and who is facing 
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a potentially negative, high-stakes outcome such as course failure if that student cannot significantly improve his 
or her academic or behavioral performance. Most schools adopt a ‘problem solving protocol’ when planning 
intensive, Tier 3 interventions: The school establishes an RTI Problem-Solving Team that meets with the 
referring teacher(s) and efficiently uses the intervention resources of the building to develop a customized 
intervention plan that matches the unique needs of the student.  

4. What role do assessment and data collection play in the RTI process? Student assessment is a necessary 
part of RTI, as data allows the school to locate students who need intervention support and to judge in ‘real time’ 
whether specific interventions are actually helping those students.  At Tier 1, the teacher who has a student on 
classroom intervention collects information from the instructional environment to show if the student is benefiting 
from that intervention plan. Because teachers typically intervene proactively at Tier 1 to address emerging 
student deficits before they become major, the stakes are lower. Therefore, the kinds of data collected by 
teachers to document their classroom interventions can be varied and may not be as time-intensive or rigorous 
as data collection at the higher-stakes Tiers 2 and 3. At Tier 1, for example, a classroom teacher may document 
a student’s classroom writing intervention through work samples of student writing assignments, grades, 
occasional scoring of writing assignments using a rubric, and a weekly administration of a Curriculum-Based 
Measurement writing probe. 
 
RTI schools also adopt a proactive approach to identifying struggling learners by selecting several methods to 
screen the entire student population at several points per year. Schools may use a mix of data sources in their 
screenings, including brief, timed academic measures (e.g., Curriculum-Based Measures such as oral reading 
fluency probes and Maze Reading Comprehension passages); as well as existing data (e.g., disciplinary office 
referrals; grades; attendance; recent state test results; etc.). Individuals who are flagged in these universal 
screenings as needing additional intervention support are placed in supplemental (Tier 2 or 3) intervention 
services.  
 
Academic measures selected to monitor the progress of students at Tiers 2 and 3 should possess ‘technical 
adequacy’: that is, they should be valid, reliable, have multiple alternate forms to allow repeated administration, 
and be sensitive to short-term student academic gains.  Examples of CBMs that can be useful for assessing 
academic skills for elementary students include letter naming, oral reading fluency, reading comprehension 
(Maze passage), math computation, and writing probes. Students who receive Tier 2 ‘standard treatment 
protocol’ interventions should have their progress monitored at least 2 times per month. Students on high-stakes 
Tier 3 interventions overseen by the RTI Problem-Solving Team should be assessed at least weekly. 

5. What is the role of the classroom teacher in the RTI model? The classroom teacher is responsible under RTI 
for providing high-quality core instruction to effectively reach the widest possible range of learners. Additionally, 
the teacher notes any struggling students who need additional ‘differentiated’ instructional or behavioral support 
and provides that support in the form of a Tier 1 (classroom) intervention plan. Of course, the teacher should 
document Tier 1 interventions. The teacher should also be prepared to refer any students who do not respond 
sufficiently to classroom Tier 1 interventions for higher levels of RTI support--while continuing to use RTI 
classroom strategies with those students. The classroom teacher should also contact parents of struggling 
students to share concerns about these students and to encourage open, positive and regular communication 
between school and home.  
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6. What is the parent’s role in the RTI model? The school is responsible for finding ways for struggling students 
to be successful—whether or not parents choose to actively participate in their children’s educational program. 
Nonetheless, there is wide agreement that parents play a crucial role in guiding and motivating their children 
toward academic success,. For example, parents can serve as influential role models for work and study skills, 
set up and supervise homework sessions, stay in close communication with the school about their child’s 
academic performance and behaviors, and dispense home privileges contingent on the effort that their child 
makes in school. There is no question that the protective factors offered by parents who are positively involved in 
their children’s schooling directly promote academic success and support the mission of RTI. Schools must, 
however, also recognize that, for a variety of reasons, not all parents find it easy to be involved in their child’s 
education. Schools can most fully engage the power of parent participation by expecting that teachers will 
contact parents when a student begins to experience difficulties in school, inviting parents to attend RTI 
Problem-Solving Team meetings, taking care that staff adopt respectful language and tone when speaking with 
parents about their children, and treating parents at all times as respected colleagues in the RTI process.  

7. How can RTI information assist schools in identifying students who need special education services? 
When a student is being considered for possible special education services, the school must first answer a 
fundamental question: Are that student’s academic problems primarily a result of educational factors such as a 
mismatch between student and instruction--or do they stem instead from a chronic, within-child condition such as 
a learning disability? The RTI model provides evidence that helps schools to rule out instructional explanations 
for underperformance by clearly defining a student’s problems, matching those problems to evidence-based 
interventions, verifying that all interventions are fully carried out as designed, and collecting formative 
assessment data to judge whether the student has made adequate progress in moving from baseline to goal 
levels. In other words, when a general-education student is ultimately found to be a ‘non-responder’ to 
appropriate evidence-based interventions, that failure to respond can be viewed as one diagnostic marker 
serving as partial evidence for a possible underlying learning disability or other special education condition. 

8. Why must schools use ‘evidence-based’ interventions in RTI? Schools have limited resources and time to 
put effective interventions in place for struggling students. That is simply a reality of our public education system. 
Therefore, the RTI model requires that schools be able to justify the intervention strategies that they select by 
showing that they are ‘evidence-based—i.e., that there is sufficient research to support these strategies. Most 
researchers agree that evidence-based interventions are those whose effectiveness has been demonstrated 
through well-crafted studies that use rigorous research methodologies. Ideally, too, these studies should have 
been published in reputable research journals that have a blind peer-review process to ensure that only studies 
of the highest quality are published.  

9. Is RTI required by law? RTI was first introduced to public schools across the nation with the reauthorization by 
Congress in 2004 of the Individuals With Disabilities Education Improvement Act (IDEIA 2004). This federal 
legislation encourages the spread of RTI in public education by directing states to allow any of their schools to 
adopt an RTI model if they so choose and by explicitly preventing states from mandating the continuing use of a 
test score discrepancy formula in diagnosing learning disabilities. However, IDEIA 2004 also lets states decide 
whether to require that their schools adopt RTI and –if so—what the particulars of each state’s RTI model might 
look like. At present, then, the U.S. Department of Education strongly supports schools’ efforts to restructure 
their student support according to RTI guidelines. However, schools should contact their state education 

       departments for guidance in determining whether RTI is mandated statewide and for specifics about 
       what RTI model(s) their state supports.  
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Frequently Asked Questions About… RTI Problem-Solving 
Teams 

 
1. How frequently should the RTI Team meet? It is recommended that the RTI Team reserve a 

standing block of time each week for student problem-solving meetings. Many schools set 
aside 2-3 hours per week, although the amount of time scheduled for meetings will depend on 
the number of students typically referred in a week to the RTI Team.  

2. Who should serve on the RTI Team? RTI Teams can be flexible in their membership but 
should be multidisciplinary (e.g., school counselor, special or general education teachers, etc.). 
RTI Teams should make a special effort to recruit teachers to increase the team’s credibility 
with classroom teachers. One useful idea is for teams to enlist a larger number of teachers and 
support staff and to rotate the members who sit on the team each week.  By rotating its 
members, the RTI Team can reduce the weekly commitment required of any single member 
and increase the willingness of teachers and support staff to serve on the team. 

3. How much RTI Team time should be set aside for a student RTI case? An initial student 
RTI case should typically not exceed 30 minutes.  Follow-up RTI Team meetings often do not 
exceed 20 minutes. Streamlined, efficient RTI Team meetings are possible provided that the 
teams have done their necessary advance work (e.g., meeting with the classroom teacher(s) to 
clarify referral concerns; ensuring that important data on the student is collected prior to the 
initial student) to prepare for the actual meetings. 

4. What is a reasonable number of student RTI cases that can be handled by an RTI Team 
in a school year? A single RTI Team can comfortably manage between 25 and 40 Tier 3 
cases in the course of a typical school year. There are several factors that influence the actual 
numbers of students referred to the team, including the overall success of core instruction in 
the school and expectations for Tier 1 (classroom) interventions that would precede an RTI 
Team referral. 
 
Schools can estimate the number of students likely to be referred to the team in one of two 
ways. First, the school can simply look at past rates of referral to the RTI Team in its own 
building. For example, if 29 students were referred to the RTI Team in the previous year, it is 
likely that a similar number of students will be referred in the present school year. Second, the 
school can look at RTI research, which suggests that as much as 5 percent of a building’s 
student population may require a Tier 3 (RTI Team) intervention plan in a given school year. In 
a middle school with 1000 students, this prevalence rate of Tier 3 cases predicts that as many 
as 50 students may be referred to the RTI Team across the academic year—indicating that the 
school should consider fielding at least two separate RTI Teams (e.g., one at each grade level) 
to manage the referral load. 
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5. When should the RTI Team decide to accept student referrals from classroom teachers? 
A basic expectation of RT is that content-area teachers will serve as RTI ‘first responders’ who 
can proactively identify students with emerging academic or behavioral concerns, provide 
reasonable individualized (Tier 1)  intervention support, and document those classroom 
intervention efforts. The RTI Team should develop guidelines for classroom teachers about 
when a struggling student should be considered for referral to the RTI Team. Such guidelines 
would include a standard form that teachers would use to document their Tier 1 intervention 
efforts, as well as a minimum timespan that Tier 1 interventions would be tried (e.g., 4 to 6 
instructional weeks) before an RTI Team referral is considered. RTI Teams should also ensure 
that teachers receive the support necessary to implement Tier 1 interventions, including having 
access to a range of evidence-based intervention ideas, as well as coaches and consultants 
on staff that can help teachers to select appropriate interventions and use them correctly. 

6. Should an administrator sit on the RTI Team? A school can run an effective RTI Team with 
or without administrators serving on the team. Advantages of the administrator serving on the 
RTI Team are both that the team has the high-profile backing and support of building 
leadership and that the team can get quick clarification at meetings about whether they can 
access any school intervention resources that are controlled by administration. A possible 
disadvantage of the administrator sitting on the RTI Team is that the leader’s presence at 
meetings might reduce the comfort level of referring teachers and make them reluctant in the 
presence of their supervisor to speak candidly about their inability to address the needs of a 
struggling student. Even if an administrator does not sit on the team, the RTI Team should 
keep building leadership regularly updated on upcoming and current RTI cases and be able to 
count on administrators to enforce teacher expectations for compliance with the building’s RTI 
guidelines.  

7. Once an intervention plan has been designed by the RTI Team, how long should that 
intervention last before the team meets again to evaluate its effectiveness? An 
intervention plan should be in place long enough to judge with confidence whether it is 
working. It is recommended that RTI Teams set a reasonable default length of time that 
intervention plans will be in effect (e.g., 6 to 8 instructional weeks). However, teams should 
also have the latitude to set longer or shorter intervention timespans based on the facts of the 
specific student case. For example, a high school may allow 6 instructional weeks to pass 
before holding a follow-up RTI Team meeting on a student whose intervention targets content-
area vocabulary but may schedule a follow-up meeting in only 3 weeks for a student whose 
intervention addresses highly disruptive classroom behaviors. 

8. How many intervention plans should the RTI Team implement before deciding that a 
student has failed to adequately respond to general-education interventions? Each 
school district must develop its own decision rules for judging when a series of general-
education intervention plans have failed to work and for deciding that a student is not 
responding adequately to intervention. The foundation assumption of RTI is that students who 
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begin to experience academic or behavioral problems are typical and that it is the school’s 
responsibility to find strategies will allow those students to experience success. A district’s 
decision rules should require evidence beyond a reasonable doubt that a student is not 
responding to general-education RTI interventions. For many districts, these decision rules 
require that at least 3 separate intervention plans be attempted—with each intervention plan 
being tried for at least 6 to 8 instructional weeks—before the school can adequately judge 
whether a given student has or has not responded to intervention.   

9. How can the RTI Team find the resources necessary to implement intensive student 
intervention plans? It is a reality that most schools will need to rechannel existing resources 
to support RTI. The school’s RTI Team should inventory those resources in the building or 
district that can be used to support student interventions and assessment. Resources to be 
canvassed include staff whose schedule permits them to assist with student interventions or 
assessment (e.g., reading teacher, school psychologist, paraprofessionals); staff with 
specialized expertise in such areas as reading instruction or behavior management who can 
serve as consultants or intervention coaches; commercial materials for academic instruction or 
intervention; commercial professional development materials for academic or behavioral 
intervention or assessment, etc. RTI Teams should consult this inventory of intervention and 
assessment resources at problem-solving meetings when putting together plans for student 
intervention and assessment. 

10. How can the RTI Team convey the message to faculty and parents that it is not simply a 
preliminary step to a special education referral? As schools make the transition to the RTI 
model, teachers and parents may initially be reluctant to embrace the focus of RTI on 
supporting struggling students in the general-education setting. The most effective means for 
the RTI Team to convince teachers and parents that it is not a conduit for special education 
referrals is by creating strong and useful intervention plans that are effective in general 
education classrooms. Schools may also consider requiring that any student who is referred for 
a special education evaluation based on a parent request is simultaneously referred to the 
building’s RTI Team. This ‘fast track’ RTI Team referral process for any parent-initiated 
referrals to special education reinforces the message that information about students’ 
response to intervention in the general-education setting is critical in determining their possible 
special education status.  
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Frequently Asked Questions About… Interventions 
 

1. Why is it important that the school first clearly define the student academic or 
behavioral problem before selecting an intervention? RTI interventions can best be 
described using a lock-and-key metaphor. The student who struggles in a particular academic 
or behavioral area can be thought of figuratively being ‘locked’—effective school performance 
cannot take place until that problem is solved. To extend this metaphor, intervention strategies 
can be thought of as ‘keys’ that can open these locks—solving student problems and unlocking 
their learning potential. But there are many reasons why students struggle—they may lack an 
academic skill, for example, or be slow in performing a skill or lack motivation to engage in the 
skill. And of course interventions are equally varied and specific: some are designed to teach 
new skills to the students, others to build fluency in existing skills, and still others to motivate a 
student to engage his or her best effort.  
 
If the wrong intervention is selected to address a student problem, it will probably not be 
effective, instead wasting precious time and instructional resources. In contrast, when an 
interventionist first takes the time to define the student problem in clear and specific terms and 
decide on the best explanation (hypothesis) for why the problem is occurring, that educator is 
much more likely to select the right intervention the first time and to help the student to achieve 
school success. 

2. Why do RTI interventions have to be ‘evidence-based’? Schools have limited resources 
and time to implement interventions, especially when attempting to address high-stakes cases 
of students with severe academic or behavioral deficits. It makes sense, then, that they attempt 
to increase the odds of student success by selecting as interventions only those strategies and 
programs that have been shown through reputable research to be effective.  An additional 
advantage of evidence-based interventions—whether those drawn from journal article 
descriptions, accessed from websites, or purchased as commercial programs-- is that they are 
typically described in sufficient detail to provide clear direction to the teacher or other 
interventionist about how to implement them correctly. This specificity helps the interventionist 
to carry out the intervention with integrity. 

3. Aren’t classroom RTI interventions just examples of ‘good teaching’? If so, why do 
teachers have to document their Tier 1 (classroom) interventions? If RTI interventions 
used in the classroom are evidence-based, they are certainly examples of ‘good teaching’ or 
‘good behavior management’ practices. However, teachers should document their Tier 1 
(classroom) intervention strategies for several reasons. First, if a student struggles to the point 
of requiring a classroom intervention plan, putting that plan into writing in advance allows the 
teacher to think through all of its elements. This pre-planning tends to increase the quality with 
which the actual intervention is carried out. Second, if a struggling student does not respond 
adequately to the Tier 1 (classroom) intervention, the teacher is able to use the plan 
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documentation to communicate in detail with others in the school about what strategies were 
implemented and to make the case for seeking more RTI support for the student.  Third, a 
written classroom RTI plan is a great starting point for a conference with the student and/or 
parent both to communicate the teacher’s efforts to support the student and to identify roles 
that the student and parent might play in supporting the intervention plan. 

4. Who in the school is responsible for actually implementing academic or behavioral 
interventions? Potentially, any educator or stakeholder can serve as an interventionist, 
playing a part in implementing elements of an RTI intervention plan. The general-education 
teacher is certainly a key interventionist for those day-to-day Tier 1 intervention strategies used 
in the classroom. Support staff such as reading teachers may provide supplemental 
interventions (Tier 2 or 3) for students who need that additional support. Mental health staff 
(e.g., counselors, school psychologists, social workers) and even school administrators may 
assist with RTI behavioral interventions. When appropriate, students can be given 
responsibility for aspects of intervention plans—for example, being taught to use certain 
cognitive strategies independently or agreeing to seek help from an instructor when needed. 
Occasionally, even parents have volunteered to assist with elements of an RTI plan such as 
serving as a homework coach for their child. 

5. Should a student’s intervention plan be limited to only one strategy at a time? No. If 
necessary, an intervention plan can have multiple strategies implemented by multiple people. 
Of course, if more than one intervention strategy is included on an RTI plan, each of the 
strategies should be evidence-based and each should logically address the area of identified 
student need. A plan with several intervention elements is sometimes referred to as an 
‘intervention package’.  
 
Educators sometimes express concern that, if more than one intervention strategy is 
implemented at a time on a successful RTI plan, it would be impossible to state with 
confidence precisely which element(s) of the plan actually contributed to the student’s success. 
While the need to isolate specific treatment variables is important in a formal research study, 
however, schools typically lack the time and resources for such painstaking methodologies. It 
is therefore acceptable in applied settings such as schools to assemble multi-element 
intervention packages and to simply evaluate the global impact of these plans on student 
academic performance or behavior.    

6. How can a content-area teacher find the time to implement student interventions in a 
busy classroom? Teachers always feel the pressure of finding enough time to deliver strong 
instruction in complex material for students of a wide range of ability. Yet good teaching also 
includes the expectation that the instructor attempts to differentiate instruction for students who 
need additional help to the degree that is feasible and reasonable in that classroom. 
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Here are two ideas that a school can adopt to help teachers to efficiently deliver Tier 1 
interventions when needed: 

a. Create an intervention menu. The school should compile a collection, or menu, of 
evidence-based intervention ideas to address common types of student concern 
(e.g., inattention in large-group settings; difficulty in locating the main-idea/gist 
sentence in a paragraph) and make those intervention ideas available to all faculty 
members. Having such a menu on hand is a great potential time-saver, as 
teachers then do not have to locate those strategies on their own. 

b. Reteach student skills in core instruction. If a large number of students show 
deficits in important academic skills (e.g., lack of reading comprehension ‘fix-up’ 
skills), the school should consider teaching or reteaching these skills as a core 
instructional module in a single core area class (e.g., English Language Arts, 
Social Studies, Science). Other instructors working with the same students would 
be knowledgeable of the strategies taught in this module and could then efficiently 
coach and support the use of the strategies in their classrooms as well.   

7. Is it ever an acceptable practice for schools to lower the instructional expectations for a 
general-education student’s as an RTI strategy?  In an attempt to engage unmotivated or 
struggling students, classroom teachers will sometime lower academic expectations through 
such informal ‘modification’ practices as assigning these students fewer homework items or 
giving them less-demanding work assignments than peers.  This approach of informally 
‘modifying’ the struggling student’s work is almost always a mistake. After all, in order for 
students with delays in school skills to close the academic gap with peers, they must 
accelerate their learning. And it is highly unlikely that reducing academic expectations on 
students will bring them up to grade level. On the contrary, such an approach will almost 
certainly have the opposite effect of leaving those students farther behind.  
 
When teachers are tempted to modify general-education students’ instruction, they should 
instead attempt strategies that are beneficial to learning. Examples of pro-learning approaches 
include remediating skill deficits so that the student has the tools to keep up with classroom 
instruction and using accommodations such as ‘chunking’ (breaking assignments into smaller 
‘chunks’ to make them more manageable) that manipulate peripheral elements of the learning 
task but still hold the student to the same general work expectations and performance 
standards as peers. 

8. How many interventions should be tried before a student is considered to be a ‘non-
responder’? The school district must decide on uniform ‘decision rules’ that indicate when a 
student should be considered a ‘non-responder’ to intervention—and perhaps be referred to 
the Special Education Eligibility Team. A sufficient number of interventions should be 
attempted to allow a school with confidence to assert that a given student’s academic 
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problems are not simply due to controllable factors such as inadequate or mismatched 
instruction. For example, one district decided that –across Tiers 2 and 3—a student should go 
through at least 3 separate interventions of 6-8 instructional weeks each before the school 
could designate that student a ‘non-responder’ and refer him or her to Special Education. 
(NOTE: Some state education departments provide guidance to their schools on RTI decision 
rules regarding the appropriate number and duration of RTI interventions required to identify 
‘non-responding’ students.) 

9. What is ‘intervention integrity’ and why are schools expected to measure it? Students 
who present with serious academic or behavioral problems can face high-stakes negative 
consequences (e.g., failing grades, failure on state tests required to graduate, long-term 
suspension from school for chronic misbehavior). If a student fails to respond to a specific 
academic or behavioral intervention, there are always at least two possible explanations. One 
possibility is that the student simply failed to respond to an intervention that was correctly 
carried out. Another more concerning possibility is that the student did not make progress 
because intervention was not implemented as designed and therefore was not effective. An 
intervention can be compromised for various reasons. For example, the student on intervention 
may be absent for a significant length of time and thus not be available; the person providing 
the intervention (e.g., reading teacher) may be forced to interrupt intervention groups for 
several weeks to administer and score state assessments; a classroom teacher implementing 
an intervention may not have been trained properly and thus implements the intervention 
incorrectly. 
 
The integrity of interventions can be measured directly by an observer watching the 
intervention take place and noting whether all steps have been correctly carried out. 
Intervention integrity can be measured indirectly by having the teacher or other interventionist 
periodically self-evaluate his or her own ability to implement the intervention. Sometimes other 
information—such as intervention contact logs or work products created during an intervention 
session—can provide indirect evidence that interventions were carried out as designed. 
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Frequently Asked Questions About… Assessment & Progress-
Monitoring 

 
Tier 1: Universal Screening of All Students 
1. What are schoolwide academic screenings? Schools  may choose to administer schoolwide 

screening measures as a proactive means to locate students at risk for academic or behavioral 
failure. For academic screenings, the school selects a standard set of measures to use in the 
screening that are quick to administer and provide predictive information about student 
academic success. Academic screenings are conducted at least three times per year—
typically in fall, winter, and spring. The school shares that screening data with classroom 
teachers to help them to adjust their instructional practices. Additionally, the school uses 
academic screening data to determine which students are performing below academic 
expectations and require supplemental intervention.  
 
Universal academic screening data has several important uses. It can help the school to 
estimate efficiently the typical academic skill level of any grade, as well as to proactively 
identify those struggling students who need supplemental intervention support.  Additionally, 
schools can use universal screening information to better allocate instructional and intervention 
resources to the appropriate grade levels or pockets of struggling students 

2. What academic screening tools can be used in middle and high schools to proactively 
identify students at risk? There is broad agreement that universal screenings should be a 
central part of RTI implementation. However, one size does not fill all: The types of academic 
screeners that a given middle and high school adopts should be matched to the typical levels 
of student performance at that school. Schools whose students often perform below 
expectations on basic skills such as reading fluency or comprehension may find curriculum-
based measures such as CBM Oral Reading Fluency to be helpful to flag students at risk. In 
contrast, buildings whose students have typically mastered basic academic skills might adopt 
assessments that track higher-level problem-solving abilities and advanced curriculum goals. A 
listing of academic screening tools with good measurement characteristics can be found on the 
National Center for RTI website at http://www.rti4success.org.  

3. Can existing data be used as a source of screening information for at-risk students? 
Yes. Schools can use archival information about student grades, attendance records, and 
office disciplinary referrals as one source of screening information. At key points during the 
school year (e.g., every five weeks), the school could review this existing information to identify 
students who appear to be having problems with their academic performance, school 
attendance, or classroom behavior. Identified students might then be provided with appropriate 
interventions. 
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Tier 1: Collecting Background and Diagnostic Information 
4. What kind of background information can a teacher collect to better understand why a 

student is experiencing an academic or behavioral problem? When a student is having 
academic or behavioral difficulties in the classroom, the teacher can use a systematic 
approach to collecting information that will increase the chance of finding a solution to the 
student’s problem. First, the teacher should pose and answer questions that are most likely to 
result in better student outcomes. The acronym ICEL can remind the teacher to ask what role if 
any each of the following factors may play in the student’s presenting problems: Instruction 
(“What instructional techniques used in the current classroom appear to help or hinder the 
student?”); Curriculum (“What are the student’s current academic skills as they map to the 
school’s curriculum expectations?”); Environment (“What non-instructional factors in the 
student’s academic environment--such as interactions with peers—exist that may impact 
learning?”); Learner (“What traits might the student possess such as chronic inattention or lack 
of self-confidence in math skills that could impact learning?”).  
 
Second, the teacher should take care to collect information across a range of sources to 
reduce the possibility that any one source will bias the findings. The acronym RIOT can help 
the teacher to remember to sample the several possible sources of student information: 
Review of records; Interview of other teachers, parents, or the student; Observation of the 
student engaged in academic tasks; and more structured in-class Testing of the student if 
needed.  
 

5. How can the classroom teacher survey a student’s academic skills when needed to 
diagnose specific skill deficits? For students who present with large apparent skill gaps, 
schoolwide screening data alone will probably not give enough information to fully understand 
the reason(s) for their academic problems. For selected students with significant academic 
delays, then, teachers or schools may wish to conduct an in-depth instructional assessment 
(sometime also referred to as an analytic or diagnostic assessment) to identify specific areas of 
academic deficit or delay. Schools can purchase commercial academic products to conduct 
diagnostic assessments. While it may be convenient to have a ready-made assessment 
package to survey student skills, however, such products can be expensive and do not 
necessarily assess all of the relevant skills in a particular school’s curriculum.   
 
Another option is for teachers to create their own customized instructional assessments, to 
include items that match the real-life academic demands of the classroom. When creating 
instructional assessments, the teacher first decides what academic skills to assess by 
reviewing the district curriculum to identify academic skills from the student’s current and 
earlier grades that are essential for success in the course. Once the teacher has selected the 
important curriculum or course academic skills to be assessed, the next step is to convert 
those skills to actual assessment items. For each academic skill being tested, the teacher 
should construct several test items— to provide enough information to allow the teacher to 
make accurate judgments about whether the student has mastered a given skill. Just how 
many test items should be created to assess a skill will depend on how specific the skill 
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definition is. If an academic skill is narrowly defined, 3 to 5 teacher-constructed items should 
be sufficient to assess that skill. However, if a skill is defined in broad terms, more than five 
items may be required to fully assess it.  

Tier 1: Monitoring Student Progress 
6. Once an intervention has begun, what is the interventionist’s responsibility in 

monitoring students’ progress? When a student receiving an RTI intervention at the Tier 1, 
2, or 3 level, the educator implementing that intervention (the interventionist) is expected to 
monitor the student’s progress regularly to judge whether the intervention is effective. It is 
recommended that the classroom teacher monitor Tier 1 interventions at least once per week. 
Tier 2 interventions should be monitored 1-2 times per month. Intensive Tier 3 interventions 
should be monitored at least weekly. The interventionist should measure the student’s baseline 
level in the academic or behavioral target skill before the intervention begins and should also 
calculate a performance goal that the student will attain by the end of the intervention period if 
that intervention is successful 

7. How role does a clear problem identification statement play in student progress-
monitoring? The success of any RTI intervention hinges on a problem-identification statement 
that describes in crystal-clear terms the student academic or behavioral problem that is to be 
the focus of the intervention.  A clear problem-identification statement can greatly simplify the 
task of selecting a method of progress-monitoring. For example, a teacher is initially unable to 
think of a way to measure the Tier 1 progress of a student whose behavioral problem is 
vaguely defined as “Frank is off-task in class”. However, the teacher then restates the student 
problem  as “On 20-minute in-class writing assignments, Frank talks with peers about non-
instructional topics and requires an average each session of 3 redirections back to task by the 
teacher.” This teacher discovers in the process of redefining the student problem that she can 
use the method of tallying the number of times that she has to redirect the student  to task to 
calculate the baseline level of the student problem (an average of 3 teacher redirections 
required), to set a student goal for improvement, and even to monitor the student’s progress. 

8. Why is it important to determine baseline performance and to set a goal before 
monitoring the progress of a student on intervention?  Baseline and goal are the two 
‘bookend’ measurements that are essential to allow the classroom teacher or other 
interventionist to make sense of progress-monitoring data. Before starting the intervention, the 
interventionist first needs to collect baseline information to calculate the student’s starting point 
on the academic skill or behavior that is the intervention target.  With baseline in hand, the 
interventionist can next set a goal for improvement that the student is expected to reach by the 
end of the intervention period if that intervention is actually effective. When the intervention 
concludes, the interventionist can compare the student’s actual performance to the goal to 
determine if the intervention was indeed a success.  If an interventionist monitors student 
progress on intervention but has not both calculated baseline and set an outcome goal, the 
monitoring data lacks a meaningful context and will be of little use. 
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9. How can the student be involved in collecting and interpreting progress-monitoring 
data? Giving the student responsibilities in monitoring their progress on intervention can both 
motivate and teach the student to take greater responsibility for his or her own learning and 
behavior. One idea is to have students collect their own progress-monitoring data. For 
example, a student on an intervention to increase homework completion might maintain a 
homework log, noting each assignment and the date it was turned in. A second idea is to have 
students set or review the intervention goal and then regularly monitor their progress toward 
the goal. For example, a teacher who assigns homework every day may meet with a student 
and set the goal that the student turn in completed homework on time on at least 80 percent of 
the days (4 days out of five)—a considerable improvement from the student’s current 40 
percent completion rate. Then every Friday during the intervention period, teacher and student 
meet briefly to review the student’s actual homework completion rate for the week. 
 
RTI Decision Rules 

10. How does a school set data decision rules to judge whether a student is an RTI ‘non-
responder’? Districts that have adopted an RTI model must develop their own decision rules 
for determining whether a general-education student who has received interventions across 
the Tiers is an RTI ‘non-responder’. Those decision rules should include answers to the 
following questions:  

 What is the minimum length of time that interventions at Tiers 1, 2, & 3 should last? 
(Recommendation: Interventions at Tier 1 should last at least 4-8 instructional weeks, while those 
at Tiers 2 and 3 should last at least 6-8 instructional weeks.)  
 

 What is the minimum number of intervention trials that should be attempted? (Recommendation: 
Across Tiers 2 and 3, a total of at least 3 separate intervention trials should be attempted before 
deciding that a student is a non-responder to intervention.) 
 

Of course, data collected during each intervention trial should be of high quality, with baseline, 
goal, and regular progress-monitoring. 
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Intervention & Related RTI Terms: Definitions 
Educators who serve as interventionists should be able to define and distinguish among the terms core instruction, 
intervention, accommodation, and modification. (In particular, interventionists should avoid using modifications as 
part of an RTI plan for a general education student, as they can be predicted to undermine the student’s academic 
performance.) Here are definitions for these key terms. 
 
 Core Instruction. Those instructional strategies that are used routinely with all students in a general-

education setting are considered ‘core instruction’. High-quality instruction is essential and forms the 
foundation of RTI academic support. NOTE: While it is important to verify that a struggling student receives 
good core instructional practices, those routine practices do not ‘count’ as individual student interventions. 

 
 Intervention. An academic intervention is a strategy used to teach a new skill, build fluency in a skill, or 

encourage a child to apply an existing skill to new situations or settings. An intervention can be thought of as 
“a set of actions that, when taken, have demonstrated ability to change a fixed educational trajectory” (Methe 
& Riley-Tillman, 2008; p. 37). As an example of an academic intervention, the teacher may select question 
generation (Davey & McBride,1986.; Rosenshine, Meister & Chapman, 1996), a strategy in which the student 
is taught to locate or generate main idea sentences for each paragraph in a passage and record those ‘gist’ 
sentences for later review. 

 
 Accommodation. An accommodation is intended to help the student to fully access and participate in the 

general-education curriculum without changing the instructional content and without reducing the student’s 
rate of learning (Skinner, Pappas & Davis, 2005). An accommodation is intended to remove barriers to 
learning while still expecting that students will master the same instructional content as their typical peers. An 
accommodation for students who are slow readers, for example, may include having them supplement their 
silent reading of a novel by listening to the book on tape. An accommodation for unmotivated students may 
include breaking larger assignments into smaller ‘chunks’ and providing students with performance feedback 
and praise for each completed ‘chunk’ of assigned work (Skinner, Pappas & Davis, 2005).  

 
 Modification. A modification changes the expectations of what a student is expected to know or do—typically 

by lowering the academic standards against which the student is to be evaluated. Examples of modifications 
are giving a student five math computation problems for practice instead of the 20 problems assigned to the 
rest of the class or letting the student consult course notes during a test when peers are not permitted to do 
so. Instructional modifications are essential elements on the Individualized Education Plans (IEPs) or Section 
504 Plans of many students with special needs. Modifications are generally not included on a general-
education student’s RTI intervention plan, however, because the assumption is that the student can be 
successful in the curriculum with appropriate interventions and accommodations alone. In fact, modifying the 
work of struggling general education students is likely to have a negative effect that works against the goals of 
RTI. Reducing academic expectations will result in these students falling further behind rather than closing the 
performance gap with peers  
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Conducting an RTI School or District Resource Inventory 
 
Directions: In your district or school, inventory the resources available to support RTI (personnel, academic and 
behavioral intervention, assessment and progress-monitoring). Once you have compiled a list of RTI resources 
throughout your district or school, organize them in an easy-to-access list (e.g., to be used by your RTI Leadership 
Team or building RTI Problem-Solving Team). 
 

1. Personnel Resources 
 
Personnel/Flexible Time. List the names of any personnel available in your school/district with flexibility in their 
schedule that may allow them—with appropriate training— to support RTI in various ways (e.g., delivering selected 
student interventions;  assisting with school-wide student academic screenings, etc.)  Check the ‘Availability/Access?’ 
box next to any name if you are unsure of how to access the person for RTI support.  After completing the survey, 
follow up to answer your availability or access questions. 
Availability/ 

Access? 
 

Name 
 

Position 

  
• __________________________________________________________  

 
_________________ 

 
 
• __________________________________________________________ 

 
_________________ 

 
 
• __________________________________________________________ 

 
_________________ 

 
 
• __________________________________________________________ 

 
_________________ 

 
 
• __________________________________________________________ 

 
_________________ 

 
Personnel/Expert Knowledge. List the names of those personnel in your school/district with formal training or 
experience in academic or behavioral interventions, assessment, or other RTI topics who can serve as consultants, 
coaches, or trainers to other staff.  Check the ‘Availability/Access?’ box next to any name for which you are unsure of 
the availability of that person or of how to access the person for RTI support.  After completing the survey, follow up to 
answer your availability or access questions. 
Availability/ 

Access? 
 

Name  
 

Position 
 

Area(s) of Expertise 

  
• ______________________________  

 
_________________ 

 
___________________________ 

 
 
• ______________________________ 

 
_________________ 

 
___________________________ 

 
 
• ______________________________ 

 
_________________ 

 
___________________________ 

 
 
• ______________________________ 

 
_________________ 

 
___________________________ 

 
 
• ______________________________ 

 
_________________ 

 
___________________________ 
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2. Intervention Resources 
 
Academic Intervention Resources. List any resources available in your school/district that could be used to support 
academic interventions at any level (Tiers 1-3). Check the ‘Availability/Access?’ box next to any item for which you are 
unsure of the availability of the resource or of how to access it.  After completing the survey, follow up to answer your 
availability or access questions. 
Availability/ 

Access? 
 

Academic Intervention Resource 
Availability/ 

Access? 
 

Academic Intervention Resource 

  
• ______________________________   

• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 
Behavior Intervention Resources. List any resources available in your school/district that could be used to support 
behavioral interventions at any level (Tiers 1-3). Check the ‘Availability/Access?’ box next to any item for which you are 
unsure of the availability of the resource or of how to access it.  After completing the survey, follow up to answer your 
availability or access questions. 
Availability/ 

Access? 
 

Behavior Intervention Resource 
Availability/ 

Access? 
 

Behavior Intervention Resource 

  
• ______________________________   

• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 

3. Assessment/Progress-Monitoring Resources 
 
Student Assessment/Progress-Monitoring Resources. List any resources available in your school/district that could 
be used to conduct school-wide screenings or to monitor the academic or behavioral progress of students at any level 
(Tiers 1-3). Check the ‘Availability/Access?’ box next to any item for which you are unsure of the availability of the 
resource or of how to access it.  After completing the survey, follow up to answer your availability or access questions. 
Availability/ 

Access? 
 

Assessment/Progress-Monitoring Resource 
Availability/ 

Access? 
 

Assessment/Progress-Monitoring Resource 

  
• ______________________________   

• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 

 
 
• ______________________________  

 
• ______________________________ 
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Engaging the Reluctant Teacher: Seven Reasons Why Instructors May 
Resist Implementing Classroom (Tier 1) RTI Interventions 

 
Directions: Read through each of the possible reasons listed below for why a teacher may be 
‘reluctant’ to use classroom RTI interventions and select the top 3 reasons that MOST apply to 
your school. Number those selected items in descending order of importance. For each of the 
explanations that you select, generate ideas to overcome teacher reluctance. 
 
 1. Lack of Skills. Teachers lack the skills necessary to successfully 

implement academic or behavioral interventions in their content-area 
classrooms (Fisher, 2007; Kamil et al., 2008). 

 2. Not My Job. Teachers define their job as providing content-area 
instruction. They do not believe that providing classwide or individual 
academic and behavioral interventions falls within their job description 
(Kamil et al., 2008). 

 3. No Time. Teachers do not believe that they have sufficient time available 
in classroom instruction to implement academic or behavioral 
interventions (Kamil et al., 2008; Walker, 2004). 

 4. No Payoff. Teachers lack confidence that there will be an adequate 
instructional pay-off if they put classwide or individual academic or 
behavioral interventions into place in their content-area classroom (Kamil 
et al., 2008). 

 5. Loss of Classroom Control. Teachers worry that if they depart from 
their standard instructional practices to adopt new classwide or individual 
academic or behavior intervention strategies, they may lose behavioral 
control of the classroom (Kamil et al., 2008).  

 6. Not Deserving. Teachers are unwilling to invest the required effort to 
provide academic or behavioral interventions for unmotivated students 
(Walker, 2004) because they would rather put that time into providing 
additional attention to well-behaved, motivated students who are ‘more 
deserving’. 

 7. The Magic of Special Education. Content-area teachers regard special 
education services as ‘magic’ (Martens, 1993). According to this view, 
interventions provided to struggling students in the general-education 
classroom alone will be inadequate, and only special education services 
have the power to truly benefit those students.  

 Other: _________________________________________________________________ 
 
_______________________________________________________________________ 
 
_______________________________________________________________________ 
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Brainstorm Ideas to Overcome Teacher ‘Reluctance’… 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
 

 ________________________________________________________________________ 
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