	Academic Problems: Format for Writing Problem Definition Statement

	Environmental Conditions or Task Demands
	Problem Description
	Typical/ Expected Level of Performance

	Example: On grade 3 reading passages…
	… Angela reads an average of 42 correct words per minute…
	… while a typical student is able to read 98 words per minute.

	
	
	



	Behavioral  Problems: Format for Writing Problem Definition Statement

	Conditions. The condition(s) under which the problem is likely to occur
	Problem Description. A specific description of the problem behavior
	Contextual Information. Information about the frequency, intensity, duration, or other dimension(s) of the behavior 

	Example: When given a verbal teacher request…
	…Jay fails to comply with that request within 3 minutes…
	… an average of 50% of the time.

	
	
	


	Likely Reason(s) for Student Concerns: Select up to 3 choices

	Behavioral
	Academic

	· Lacks necessary behavioral skills

· Has the necessary behavioral skills but is not motivated by the instructional task/setting to comply/behave appropriately 

· Seeks att’n from adults

· Seeks att’n from peers

· Reacts to teasing/bullying

· Tries to escape from instructional demands or setting

· Attempts to hide academic deficits through noncompliance or other misbehavior

· _______________________
	· Is placed in work that is too difficult

· Lacks one or more crucial basic skills in the problem subject area(s)

· Needs drill & practice to strengthen and become more fluent in basic academic skills

· Has the necessary academic skills, fails to use them in the appropriate settings/situations

· Needs explicit guidance to connect current skills to new instructional demands

· Has the necessary academic skills but is not motivated by the instructional task/setting to actually do the work


· ________________________



Tier 1 (Classroom) Teacher Support Team: Meeting Form
The classroom teacher is responsible under RTI for providing high-quality core instruction to effectively reach the widest possible range of learners. Additionally, the teacher:


· notes any struggling students who need additional ‘differentiated’ instructional or behavioral support

· provides that support in the form of a Tier 1 (classroom) intervention plan

· documents those Tier 1 interventions

· contacts parents of struggling students to share concerns about these students and to encourage open, positive and regular communication between school and home. 
The Teacher Support Team (TST) is a problem-solving group that meets to help teachers to create Tier 1 intervention plans to be implemented in the classroom. The TST is made up of instructors from the teacher’s grade level. Here is a recommended agenda for structuring a Tier 1 Teacher Support Team meeting:


1. Identify the Problem: Define the student primary academic or behavioral concern(s).  The referring teacher’s top 1-2 academic or behavioral concerns about the student are identified and stated in clear, specific, observable terms. NOTE: These student concerns are sometimes referred to as ‘Problem Identification Statements’. 
a. Student Concern A: ____________________________________________________

_____________________________________________________________________

b. Student Concern B: ____________________________________________________

_____________________________________________________________________

2. Select a Hypothesis: Select the most likely explanation (hypothesis) for each student concern. The Teacher Support Team and referring teacher review information about the student and arrive at a hypothesis about the underlying reason(s) for each student concern. (TIP: For a listing of possible explanations for academic or behavioral problems, review the attached sheet, Hypotheses for Student Academic or Behavioral Concerns, that appears later in this document.)
a. Hypothesis for Student Concern A: ________________________________________

_____________________________________________________________________


b. Hypothesis for Student Concern B: ________________________________________

_____________________________________________________________________
3. Create an Intervention Plan: Select interventions to address the identified student concern(s). The Teacher Support Team and referring teacher review intervention strategies and select one or more ideas that are likely to address the identified student concern(s). Those interventions are then documented on the Tier 1/Classroom Intervention Planning Sheet that appears later in this document. 
4. Schedule a Follow-Up Meeting: Schedule a date to review the intervention plan.  The Teacher Support Team and referring teacher agree on a date for a follow-up meeting, when the student’s response to the intervention plan can be reviewed. 

Details of follow-up Teacher Support Team meeting: 

Date: _____ / _____ / ______ Time: ______  : ______ Location: ________________________

Number of Instructional Weeks the Intervention Will Be Attempted: ________________ Weeks
5. Decide How to Monitor Progress: Create a plan to monitor the student’s progress during the Tier 1 intervention plan. The Teacher Support Team and referring teacher select method(s) to monitor student progress during the intervention. Use the RTI Classroom Progress-Monitoring Worksheet that appears later in this document to document the progress-monitoring plan, including calculation of the student’s performance pre-intervention (‘baseline’) and estimation of the student’s expected improvement at the end of the intervention (‘ intervention goal’).
	Method of Data Collection
	Baseline: Student Performance Pre-Intervention (Baseline)
	Intervention Goal: Expected Improvement 

	
	
	

	
	
	

	
	
	


	Hypotheses for Student Academic or Behavioral Concerns. In the left column, write the student’s top 1-2 academic or behavioral concerns in specific, observable terms. Then select up to 2 possible hypotheses that explain each of the concerns.

	1. ______________________

______________________

______________________

______________________

______________________

______________________

______________________

______________________ 
	Likely Reason(s) for Student Concerns: Select up to 2 choices

Behavioral

Academic

· Lacks necessary behavioral skills

· Has the necessary behavioral skills but is not motivated by the instructional task/setting to comply/behave appropriately 

· Seeks att’n from adults

· Seeks att’n from peers

· Reacts to teasing/bullying

· Tries to escape from instructional demands or setting

· Attempts to hide academic deficits through noncompliance or other misbehavior

· _______________________

· Is placed in work that is too difficult

· Lacks one or more crucial basic skills in the problem subject area(s)

· Needs drill & practice to strengthen and become more fluent in basic academic skills

· Has the necessary academic skills, fails to use them in the appropriate settings/situations

· Needs explicit guidance to connect current skills to new instructional demands

· Has the necessary academic skills but is not motivated by the instructional task/setting to actually do the work


· ________________________




	2. ______________________

______________________

______________________

______________________

______________________

______________________

______________________

______________________

	Likely Reason(s) for Student Concerns: Select up to 3 choices

Behavioral

Academic

· Lacks necessary behavioral skills

· Has the necessary behavioral skills but is not motivated by the instructional task/setting to comply/behave appropriately 

· Seeks att’n from adults

· Seeks att’n from peers

· Reacts to teasing/bullying

· Tries to escape from instructional demands or setting

· Attempts to hide academic deficits through noncompliance or other misbehavior

· _______________________

· Is placed in work that is too difficult

· Lacks one or more crucial basic skills in the problem subject area(s)

· Needs drill & practice to strengthen and become more fluent in basic academic skills

· Has the necessary academic skills, fails to use them in the appropriate settings/situations

· Needs explicit guidance to connect current skills to new instructional demands

· Has the necessary academic skills but is not motivated by the instructional task/setting to actually do the work


· ________________________






	Intervention Description
	Intervention Delivery
	Check-Up Date
	Assessment Data

	Describe each intervention that you plan to use to address the student’s concern(s).
	List key details about delivery of the intervention, such as:; (1) where & when the intervention will be used; (2) the adult-to-student ratio; (3) how frequently the intervention will take place; (4) the length of time each session of the intervention will last;.
	Select a date when the data will be reviewed to evaluate the intervention.
	Note what classroom data will be used to establish baseline, set a goal for improvement, and track the student’s progress during this intervention.

	
	
	
	Type(s) of Data to Be Used: 
Baseline

Goal by Check-Up



	
	
	
	Type(s) of Data to Be Used: 
Baseline

Goal by Check-Up



	
	
	.
	Type(s) of Data to Be Used: 
Baseline

Goal by Check-Up




Teacher/Team: ______________________________________ Date: __________________  Student: _______________________________





Student Problem Definition #1: ________________________________________________________________________________________�


Student Problem Definition #2: ________________________________________________________________________________________�


[Optional] Person(s) assisting with intervention planning process: _____________________________________________________________





Witt, J. C., VanDerHeyden, A. M., & Gilbertson, D. (2004). Troubleshooting behavioral interventions. A systematic process for finding and eliminating problems. School Psychology Review, 33, 363-383.





Tier 1 ‘Teacher Support Team’:  Pre-Meeting Teacher Worksheet





Directions: Use this sheet to define the student’s academic or behavioral problem(s) that you would like to discuss at the Tier1 Teacher Support Team meeting. For each identified problem, select one or more hypotheses/explanations for why the problem is occurring.





Interventions: Essential Elements (Witt et al., 2004)


Clear problem-definition(s)


Baseline data


Goal for improvement


Progress-monitoring plan





Tier 1/Classroom Intervention Planning Sheet








