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Behavior Intervention Checklist: Foundation Tier 1 Behavior 
Management Strategies 
 
Directions: The checklist below contains evidence-based strategies for managing classrooms and 
for increasing compliance with individual students. When observing a class, use the checklist to 
verify that effective strategies were in use.  
• If specific strategies were observed, check ‘Y’ in the ‘Observed?’ column. 
• Write any important observation comments in the ‘Notes’ column.  
• If a particular management strategy is missing and appears to be critical to student success, 

check the ‘Critical Item?’ column for that strategy. 
 
Whole-Group Management Strategies 
The strategies that teacher use proactively to manage the classroom can head off many behavior problems before they 
occur.  
Observed? Behavior Management Strategy Notes Critical 

Item? 
 

__Y __N 
Post Positive Class Rules. The classroom has a set of 3-8 
rules or behavioral expectations posted. When possible, 
those rules are stated in positive terms as ‘goal’ behaviors 
(e.g. ‘Students participate in learning activities without 
distracting others from learning’) (Sprick, Borgmeier, & 
Nolet, 2002)..  

  

 
__Y __N 

Train Students in Basic Class Routines. The teacher has 
clearly established routines to deal with common classroom 
activities (Fairbanks, Sugai, Guardino, & Lathrop, 2007; 
Marzano, Marzano, & Pickering, 2003; Sprick, Borgmeier, & 
Nolet, 2002). These routines include but are not limited to: 

 Engaging students in meaningful academic activities at 
the start of class (e.g., using bell-ringer activities) 

 Assigning and collecting homework and classwork 
 Transitioning students efficiently between activities 
  Independent seatwork and cooperative learning 

groups 
 Students leaving and reentering the classroom 
 Dismissing students at the end of the period 

  

 
__Y __N 

Scan the Class Frequently and Proactively Intervene 
When Needed. The teacher ‘scans’ the classroom 
frequently—during whole-group instruction, cooperative 
learning activities, and independent seatwork. The teacher 
strategically and proactively recognizes positive behaviors 
while redirecting students who are off-task (Sprick, 
Borgmeier, & Nolet, 2002). . 

  

 
__Y __N 

Use Brief Group Prompts. The teacher gives brief 
reminders of expected behaviors at the 'point of 
performance'—the time when students will most benefit 
from them (DuPaul & Stoner, 2002). To prevent student 
call-outs, for example, a teacher may use a structured 
prompt such as: "When I ask this question, I will give the 
class 10 seconds to think of your best answer. Then I will 
call on one student."  
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Instructional Delivery 
Teachers who accommodate, engage all learners in meaningful academic activities can prevent behavior problems. 
Observed? Behavior Management Strategy Notes Critical 

Item? 
 

__Y __N 
Avoid Instructional ‘Dead Time’. The teacher presents an 
organized lesson, with instruction moving briskly. There are 
no significant periods of ‘dead time’ (e.g., during roll-taking 
or transitioning between activities) when student 
misbehavior can start (Carnine, 1976; Gettinger & Ball, 
2008).  

  

 
__Y __N 

Incorporate Effective Instructional Elements into All 
Lessons. The teacher’s lesson and instructional activities 
include these elements (Burns, VanDerHeyden, & Boice, 
2008): 

 Instructional match. Students are placed in work that 
provides them with an appropriate level of challenge 
(not too easy and not too difficult). 

 Explicit instruction. The teacher delivers instruction 
using modeling, demonstration, supervised student 
practice, etc.  

 Active student engagement. There are sufficient 
opportunities during the lesson for students to be 
actively engaged and ‘show what they know’.  

 Timely performance feedback. Students receive 
feedback about their performance on independent 
seatwork, as well as whole-group and small-group 
activities.  

  

 
__Y __N 

Give Clear Directions. When delivering directions to the 
class, the teacher uses strategies that increase the 
likelihood that all students hear and clearly understand them 
(Ford, Olmi, Edwards, & Tingstrom, 2001). For large 
groups, such strategies might include using a general 
alerting cue (e.g., ‘Eyes and ears on me’) and ensuring 
general group focus before giving directions. Multi-step 
directions are posted for later student review. For individual 
students, the teacher may make eye contact with the 
student before giving directions and ask the student to 
repeat those directions before starting the assignment.  

  

 
Strategies for Working With Individual Students 
While teachers can never predict what behaviors students might bring into their classrooms, these instructors will 
usually achieve the best outcomes by remaining calm, following pre-planned intervention strategies for misbehavior, 
and acting with consistency and fairness when intervening with or disciplining students. 
Observed? Behavior Management Strategy Notes Critical 

Item? 
 

__Y __N 
Prepare a Range of Appropriate Classroom 
Consequences for Misbehavior. The teacher has a 
continuum of classroom-based consequences for 
misbehavior (e.g., redirect the student; have a brief private 
conference with the student; remove classroom privileges; 
send the student to another classroom for a brief timeout) 
that are used before the teacher considers administrative 
removal of the student from the classroom (Sprick, 
Borgmeier, & Nolet, 2002).. 
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__Y __N 

Select Behavior Management Strategies Based on 
Student Need. The teacher is able flexibly to select 
different behavior management strategies for use with 
different students, demonstrating their understanding that 
one type of intervention strategy cannot be expected to 
work with all students. (Marzano, Marzano, & Pickering, 
2003) 

  

 
__Y __N 

Employ Proximity Control.  The teacher circulates through 
the classroom periodically, using physical proximity to 
increase student attention to task and general compliance 
(Gettinger & Seibert, 2002; U.S. Department of Education, 
2004).  

  

 
__Y __N 

Ask Open-Ended Questions. The teacher asks neutral, 
open-ended questions to collect more information before 
responding to a student who is upset or appears 
confrontational (Lanceley, 1999). The teacher can pose 
‘who’, ‘what’, ‘where’, ‘when’, and ‘how’ questions to more 
fully understand the problem situation and identify possible 
solutions (e.g., "What do you think made you angry when 
you were talking with Billy?"). Teachers should avoid asking 
‘why" questions because they can imply that the teacher is 
blaming the student. 

  

 
__Y __N 

Use Proactive ‘Soft Reprimands’. The teacher gives a 
brief, gentle signal to direct back to task any students who is 
just beginning to show signs of misbehavior or non-
compliance (Sprick, Borgmeier, & Nolet, 2002). These ‘soft’ 
reprimands can be verbal (a quiet word to the student) or 
non-verbal (a significant look). If a soft reprimand is not 
sufficient to curb the student’s behaviors, the teacher may 
pull the student aside for a private problem-solving 
conversation or implement appropriate disciplinary 
consequences. 

  

 
__Y __N 

Keep Responses Calm and Brief.  The teacher responds 
to provocative or confrontational students in a 'neutral', 
business-like, calm voice and keeps responses brief 
(Sprick, Borgmeier, & Nolet, 2002; Walker & Walker, 1991). 
The teacher avoids getting 'hooked' into a discussion or 
argument with that student. Instead the teacher repeats the 
request calmly and—if necessary-- imposes a pre-
determined consequence for noncompliance. 

  

 
__Y __N 

Emphasize the Positive in Teacher Requests. Whenever 
possible, the teacher states requests to individual students 
in positive terms (e.g., "I will be over to help you on the 
assignment just as soon as you return to your seat") rather 
than with a negative spin (e.g., "I won’t help you with your 
assignment until you return to your seat."). When an 
instructor's request has a positive 'spin', that teacher is less 
likely to trigger a power struggle and more likely to gain 
student compliance (Braithwaite, 2001). 
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